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A learning difficulty is considered  a condition that can cause an individual to experience 

problems in a traditional classroom learning context. It may interfere with literacy skills 

development and can also affect memory, ability to focus and organizational skills. A child 

with a learning difficulty may require additional time to complete assignments at school 

and can often benefit from strategy instruction and classroom accommodations. 

Learning difficulties are an important category and  the interest in developing their  

treatment programs has begun. It can be noted  that the students who suffer from learning 

difficulties are normal in terms of mental abilities . Moreover, they  do not suffer from any 

disability but suffer from difficulties in learning and acquiring the  English language skills 

( listening – speaking – reading – writing ). The category of students with learning 

difficulties has received a great deal of attention from researchers and specialists. 

Learning difficulties (LDs) refer to a variety of conditions that might affect the 

acquisition, retention, organization, understanding and use of nonverbal and verbal 

language. It impacts students' learning. Understanding students with LDs and their learning 

is important for teachers to understand how to provide a positive learning environment. 

Therefore, it is very important to develop the system of education of refugee schools, 

including teachers, students, educational environments and administration, by consulting a 

number of experts and specialists in emergency education and building upon the 

experiences and efforts of global organizations and institutions. Education is one of the 

most important areas in which the association works, especially with refugees and displaced 

persons in emergencies around the world. Learning a foreign language is important, but 

there are difficulties concomitant to this .Language teaching practice assumes that most of 

the difficulties that learners face in the study of English are a consequence of the degree to 

which the native language differs from English. These difficulties can occur at different 

levels of proficiency in terms  of three linguistic areas : the syntactic, the phonological and 

the semantic areas. 

   Teachers deal with a variety of difficulties in the classroom while teaching English 

as a foreign language . They face many difficulties during teaching the students. This leads 

them to adapt strategies and programs related to  the students' needs. The effective teacher 

should be able to recognize the difficulties and find solutions for them.  

 

Introduction 
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In addition , there are different reasons that cause English learning difficulties. First  

,refugees who learn English in their home country are surrounded by an Arabic speaking 

environment. Their chances to hear English outside their classrooms are rare. Second, they 

lack the exposure to the English language and also lack a rich  English environment.   Third, 

there is a shortage of  qualified teachers to teach students how to use the language, and the 

facilities inside the schools are insufficient. 

Conflicts and wars have destroyed most of the infrastructure, especially the educational 

such as schools and universities, depriving refugee students and youth of their right to 

education. As a result, this threatens the occurrence of a humanitarian disaster because of 

the rise of an uneducated generation during and after the war, thus impeding the 

development of those countries. Those people need special educational care in such a way 

that integrates them and makes them feel that they are a part of these countries (many of 

them are refugees and displaced). Education is one of their human rights, and despite the 

efforts exerted for their inclusion in education, it turns out that these efforts are still very 

limited if compared to their increased numbers.   

Emergencies can be the main reason among  refugee students learning English  

difficulties. It is defined as situations where the  individuals’ lives, dignity, and 

psychological as well as social well-being are at risk because of natural hazards, disasters, 

armed conflict, or military occupation.  Therefore , it is necessary  to handle the crisis with 

rapid and comprehensive responses in all fields of life. 

Emergencies related to natural, human crises and disasters. They also related  to 

individuals who exposed to extreme distress, threat, and deprivation, such as refugees, 

displaced persons, victims, disasters made by man, wars, terrorism, and genocide. As a 

result of natural dangers, disasters, and armed conflicts , cities are destroyed; societies  are 

collapsed ; problems are deepened; individuals' lives are hampered; their well-being and 

dignity are endangered. Therefore , it is important to employ methods of teaching, learning 

and assessment that are appropriate to the nature of refugee students who encounter   

English learning difficulties in different learning environments. Moreover, utilizing 

technology applications provides them with recent learning and electronic assessment 

methods .  

 

 

 



 

12 

 

Moreover, there are different causative factors of EFL Learning difficulties such as 

teacher, students, classroom environment, curriculum, war and financial factors. They are 

clarified as follows: 

Teacher 

⧫ A lack of teacher's motivation leads to low participation. The lack of motivation leads 

the learners to express themselves in negative common expressions such as “I don't 

know”, “no comment” or they keep silent. 

⧫ There is a lack of professional development.  

⧫ There is a lack of experience in Syrian refugee  students' cultural and circumstances 

after war.  

⧫ The teachers give the learners an overcorrection during the speaking time which make 

them felt that speaking class is an embarrassing situation and made them afraid of 

making mistakes.  

⧫ Oral communication instruction is neglected.  

⧫ The teachers’ use of inappropriate teaching strategies and the use of L1 during language 

instruction postpones EFL students’ speaking skills.  

⧫ Teachers have little prior experience with integrating life skills and language learning 

strategies into language teaching e.g., locating appropriate stories and songs. In addition, 

they reported that such skills are not an element in the final exam thus it is not focused 

during  their teaching.  

⧫ The teachers  don’t  allow learners to participate in speaking activities. 

⧫ Some teachers use L1 for class management. This can be another factor that relates to 

the problem of speaking difficulties. This is because using L1 means sacrificing valuable 

opportunities for well-motivated foreign use. 

⧫ Both teachers and students reported that they gave least attention to speaking tasks in 

the textbooks because speaking is completely excluded from exams.  

⧫ The communicative use of the target language is almost neglected. 

Students  

⧫ Students feel anxious  and shy, therefore, they prefer to be silent and feel speechless in 

classroom interaction.  

⧫ They feel anxious  to express their ideas in a conversation. 

⧫  The students do not know how to pronounce well. They have incorrect pronunciation 

and get worried about their pronunciation while speaking in class. 

⧫ They also feel with difficulty  to express their ideas through speaking because they do 

not have enough vocabulary.  
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⧫ They feel  nervous to construct any sentences. 

⧫ Anxiety and unwillingness during the English-speaking process are considered two of 

the biggest obstacles for EFL learners. They are appeared when the learners are afraid 

of  being negatively evaluated when making mistakes, particularly in front of their 

friends. 

⧫ Students are worried about making mistakes because of the  fearful of criticism and  or 

being shy.  

⧫ Students have no motive to express themselves.  

⧫ Only one participant can talk at a time because of large classes and the tendency of some 

learners to dominate, while others speak very little or not at all.  

⧫ Students have negative attitudes regard to speaking English language. 

⧫ Students who share the same mother tongue tend to use it because it is easier . Moreover,  

the learners feel less exposed if they are speaking their mother tongue.   

⧫ Students do not have an awareness of the ways speaking can be practiced and learn how 

to cope with tasks that require oral production. 

⧫ Students report that they are  hesitant to speak because of their teachers’ scoring 

procedures and their classmates’ mockeries. 

⧫ Students transfer the cultural rules from their mother tongue to EFL.  

⧫ There is a lack of schooling experience. 

Classroom Environment  

⧫ The  classes are overcrowded.  

⧫ Classes are often large, so learners do not have enough opportunities to use and practice 

the language due to situations such as disruptions, noise and a lack of attention from 

their teachers.  

⧫ Most of students who reluctant to speak in English class feel  that the classroom 

environment does not support them to participate in classroom interaction. 

Curriculum  

⧫ Students find the content is usually either boring or difficult to understand.  

⧫ It is found that grade six textbooks do not provide students with frequency of 

opportunities to use English communicatively, and they do not include sufficient tasks 

that are particularly designed for speaking. 

⧫ Extracurricular activities that aim to improve students’ speaking skill are very rare.  
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⧫ There is a  lack of involvement in real life situations in the target language.  

⧫ Some English materials in the classroom/school do not help students in learning and 

speaking English.  

⧫ Vocabulary items are taught in isolation. The  listening materials are not used by the 

majority of schoolteachers because of the large number of teachers compared with the 

number of cassettes available. 

⧫ The curriculum does not provide enough opportunity for learning and practicing new 

and varied vocabulary and does not provide enough variety in tasks designed for the 

teaching of grammar. 

⧫ The syllabus does not satisfy the learners’ communicative needs . It is considered the  

main reason for learners’ speaking difficulties.  

⧫ The lack  of oral activities in textbooks is a strong reason for students’ difficulties in 

speaking.  

⧫ Speaking is the only skill that is not included in the exams. The focus is mainly on 

teaching reading and writing besides grammar and vocabulary. 

⧫ There is a lack of digital literacy policy support. Digital literacy needs to be integrated 

into curriculum and syllabus. 

⧫ The tests also neglect the speaking skill and just depend on written tests . This may affect 

badly the status of speaking skill among learners. 

War  

⧫ Students experience   traumatic experiences and post-traumatic stress. 

⧫ Students encounter a series of traumatic experiences before entering the classroom.  

⧫ Specific mental health issues are quite common in refugee populations, especially post-

traumatic stress disorder.  

⧫ The learners  will be frustrated in their language learning if they don’t experience some 

measure of healing from trauma. 

Financial  

⧫ Most of the refugee in Lebanon cannot attend English classes due to their special socio-

economic status.  

⧫ The refugees  work for long hours.  There is  no time for them to learn the language 

because the financial difficulties.  

⧫ Syrian refugees living in the USA also faced  challenges in learning EFL. It is found 

that most of the Syrian refugees are deprived of their basic needs such as food, shelter, 

clothing, education, and medicine. This poses challenges to their learning. 

⧫ Some refugee students cannot be full time students because they work to earn money or 

are looking for jobs by day. They join the classes only at night.  

⧫ Most Syrian refugees are mainly concerned with fulfilling their needs such as, food, 

shelter, and clothing. Thus, education is less important for them. 
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Activities and Learning Resources 

 
 ⧫ Websites 

⧫ Audio aids 

⧫ Models   

⧫ Apps for language learning 

⧫ Computers 

⧫ Mobile Phones 

⧫ Visual  Resources 

⧫ Visual Aids 

⧫ Additional Resources  

• Common Classroom materials 

• Pictures 

⧫ Paper Resources :  

⧫ Student's Book 

⧫ Handouts. 

⧫ Songs, games 

⧫ supplementary materials 

⧫ Role-Playing Activities 

⧫ Mobile  apps 

⧫ Videos and realia 

⧫ YouTube videos 

⧫ Nursery Rhyme 

⧫ Flash Cards 

 

Intervention Strategies  

 
⧫ E-Learning Strategies  

⧫ Parried Reading 

⧫ Choral Reading 

⧫ Graphic Organizers 

⧫ Paired Writing Method  

⧫ Puppet Based Learning    
 

⧫ Game  Based Learning  

⧫ Multisensory Approach 

(Audio-visual – Multimedia) 

⧫ Mobile Based Learning  

⧫ Mobile Applications  (Mobile 

Apps) 

⧫ Questioning  

⧫ Role Play Activities 

⧫ Brainstorming  

⧫ Readers Theatre  

⧫ Task Based Learning  
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Assessment 

Techniques 

Instructional 

Activities  

Learning 

Resources  

Teaching Methods and 

Strategies  
Indicators 

Learning 

Difficulties  

Dimensions  

Tasks  

Quizzes 

Tests 

Homework  

Assignment 

-Exercise 

  

 

*Songs , 

*games,  

*Role-Playing 

Activities 

-Games 

- videos 

-Listening to 

Audios 

Videos 

supplementary 

materials 

*Models  . 

 *Visual  aids 

 Realia 

YouTube  

Computer 

 

Visual -Audios material 

Game technique 

E-learning strategy. 

Multisensory Approach 

(Audio-visual – 

Multimedia) 

 

Game  Based Learning  

Mobile Based 

Learning  

Mobile Applications                    

(Mobile Apps) 

❖ Refugee students  have 

difficulties in listening to a sound 

that is not present in their native 

language inventory of phonemes 

(e.g. G -V). 

 

 

 

 

 

 

Phonological  

Difficulties  

 

 

 

 

 

 

 

Listening   

Difficulties 

❖ Refugee students  have 

difficulties in discriminating 

sounds of English words in 

listening.  

❖ Refugee students  have 

difficulties in listening  to any 

text actively. 

❖ Refugee students  have 

difficulties in recognizing 

rhyming words in the listening 

text. 

❖ Refugee students  have 

difficulties in listening to learn 

correct pronunciation.  

❖ Refugee students have 

difficulties in listening to detailed 
Listen for Gist 

Scope and Sequence Matrix for English Language Course 

Grade Six     
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Assessment 

Techniques 

Instructional 

Activities  

Learning 

Resources  

Teaching Methods and 

Strategies  
Indicators 

Learning 

Difficulties  

Dimensions  

description of something and 

guess what it is.  

❖ Refugee students have 

difficulties in comprehending 

and interpreting what is heard. 

❖ Refugee students have 

difficulties in learning new 

vocabulary in listening text.  

Vocabulary  
❖ Refugee students  have 

difficulties in guessing new word 

and vocabulary. 

❖ Refugee students  have 

difficulties in identifying  words 

heard. 

❖ Refugee students have 

difficulties in understanding and 

responding appropriately to 

direct requests in listening text. 

Function  

❖ Refugee students  have 

difficulties in discriminating 

sounds of English words in 

listening. 
Sound 

Discriminating      

❖ Refugee students  have 

difficulties in sequencing  sound 

in listening. 

❖ Refugee students  have 

difficulties in sorting sound in 

listening. 

http://www.primary-education-oasis.com/activities-for-teaching-vocabulary.html
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Assessment 

Techniques 

Instructional 

Activities  

Learning 

Resources  

Teaching Methods and 

Strategies  
Indicators 

Learning 

Difficulties  

Dimensions  

❖ Refugee students  have 

difficulties in listening to a sound 

that is not present in their native 

language inventory of phonemes. 

❖ Refugee students  have 

difficulties in blending  the 

sounds of English orally. 

❖ Refugee students  have 

difficulties in segmenting  the 

sounds of English. 

❖ Refugee students  have 

difficulties in recognizing the 

same sounds in different words  

❖ Refugee students  have 

difficulties in recognizing 

individual sounds in a word. 

Tasks 

Quizes 

Assignments 

Tests 

Self- 

evaluation 

-Homework 

-Exercise 

 

Songs 

games,  

*Role-Playing 

Activities 

Describe picture 

Dialogs 

-Watching videos 

-Audios  

-Dialogs 

Nursery 

Rhymes 

Pictures 

Videos and 

realia 

 *Visual  aids 

 Realia 

-CDs  

-Online 

resources 

-Books 

-YouTube  

CDs  

Mobile Assisted Language 

Learning (MALL) Tools  

 Mobile Apps 

Game technique 

E-learning Strategy 

❖ Refugee students  fear 

mispronouncing the words . 

Pronunciation 

Difficulties 

 

 

 

 

Speaking    

Difficulties 

❖ Refugee students  have 

difficulties in pronouncing some 

pairs of English consonant 

sounds (i.e. /ʧ/ and /ʃ/ as in .chair. 

and .share; /v/ and /f/ as in .van. 

and .fan; /p/ and /b/ as in .pat. and 

bat.) 

❖ Refugee students  have 

difficulties in pronouncing some 

English consonant clusters (i.e. 
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Assessment 

Techniques 

Instructional 

Activities  

Learning 

Resources  

Teaching Methods and 

Strategies  
Indicators 

Learning 

Difficulties  

Dimensions  

.grandfather. often 

mispronounced .grandfather). 

❖ Refugee students  have 

difficulties in pronouncing a 

certain word correctly.  

❖ Refugee students  have 

difficulties in understanding  the 

pronunciation of the native 

English speaker. 

Game technique 

E-learning strategy. 

Mobile Based Learning  

Mobile Applications                    

(Mobile Apps) 

Cooperative learning 

strategy 

Students works in 

groups 

Questioning  

Role Play 

Puppets based learning  

❖ Refugee students have 

difficulties in expressing their 

ideas in a conversation and prefer 

to be silent and feel speechless in 

classroom interaction. 

Fluency 

Difficulties  

 

❖ Refugee students have 

difficulties in talking about future 

plans. 

Communication 

& Interaction   

Difficulties 

 

❖ Refugee  students have 

difficulties in describing things, 

objects and situations. 

❖ Refugee  students have 

difficulties in communicating in 

English clearly and correctly . 

❖ Refugee  students have 

difficulties in expressing their 

ideas through speaking because 

they don’t have enough 

vocabulary. 
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Assessment 

Techniques 

Instructional 

Activities  

Learning 

Resources  

Teaching Methods and 

Strategies  
Indicators 

Learning 

Difficulties  

Dimensions  

 Mobile learning 

applications  

Game technique 

E-learning Strategy 

Role Play Activities  

Questioning  

❖ Refugee students have 

difficulties in providing rhyming 

words to the end of lines of a 

verse. 

 

Rhyming Skills 

Tasks 

Quizes 

Assignments 

Tests 

 

*Role-Playing 

Activities 

Scaffolding  

*Story-

Telling   

Flashcards  

Pictures 

Reading 

Texts  

*Visual  aids 

 Realia 

Game Technique (Pingo,    

Scavenger hunt) 

E-learning Strategy 

(Audio- Visual) 

Brainstorming Strategy 

Graphic Organizer 

Paired Reading Method 

Mobile Based Learning 

( Mobile apps ) such as 

“Prodigy game “or Learn 

English Vocabulary – 

Kids” 

Game technique: Such 

as (Jigsaw/Scavenger 

hunt ) 

E-Learning  

Collaborative strategy 

Brain storming 

Reading theater 

❖ Refugee students have 

difficulties  in asking and 

answering question out of the 

text(interpretation skills  ). 

Interpretation 

skills 

 

 

Reading    

Difficulties 
❖ Refugee students have 

difficulties in recognizing words 

or vocabulary . 

Vocabulary  

Aspect 

❖ Refugee students have 

difficulties in remembering 

uncommon words that they don’t 

have the opportunity to hear 

them.  

❖ Refugee students have 

difficulties in recognizing  new 

words meaning out of the context 

clues since they get busy with 

word articulations rather than its 

meaning. 

❖ Refugee students  have 

difficulties in skimming the  

material before reading to 
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Assessment 

Techniques 

Instructional 

Activities  

Learning 

Resources  

Teaching Methods and 

Strategies  
Indicators 

Learning 

Difficulties  

Dimensions  

Choral and repeated 

reading 

Puppets based learning  

                                                 

           

determine the purpose or the type 

of the reading material. 

Skimming, 

Scanning and 

Inference  

 

❖ Refugee  students  have 

difficulties in identifying  

specific information after 

scanning the reading material. 

❖ Refugee  students  have 

difficulties in inferring  while 

reading any text. 

❖ Refugee students have 

difficulties in reading  correctly 

without any mistakes ( accuracy 

and rate) . 

Reading 

Fluency  

❖ Refugee students have 

difficulties in understanding  

simple reading material. 

❖ Refugee students have 

difficulties in reading different 

types of reading texts to obtain 

information and show enjoyment. 

❖ Refugee  students have 

difficulties in reading  

independently to acquire 

information. 
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Assessment 

Techniques 

Instructional 

Activities  

Learning 

Resources  

Teaching Methods and 

Strategies  
Indicators 

Learning 

Difficulties  

Dimensions  

❖ Refugee students have 

difficulties in recalling  main 

ideas, actions, objects, or events. 

❖ Refugee students have 

difficulties in reading  with 

expression, correct intonation, 

and phrasing ( prosody). 

❖ Refugee students  have 

difficulties in identifying  and 

analyzing relationships among 

facts, ideas, concepts, and themes 

in reading materials. 

Identify and 

analyze  the 

relationship in 

reading. 
❖ Refugee students have 

difficulties in explaining  

connection between what they 

read and prior knowledge. 

Tasks 

Quizes 

Assignments 

Tests 

-Homework 

Assignment 

-Exercise 

 

*Role-Playing 

Activities 

Describe 

picture 

Pictures 

*Graphic 

organizers. 

*Models  . 

 *Visual  aids 

 Realia 

Songs  

 

 

E- learning Strategies 

Online games 

Questioning  

Group work 

Role plays  

Puppets based learning 

❖ Refugee students  have 

difficulties in expressing 

grammatically correct sentences 

due to the significant differences 

in the grammar of the native 

language of the students. Grammar  
Writing 

Difficulties  
❖ Refugee students  have 

difficulties in applying the use of 

grammatical terminology. 

❖ Refugee students  have 

difficulties in transferring 
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Assessment 

Techniques 

Instructional 

Activities  

Learning 

Resources  

Teaching Methods and 

Strategies  
Indicators 

Learning 

Difficulties  

Dimensions  

grammatical knowledge into 

communicative language use. 

❖ Refugee students  have 

difficulties in using parts of 

speech and their functions in the 

sentence (adjectives, adverbs, 

articles ...etc.). 

❖ Refugee students  have 

difficulties in using the different 

kinds of sentences (the 

differences and formations of 

simple, compound, complex). 

Tasks 

Quizes 

Assignments 

Tests 

-Homework 

Assignment 

-Exercise 

 

*Role-Playing 

Activities 

*Scaffolding 

* 

Describe 

picture 

Pictures 

*Graphic 

organizers. 

*Models  . 

 *Visual  aids 

 Realia 

 

 

E-Learning  strategy 

Mobile Applications 

Game technique 

Cooperation strategy 

A discovery or inductive 

approach 

E-Learning  strategy 

Mobile Applications  

Game technique 

 

❖ Refugee students have 

difficulties in spelling words with 

silent letters (knife) 

Spelling & 

Mechanics  

 

❖ Refugee students have 

difficulties in spelling some 

words with suffix and prefix. 

❖ Refugee students have 

difficulties in punctuating  the 

four types of sentence( 

declarative , imperative, 

interrogative, and exclamatory).  

❖ Refugee students  have 

difficulties in  remembering 

uncommon words . 
Vocabulary  
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Assessment 

Techniques 

Instructional 

Activities  

Learning 

Resources  

Teaching Methods and 

Strategies  
Indicators 

Learning 

Difficulties  

Dimensions  

❖ Refugee students  have 

difficulties in using suitable 

words for describing pictures. 

❖ Refugee students have 

difficulties in  using various 

pattern of organization (e. g  

process, cause effect, 

comparison). 

Organization 

Skills  
 

❖ Refugee students have 

difficulties in writing topic 

sentence (introductory sentence 

in the paragraph. 

❖ Refugee students have 

difficulties in  writing supporting 

details in the paragraph. 

❖ Refugee students have 

difficulties in writing concluding 

sentence in a paragraph. 

❖ Refugee students have 

difficulties in changing the 

simple sentences into compound 

and complex sentences. 
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Grade Six 

 

 

Reference guide for the treatment of learning difficulties in English   for 

grade six includes background information about the indicators of the 

difficulties, topic planning tools, components, goals and objectives, 

procedures, activities and assessment that the teachers need  to implement 

compensatory program for English learning difficulties .Integrating 

language skills helps students  to build new knowledge and abilities to what 

they already know and can do. If students can read a sentence, they will be 

able to compose their own sentence using this skill. In addition, integrating 

language skills also helps English teachers provide additional diversity to 

the sessions by expanding the choice of activities. Instead of just listening, 

students can also practice speaking, reading, and writing. This may increase 

their desire to study English and help overcome English learning difficulties. 

Above all, integrating the skills means you're working at a realistic 

communication level, which allows you to enhance your communicative 

ability in English in a holistic way. 
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This dimension deals with listening difficulties that sixth grade students face. It 

includes the phonological difficulties , listening for the gist , function, 

vocabulary and sound discrimination. 

  

 

 

 

 

 

 

First Dimension 
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(1) 

Phonological  Difficulties 

 

(2) 

Listen for Gist 

 

(3) 

Vocabulary 

 

(4) 

Function 

 

(5) 

Sound Discrimination   
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Indicators of the Difficulty 

❖ Refugee students have difficulties in listening to  a sound that is not present in their native language 

inventory of phonemes (e.g. G -V). 

❖ Refugee students have difficulties in discriminating sounds of English words in listening.  

❖ Refugee students have difficulties in listening  to any text actively. 

❖ Refugee students have difficulties in recognizing rhyming words in the listening text. 

❖ Refugee students have difficulties in listening to learn correct pronunciation.  

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Recognize a sound that is not present in their native language inventory of phonemes (e.g. G -V). 

❖ Discriminate the sounds of English words in listening.  

❖ Listen to any text actively. 

❖ Recognize rhyming words in the listening text. 

❖ Pronounce correctly.  

Learning Resources  

Visual  and Audio Resources :  
❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  
❖ Student's Book  

❖ Handouts                                  

Additional Resources  
❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

E-learning strategy 

(Audio-visual – Multimedia) 

  

Game Based Learning 

  
 

Multisensory Approach 

(Audio-visual – Multimedia)  

 
 

Mobile Based Learning 

Mobile Applications 

 

Topic One  

Phonological Difficulties  
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First Method  

❖ Teacher asks students to listen and tick the words with the sound G; the exercise is available at the 

following link: 

https://www.liveworksheets.com/gz1268295us 

❖ If the students are not able to do this exercise, it means that they have learning difficulties in 

recognizing a sound that is not present in their native language inventory of phonemes. 

 

Procedures of The Topic 

Recognizing students' learning difficulties (Phonological Difficulties  ) 
❖ Identify and discover your students' learning difficulties in recognizing a sound that is not present in their native 

language inventory of phonemes (e.g. G -V) and pronounce correctly  through using one of these methods:  

https://www.liveworksheets.com/gz1268295us
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Second  Method  

❖ Teacher asks students to listen and tick the words with the sound G; the exercise is available at the 

following link: 
https://www.liveworksheets.com/ot1659702hs 
❖ If the students are not able to do this exercise, it means that they have learning difficulties in 

recognizing a sound that is not present in their native language inventory of phonemes 
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❖ The purpose of this topic is to introduce students to an essential part of learning the phonological 

alphabet to be able to discriminate the sounds of English words in listening, listen to any text 

actively, recognize rhyming words in the listening text, and to learn correct pronunciation. 

❖ Students learn about sound discrimination and pronunciation of vowels and consonants sounds.  

❖ Students will be able to relate content or /and message heard to personal experiences or prior 

knowledge.    

❖ Sing a song to introduce the various letters will provide a further insight to investigate into the 

alphabet.  

❖ Discuss and perform various activities. Students will play games and activities in which they will 

recognize rhyming words in the listening text and learn correct pronunciation. 

❖ Students also work in small and large group to do various activities with colorful, animated music 

video to learn how to pronounce the sounds and words correctly.  

❖ Ask students to point to a picture of the object making the sound and name it. 

❖ Ideal videos for students  to learn sound discrimination and pronunciation of vowels and 

consonants sounds.  

❖ Ask the students to do the exercise by clicking on the picture that match with the word.  

❖ Ask the students to do the exercise by clicking on the picture that match with the word and read 

it loudly.  

❖ Each student selects two or three picture cards that match with the sounds, places the cards in the 

same order in which the sounds are heard and explains the sequence of events. 

❖ Ask the students to match the phrases with the correct picture 

❖ Each new letter that is introduced has a small picture beside to show its sound. 

❖ Use free mobile applications in order to help students to learn the phonological alphabet and 

overcome any difficulty related to the new words, discriminate the Sounds of English words in 

listening, and  learn correct pronunciation. 

Activity (1) : 

Introduce the Letters (V- G) with Flashcards 

❖ Make  a quick review of each letter V & G by holding up alphabet flashcards – e.g. hold up 

the “V” flashcard and elicit its name, its sound and then elicit the picture on the other side.  

❖ Gather  around students, so they are close . 

❖  Have  them sit on the floor with, if possible.  

❖ Teacher wants everyone to be close enough, so he/she can easily pass cards back and forth with 

them.  

❖ Teacher holds up an alphabet letter V & G flashcard so all students can see it. 

❖ Say the letter V & G 3 to 5 times with some examples. Then ask each student individually to 

say the letter.  

❖  Provide an example of an object that begins with the letter.  

❖ Double-sided flashcards with the letter on one side and a picture on the other are great for this. 

(e.g. "What's this?" (elicit "V"). "And V is  for...?" (elicit "ah"). "And 'ah' is for ... (turning the 

card over) "vase!". Chorus the word and check individually.  

Remediation  Techniques 
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Activity (2) 

Below are some activities teacher can use each time to teach a new letter. Use different activities 

for each letter to keep things fun and interesting. 

❖ Give and give back: Give the letter flashcard to a student and get him/her to say the letter, 

sound and picture and ask the student to present an example before passing back to you. Then 

do the same with some other students.  

❖ Pass It: Sit with your students in a circle. Hold up a flashcard letter and say the letter (e.g. 

"V"). Pass it on to the next student who also says it and passes it on to the next student.  

❖ Pick it up: put the flashcard on the floor and ask individual students to pick it up, say the name, 

sound, word and picture and then give back to you.  

❖ Write on the board: students like writing on the blackboard or whiteboard. After teaching 

each letter, give a chalk / marker pen to a student and ask him/her to write the letter onto the 

board (as large as they can and write three words and pronounce them loudly in front of the 

class). You can have more than one student do this for each letter.  

❖ Magic Finger: hold the flashcard letters v & G up in front of each student and let them trace 

the letter on the card with their 'magic' finger. Then the teacher, using his/her magic finger, 

traces the letter in the air and the students follow. The teacher and the students can then use 

their magic fingers to trace the letter on all sorts of fun places. For example, "Draw 'V' on your 

hand. Now on the floor. Now on your partner's back. Now on your cheek. Now on the wall. 

Now on your foot" etc.  

❖ Letter Touch: Place the alphabet letter cards; faceup, on the floor. Students sit in a circle 

around the cards. Tell everyone to hold up their hands. The teacher then says a letter and the 

students must race to touch that letter first. The person who touches the letter first picks up the 

card and keeps it. At the end of the game, the student with the most letter cards is the winner. 
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Activity (4) 

• This is a free mobile application 

• It  is available on the following link:  

 

 
About this free mobile application  
❖ The Live Letter universe is an educational 

wonderland with more than 400 mini games for 

kids. Preschool learning games get your child 

ready for school with alphabet learning 

activities that include tracing letters and reading 

games for kids. Letters to syllables to reading on 

their own, these kids learning games are 

designed by experts in early education.   

Activity (3) 

❖ Teacher asks students to listen to the following 

song about V & G letters and repeat the song,  

❖ The song is available at the links: 
https://www.youtube.com/watch?v=gSO2t9bOdQ4 

https://www.youtube.com/watch?v=D49mGNT5YCI 

 

 

 

Time : 15 minutes 

Worksheet (1) 

❖ Listen to the audio and then do the following exercise: the exercise is available at the following 

link:  

 

https://www.youtube.com/watch?v=gSO2t9bOdQ4
https://www.youtube.com/watch?v=D49mGNT5YCI
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Worksheet (2)  

❖ Listen to audio and then do the following exercise: the exercise is available at the following 

link: 

 

 
Worksheet (3) 
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Worksheet (4) 

 



 

36 

 

Worksheet (5)  
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❖ Identify and discover your students' learning difficulties in discriminating the sounds of English 

words, pronouncing correctly, and listening to any text actively  through using one of these 

methods:  

First Method 

❖ Teacher asks students to listen to the sounds click on the correct word: 

❖ The exercise is available online on the following link: 

 

 

Second Method 

❖ Teacher asks students to work in groups to do the following exercise, when they finish each 

group should read the answers and the whole class listen.  

❖ The exercise is available online on the following link:  

 
❖ If students are not able to answer this exercise , it means they have learning difficulties in 

discriminating the sounds of English words, pronouncing correctly, and listening to any text 

actively.  
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Activity (1):Listening walk  

❖ Ask  students to stand and listen carefully for 

different noises and sounds.  

❖ Choose a student and ask her/him what he/she 

can listen.  

❖ Ask everyone else to listen out for it too. Move 

on, pause and listen again. 

Key vocabulary: listen; sound; noise; loud; quiet; 

hear. 

❖ Encourage  students to discriminate between 

similar sounds, for example, different types of 

birds and vehicles. 

❖ Giant sound bingo 

❖ Resources: floor surface; playground chalks; 

selection of sound making objects; very large 

container; 12 beanbags. 

❖ Then teacher gathers a selection of sound 

making objects and puts them in a very large 

tub or bin.  

 

❖ Use playground chalk to draw out two large 

lotto boards, each with six boxes featuring 

pictures that match the selection of sound 

making objects. Place six beanbags next to 

each board. 

❖ Divide the students into two teams and stand 

each team next to a board. Explain that you are 

going to make a sound. They should listen, see 

if the sound matches a picture on their board 

and if so, place a beanbag on the picture. The 

first team to cover all six pictures should shout 

‘BINGO’. 

❖ Keep the sounds making objects inside the 

large container so the children cannot see them 

as you make each sound. 

❖ Key vocabulary: listen, sound, match, picture, 

bingo. 

❖ Extension ideas: play bingo using sounds from 

the local environment - for example, traffic, 

birds, airplanes, road works, wind, trains, 

voices and animals. 

Time : 10 minutes 
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Activity (2) 

Picture Pairs Activity:  

❖ Pick a pair of the pictures (minimal pairs), 

e.g. car/tar  

 
❖ Place the pictures in front of students and 

ask them to listen very carefully.  

❖ Now, say one of the words e.g. car and ask 

students to place an item, e.g. brick, toy or 

sweet/or post the picture that they hear.  

❖ Try to do this 10 times in no specific order. 

❖ Ask them to tell you which picture to take 

an item from, i.e. ‘car’ or ‘tar’ until all of 

the pieces are removed. Don’t worry if they 

say it wrong- it is more important that they 

hear you say it. You can check by pointing 

to the one that you hear and praising them. 
Time : 10 minutes 

Now, some students enjoy being the ‘teacher:’ 

❖ Secret messages activity: 
❖ For a different activity, cut up the pictures of 

a pair, e.g. ‘saw and door’ and place them in a 

bag/ container.  

❖ Take turns to pick a card from the bag and do 

not show each other.  

❖ Keep the card hidden and say the word. The 

other person must choose which word they 

heard by pointing at the matching picture on 

the table. When they have picked, the card can 

be revealed to see if they were right 

 
Time : 10 minutes 

Activity (3) 

❖ Explain  to students the difference between 

long and short vowels. The long vowel 

sounds a, e, i, o, and u.  

❖ Write  the following examples of long 

vowel sounds on the board: 

 Long "a" sounds: Rain, pain, sail, 

whale, fail. 

 Long "o" sounds: Coat, boat, goat, 

whole, coal. 

 Long "i" sounds: Kite, bike, hike, fly, 

sigh. 

 Long "e" sounds: Tweet, sheet, meet, 

feet, and retreat. 

 Long "u" sounds: Glue, stew, phew, 

cube, suit. 

❖ Ask  students to do the following exercise:   
 

Time : 10 minutes 
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Activity (4) 

❖ Play  a song about vowel and consonant 

sounds which is available on the following 

link: 

https://www.youtube.com/watch?v=PNwj2_q1ypk 

  
❖ Before playing  the song , make a review 

about long and short vowels and consonants. 

The Vowels Song by Scratch Garden 

teaches the different pronunciation of long 

vowels and short vowels in the English 

language. 

❖ Ask  students to repeat the song. After 

listening to the song , ask  students to do the 

following exercise:  
Time : 10 minutes 

 

 

Activity (5)  
❖ Explain consonants sounds by using the 

following card 

 

❖ Then, ask  students to do the following 

exercise to be sure that they understand 

the lesson.  

 

https://www.youtube.com/watch?v=PNwj2_q1ypk
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Activity (6) 

❖ Free mobile application game for discriminating sounds is available on the following link: 

https://play.google.com/store/apps/details?id=com.britishcouncil.phonemicchart 

 
❖ This application is free application; students can download it from (play store).  After 

installing in your students' mobiles or tablets, they can use it without internet access. Students 

can learn vowels and consonant sounds easily.  

❖ Another free mobile application which helps students to learn vowel and consonant sounds 

is available at the link:  

❖ https://play.google.com/store/apps/details?id=com.iridescence.drawing.cvc 

  

 
 
 

About this application  

❖ This app has CVC (Consonant Vowel Consonant) words to improve and help kids to learn 

and read English words. CVC Words play an important step in practicing phonics and 

learning how to read. Words will be pronounced from the speaker as well to allow quick and 

easy learning.  
 

 

 

 

 

 
 

https://play.google.com/store/apps/details?id=com.britishcouncil.phonemicchart
https://play.google.com/store/apps/details?id=com.iridescence.drawing.cvc
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Worksheet (1) 

❖ Listen to the audio and then answer yes or No . The exercise is available at the link: 
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Worksheet (2)  

❖ Listen to the audio and then do the worksheet  

❖ The exercise is available at the link: 

 
Worksheet (3)  

❖ Listen to the audio and then do the worksheet . The exercise is available at the link: 
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Worksheet (4)  

❖ Listen to the audio and then do the worksheet . The exercise is available at the link: 
 

 
https://www.liveworksheets.com/kp1814315jm 
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❖ Identify and discover your students' learning difficulties  in  recognizing rhyming words in 

the listening text through using one of these methods:  

First Method 

❖ Teacher asks students to listen and circle the 

words which rhyme with the first word given.  If 

students are not able to answer, it means that 

they have learning difficulties in listening for 

gist.  

 

Second Method 

❖ Teacher asks students to listen and fill in 

the blanks with the correct rhyming 

words.  If students are not able to answer, 

it means that they have learning 

difficulties in listening for gist.  

 

Activity (1) 

Play the Body Rhyme Game 

Object: 

❖ Recognizing  rhyming words in the listening text. 

❖  Time : 15 minutes 

Procedures : 

❖ Ask students to  touch a part of their  body...let's see...maybe head.  

❖ Point to your head.  

❖ Tell your students that you are  going to say some words, and they have to tell you if the word 

you say rhymes with head.  

❖ Clarify to your students that a rhyme is a word that sounds like another word.  

▪ Say  red,  and ask them the following  : 

▪ Does that rhyme with head? 

▪  Students: yes! Right! 
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▪ Okay, does bed rhyme with head?  

▪ Students: yes. Good.  

▪ Does cat rhyme with head?  

▪ Students: no. Correct. Said...Ted...Door...  

❖ Continue with a random selection of rhymes and non-rhymes.  

❖ Stop  repeating the target word (head in this case) after a few examples so that students have to 

test the rhyme silently for them. Proceed from 1-syllable words to 2-syllable words.  

❖ Tell your students that now you are going to touch a different part of my body...my toe.   

❖ Point to your toe. Let's see...does snow rhyme with toe?   

❖ Students: yes. Does desk rhyme with toe? Students: no. Correct. Go...blow...shirt? 

❖ Now go around the group giving students an individual turn with either a rhyming or non-rhyming 

word. 

❖  Spend extra time with students who are not getting it.  

❖ Good. Now let's try...eye. Hey, I have a good idea: maybe you can think of a word that rhymes 

with eye.  

❖ Start with a student who is likely to get it right and continue around the class. If students run out 

of ideas, think of a rhyme and give them a clue--e.g., When I go outside and look up, I see 

the... Then change the body part; feet, knee, and hand each have several rhyming words. 

❖ If a student comes up with a non-word that rhymes, such as nie, say: Good. Nie rhymes with eye. 

But is nie a real word? I think it's a made up word. Can you think of a real word that rhymes 

with eye? 

❖ Continue until everyone is able to produce a rhyming word. 

Activity (2) 

❖ Students interact with rhyming songs at the 

following link: 
https://www.youtube.com/watch?v=tWe93wO0VmE 

❖ Listen to a rhyming song.  

❖ Interact with the song (claps when the words 

rhyme).  

❖ Shake head “no” when the words do not rhyme.  

❖ Draw pictures of the rhyming pairs in the song 

(e.g., cat and hat).  

❖ Teacher’s evaluation.  

 

Activity (3)  

❖ It is a free mobile application game for 

discriminating sounds, it is available on 

the following link: 

 
This is a free mobile application:  

❖ This application is intended to be used 

use with Lola's Learning Pack PRO app. 

Learn to Read with Lola - Rhyming Word 

Jungle is our tenth learning application! It 

has been carefully designed according 

learning results from tens of millions of 

Lola Panda fans. 

https://www.youtube.com/watch?v=tWe93wO0VmE
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Activity (4) 

Object: 

❖ Match   rhyming words in the listening text. 

❖  Time : 15 minutes 

Procedures  

❖ Students match rhyming picture cards to picture boards. 

❖ Provide each student with a rhyming A-LOT-OH! Board.  

❖ Place set of rhyming picture cards in a stack face down.  

❖ Taking turns, students choose a picture card from the stack, say the name, and look on their 

rhyming boards for a match. 

❖ If there is a match, say the rhyming word and place the picture on top of the picture on the board. 

If there is no match, or if the picture is already covered, return the picture card to the bottom of 

the stack. 

❖ Continue until a student matches all of the pictures on a page or until all the cards in the stack are 

used. 

 
Activity (5) 

Object: 

❖ Match   rhyming words in the listening text. 

❖  Time : 15 minutes 

Procedures  

❖ Place Rhyming Game board, cube, and cards in a stack on a flat surface.  

❖ Place game pieces at the START space on the game board.  

❖ Taking turns, the students roll the cube and move game piece according to the number shown.  

❖ Name the picture where the game piece lands and look through the deck of cards to find a rhyming 

match. 

❖  If a match is made, say the match and leave the game piece on the space. If a match is not made, 

then return the game piece to its previous space.  

❖ Place all cards back in the stack.  

❖ Continue until all students are at the END.  
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Worksheet (1) 
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Worksheet (2)  
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Worksheet (3) 

  

 

 

 

 

 

 

 

 

Golden Tips: 
❖ Use  various tasks and activities  to encourage and motivate pupils  to participate in 

listening . 
❖ Praise your pupils and provide support  such as ( excellent work, well-done- ,…etc) 
❖ Use simple and interesting listening texts suitable for your pupils. 
❖ Try to use texts related to pupils' beloved country Syria. 
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Theoretical Background on  Phonological Skills  

❖ Phonological awareness facilitates skills necessary for listening and speaking and this also 

develops from listening and speaking experience. Comprehension difficulties arise when students 

are unable to set up or sustain a phonological representation of the incoming verbal information.  

❖ Phonological awareness relies upon precise neural timing in the auditory system and integration 

of this auditory timing information with motor and cognitive networks. Phonological abilities 

and comprehension skills are more systematic controlling word reading ability and using a wide 

range of phonologically based assessments.  

 

Resources 

❖ https://www.liveworksheets.com/gv2730269mq 

❖ https://www.liveworksheets.com/sl1779210ul 

❖ https://www.eslkidstuff.com/lesson-plans/describing-people.html 

❖ https://www.liveworksheets.com/eo1233280zq 

❖ https://www.shutterstock.com/image-vector/little-children-showing-basic-language-skills-1183092457 

❖ https://www.ixl.com/ela/grade-2/form-and-use-compound-words 

❖ https://www.education.com/worksheet/article/compound-words-1-second/ 

❖ https://www.liveworksheets.com/eo1233280zq 

❖ https://www.freereading.net/wiki/Identifying_and_generating_rhyming_words,_body_part_game.html 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.eslkidstuff.com/lesson-plans/describing-people.html
https://www.shutterstock.com/image-vector/little-children-showing-basic-language-skills-1183092457
https://www.education.com/worksheet/article/compound-words-1-second/
https://www.freereading.net/wiki/Identifying_and_generating_rhyming_words,_body_part_game.html
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Indicators of the Difficulty 

❖ Refugee students have difficulties in listening to detailed description of something and guess what it is.  
❖ Refugee students have difficulties in comprehending and interpreting what is heard. 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Listen for the gist. 

❖ Listen to answer questions. 

Learning Resources  

Visual  and Audio Resources :  
❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  
❖ Student's Book  

❖ Handouts                                  

Additional Resources  
❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

E-learning strategy 

(Audio-visual – Multimedia) 

  

Game Based Learning 

  
 

Multisensory Approach 

(Audio-visual – Multimedia)  

 
 

Mobile Based Learning 

Mobile Applications 

 

 

Topic Two  

Listening  for Gist 
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Procedures of The Topic 

Recognizing students' learning difficulties (Listening for Gist  ) 

❖ Identify and discover your students' learning difficulties  in  listening  for gist through using one of these 

methods:  
 

 

First Method  

❖ Teacher asks students to listen to the video and 

answer the below questions. The video is 

available at the following link:  
https://www.liveworksheets.com/ty25946hd 

❖ If students are not able to answer, it means that 

they have learning difficulties in listening for 

gist.             

 

Second  Method  

❖ Teacher asks students to  listen to the record 

and answer the following questions: 

❖ The video is available at the following link: 
https://en.islcollective.com/english-esl-

worksheets/vocabulary/describing-people/listening-living-

japan/8494 

❖ If students are not able to answer, it means that 

they have learning difficulties in listening for 

gist. 

 

 

https://en.islcollective.com/english-esl-worksheets/vocabulary/describing-people/listening-living-japan/8494
https://en.islcollective.com/english-esl-worksheets/vocabulary/describing-people/listening-living-japan/8494
https://en.islcollective.com/english-esl-worksheets/vocabulary/describing-people/listening-living-japan/8494
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❖ The purpose of this topic is to listen to any text actively. 

❖ Students will be able to relate content or /and message heard to personal experiences or prior 

knowledge.    

❖ Discuss and perform various activities. Students will play games and activities in which they will 

recognize rhyming words in the listening text, and to learn correct pronunciation. 

❖ Students have also worked in small and large group to do various activities with colorful, animated 

music video to learn how to pronounce the sounds and words correctly.  

❖ Point to a picture of the object making the sound and name it. 

Activity (1) : 

❖ Teacher asks students to listen and do the following exercise. 

❖  It is available at the following link:  

https://www.liveworksheets.com/pb1355812co 

 

 

Remediation  Techniques 
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Activity (2) 

❖ The activity is available at the below link: 

❖ https://www.liveworksheets.com/pb1355812co 
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Activity (3) 

❖ Teacher asks students to listen and do the following exercise. It is available at the following link:  

https://www.liveworksheets.com/xk1192797jn 
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Activity (4) 

❖  Teacher asks students to listen and do the following exercise: it is available at the following link: 

https://www.liveworksheets.com/gr1196754kq 

  
(1)Worksheet  

❖ Teacher asks students to listen and do the following exercise, it is available at the following link: 
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Worksheet (2) 

❖ Teacher asks students to listen and do the following exercise; it is available at the following link: 

https://www.liveworksheets.com/jo1003557bz 
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Worksheet (3) 

❖ Teacher asks students to listen and do the following exercise. It is available at the following link:  

https://www.liveworksheets.com/xc151850rr 

 

 

https://www.liveworksheets.com/xc151850rr
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Worksheet (4) 

❖ Teacher asks students to listen and do the following exercise. It  is available at the following link:  

https://www.liveworksheets.com/eh2062147ok 
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Theoretical Background on  Listening for Gist  

❖ Listening needs to separate out three target areas: types of listening (for gist, for information, 

etc.), discourse features (reference, markers, etc.), and techniques (predicting, anticipating, 

recognizing international cues, etc. This includes using knowledge of the topic to predict what 

will be heard, working out gist by identifying key words, and learning to recognize 'new' 

information marked by sentence stress.  

❖ Listening for gist, in which the listener had to try to extract the general idea of a listening clip 

even if s/he could not understand every phrase or sentence. The key to success in listening for 

gist task is to ignore the ambiguous parts and extract the main idea by juxtaposing those parts 

which are understood.  

❖ Thus, learners focus on ‘key words’ far more often than focusing on the overall meaning or gist 

on the passage, so ‘effective listening’ is also articulated in practice as the ability to identify 

discrete details and individual items of vocabulary. 

 

Resources 

❖ https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_%28ESL%29/Listening_comprehension 

❖ https://en.islcollective.com/english-esl-worksheets/vocabulary/describing-people/listening-living-

japan/8494 

❖ https://www.liveworksheets.com/eh2062147ok 

❖ https://www.liveworksheets.com/xc151850rr 

 

 

 
 

 

 

 

 

 

 

 

 

 
 

https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_%28ESL%29/Listening_comprehension
https://en.islcollective.com/english-esl-worksheets/vocabulary/describing-people/listening-living-japan/8494
https://en.islcollective.com/english-esl-worksheets/vocabulary/describing-people/listening-living-japan/8494
https://www.liveworksheets.com/xc151850rr
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Indicators of the Difficulty 

❖ Refugee students have difficulties in learning new vocabulary in listening text.  

❖ Refugee students  have difficulties in guessing new word and vocabulary. 

❖ Refugee students  have difficulties in identifying  words heard. 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Recognize the new vocabulary in listening text. 

❖ Guess new words and vocabulary in listening. 

❖ Develop students' listening skills and learning of the new vocabulary in the environment. 

Learning Resources  

Visual  and Audio Resources :  
❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  
❖ Student's Book  

❖ Handouts                                  

Additional Resources  
❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

Game  Based Learning 

 

Questioning 

 
Multisensory Approach (Audio-visual – 

Multimedia) 

 

Mobile Based Learning : Mobile 

Applications 

 
Using Songs  Instruction  

 

Topic Three  

Vocabulary  

http://www.primary-education-oasis.com/activities-for-teaching-vocabulary.html
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Procedures of The Topic 

Recognizing students' learning difficulties (Vocabulary in Listening ) 

❖ Identify and discover your students' learning difficulties in vocabulary  through using one of these methods:- 
 

First Method  

  Difficulties in learning new vocabulary in 

listening text. 

Listen , Discuss and  Write  

 
https://www.liveworksheets.com/je1100602mz    

❖ Divide students into small groups. 

❖ Ask them to look at the picture and guess the new 

words they will listen . 

❖ Ask students to write these words on papers . 

❖ Exchange students' papers and start discussing what 

they wrote. 

❖ Turn on the audio and ask them to check whether 

their guessing is right or not. 

❖ Repeat the audio two times and ask them to write 

the new words after listening. 

❖ Discuss with them the meaning of these words . 

❖ Repeat these steps whenever needed. 

Second  Method  

 Difficulties in guessing new word  and learning 

vocabulary. 

Listen and Guess what place it is  

 
https://www.liveworksheets.com/xp2768805db 

❖ Put students  into teams of 3 or 4 students .  

❖  Then everyone sits and listens carefully to the audio 

for a description of something (e.g., "in this place, 

you can buy different things such as: fruits, 

vegetables, or fish. This place can be big. : answer: 

market ).  

❖ (e.g.  , in this place, you can practice lots of sports , 

for example: basketball, football, tennis. : answer: 

sports center). 

❖ Then each team discusses what they think it is before 

giving an answer.   

❖ You can give the description sentence by sentence, 

encouraging the students to guess each time, until 

one group wins.   

❖ You can start off with easy clues and slow speech, 

but then choose more difficult words and speak more 

quickly so the students really have to concentrate. 

http://www.primary-education-oasis.com/activities-for-teaching-vocabulary.html
http://www.primary-education-oasis.com/activities-for-teaching-vocabulary.html
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Third  Method :  Learning & guessing  new words 

Pass the Ball 

 
❖ Ask students to pass the ball around the class . When the music stops, the student with the ball must 

answer a question from the teacher.  

❖ For example, if you are teaching vocabulary to do with jobs, the teacher might ask ‘What job is it?’. 

❖ Another way to play is, when the music stops, the student with the ball can ask the question and all the 

other students must answer.  
❖ Ask students to practice the vocabulary while playing the game.  
❖ This method helps the teacher to identify learning difficulties in learning new vocabulary in listening. 

  

 

❖ Introduce the new vocabulary in an interesting way by using videos and audios which include songs, 

stories, cartoon, and pictures.  

❖ Games provide a playful environment in which learners follow prescribed rules as they strive to attain 

a challenging goal. Games can be a way for students to be active learners. The game helps the teacher 

to create contexts in which the language is useful and meaningful. 

❖ Ask Students to listen to a story to identify the vocabulary and answer the questions. 

❖ Discuss the new vocabulary with the students and ask them to do various activities. Students will 

watch the video and listen to the story and answer the activity questions.   

❖ Students have to work in small and large groups to do various activities.  

❖ Students listen to the audio, and during listening, teacher asks them some questions helping them to 

guess the meaning of the new words. 

❖ The teacher shows a video includes short stories, so the students get an overview of the content of it, 

and then ask students to answer the activity questions. 

 

 

Remediation  Techniques 
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Learning New Vocabulary in Listening Text 
❖ Teachers can use  games in order to help students overcome any difficulties in  learning new 

vocabulary in listening . There are many different games that can be used in listening to learn new 

words , such as: 

Listen and Guess Vocabulary Game 

 

Aims  

❖ describe the meaning of vocabulary word. 

❖ guess vocabulary words from clues given. 

❖ follow the rules of the game. 

Time: 15 minutes  

Procedures  

Before the Game 

❖ Prepare  index cards 4x6 or larger.  

❖ Write one vocabulary word or term on each card. 

❖ Arrange one chair/desk to face the front of the class; it should face the same direction as all 

the other students' desks. Place a second chair in front of that one so that it faces the first 

chair and the other students. 

❖ Divide the class into two teams . The game is more fun if each team has students of all ability 

levels. 

❖ Choose one volunteer from each team; one of those students will serve as the official 

Timekeeper and the other will be the Scorekeeper. 

Explain the Game 

❖ To start the game, call two students from one team to the chairs at the front of the room. One 

students will be the Clue Giver; that students will sit in the chair facing the front of the 

classroom. The Clue Receiver will sit in the chair that faces the Clue Giver and the other 

students. 

❖ Have the Timekeeper set the timer for 60 seconds.\ Then show one of the vocabulary cards 

to the Clue Giver and the rest of the students in the class; the Clue Receiver is the only person 

in the class who cannot see the word. The Clue Giver must give clues that will help the Clue 

Receiver say the word on the card. When the Clue Receiver says the correct word, 

immediately hold up the next word. Continue playing in this manner until the timer goes off 

to signal the end of 60 seconds. 

❖ The Clue Giver may use words, phrases, or sentences. He/she may not : 

 ---use hands or body language,  

 ---name letters or parts of the word, 

http://www.primary-education-oasis.com/activities-for-teaching-vocabulary.html
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 ---say any part or form of the word on the card, 

 --- say "sounds like" or "rhymes with," or 

 --- use sound effects of any kind. 

The Clue Giver may 

 --- use words or phrases such as "prefix" or "suffix" and 

 --- say things like "Yes, that's the word, but give it a different ending." 

❖ At the end of a round, the two players take their seats and two players from the other team 

take their places as Clue Giver and Clue Receiver. 

Tips 
❖ This game can be an effective vocabulary-teaching tool.  

❖ Pause between turns to give students a chance to model "good clues" for words that are 

passed on during the round. Doing that gives more exposure to the vocabulary; that is 

especially helpful for students who might not be good in this area. 

❖ If a student  with weak vocabulary skills is sitting in the Clue Giver or Clue Receiver seat, 

you might hand-select easier word cards for that round. 

❖ It works well to praise good effort, even when the score isn't great. I regularly mix up the 

cards and recycle "passed" cards. 

❖ Arrange teams so when it comes to players getting a second turn in a game they are paired 

with a different partner than the first time around. 

❖ Play a different role than they played the first time around. If the player was Clue Giver last 

time, he or she should be Clue Receiver the second time around. 

❖ This game works well in a 45-minute teaching period. If students have played many times 

before, it can be a good 15-minute filler activity. 

The Whisper Game 

 
❖ This game  is best played with a group of students. For it to be most effective, you will need 

at least 6 students, so this could be a good game to play in a classroom.  

❖ Divide students  into two teams. Whisper a word to a student , who must then whisper it to 

the student  next to him/her, and so it goes until the last student  in line who  has to say the 

word out loud. If he/she pronounces it correctly, the team gets a point. 

❖ You can use this game  through  (Whisper a sentence  to students). 

❖ One student begins by whispering a sentence to the next student.  
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❖ They then have to whisper it to their friends  and so on until the last student announces the 

sentence out loud.  

❖ The first student should write down their sentence so that they can show the other students  

what they actually have said. 

❖ It can be fun to alternate who comes up with the first sentence and who is the last student  

that must say it out aloud.  

Identifying  words heard  
❖ It is more interesting and motivating to use different activities to help students identify the words 

heard such as the following: 

Activity (1): Put in order 

Time : 10 minutes  

❖ Put your students in teams and have them 

sit together.   

❖ Give each group around 10 objects or 

picture flashcards ,each team must have 

the same things.   

❖ Say all the words for items in front of the 

students , the students listen but mustn’t 

touch the objects.  

❖  Finally, say  "Put the objects in the 

correct order" and the teams have to put 

in order the objects in the order that the 

teacher says them.  

❖  Make sure you write down the order as 

you say it . 

❖ Use the following task to help students 

practice this activity 

 

 
https://www.liveworksheets.com/mk215516am 

Activity (2): Listening Dialogues 

❖ Before class, prepare some dialogues based 

on the lesson theme.   

❖ Also, prepare some comprehension questions 

based on the dialogues.  

❖  In class, have two students read the dialogue 

and the other students have to listen and then 

answer the questions.  

 
https://www.pinterest.com/pin/13862711345192348/?mt=login 
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Activity (1) 

 
❖ Present the dialogue to your students and ask them to practice it and perform role play. 

❖ Then ask them to answer  the following questions . 

Activity (2) 

 
❖ Present the dialogue to your students and ask them to practice it and perform role play. 

❖ Then ask them to answer  the following questions . 
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Task (1) 

  
https://www.liveworksheets.com/qd2219990mg 
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Guessing new word, learning vocabulary and identifying word heard. 
❖ Five games that can be used in teaching vocabulary to young learners games, as stated before, are 

interesting methods to teach young learners vocabulary. 

Hot Potatoes, Memory Challenge, Last One Standing, Pictionary, and Bingo 

 
❖ The game is called "Hot Potatoes".  

❖ The class is divided into group A and B with both teams sitting on the opposite sides of the 

classrooms.  

❖ Two chairs will be placed in the middle of the class so that whoever sits on the chair will 

face her/his team and the board must be behind  them.  

❖ Then, the teacher writes a word on the board, but the student on the chair will not see it. Each 

team will have one minute after signaling the beginning of the game.  

❖ The other students are allowed to use verbs so that their seated teammate can guess the word 

written on the board. They should not say the exact word written on the board.  

Time : 10 minutes  

Using tasks for assessing students' understanding : 

  
❖ Ask students to listen to the  track on the following link: 

https://drive.google.com/file/d/1veLuYQhJIjmALGWZd8Gst929mZm1rPtC/view?usp=sharing 

❖ While listening , they check the words they hear. 

http://www.primary-education-oasis.com/activities-for-teaching-vocabulary.html
http://www.primary-education-oasis.com/activities-for-teaching-vocabulary.html
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Task (1) 

 

 
https://www.liveworksheets.com/os2567168mu 
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Golden Tips: 

❖ Use  various tasks and activities  to encourage and motivate students  to participate in listening . 
❖ Praise your students and provide support  such as ( excellent work, well-done- ,…etc) 
❖ Use simple and interesting listening texts suitable for your students. 
❖ Try to use texts related to  students' beloved country Syria. 

Listen to Stories 

 
❖ Talk about the pictures and then listen to the  track on the following link: 

https://drive.google.com/file/d/1JErEgmlRRlDWm80y34uGiCk4LtuxzEMu/view?usp=sharing 
❖ Teacher: Look at the first picture. What do you see?  

❖ Student  (1):two girls.  

❖ Teacher: Very good. What are they doing? 

❖  Student  (2):waiting bus.  

❖ Teacher: Perfect. What else do you see? 

Additional Activity --- Read Aloud 

❖ Read the sentences first and have students repeat them while pointing to the pictures. 

❖ Number the pictures (1-4).  

❖ Read a sentence and have students give the number.  

❖ Have students point to the pictures and read the sentences by themselves.  

❖ Say the sentences at random and leave out key words. (Example: Three clams _________ a flute.)  

❖ Have a student act out (with gestures) one of the pictures. 

https://drive.google.com/file/d/1JErEgmlRRlDWm80y34uGiCk4LtuxzEMu/view?usp=sharing
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Assessment : 

❖ Listen to the following story on the following link: 
https://drive.google.com/file/d/1p4q7PaUV-YaUthK_vKysl4UEDPW2X-U_/view?usp=sharing  

❖ Divide your students into groups and ask them to listen to the story and write the words they know 

while listening. 

❖ Then , read the story slowly and ask them if they don’t know the meaning of any word , they can ask 

you. 

❖ Encourage students to try to guess the meaning of the new words . If they don’t know, you can tell 

them.  

 
After listening to the story answer the following questions: 

❖  Mention four words you know. 

❖ Model the story with your peers in your own words. 
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Guess the meaning of new word in listening 
❖ Use different activities to  help students to guess the meaning of new word while listening and 

overcome any difficulties they face : 

Activity (1) : Listen to the words first, then say and write: 

 
 https://www.liveworksheets.com/od1710015xq 

Activity (2) 

  
https://www.liveworksheets.com/fe1948676ch 
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Identify words heard 
Songs are an effective way to learn English because of many reasons: 

❖ Songs introduce authentic language . 

❖ They involve target language cultural aspects. 

❖ They can be used to teach various language points. 

❖ Using songs is a nice and joyful activity to foster listening skills. 

❖ Songs are fun. 

❖ Using songs in identifying the words heard is very effective.  

Identifying Words in a Song 

❖ Find a suitable song for your class and have copies of the lyrics. 

❖ Use a set of cards for each group of 5 students . Each set of cards contains about 20 words. Some of 

these words are taken from the song. The others are not but are similar in meaning or sound to the 

words from the song. 

The Activity 

❖ Give each group the set of words. 

❖ Tell students  that they have a few minutes to lay out the cards and decide what they think the song is 

about. 

To  help students  brainstorm, ask a few questions: 

Do you think it’s sad or happy? 

Is it a love song? 

❖ ‘Why? Which words make you think that? 

❖ Tell the students  that in fact only some of these words are in the song, and that they’ll listen to the 

song to find out which. 

❖ If they hear one of the words, they should grab that card. 

❖ The students  in each group should compete to grab as many correct words as possible. 

❖ They’ll get +1 point for correct cards and -1 point for wrong cards. 

❖ Play  the song once for students  to listen and  grab. 

❖ Then  ask students  how many cards they’ve got.  

❖ Hand  out the lyrics and ask students  to find their words. 

❖ The student  with the highest number of points of each is the winner. 

Follow up 

❖ As a follow-up , use the lyrics for a variety of purposes, for example: as a text for reading 

comprehension or language work, or for the class to sing together. 
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Examples of Songs  

Song (1) 

 

Song (2) 

 
 https://www.pinterest.com/pin/467107792617023100/ 

https://www.pinterest.com/pin/467107792617023100/
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❖ Use the free mobile application for helping students to learn the vocabulary in an exciting way ,and overcome 

any difficulty related to the new words through training at home with their parents such as: using Learn First 

Words – Baby application Learn First Words is an educational app designed to introduce your baby or toddler 

to everyday vocabulary. It is designed to teach your baby new words through sound, animation, and flash cards. 

It’s fun, free, and perfect for children between the age of 1 to 5. 

Learn First Words – Baby Application 

 

Mobile Apps Activities for Students    

Download the following mobile apps on your mobiles or tablets and enjoy learning English. 

❖ This is a free mobile application to learn vocabulary available on the following link  

https://play.google.com/store/apps/details?id=hh.sez 

 
❖ This is a free application that helps students to Learn Basic English Words with flashcards and their 

pronunciation. English vocabulary learning aims to teach English in a simple way without getting bored with 

pictures and flashcards. It covers basic English words for beginners. Learning English vocabulary has a simple 

and user-friendly structure. It offers basic English words with different groups that can be easily used. It does 

not require any registration to use. Learning English Vocabulary app consists of two main parts. While the first 

part teaches basic English words with the help of flashcards, the learned vocabulary is tested in the second 

part. Learning English vocabulary offers a funny way to memorize words. You can find the easiest way to 

learn and memorize English words with this application. You don't need to know English to use the menus. 

Another free mobile application :Learning Vocabulary 
❖ Download the following mobile apps on your mobiles or tablets and enjoy learning English 

Learn First Words - Baby 

 
❖ Learn First Words is an educational app designed to introduce your baby or toddler to everyday vocabulary. It 

is designed to teach your baby new words through sound, animation, and flash cards. It’s fun, free, and perfect 

for children between the ages of 1 to 5. 

❖ Learn First Words features 15 kid friendly categories and over 150 words. Flashcards teaching method is great 

for babies, toddlers, and children allowing them to learn at their own pace. 

▪ https://play.google.com/store/apps/details?id=com.TooFunnyArtists&hl=ar&gl=US 
 

https://play.google.com/store/apps/details?id=hh.sez
https://play.google.com/store/apps/details?id=com.TooFunnyArtists&hl=ar&gl=US
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Worksheet (1) 

 
https://www.liveworksheets.com/tp224950jn 

 
Worksheet(2) 

 
https://www.liveworksheets.com/sn1205846ld 

Worksheets 

 

https://www.liveworksheets.com/tp224950jn
https://www.liveworksheets.com/sn1205846ld
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Worksheet (3) 

 
  

https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Jobs_and_

occupations/Jobs_Listening_ar1886828up 
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Worksheet (4) 

 

 

 
https://www.liveworksheets.com/by2033978cn 

 

https://www.liveworksheets.com/by2033978cn
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Worksheet (5) 

 
https://www.liveworksheets.com/sn1205846ld 
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Worksheet (6) 

 
 

 

 
 

https://www.liveworksheets.com/jx2771735gx 

 

https://www.liveworksheets.com/jx2771735gx
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Worksheet (7) 

 

 
 

https://www.stickyball.net/category/dialogues/dialogues-for-beginner-students 
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Theoretical Background on  Vocabulary in Listening 

❖ One type of learning through meaning-focused input is vocabulary learning through 

listening . In order to obtain reasonable comprehension and success at guessing from 

context, learners would require at least 95% coverage of the running words in the input.   

❖ Listening comprehension and vocabulary knowledge have a strong relationship. The 

5000-word frequency was discovered to be the strongest predictor of variance in listening 

comprehension, both of which have important implications for EFL listening 

comprehension. 

 

Resources 

❖ https://www.liveworksheets.com/gv2730269mq 

❖ https://www.liveworksheets.com/sl1779210ul 

❖ https://www.liveworksheets.com/fe1948676ch 

❖ https://www.liveworksheets.com/os2567168mu 

❖ https://www.liveworksheets.com/ro1228742jf 

❖ https://www.liveworksheets.com/je1100602mz 

❖ https://www.liveworksheets.com/xp2768805db 

❖ https://www.educationworld.com/a_tsl/archives/06-1/lesson011.shtml 

❖ https://www.eslkidstuff.com/blog/top-10-lists/top-10-listening-activities-without-a-cd 

❖ https://www.liveworksheets.com/mk215516am 

❖ https://www.liveworksheets.com/tp224950jn 

❖ https://www.liveworksheets.com/ms1710870bk 

❖ https://www.liveworksheets.com/by2033978cn 

❖ https://www.liveworksheets.com/hf1439923ba 

❖ https://www.liveworksheets.com/jx2771735gx 

❖ https://www.pinterest.com/pin/13862711345192348/?mt=login 

❖ https://www.stickyball.net/category/dialogues/dialogues-for-beginner-students 

❖ https://www.stickyball.net/category/dialogues/dialogues-for-beginner-students 

❖ https://www.liveworksheets.com/od1710015xq 

❖ https://www.liveworksheets.com/qd2219990mg 

 

 

 
 

 

 

 

 

 

 

https://www.liveworksheets.com/xp2768805db
https://www.liveworksheets.com/tp224950jn
https://www.liveworksheets.com/ms1710870bk
https://www.liveworksheets.com/hf1439923ba
https://www.liveworksheets.com/jx2771735gx
https://www.pinterest.com/pin/13862711345192348/?mt=login
https://www.stickyball.net/category/dialogues/dialogues-for-beginner-students
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Indicators of the Difficulty 

❖ Refugee students have difficulties in understanding and responding appropriately to direct requests 

in listening text. 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Listen effectively. 

❖ Respond appropriately to direct requests in listening text. 

Learning Resources  

Visual  and Audio Resources :  
❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  
❖ Student's Book  

❖ Handouts                                  

Additional Resources  
❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

Game  Based Learning 

 

Questioning 

 
Multisensory Approach (Audio-visual – 

Multimedia) 

 

Mobile Based Learning : Mobile 

Applications 

 
Using Songs  Instruction  

 

Topic Four  

Function in Listening   
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Procedures of The Topic 

Recognizing students' learning difficulties (Function in Listening ) 

❖ Identify and discover your students' learning difficulties in listening function  through using one of 

these methods:- 
 

First Method  

Using Student's Name 

    

❖ Get your students'  attention before delivering 

your message. For example., “Sham , please 

stand up  and close the window "  

❖ Ask students to listen to what you say and 

perform the action. 

❖ The student can only concentrate on one thing 

at a time.  

❖ Call your student's name until you have their 

attention before you speak.  

❖ Repeat again and again:  

❖ Sham , please stand up  and close the window 

. 

❖ Sham , please stand up  and close the window. 

❖ If they don’t respond to you, this means that 

they  have a difficulty in listening to 

responding . 
 

Second  Method  

Listen and perform  

 
https://www.liveworksheets.com/io10759uo 

❖ Put students  into teams of 3 or 4 students .  

❖  Then everyone sits and listens carefully to the audio 

and perform the action. 

❖ Then ,write the correct expression under its own 

picture. 

  

Golden Tips: 

❖ Use  simple functions  to encourage and motivate students  to participate in listening  
❖ Praise your students and provide support  such as ( excellent work, well-done- ,…etc) 
❖ Use simple and interesting listening texts suitable for your students. 
❖ Try to use texts related to  students' beloved country Syria. 
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Game Based Learning 

❖ Games provide a playful environment in which learners follow prescribed rules as they strive to attain 

a challenging goal. Games can be a way for students to be active learners. The game helps the teacher 

to create contexts in which the language is useful and meaningful. 

Game (1): Playing the Simon Says Game with Students 

 

❖ Play the Simon Says Game with your students in class and it’s bound to be a hit. 

❖ This game is fun, active and makes a good listening activity. 

❖ One student is chosen to be Simon (a parent/teacher can also be Simon). 

❖ Simon faces the rest of the students and calls out action commands. 

❖ If Simon gives a command beginning with "Simon Says," as in "Simon Says clap your hands ", the 

students must follow the command. 

❖ If Simon gives a command that doesn’t begin with "Simon Says," as in "Clap your hands," the 

students must stand still and not follow the command. 

❖ Anyone who moves when the command does not begin with "Simon Says" is out and must sit down. 

❖ The winner is the last student standing. 

❖ The winner is then Simon in the next round. 

❖ The game can be played with two or more students, or even just alone with your student, but is more 

fun with a group. 

❖ You, as  Simon, divide the students into groups.   

❖ Ask students to listen to you and do the command they hear. For example : say , touch your ears. 

 
❖ Students should listen carefully and do the command. 

❖ Repeat the command more and more until students understand and do it. 

❖ Praise the students who do the commands correctly. 

Time : 20 minutes 

 

Remediation  Techniques 
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Game (2): Do This, Do That. 

❖ Standing in front of your student, perform certain actions by saying either "do this" or "do that." 

❖  For example, you could tap your head, clap your hands or do a jump. 

❖ When you say do this your student must do the action, but when you say  do that  they must stand 

still. 

❖ Students  love this game.  

❖ It takes a lot of concentration not to move and first listen to whether they should perform the action 

or not. 

Teachers can use  activities in order to help students overcome any difficulties in  listening for function  

in listening , such as: 

Activity (2): Draw a Picture with 

Instructions 
❖ Give your student a piece of paper and 

colored crayons/pencils. Ask to follow your 

instructions carefully. 

❖ This is an exercise to check whether listening 

skills are in place or require some 

development. 

❖ Ask students to listen and do the command. 

For example, you as a teacher says draw an 

apple in the right corner of the page and draw 

three trees in the middle of the page, draw 

three flowers. 

❖ Draw some grass on the ground. 

Activity (3): Listen and Draw 

❖ Describe a picture to the students in great 

detail and ask them to listen carefully.  

❖ Then handover some drawing sheets and 

crayons and tell them to draw what you 

described. 

 Encourage them to ask questions if they 

aren’t  clear. 

Activity (1):Give Multiple Instructions 

 
❖ Give your student instructions around the 

classroom. Make them clear.  

❖ Start with one instruction. Please close the 

window. 

❖ Ask your student to repeat the instruction 

back to you, and then follow it. 

❖ Build it up to two instructions. Please , come 

on and close the window. 

Time : 10 minutes  
 

Play the Game – What’s Next? 

❖ First, give your student one instruction. “Go into the kitchen.” 

❖ Next, give your student two instructions. “Go into the kitchen and grab a spoon.” 

❖ Then give your student  three instructions, “go into the kitchen, grab a spoon and hide under the 

table.” 

❖ Build up the instructions over time. 

❖ Then switch so that your student  gets to give you instructions to follow as well. 

Time : 10 minutes 

 

 

 

 

 

 



 

89 

 

Task (1) 

 
https://www.liveworksheets.com/vt3055714pt 

Using  Songs to provide instructions and requests 

Sing it as a song  
❖ Use  songs to make instructions more fun. 

❖  Try asking students to do something and use the following song: 

 If you’re ready for a snack, look at me.  

 If you’re ready for a snack, look at me.  

 If you’re ready and you know it,  

 Then your face will surely show it.  

 If you’re ready for a snack, look at me!  

❖ There is  another song : 

 This is the way we wash our hands.  

 Wash our hands.  

 Wash our hands.  

 This is the way we wash our hands   

 Before we eat our dinner.  

Time : 10 minutes  
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 Activity 
❖ Present the picture of the song to each group. 

❖ Tell students  that they have a few minutes to look at the picture and  decide what they think the song 

is about. 

To  help students  brainstorm, ask a few questions: 

Do you think it’s sad or happy? 

Is it a love song? 

❖ ‘Why? Which words make you think that? 

❖ Tell the students  that in fact only some of these words are in the song, and that they’ll listen to the 

song to find out which. 

❖ If they hear one of the words, they should grab that card. 

❖ The students  in each group should compete to grab as many correct words as possible. 

❖ They’ll get +1 point for correct cards and -1 point for wrong cards. 

❖ Play  the song once for students  to listen and  grab. 

❖ Then  ask students  how many cards they’ve got.  

❖ Hand  out the lyrics and ask students  to find their words. 

❖ The student  with the highest number of points of each is the winner. 

Follow up 

❖ As a follow-up , use the lyrics for a variety of purposes, for example as a text for reading 

comprehension or language work, or for the class to sing together. 

Examples of Songs  

Song (1) 
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Song (2) 

 

 

Mobile Apps Activities for Students    

Download the following mobile apps on your mobiles or tablets and enjoy learning English. 

❖ Use mobile  application to help students overcome any problem related to the function in listening 

such as responding to requests or commands during listening  through training at home with their 

parents such as:-  

Simon Says 

 
❖ This application is free application, students  can download from (play store ). 

❖ Click on this link and download the app. 

❖ https://play.google.com/store/apps/details?id=cl.app.simonsays  

❖ Click on stalling to enjoy the app. 
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❖  After installing in your students' mobiles or tablets, they can use it without internet access.  

❖ In this app , you will listen and do the command  as follows:  

 

 

 
 

❖ For more practice, please download the app and enjoy learning  . 
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Worksheet (1) 

 
https://www.liveworksheets.com/hd3089983rc 

 
 

 

Worksheets 

 

https://www.liveworksheets.com/hd3089983rc
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Worksheet (2) 

       
https://www.liveworksheets.com/hm2096817pl 

 

https://www.liveworksheets.com/hm2096817pl
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Worksheet (3) 

 

 
https://www.liveworksheets.com/op203034fs  
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Worksheet (4) 

 
https://www.liveworksheets.com/lf2334522vk 

  

https://www.liveworksheets.com/lf2334522vk
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Worksheet (5) 

https://www.liveworksheets.com/ea1359701cn  
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Worksheet (6) 

 

 

 
    https://www.liveworksheets.com/th1868143hz 

 

 

https://www.liveworksheets.com/th1868143hz
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Worksheet (7) 

 

 

 
https://www.liveworksheets.com/hq2332804ms 

https://www.liveworksheets.com/hq2332804ms
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Theoretical Background on  Function in Listening 

❖ Listening comes first in the basic way of learning a language and forms the foundation 

for communicative competences in the new language. Listening is receiving language 

through ears. It is an aural input which involves a sender, a message and a receiver. When 

we listen to something, we have to identify sounds of speech and process them into words 

and sentences. 

The primary aims of developing listening skills are to 

❖ understand and infer concepts, ideas, facts by merely listening. 

❖ identify the speaker’s purpose and tone. 

❖ facilitate verbal interaction between people. 

❖ lay the foundation of learning a language. 

 

Resources 

❖ https://www.pinterest.pt/pin/6051780740687657/ 

❖ https://www.liveworksheets.com/bv1997051hc 

❖ https://www.liveworksheets.com/tq1482731ht 

❖ https://www.liveworksheets.com/hq2332804ms 

❖ https://www.liveworksheets.com/th1868143hz 

❖ https://www.liveworksheets.com/vt3055714pt 

❖ https://www.liveworksheets.com/ea1359701cn 

❖ https://www.liveworksheets.com/lf2334522vk 

❖ https://www.liveworksheets.com/hm2096817pl 

❖ https://empoweredparents.co/8-games-to-improve-your-childs-listening-skills/ 

❖ https://www.liveworksheets.com/io10759uo 

❖ https://www.kindercare.com/content-hub/articles/2020/may/teaching-children-good-listening-
skills 

❖ https://www.liveworksheets.com/hd3089983rc 

❖ https://parenting.firstcry.com/articles/listening-activities-games-and-exercises-for-kids/ 

❖ https://www.liveworksheets.com/jp1747331sh 

❖ https://vyapam.co.in/role-of-listening-and-speaking/ 

❖ https://pridereadingprogram.com/improve-auditory-processing-with-these-fun-activities/ 

❖ https://www.liveworksheets.com/rj1440281pi 

 

 

 

 

 

 

 

 

 

 

https://www.kindercare.com/content-hub/articles/2020/may/teaching-children-good-listening-skills
https://www.kindercare.com/content-hub/articles/2020/may/teaching-children-good-listening-skills
https://www.liveworksheets.com/jp1747331sh
https://vyapam.co.in/role-of-listening-and-speaking/
https://pridereadingprogram.com/improve-auditory-processing-with-these-fun-activities/
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Indicators of the Difficulty 

❖ Refugee students  have difficulties in discriminating the sounds of English words in listening. 

❖ Refugee students  have difficulties in sequencing  sound in listening. 

❖ Refugee students  have difficulties in sorting sound in listening. 

❖ Refugee students  have a difficulties in hearing a sound that is not present in their native language 

inventory of phonemes. 

❖ Refugee students  have difficulties in blending  the sounds of English orally. 

❖ Refugee students  have difficulties in segmenting  the sounds of English. 

❖ Refugee students  have difficulties in recognizing the same sounds in different words  

❖ Refugee students  have difficulties in recognizing individual sounds in a word. 

Learning Outcomes 
By the end of this topic, sixth   grade students   will be able to: 
❖ Recognize the  difference between single phonemes.  

❖ Identify the Initial sound isolation.  

❖ Identify the Final sound isolation. 

❖ Recognize individual sounds in a word. 

❖ Recognize the same sounds in different words . 

❖ Listen  to a sequence of separately spoken sounds and then combining the sounds to form a word. 

❖ Segment  a word into separate sounds and count how many sounds they hear. 

❖ Identify  whether words or sounds are the same or different . 

❖ Identify which word is different. 

Learning Resources  
Visual  and Audio Resources :  

❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  

❖ Student's Book  

❖ Handouts                               

Additional Resources  

❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

Game  Based Learning 

 

Questioning 

 

Topic Five : Sound Discrimination  
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Multisensory Approach (Audio-visual – Multimedia) 

 

Mobile Based Learning : Mobile Applications 

 
Puppets  

 

Procedures of The Topic 

Recognizing students' learning difficulties (discriminating the sounds) 

❖ Identify and discover your students' learning difficulties in discriminating the sounds through 

using one of these methods:- 
 

First Method : 

Identifying Sounds in the Environment     

❖ Have students look at the surrounding 

❖ Tell the students  to close their eyes and listen for a 

sound you’ll make. Then make a sound they would 

likely hear at the classroom, such as the following: 

 Opening  and closing the door. 

 Dropping something. 

 Whispering . 

 Opening the book. 

❖ Have the students  raise their hands when they know 

what the sound is. 

❖ Repeat  the sound. Then have everyone or an 

individual says the answer.  

❖ Repeat the sound while students watch so they 

associate the sound with the action.  

❖ Continue with other classroom sounds. After students  

know the activity well, invite individuals to make 

sounds for others to guess. 

❖ Repeat the activity, making the sounds very loud or 

very soft. Have students identify the sound and tell if 

it was loud or soft.  

❖ Have students' eyes still closed, identify the sound 

and point to where they heard it. 

Second  Method : 

Practice Sequencing with Sounds 

❖ Ask your students to cover their eyes with 

their hands while you make a noise such as 

closing the door, sneezing, or playing a key on 

the piano.  

❖ Have your students first identify the noise.  

❖ Then try two noises, one after the other.  

❖ Your  students will then identify the two 

sounds in sequence.  

❖ Add the number of sounds in the sequence 

until your students get tired with the game. 

Some ideas for noises are: 

 Whistling 

 Snapping fingers 

 Sharpening a pencil 

 Tearing paper 

 Slamming a book closed 

 Ringing a bell 

 Blowing a whistle 

 Clapping 

 Coughing 
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❖ Use activities, questions and games in order to help students overcome any difficulties in  discriminating the 

sounds  whether phoneme deletion , addition  and substitution . 

❖ First of all, teacher arouses students' interest and activates their prior knowledge in sound discrimination  by 

giving them the following activities  : 

Activity (1):  Clapping Syllables 

❖ Start out by pronouncing each family member’s name by clapping it syllable by syllable.  

❖ Then ask students  to say and clap the name along with you.  

❖ Each clap represents a syllable.  

❖ After each name has been clapped ask, “How many syllables did you hear?”  

❖ You can also have your students  place two fingers under their chin, so that they can feel their chin drop for 

each syllable. This also allows your students  to feel the vibration of each syllable.   

Activity (2): Sound Sort 

❖ Make picture cards using magazines or computer art. Glue the pictures on index cards and laminate them if you 

want to. 

❖  Spread selected pictures in front of your students and ask them to find the picture whose name begins with a 

certain sound.  

❖ As each picture is found, have your students name the picture and the initial sound.  

❖ For example, you can say, “what picture begins with the sound /s/?  Your students might respond – “snake, 

/s/.”  

❖ Then repeat using middle and ending sounds. 

 

 

 

Remediation  Techniques 
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Task (1) 
Write  the correct beginning sound of each picture. 

 
❖ Look at the picture. Say the word and identify the beginning sound. 

❖ Tell students to look at the first picture and ask them , What is it? 

❖ students reply: It’s a igloo. 

❖ Ask them ,which  is the beginning sound in this picture? 

❖ students reply: The first one, /i/! 

❖ Continue with the remaining pictures . 

 
https://www.liveworksheets.com/ds2624939kl 

 

 
https://www.liveworksheets.com/ld1783858ij 
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  https://www.liveworksheets.com/sk1617200fr 

  

 
https://www.liveworksheets.com/rx2344267je 

 

Activity :Listen for Sounds 

❖ Have students sit on the floor, close their eyes and identify sounds that you make.  
❖ You can drop a pencil, bounce a ball, tap on the window, use a stapler, cut with scissors, sip on a cup of coffee, 

or type on your computer.  
❖ Exchange roles and then let your students make different sounds that you have to identify. 

Segmenting syllables name game 

❖ This game  can be done in small groups or whole class. 

❖ Time : ten minutes 

Procedures: 

❖ Given a spoken word, the student can clap once for each syllable in the word ( "pencil" -> clap, clap 

). 

❖ Call out the names of the students  in your class twice ,clap for the second time you say a syllable. 

❖ Reem, Re-eem, Maria, Ma-ri-a, Asmaa, As- m-aa-Do you want to join in? Reem, Re-eem, Maria, Ma-

ri-a, Asmaa. 

❖ Continue around the class. Look for students  who are not clapping correctly so you can give them 

extra practice in a moment. 

❖ When you have gone around the whole class say, Okay, let's change the game. This time, you say 

your own name clapping out each part of the word. Ready? Start with a student likely to get it right. 

❖ For students  who struggle, model the correct response and have them do it with you and then on their 

own. 

❖ Then ask them to try the same for one of their friends' names. 

❖ Do you see how longer words often have more parts? 

https://www.liveworksheets.com/rx2344267je
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❖ Let's look at Maisaa and Jud  . Write Maisaa and Gaidaa on the board, then clap them out. Mi-sa-aa 

has three parts. Jud has one. 

❖ Now I'm going to choose someone and give you a word to clap out, just like you did with your name. 

Ready? Maria, your word is kitten. Again, have struggled students  follow your model and try again 

on another word. It can be fun to choose words from a single category--such as animals or food--and 

then ask students  what the words have in common. 

Use different worksheets on segmenting phonemes  

Segment Me. 

Which sounds goes with which word? 

 
 

 

 

 

How many sounds? 

For every sound, color in a circle 

 



 

107 

 

What Sounds Do you Hear? 

❖ Segment the words, pot, trap, hen, cart, cape, 

horse, drill, lamp. 

 

Segmenting Words Down into sounds 

❖ Cut the words down into their individual 

sounds. Use the "/" mark to denote each 

sound. Write each sound in its own box. Only 

use as many boxes as you need. 

 

Blending 
Activity (1): Guess-the-word game 

❖ This activity is an example of how to teach students  to blend and identify a word that is stretched out 

into its basic sound elements. 

Objective: 

❖ Students  will be able to blend and identify a word that is stretched out into its component sounds. 

Materials needed: 

❖ Picture cards of objects that students  are likely to recognize such as: sun, bell, fan, flag, snake, tree, 

book, cup, clock, plane, dog, box. 
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Activity: 

❖ Place a small number of picture cards in front of students . 

❖ Tell them you are going to say a word using "Snail Talk" a slow way of saying words (e.g., 

/fffffllllaaaag/). 

❖ They have to look at the pictures and guess the word you are saying. 

❖ It is important to have the students  guess the answer in their head so that everyone gets an opportunity 

to try it. Alternate between having one student identify the word and having all students  say the word 

aloud in chorus to keep students  engaged. 

Sound Blending Using Songs 

❖ This activity is the tune of "If You're Happy and You Know It, Clap Your Hands." 

❖ If you think you know this word, shout it out! 

❖ If you think you know this word, shout it out! 

❖ If you think you know this word, 

❖ Then tell me what you've heard, 

❖ If you think you know this word, shout it out! 

❖ After singing, the teacher says a segmented word such as /k/ /a/ /t/ and students provide the blended 

word "cat." 

You can give students practice blending using games or even in your daily instructions.  

I-spy 

❖ ‘I Spy’ is one of the most  favorite blending games.  

❖ Pick an item in the classroom, such as a pen.  

❖ Then say: “I spy with my little eye a p-e-n.” 

❖  Ask your students  to blend the sounds together to tell you what you see.  

❖ For example, you can say, I spy with my little eye a c-l-o-ck.  

❖ Students  blend the sounds together to tell you that you see a clock. If you write the letters on the 

board, they see that the word includes one digraph and there are only 4 sounds although there are five 

letters.  

Simon Says 

❖ Another game that works well for blending practice is Simon Says. The rules are the same as regular 

Simon Says, but, as in I-Spy, you say some part of the instructions in sounds, and students have to 

blend those sounds together.  

❖ For example, “Simon says “S-i-t” down. You can also get a little more complicated by giving the 

sounds for more than one word as in “T-a-p your d-e-s-k” or “C-l-a-p your h-a-n-d-s.” 

❖ Students  who do the instruction without saying ‘Simon says’ are out of the game.  

❖ Make it clear to those students that they are blending the sounds together correctly. 
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Regular Instructions 

❖ Just as in Simon Says, you can give instructions in a way that requires students to practice blending. 

❖  For example, you can say S-i-t on the m-a-t. 

❖  You can tell students at the beginning of the day that you will be asking them to blend your words or 

you can tell them right before you give a segmented instruction.  

❖ Ask students to do what you ask, then ask them to say the blended words. This may take a little more 

time than simply telling students what to do, but it works after practicing throughout the day.  

Blending  Syllables Name Game 

❖ This game  can be done in small groups or whole class. 

❖ Time : ten minutes 

❖ Material : A hand puppet- is called Samer. 

Procedures: 

❖ Given two or three spoken syllables, the student can say the word ( "pen" + "cil" -> "pencil" ). 

❖ When  Samer  says your name, stand up. But listen carefully, because he's going to try to trick you by 

saying your name in parts and he might say your middle name or even your last name. 

❖ Ready? Re-eem. Right! Reem. Ma...ri...a. Right! Leave about a second between each syllable. 

❖ For students with one-syllable first names, use their middle name or their last name so that they have 

to blend the syllables to respond correctly. If you hear your name again, sit down. Maisaa and Gaidaa 

❖ If a student you call on does not respond, glance over at them. 

❖ In a few moments, call their name again. 

❖ Continue until you have called everyone's name and some of them twice. Okay, everyone sits down. 

❖ Now we'll play again, but  Samer  is going to add another word after he calls your name. You have to 

stand up and point to whatever object he says. Ready? Start with a student who will answer 

correctly. Ma...ri...a...black...board. Right! Samer  said Maria and then blackboard. 

❖ So...Ree...a...win...dow. If you run out of two-syllable objects to point at, you can use the same objects 

multiple of times. 
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Worksheet (1) 

 
https://www.liveworksheets.com/sb1884179xm 

 

 

 

 

Worksheets 

 

https://www.liveworksheets.com/sb1884179xm
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Worksheet (2) 
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https://www.liveworksheets.com/qh2492714om 
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Worksheet (3) 

 

 
https://www.liveworksheets.com/zk2444754ro 
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Worksheet (4) 

 
https://www.liveworksheets.com/ro1469108hq 

 
 

https://www.liveworksheets.com/ro1469108hq
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Worksheet (5) 

 

 
https://www.liveworksheets.com/hu2098957nt 

 

https://www.liveworksheets.com/hu2098957nt
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 Worksheet (6) 

 
 

   
 

https://www.liveworksheets.com/tx2999916pu 
 
 
 
 

https://www.liveworksheets.com/tx2999916pu
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Worksheet (7) 

 
  

   https://www.liveworksheets.com/hl2593886pr 
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Theoretical Background on Sound Discrimination   

❖ Blending (putting sounds together) and segmenting (pulling sounds apart) are skills 

necessary for learning to read and spell. When students  understand that spoken words can 

be broken up into individual sounds (phonemes) and that letters can be used to represent 

those sounds, they have the insight necessary to read and write in an alphabetic language. 

Blending and segmenting games and activities can help students  to develop phonemic 

awareness, a strong predictor of reading achievement. 

❖ Phoneme segmentation is a foundational skill for reading and writing. It’s important to 

start teaching phoneme segmentation skills early so children can develop this skill before 

it becomes more difficult to learn. 

❖ Mastering phoneme segmentation helps readers cut apart sounds in a word, blend them 

together, and read!  

 

Resources 
❖ https://www.readingrockets.org/strategies/blending_games 
❖ https://www.liveworksheets.com/fy2468620rd 

❖ https://www.liveworksheets.com/zk2444754ro 
❖ https://pridereadingprogram.com/improve-auditory-processing-with-these-fun-activities/ 
❖ https://www.liveworksheets.com/zv2488903ce 
❖ https://www.liveworksheets.com/tb2155493xq 

❖ https://www.liveworksheets.com/hl2593886pr 
❖ https://www.liveworksheets.com/hu2098957nt 
❖ https://www.liveworksheets.com/tx2999916pu 

 

 

 

 

 

 

 

 

https://www.readingrockets.org/strategies/blending_games
https://www.liveworksheets.com/hl2593886pr
https://www.liveworksheets.com/tx2999916pu
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This dimension deals with speaking difficulties that sixth  grade students face . 

It includes pronunciation   difficulties , fluency difficulties   ,communication & 

interaction difficulties and  rhyming difficulties    

  

 

Second Dimension 
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(1) 

Pronunciation Difficulties 

 

(2) 

Fluency Difficulties 

 

(3) 

Communication & Interaction Difficulties 

 

(4) 

Rhyming Difficulties 
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Indicators of the Difficulty 

❖ Refugee students fear mispronouncing the words .. 

❖ Refugee students have difficulties in pronouncing some pairs of English consonant sounds (i.e. /ʧ/ 

and /ʃ/ as in .chair. and .share; /v/ and /f/ as in .van. and .fan; /p/ and /b/ as in .pat. and bat.) 

❖ Refugee students have difficulties in pronouncing some English consonant clusters (i.e. 

.grandfather. often mispronounced .grandfather). 

❖ Refugee students do not know how to pronounce a certain word correctly.  

❖ Refugee students do not understand the pronunciation of the native English speaker. 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Speak confidently without fear. 

❖ Pronounce some pairs of English consonant sounds (i.e. /ʧ/ and /ʃ/ as in .chair. and .share; /v/ and 

/f/ as in .van. and .fan; /p/ and /b/ as in .pat. and bat.) 

❖ Pronouncing some English consonant clusters (i.e. .grandfather. often mispronounced .grandfather). 

❖ Pronounce a certain word correctly.  

❖ Understand the pronunciation of the native English speaker. 

Learning Resources  

Visual  and Audio Resources :  
❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  
❖ Student's Book  

❖ Handouts                                  

Additional Resources  
❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

E-learning strategy: (Audio-visual – Multimedia) 

 

Game Based Learning 

  

Multisensory Approach 

(Audio-visual – Multimedia)  

 
 

Mobile Based Learning 

Mobile Applications 

 

Topic One  

Pronunciation Difficulties  
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Procedures of The Topic 

Recognizing students' learning difficulties (Pronunciation  Difficulties  ) 
❖ Identify and discover your students' learning difficulties in speaking confidently without fear, Pronouncing 

a certain word correctly,  and understanding the pronunciation of the native English speaker; through using 

one of these methods:  
 

First Method  

❖ Divide  students to groups and ask  them to prepare 

their sentences to talk about one of the topics. If 

students are not able to speak, it means that they 

have learning difficulties in speaking confidently 

and pronounce a certain words.  

❖ If the students are not able to answer this exercise, 

it means that they have learning difficulties in 

recognizing a sound that is not present in their 

native language inventory of phonemes. 

  
 

 

Second  Method  

❖ Divide  students to groups and ask them to choose a 

topic to answer the questions. If students are not able 

to guess the problems, it means that they have 

learning difficulties in speaking confidently without 

fear and pronounce a certain words.  
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❖ The purpose of this topic is to introduce students to an essential part of learning to speak confidently 

without fear through working activities in groups and singing songs orally.  

❖ Pronounce some pairs of English consonant sounds (i.e. /ʧ/ and /ʃ/ as in .chair. and .share; /v/ and /f/ 

as in .van. and .fan; /p/ and /b/ as in .pat. and bat.) 

❖ Games provide a playful environment in which learners follow prescribed rules as they strive to attain 

a challenging goal. Games can be a way for students to be active learners. The game helps the teacher 

to create contexts in which the language is useful and meaningful. 

❖ Pronounce the initial and final sounds isolation will be discussed and various activities will be 

performed.  

❖ Ask students to work  in small and large groups to do various activities.  

❖ Students will be able to correctly circle or point to words/ items that begin with the letter. 

❖ Point to a picture of the object making the sound and name it. 

❖ Use an ideal video for students  to learn the pronunciation of some words and letters.   

❖ Ask the students to do the exercise by clicking on the picture that matches with the word and read it 

aloud.  

❖ Each child selects two or three picture cards that match with the sounds, places the cards in the same 

order in which the sounds are heard and explains the sequence of events. 

❖ Use free mobile applications in order to help students to learn tracing and phonics and overcome any 

difficulty related to the new words, discriminating sounds of English words in listening, and learning 

correct pronunciation.  

Activity (1) : 

❖ Teacher shows a video and asks students to listen carefully to the honest cow and the tiger story in 

order to tell this story in their own words.  

❖ Teacher asks students to watch the story and answer the following questions: 

 What’s the topic of the video? 

 What issues are they discussing? 

 What's the main idea of video? 

❖ If students are not able to answer the above questions, it means that they have learning difficulties in 

understanding the pronunciation of the native English speaker.  

❖ The story is available at the following link: 
https://www.youtube.com/watch?v=M56dxQZORbY 

 

Remediation  Techniques 

 

https://www.youtube.com/watch?v=M56dxQZORbY
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Activity (2) 

Sing the "What Can You Do?" Song  

❖ Teacher places the flashcards on the board in the order of the song or pin up the "What can you do?" 

song poster. Play the song and sing along – encourage everyone to sing and do the actions with you. 

For the first time you use this song, play it a couple of times. 

Lyrics for "What Can You Do?" 

 (Each verse gets faster and faster)  

Verse 1:What can you do? What can you do? Can you jump? 

❖ I can jump! Jump, jump, jump, jump, jump, jump, jump, jump, jump, I can jump! Can you run? I can 

run! Run, run, run, run, run, run, run, run, run, I can run! 

Verse 2: What can you do? What can you do? Can you swim? 

❖ I can swim! Swim, swim, swim, swim, swim, swim, swim, swim, swim, I can swim! Can you hop? I 

can hop! Hop, hop, hop, hop, hop, hop, hop, hop, hop, I can hop!  

Verse 3: What can you do? What can you do? Can you stomp your feet? 

❖  I can stomp my feet! Stomp, stomp, stomp, stomp, stomp, stomp, stomp, stomp, stomp, I can stomp 

my feet. 

❖ The actions of this song are simple – simply do each action as they come up in the song. It’s 

probably best for everyone to do the actions on the spot otherwise things could get a bit hectic. 

 
❖ Can you turn around? I can turn around! Turn; turn, turn, turn, turn, turn, turn, turn, turn, I 

can turn around! 
 Verse 4: (Let’s do all six!)  

❖ Let’s jump, jump, jump, jump, jump, and jump. Let’s run, run, run, run, run, and run. Let’s swim, 

swim, swim, swim, swim, and swim. Let’s hop, hop, hop, hop, hop, and hop. Let’s stomp, stomp, 

stomp, stomp, stomp, stomp. Let’s turn, turn, turn, turn, turn, and turn. Let’s jump, run, swim, hop, 

stomp, and turn. We can! 

 

Activity (3) 

Play "Stick the flashcards onto the classroom objects"  

❖ Give each student a ball of Blue-Tack. Everyone   instantly wants to play with it - allow a couple of 

minutes to play (encourage them to mold objects, such as fruit, etc.). Then bring the attention of the 

class back to yourself and demonstrate the activity: hold up the door flashcard, pull off a bit of Blue-

Tack and stick it to the back of the card. Then walk over to a door in the classroom and stick the card 

to the door. Say "Door" as you do so. Hold up the next flashcard and encourage students to point to 

the object (act as if you have no idea where it is) then walk over and stick the card to the object, again 

say the name. Do this for all 5 flashcards. Now your students can do the same thing. Teacher says an 

object (e.g. "table") and all of the students have to stick their flashcards onto the object, whilst saying 

the word. Do for all 5 objects. 
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Activity (4) 

Play "Knock-knock" 

❖ Collect up the flashcards.  

❖ Tell everyone to close their eyes. Walk up to one of the objects (e.g. the window) and knock 

twice on it. Encourage the students to shout out what they think you are knocking on. Each 

time they can open their eyes to check.  

 
❖ Then pair up your students and get them to play "Knock-knock" together.  
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Pairs measure each other and complete 

"Measurements" worksheet. 

❖ Put everyone in pairs and give each student a 

worksheet. Pairs work together to measure 

each other and fill in their worksheets. 

Encourage everyone to say the measurements 

rather than just showing on the ruler or tape 

measure. Also encourage the use of structures, 

such as (write on the board): • "How tall am I?" 

• "How long is my ...?" • "You are ... cm tall" 

• "Your ... is/are ... cm long" 

 

Activity (5):  

Play "Teacher Says" game 
❖ This is the game "Simon Says" but using the 

word "teacher", or your name, instead. Go 

straight into the game (no explanations 

necessary) by saying "Teacher says touch your 

(knees)". Do the action and make sure 

everyone else follows along. Do a few more 

"touch your eyes, touch your toes", etc. Then at 

some point give a command without the 

"Teacher says" part (e.g. "Touch your mouth"). 

First time round, everyone will touch their 

mouth, so make it very clear that they shouldn't 

do this when you don't say "Teacher says". 

After a while your students will get the hang of 

it. Play the game faster and faster. When a 

student makes a mistake they have to sit the 

rest of the game out. The last student standing 

is the winner. 

 
Model how to measure  

❖ Have everyone sit down, facing the board. 

Hold out your arm and take a tape measure or 

ruler. Attempt to measure your arm but make it 

obvious that it is too difficult to do by yourself. 

Then ask for a volunteer to help you. Get your 

volunteer to measure your arm and ask "How 

long is my arm?". Elicit the number and then 

teach the word "centimeters". Write on the 

board "My arms are (73) cm long. Then ask for 

another volunteer to help you measure your 

hair and write the sentence on the board (e.g. 

"My hair is 20 cm long"). Continue with 

different volunteers helping to measure 

different parts of your body as shown in the 

worksheet "Measurements". By the end you 

should have 7 sentences written on the board 
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Worksheet (1) 

Every student chooses one topic and talks about it from the below worksheet:  
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Worksheet (2)  
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Worksheet (3) 

Teacher asks every student to choose one of the four cards and talk in front of the class: 
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Worksheet (4) 

 

 
 

 



 

131 

 

Worksheet (5)  
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❖ Identify and discover your students' learning difficulties in pronouncing some pairs of English 

consonant sounds (i.e. /ʧ/ and /ʃ/ as in .chair. and .share; /v/ and /f/ as in .van. and .fan; /p/ and /b/ as 

in .pat. and bat.) ; through using one of these methods:  
First Method 

 

Second Method 

❖ If students are not able to do this exercise, it 

means that they have learning difficulties in 

pronouncing some pairs of English consonant 

sounds (i.e. /ʧ/ and /ʃ/ as in .chair. and .share; /v/ 

and /f/ as in .van. and .fan; /p/ and /b/ as in .pat. 

and bat.) 

 

Activity (1) 

❖ Teacher explains English consonant sounds (i.e. /ʧ/ and /ʃ/ as in .chair. and .share; /v/ and /f/ as in 

.van. and .fan; /p/ and /b/ as in .pat. and bat.).     

❖ Teacher presents some examples to help students to recognize the difference between them.  

❖ Teacher reads and students repeat after her/him.  

❖ Teacher can also use records; students listen and repeat after him/her.  
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❖ This video is available at the following link: https://www.youtube.com/watch?v=41m-igTNUkE 

❖ Where students can listen and repeat correctly. 

❖ Teacher asks students to do the following exercise to be sure that they understand the difference 

between English consonant sounds.  
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Activity (2) 
❖ Teacher divides students into groups and asks 

them to do the following exercise.  

 

 

Activity (3) 
❖ Teacher asks students to watch a video about 

consonant sounds song; it is available at the 

following link: 

 
❖ After watching the video teacher asks students to 

do the following exercise 

 
  

Activity (4)  
Activities for Students by mobile apps 

❖ Download the following mobile apps on your 

mobiles or tablets and enjoy learning English 

consonant sounds. It is available at the following 

links:  
https://play.google.com/store/apps/details?id=animal.sound.kids 

https://play.google.com/store/apps/details?id=com.intellijoy.android.phonics 

 
About the first application 

❖ Are you looking for an interesting, efficient way 

to help your child learn new things in English? 

ABC Kids – Phonics is here to help your kids learn 

both the numbers and alphabet in English. You can 

also help your kids learn animal names, animal 

sounds, do alphabet phonics sounds studies and 

many others. 

About the second application 

❖ ‘Letter Sounds with Carnival Kids Lite’ first 

contains the first four out of the eight activities.  

About the third application  

❖ Learn Consonant Vowel Consonant (CVC) 

Words: This app has CVC (Consonant Vowel 

Consonant) words to improve and help kids to 

learn and read English words. CVC Words play 

an important step in practicing phonics and 

learning how to read. Words will be pronounced 

from the speaker as well to allow quick and easy 

learning. 

 
 

https://play.google.com/store/apps/details?id=animal.sound.kids
https://play.google.com/store/apps/details?id=com.intellijoy.android.phonics
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Worksheet (1) 

❖ The exercise is available at the following link:  

https://www.liveworksheets.com/al1581088il 

 

 



 

136 

 

Worksheet (2)  
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Worksheet (3)  

❖ Teacher asks students to listen and click the correct phonics 
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Worksheet (4)  
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❖ Identify and discover your students' learning difficulties in pronouncing some English consonant 

clusters (i.e. .grandfather. often mispronounced .grandifather).; through using one of these 

methods:  

First Method 

❖ Teacher asks students to do the exercise and 

pronounce the words.  

❖ If students are not able to do this exercise, it 

means that they have learning difficulties in 

pronouncing some English consonant clusters.  

  

 

Second Method 

❖ Teacher asks students to do the below exercise 

and pronounce the words. If students are not 

able to answer this do, it means that they have 

learning difficulties in pronouncing some 

English consonant clusters.  

 

 

Activity (1) 

❖ Teacher Introduces words with initial blends only of 4 sounds. When students are ready, introduce 

final blends still with only 4 sounds before finally tackling words with initial and final blends and three 

letter blends at the beginning.  

❖ Teacher asks students to do the following exercise: 
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Activity (2) 

❖ Teacher presents the below example to her/his students to make revision.  

 
❖ Then teacher explains when two or three consonants are combined they make consonant clusters 

words, cluster means group, bunch or collection. So two consonant clusters are two consonants without 

a vowel between them, and both of them are pronounced. The cluster can be at the beginning or the 

end of a word, such as sky or desk. 

❖ Examples are two consonant clusters are: Brave, brief, claw, clean, true, and trap. 

❖ Teacher writes the following consonants clusters br-, bl- in the initial position and –sk, -st in the final 

position. 

❖ Ask them to brainstorm and come up with words starting with above consonants clusters. 

❖ Write the new words under each consonants cluster after taking their feedback. 

❖ Now ask different students to pronounce these words loudly. 

❖ Correct the students who mispronounce the words. 

❖ Then, teacher asks students to watch a video about consonant clusters; it is available at the following 

link: https://www.youtube.com/watch?v=rn_AbSzk_b8 

 

https://www.youtube.com/watch?v=rn_AbSzk_b8
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Activity (3)  
❖ Divide class in pairs. 

❖ Draw the pictures of following words on the board, 

as; (Stick, cross, flag, crown, tray, crab, dress, spot, 

glasses). It is suggested to take help from the work 

sheet given at the end of the lesson. 

❖ Now ask different students to take the name of the 

drawn pictures 

❖ Check their pronunciation of the words. 

❖ Tell them to recognize consonant clusters in the 

given words. 

 

Activity 4: Play Games: 
❖ Hold a slate in your hand and ask students: What is 

it? 

❖ Show a flash card of slash and get students to say 

which word is it, writing their response on the 

board. 

❖ Read one of the words twice. ‘What is similar in it? 

(Three consonant letters ‘sla;.)  Show a picture of 

slab (piece of wood/cutting board of stone/marble) 

to students. Read the contrasting words. ‘is it same 

or different?’ (same as it is having ‘sla’ letters- 

different as it has ‘b’ letter) 

❖  Ask the groups to discuss for three minutes and 

write 2 words starting with ‘sla’. 

❖ Let groups share ideas with other group members. 

❖ Record all the responses on the board. 

❖ Model reading of this exercise is done by the 

teacher. 

❖  Students practice the sounds by chanting/reading 

aloud using the list of words on the board. 

❖  Introduce the idea of three cluster consonants in 

the initial position. 

Activity (5) 
Activities for Students by mobile apps 

❖ Download the following mobile apps on your mobiles or tablets and enjoy learning English consonant 

clusters. It is available at the following links:  

❖ https://play.google.com/store/apps/details?id=com.kejuInc.nlycnsnnts 

❖ https://play.google.com/store/apps/details?id=com.gminh.english.pronunciation 

 
❖ This cool English alphabets game is the best option for you to learn about vowels and consonants. The 

game is specifically designed to engage kids, teenagers and adults alike. From is classic yet appealing 

layout, design and sound effects to its dozens of categories and levels, this game is all about taking 

you on a fun-filled ride of learning about English mistakes and correcting them as you complete words.  

 

 

https://play.google.com/store/apps/details?id=com.kejuInc.nlycnsnnts
https://play.google.com/store/apps/details?id=com.gminh.english.pronunciation
https://1.bp.blogspot.com/-g1vYFYGc0KQ/YL0GGjRP8XI/AAAAAAAACXM/QNOEi3vcI8cZag_0rWAvTUPI3VwQv_32wCLcBGAsYHQ/s324/original-1858859-1.jpg
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❖ Another free mobile application 

 
❖ As you know English language has 44 different sounds. This English Pronunciation App will help you 

be familiar with each sound and speak English naturally and easily. Therefore, you can improve your 

pronunciation and communication in English through common examples in terms of words, sentences, 

and phrases. 

❖ IPA contains 12 vowels, 8 vowel diphthong and 24 consonants.  
 

Worksheet (1) 
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Worksheet (3) 

 
 

Worksheet (4) 

 

Golden Tips: 

❖ Encourage students to pronounce simple words first without fearing of making 

mistakes. 

❖ Enhance confidence and self-efficacy among students by using edutainment activities 

( games- songs ). 

❖ Behave friendly with your students. 

❖ Praise your students and provide support  such as ( excellent work, well-done- ,…etc) 
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Theoretical Background on  Pronunciation 

❖ Pronunciation is the ability to produce English sounds clearly and correctly. Regardless of the 

changing trends in or attitudes towards pronunciation teaching, it has always been acknowledged 

that pronunciation is a fundamental part of one’s oral ability in the target language. Currently, 

discussions about the goals of pronunciation teaching often revolve around the concepts of 

intelligibility and comprehensibility” a judgment of how easy or difficult an individual’s 

pronunciation is ” Derwing, 2010:29.Today, pronunciation instruction is an integral part of the 

curriculum in English Language.   

 

Resources 

❖ https://www.slideshare.net/conchimena/consonant-sounds-and-spelling 

❖ https://lessonplancoaches.com/lesson-planning-of-consonant-clusters-subject-english-grade-3rd/ 

❖ Derwing, T. M. (2010). Utopian Goals for Pronunciation Teaching. In J. Levis& K. K. LeVelle (Eds.), 

Proceedings of the 1st Pronunciation in Second Language Learning and Teaching Conference, Iowa State 

University, Sept. 2009 (pp. 24-37). Ames, IA: Iowa State University. 

❖ https://en.islcollective.com/english-esl-worksheets/vocabulary/home/househome-speaking-cards/125231 

❖ https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Languageg_ox8728kb 

❖ https://www.eslprintables.com/speaking_worksheets/speaking_cards/My_favourite_Speaking_car_116275/ 

❖ https://mloredo.wordpress.com/2014/12/13/2-31-phonetics-consonant-sounds-%CA%83-%CA%A7-

%CA%92d%CA%92/ 

❖ https://www.dreamstime.com/stock-illustration-consonant-blends-missing-letter-worksheet-education-fill-

blank-image50906388 

❖ https://lessonplancoaches.com/lesson-planning-of-common-consonant-clusters-ii-subject-english-grade-v/ 

❖ https://lessonplancoaches.com/lesson-planning-of-common-consonant-clusters-ii-subject-english-grade-v/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.slideshare.net/conchimena/consonant-sounds-and-spelling
https://lessonplancoaches.com/lesson-planning-of-consonant-clusters-subject-english-grade-3rd/
https://en.islcollective.com/english-esl-worksheets/vocabulary/home/househome-speaking-cards/125231
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_%28ESL%29/The_family/speaking_ox8728kb
https://www.eslprintables.com/speaking_worksheets/speaking_cards/My_favourite_Speaking_car_116275/
https://mloredo.wordpress.com/2014/12/13/2-31-phonetics-consonant-sounds-%CA%83-%CA%A7-%CA%92d%CA%92/
https://mloredo.wordpress.com/2014/12/13/2-31-phonetics-consonant-sounds-%CA%83-%CA%A7-%CA%92d%CA%92/
https://www.dreamstime.com/stock-illustration-consonant-blends-missing-letter-worksheet-education-fill-blank-image50906388
https://www.dreamstime.com/stock-illustration-consonant-blends-missing-letter-worksheet-education-fill-blank-image50906388
https://lessonplancoaches.com/lesson-planning-of-common-consonant-clusters-ii-subject-english-grade-v/
https://lessonplancoaches.com/lesson-planning-of-common-consonant-clusters-ii-subject-english-grade-v/
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Indicators of the Difficulty 

❖ Refugee students  have difficulties in expressing  their ideas in a conversation and prefer to be silent 

and feel speechless in classroom interaction. 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 
❖ Express their ideas in a conversation without feeling speechless in classroom.  

Learning Resources  

Visual  and Audio Resources :  
❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  
❖ Student's Book  

❖ Handouts                                  

Additional Resources  
❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

E-learning strategy 

(Audio-visual – Multimedia) 

  

Game Based Learning 

  
 

Multisensory Approach 

(Audio-visual – Multimedia)  

 
 

Mobile Based Learning 

Mobile Applications 

 

Topic Two  

Fluency  Difficulties  
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Procedures of The Topic 

Recognizing students' learning difficulties (Fluency   Difficulties  ) 
❖ Identify and discover your students' learning to express their ideas in a conversation and prefer to be silent and 

feel speechless in classroom interaction; through using one of these methods:  

❖  
 

First Method  

❖ Teacher asks every student to choose one of the 

topics below and express their ideas in front of 

the class; students should listen to each other and 

exchange their ideas. 

❖ If students are not able to practice this exercise, 

it means that they have learning difficulties in in 

expressing their ideas in a conversation without 

feeling speechless in classroom.  

 

 

Second  Method  

❖ Teacher asks students to work in groups to talk 

about sports.  

❖ If students are not able to practice this exercise, 

it means that they have learning difficulties in in 

expressing their ideas in a conversation without 

feeling speechless in classroom.  
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❖ The purpose of this topic is to enable students to express their ideas in a conversation and to be confidant 

without fear in classroom talking about holidays, places, animals. This will achieve fluency in their 

speaking skill.  

❖ Talk about things, objects, books, films, computers, and animals. Through discuss and perform various 

activities. 

❖ Students also work in small and large group to do various activities which help them to offer and request 

assistance during group work. 

❖ Use ideal videos for students  to learn how to talk, express their ideas, objects, books, films, computers, 

and animals  

❖ Ask the students to do the exercise by clicking on the picture that matches with the word and talk about 

it.  

❖ Each student selects two or three picture cards that match with the sounds, places the cards in the same 

order in which the sounds are heard and explains the sequence of events. 

❖ Use free mobile applications in order to help students to learn how to speak and express their ideas in 

order to achieve fluency in their speech.  

  

 

Activity (1) : 

Introduce the clothes vocab 

❖  No doubt the large pile of clothes in the 

classroom will have attracted a great amount of 

attention, so you'll have little difficulty in 

introducing the topic! Settle the class down and 

get everyone to sit down. Ask for a volunteer 

and have him/her stand at the front of the class 

with you. Tell the class the volunteer is going 

to get dressed up – with as many different types 

of clothes as possible! Pull out the first clothing 

item (e.g. a t-shirt). Elicit / teach and chorus the 

word for the item. Then help your volunteer to 

put it on. Only put on each item of clothing 

when you are satisfied that everyone has 

chorused the word correctly. Then move onto 

the next clothing item. As you select each item 

think about the order – you want your 

volunteer to put the jacket, shoes and hat on 

last. Keep adding clothes until your volunteer 

is really well dressed up. 

Remediation  Techniques 
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Activity (2) 

Play "Team Racing" 

❖ Divide the class into 2 teams. Line up the 2 

teams at one end of the classroom with the old 

clothes on the floor at the other end. You will 

shout out an instruction (e.g. "Put on some 

socks!") and one member from each team will 

race against the other to the pile of clothes, put 

on the clothing item and run back to their team. 

The person who gets back first wins a point for 

his/her team. At the end, the team with the 

most points is the winner. 
 

 Activity (3) 

Sing the song of "Let's Get Dressed" 

❖ The song is also an active listening exercise. Students will have to listen for the clothing item and 

then put it on. Pile the clothes in a big heap and start the song. As the first clothing item is mentioned 

(shirt) the students have to scramble in the pile of clothes to find a shirt and put it on before the next 

item of clothing is mentioned. As the song is played the students put on all the clothes until they are 

fully dressed. Then finish the game by getting the students to race in taking off their adult-sized 

clothes – the first to remove them is the winner! 
❖ Gestures for "Let's Get Dressed" During the song 

your students will play a wonderful dressing up 

game – a lot of fun! Before class you need to 

collect as many old (adult size) clothes as you can 

for the following vocab: shirt, pants/trousers, 

socks, jacket, shoes, and hat. If you can’t get 

enough, ask parents to bring in some old clothes 

for the lesson. The clothes need to be adult size as 

the students are going to put them over their own 

clothes – having such big clothes actually makes 

the activity more fun! Depending on how many 

clothes you can find, you can either have everyone 

dress up at the same time or you can have a few 

students come up to the front of the class to do the 

activity. Pile the clothes in a big heap and start the 

song. As the first clothing item is mentioned (shirt) 

the students have to scramble in the pile of clothes 

to find a shirt and put it on before the next item of 

clothing is mentioned. As the song is played the 

students put on all the clothes until they are fully 

dressed. Then finish the game by getting the 

students to race in taking off their adult-sized 

clothes – the first to remove them all is the winner! 

Lyrics for "Let's Get Dressed" 

❖  It’s time to go to school Let’s get dressed! Put on 

your shirt, put on your shirt, Quick,  

❖ Get ready, put on your shirt. Put on your *pants, 

put on your *pants, Quick, get ready, put on your 

*pants.  

❖ Put on your socks, put on your socks, Quick, get 

ready, put on your socks. Put on your jacket, 

❖  Put on your jacket Quick, get ready, put on your 

jacket. Put on your shoes, put on your shoes, Quick, 

get ready, put on your shoes.  

❖ Put on your hat, put on your hat, Quick, get ready, 

put on your hat. It’s time to go to school, It’s time 

to go to school,  

❖ Quick, get ready, let’s get dressed! 
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Activity (5):  

Left / right / forward / back pair activity 

❖  Put the students into pairs. If you have hula-hoops, 

you can use them but if not they aren’t necessary. 

Tell the student to stand in the hula-hoop (or just in 

some space). Say to the student "Jump forward" 

and the student must do that. Then Say another 

action (e.g. "Jump to the right"). Continue giving 

instructions so the student jumps around the space 

in the hula-hoop (or just in the space in the room). 

Now, get your pairs to do the activity, with one 

student shouting out instructions to his/her partner. 

After a while, get the pairs to change. 

 

Activity (5) 

❖ Play "Pin the Tail to the Donkey". To finish the 

lesson we'll play a fun game - one that is a 

really popular party game. You'll need a 

blindfold and large picture of a donkey or 

alternatively, draw one on the board. In fact, it 

doesn't even need to be a donkey - it can be any 

animal with a tail (cat, dog, monkey, etc.). If 

using a picture, cut the animal out and then cut 

out the tail. The tail needs to have a something 

sticky attached to it, such as blu-tak, so it can 

be stuck onto the picture. Students are then 

blindfolded, and the rest of the class gives 

him/her directions which way to go - left, right, 

up or down. The winning student is the one that 

places the tail closes to the correct position. 
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Worksheet (1) 
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Worksheet (2) 
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Theoretical Background on  Fluency  

❖ Oral fluency refers to the capacity to express thoughts concisely without stopping or hesitating so 

much that it hinders or obstructs dialogue. Therefore, it is essential that teachers help their students 

produce proper English grammar while supporting them in articulating their communicative intent 

in listener-speaker settings. 

❖ Oral fluency is a relative notion that in FL learning refers to a learner's capacity to freely and simply 

express his or her views. These abilities were divided into three categories: phonemic fluency, 

lexical and syntactic fluency, and semantic fluency. Numerous social and cultural factors affect 

speech production, speech distinction, and the abilities required for each. As a result, when 

describing fluency, acceptability and continuity should be taken into consideration. 

 

Resources 

❖ https://www.slideshare.net/conchimena/consonant-sounds-and-spelling 

https://www.liveworksheets.com/worksheets/en/English_  

❖ https://www.pinterest.com/enkeledaleda30/speaking-cards/ 

❖ https://en.islcollective.com/english-esl-worksheets/grammar/do-or-does/do-or-does-food-speaking/109619 

❖ https://www.eslkidstuff.com/lesson-plans/pdf/classroom-objects-lesson-plan.pdf 

❖ https://www.allthingstopics.com/hospitals.html 

 

 

 

 

 

 

 

 

 

 

 

https://www.slideshare.net/conchimena/consonant-sounds-and-spelling
https://www.liveworksheets.com/worksheets/en/English_
https://www.pinterest.com/enkeledaleda30/speaking-cards/
https://en.islcollective.com/english-esl-worksheets/grammar/do-or-does/do-or-does-food-speaking/109619
https://www.eslkidstuff.com/lesson-plans/pdf/classroom-objects-lesson-plan.pdf
https://www.allthingstopics.com/hospitals.html
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Indicators of the Difficulty 

❖ Refugee  students have difficulties in talking about future plans. 

❖ Refugee  students have difficulties in describing things, objects and situations. 

❖ Refugee  students have difficulties in communicating  in English clearly and correctly . 

❖ Refugee  students have difficulties in expressing their ideas through speaking because they don’t 

have enough vocabulary 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Talk about future plans. 

❖ Describe pictures and situations clearly. 

❖ Communicate in English clearly and correctly.   

❖ Express their ideas through using enough vocabulary . 

Learning Resources  

Visual  and Audio Resources :  

❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  

❖ Student's Book  

❖ Handouts                                  

Additional Resources  

❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

Game  Based Learning 

 

Questioning 

 
Puppets based Learning 

 

Mobile Based Learning : 

Mobile Applications 

 
Cooperative learning strategy 

 

Role- Play 

 

Topic Three  

Communication & Interaction Difficulties  
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Procedures of The Topic 

Recognizing students' learning difficulties (communication and interaction ) 

❖ Identify and discover your students' learning difficulties in communication and interaction   

through using one of these methods:- 
 

First Method :   
Describe the following picture  

▪ Look at the following pictures and describe both of them by comparing between them . 

 
▪ Divide students into pairs  or small groups. 

▪ Ask them to look at first and second picture and describe both of them by clarifying the 

differences. 

Second  Method :  

Future plans: What do you want to be in the future? 

 
▪ Divide students into pairs  or small groups. 

▪ Ask each student to look at the picture and tell the class what he wants to be in the future. 

▪ Repeat the method until everyone speak about his future plans. 
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Third Method :All About Me? 

 
https://www.liveworksheets.com/rm1012060oj 

 
▪ Divide students into pairs  or small groups. 

▪ Ask them to communicate with each other by telling everything about them . 

▪ Start first by speaking about yourself and encourage your students to speak about themselves.  

 

https://www.liveworksheets.com/rm1012060oj
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Game Based Learning 

❖ Practicing certain activities, exercises, and games can teach students to communicate and 

interact better with each other. 

❖ Introduce the communication and interactive activities in an interesting way by using videos 

and audios which include songs, stories, cartoon, and pictures.  

❖ Games provide a playful environment in which learners follow prescribed rules as they 

strive to attain a challenging goal. Games can be a way for students to be active learners. 

The game helps the teacher to create contexts in which the language is useful and 

meaningful. 

❖ You can use different games to help students communicate and interact with each other and 

overcome any difficulties they face while communicating and interacting. 

Talking about Future plans 

Future Plans using "going to" 

❖ In this activity, students practice talking about future plans using "going to".  

❖ They ask questions, play a board game, read a funny story and write their own classroom 

reader. 

Introduce the actions vocab: play "Actions Charades" 

❖ Before class, print cut out enough of the “Actions Charades Game Cards” sets for each 

small group of students . Then in class, put students in groups of 3 or 4, seated around a 

table. 

❖ Start by modeling the activity. Look at a card (not showing the class) and act out the verb 

on the card (e.g. kicking a ball, hitting a tennis ball, throwing a basketball, etc. for the 

“play a sport” card) until someone shouts out the correct answer. 

❖ Groups now play charades ,put the cards, face down, in the middle of the table. One 

student picks up a card and acts out the verb. The first student in the group to guess the 

answer wins a point. Continue with the next student until all the cards have been used up. 

Make sure you are on hand during the game to help with any vocabulary issues. The 

player with the most points at the end is the winner. 

Introduce "going to” + infinitive verb 

❖ Write on the top, left-side of the board “This weekend” (or “Next weekend”, depending 

on which day of the week it is). Pick one of the cards from the charades game and write 

the words from it on the board, e.g. “go shopping” . 

❖  Make it clear that you are going to go shopping this weekend , point to yourself and the 

phrases on the board, nodding you head and say “Yes”. Put a check mark (✓) next to the 

activity. Point to a few students and ask, “go shopping?” and elicit “yes” or “no”. 

❖ Next, write “I am going to” on the board. Say “This weekend, I am going to go shopping”. 

Point to one of the students who has said yes, and ask “What are you going to do this 

weekend?” Make sure the student answers “This weekend, I am going to go shopping”. 

Remediation Techniques 
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❖ Next, ask a student who said no and elicit “This weekend, I am not going to go shopping”. 

Write “I am not going to“ on the board. 

❖ Write two more activities (e.g. “eat out” and “sleep a lot”) on the board and follow the 

same procedure, getting students to say the structure. 

❖ Next, on the right-side of the board write “During the summer”. Again, write three actions 

on the board and ask students to say the structures. 

Practice saying future plans 

❖ In the same small groups, get students to point to different cards and say sentences, such 

as: 

❖ During the summer, I am going to go to the beach. 

❖ This weekend, I am not going to play video games.etc. 

❖ Encourage students to give true answers. Finish by going around the class asking each 

student to say one sentence. 

Ask 5 “Wh” questions 

❖ We are going to get students extend their conversations by introducing questions. Wipe 

the board clean and stick 2 photos of people on either side of board. As a class, you are 

going to write a conversation (see the board layout below). 

❖ Start by drawing a speech bubble from the left person photo and inside write: 

 
❖ Elicit and write the missing words What are you going to do this weekend? 

❖ Then from the right person photo draw another speech bubble: 

 
❖ Again, elicit and write the missing words I am going to go shopping. 

❖ Now continue the conversation. Draw a large speech bubble from the left person photo 

and write: 
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❖ Have students copy the text from the board into their notebooks and then put into pairs 

to fill in the blanks. After a few minutes, have different students come up to the board to 

fill in the blanks. 

❖ Elicit an answer from the class for the first question (e.g. “I am going to go shopping with 

my friend.”) and write it under the first question. 

❖ Students in pairs write their own answers to the questions in their notebooks. Then go 

around the class asking everyone for their answers and writing one example below each 

question. 
❖ By now, your board should look similar to this: 

 
Do controlled conversations 

❖ Get everyone to stand up and find a partner. Your students are going to have multiple 

conversations, each time with a different partner. Follow the below process, each time 

telling students to find a new partner after each conversation: 

❖ Conversation 1: Role play the conversation on the board. 

❖ Conversation 2: Do the same conversation but using the answers in their notebooks. 

❖ Conversation 3: Change the activity (e.g. play tennis, watch TV, etc.). Practice this with 

2 different partners. 

❖ Conversation 4: Change “This weekend” to “During the summer”. Practice this with 2 

different partners. 

❖ Finally, get everyone to sit down and do a check by asking different pairs to stand up and 

act out a conversation in front of everyone. Be sure to applause and give lots of praise, as 

well as helping with any mistakes. 

Play the " What are you going to do …? True or False board game.  

❖ Now students will get the chance to use the structures they have just learned by playing 

a fun board game. Before class, print out enough copies of the game for each group of 2-

3 players. You’ll also need a dice for each group and enough counters (anything small) 

so that each person has one. 

❖ Put students into groups of 2-3 around a table and give out the game boards, instruction 

sheets, dice and counters. Read through the instructions as a class and make sure everyone 

understands the game. 

❖ Then let everyone start playing. Circulate around the class checking that everyone is using 

the correct structures and help out with any vocabulary issues. 

❖ When everyone has finished, ask who won in each group and find our something they 

talked about. 
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Activities for Developing communication and interaction 
 

 

Listen and Draw 

 
❖ This game is easy to play but not so easy to 

“win.” It requires participants’ full attention 

and active listening. 

❖ Gather your group of participants together 

and hand out a piece of paper and a pen or 

pencil to each player. Tell them you will 

give them verbal instructions on drawing an 

object, one step at a time. 

For example, you might give them 

instructions like: 

 Draw a square, measuring 5 inches on 

each side. 

 Draw a circle within the square, such that 

it fits exactly in the middle of the square. 

 Intersect 2 lines through the circle, 

dividing the circle into 4 equal parts. 

❖ As the exercise continues, it will get 

progressively harder; one misstep could 

mean that every following instruction is 

misinterpreted or misapplied. Participants 

will need to listen carefully to ensure their 

drawing comes out accurately. Once the 

instructions have all been read, compare 

drawings and decide who won. 

❖ For added engagement, decide in advance 

on what the finished product is supposed to 

represent (e.g., a spiderweb, a tree). 

❖ Time: 10 minutes 

❖ Materials Required: Blank Paper, plus the 

picture that students will be drawing. 

❖ Drawing a picture is a fun way to practice 

body parts or descriptive words (big, small, 

long, etc).  

❖ Time : 15 minutes 

❖ The students sit back to back and one 

person is the “talker” and the other one is 

the “drawer.” If you haven’t already 

guessed, it’s basically a partner drawing 

activity. 

❖ The person talking describes something 

that they’re looking at to their partner (a 

face, body, city, etc) and that person 

draws what they hear. Make sure that the 

student who is drawing doesn’t look at the 

original picture of this warm-up activity 

isn’t as fun. 

Procedure for this Listen and Draw Activity 

❖ Two students sit back to back but close 

enough to talk to each other. 

❖ Give student A a picture of some kind, 

based on whatever you are studying. I 

usually put something up on the 

PowerPoint and have the drawer sit with 

their back towards the screen. 

❖ Student A describes the picture to student 

B who must draw it, without looking at 

the original picture. Student B can ask 

some questions to student A to clarify if 

necessary. 

❖ Compare the original picture with the 

drawing and laugh a lot! 

Teaching Tips for this Partner Drawing 

Activity 

❖ Here are a few things to keep in mind if 

you want this speaking and listening 

activity to run smoothly. 

❖ Remember that students are sitting back 

to back. This means that they’ll have to 

speak a bit more loudly to be able to hear 

each other. Because of this, I recommend 

only using it for smaller classes, or with 

larger classes when students are able to 

spread out over a large classroom. 

❖ Emphasize that the game isn’t fun if 

students cheat and look while they’re 

doing it. 

 

https://plentifun.com/listening-games-for-adults
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Guess the Emotion 

❖ It  involves acting out and guessing 

emotions. This helps all participants 

practice empathy and better understand 

their coworkers or group members’ 

reactions. 

Follow these instructions to play this engaging 

game: 
❖ Divide the group into two teams. 

❖ Place on a table (or put in a box) a packet of 

cards, each of which has a particular 

emotion typed on it. 

❖ Have a participant from Group A take the 

top card from the table and act out 

(pantomime) the emotion for his/her group. 

This is to be done in a fixed time limit (such 

as a minute or two). 

❖ If the emotion is guessed correctly by Group 

A, they receive ten points. 

❖ Now have a participant from Group B act 

out an emotion, award points as appropriate. 

❖ Rotate the acting opportunities between the 

two groups. 

❖ After 20 to 30 minutes of acting and 

guessing, call time and announce the 

winning team based on its point total. 

❖ If you have a particularly competitive 

group, consider giving a prize to the 

winning team. 

 

The Guessing Game 

❖ Another fun and engaging game that can 

develop communication skills: "The 

Guessing Game." it’s similar "Twenty 

Questions" 

❖ To start, separate the group into two 

teams of equal size.  

❖ Instruct one player from each team to 

leave the room for one minute and come 

up with a common object that can be 

found in most offices (e.g., a stapler, a 

printer, a whiteboard). 

❖ When this person returns, their teammates 

will try to guess what the object is by 

asking only “Yes or No” questions (i.e., 

questions that can only be answered with 

“yes” or “no”).  

❖ The team can ask as many questions as 

they need to figure it out but remind them 

that they’re in competition with the other 

team. If there’s time, you can have 

multiple rounds for added competition 

between the teams. 

❖ Take the last 10 minutes or so to discuss 

and debrief. Use the following points and 

questions to guide it: 

❖ Tell the group that obviously it took a 

long time and effort for us to find out the 

object in each round, but what if we didn’t 

have time and only had one question to 

ask to find out the object, what would that 

question be? 

❖ The question would be “What is the 

object?” which is an open-ended 

question. 

❖ Open-ended questions are an excellent 

way to save time and energy and help you 

get to the information you need fast, 

however, closed questions can also be 

very useful in some instances to confirm 

understanding or to help control the 

conversation. 

 

 

 

 

 

 

 

 

 

https://www.trainingcoursematerial.com/free-games-activities/communication-skills-activities/the-guessing-game
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Picture-Telling 

❖ This game involves picture-description, which 

helps the kids develop their analyzing skills as 

well. Perform the game by: 

❖ Hand out a variety of random pictures to your 

students, which can be simple as well complex. 

You can also make levels. 

❖ Set a time-limit and ask them to describe it 

within that time. 

❖ Students learn how to analyze and organize their 

thoughts in a limited time period. 

❖ You can do the same for the writing skills by 

giving them a written picture-description test. 

❖ To make it more engaging, you can split the 

students into teams and award them points 

accordingly. This will encourage them to 

perform better. 

Can You Hear Me Now? 

❖ ‘Can You Hear Me Now?’ is one of the easiest 

virtual communication games.  

❖ To play the game, participants need paper and 

pens.  

❖ Each round, one player takes a turn describing 

an item for other participants to draw one 

shape or line at a time. For instance, the sun, 

a tree, a stoplight, or a cat.  

❖ The object of the game is for players to try to 

guess the object before the drawing is 

complete. 

❖ The game emphasizes the importance of 

giving clear instructions and reveals how 

seemingly simple statements can have 

unexpected interpretations.  

❖ Also, it is fun to see how the drawings turn 

out. 

Back-Back 

❖ This game helps in developing the listening 

and speaking skills of the players involved.  

❖ The game involves a pair of students, in 

which one listens and the other follows.  

It can be done in the following manner: 

❖ Ask the pair of students to sit back-to-back 

so that they don’t see each other. 

❖ Then ask one of the students to describe a 

drawing, a picture, or an object which the 

other student will try to recreate or answer 

what that thing is. 

❖ The same activity can also be done through 

a paper-folding game, where one student 

will describe it, and the other will fold the 

paper that way. 

 

Stand Up for Fillers 

❖ We often add fillers to our speech when 

we have to fill up the silent spaces, but the 

utterances like, “um,” “uh”, “so,” or 

“right” makes you look nervous and less 

confident. The stand-up filler is made to 

avoid such fillers.  

The game is played by: 

❖ Giving each student a topic on which they 

are asked to speak for 1-3 minutes. 

❖ The game starts when the student starts 

speaking, and the rest of the students 

stand-up on hearing the fillers. 

❖ The class listens and the speaker becomes 

hyper-aware of the words they are using. 

The standing-up of the whole class 

becomes a deliberate shock to the 

speaker, and this makes them become 

more conscious of the words used. 

Who Am I? 

❖ Involves a question game to make the whole 

class engage in a communication activity. 

❖ You are required to put sticky notes with 

any noun on it, such as the name of a famous 

person or animal and stick them on 

students’ foreheads without them seeing the 

writing. 

❖ Each of the remaining students will come 

and describe the related thing to that noun 

so that the student with the sticky note on 

the forehead answers the question “who I 

am?” 

 

Find It Together 

❖ This is another blindfold activity where 

you are needed to: 

❖  Divide the group into pairs in which one 

of the students remains blindfolded. 

❖ Then the job of the other student becomes 

to navigate the blindfolded student to find 

specific objects from a designated circle. 

❖ This game requires effective 

communication skills between the 

students to accomplish the goals. 

❖ It is teamwork done through effective 

communication skills. 
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Simon Says 
❖   Simon Says is an activity  that gets 

students moving and it is exceptional for 

learning different parts of the body and 

physical directions like right and left. You  

can have them act out more elaborate 

scenarios and activities, like “Simon Says, 

make a sandwich,” “Simon Says, go 

fishing!” or even “Simon Says, stir the 

tomato sauce” 

❖ After everyone is ready and spaced around 

the room, begin your commands. “Simon 

says, touch your nose with your left knee.” 

It is a great idea to start off with a few easy-

to-understand and silly-to-do commands all 

students will easily respond to have fun . 

❖ After students begin to fall out of the game, 

it will continue on until there is only one 

student left as the victor. Make your 

commands challenging as the game goes on 

and save a few of the hardest for those final 

moments. 

Back-to-back Drawing 

❖ Back-to-back Drawing is a drawing 

activity that centers about description and 

active listening. Students  pair up and sit 

back to back. Player one holds a 

completed picture or drawing, and player 

two has a blank piece of paper and a 

writing instrument. Player one must tell a 

story or describe the picture to player two, 

and player two must try to draw the 

described scene. At the end of the activity, 

the two players put the pictures side by 

side and compare the images. 

 

Game : 20 Questions  

▪ It is a wonderful game that enables student to talk about their 

future plans. 

▪ Ask students to stand in a circle.  

▪ Let one student stand in the center, and he / she can or can't do. 

▪ The other students in the group have to identify it by asking a set 

of 20 questions. 

▪  The student  can respond by saying only yes or no. 

▪  In case the group fails to guess, the student in the center is 

declared the winner. 

Example :- 
▪ Student A: Do you want to be an English  teacher  in the future? 

▪ Student B: yes, sure. 

▪ Student A: Do you like teaching English? 

▪ Student B: yes, of course.   

 

 

 

 

Using Puppets Based Learning  

 
 

▪ ‘Puppet Play’ is a good activity to try one-on-one or in small groups to help students  make offer and 

request through using puppets.  
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▪ Encourage students  to pick up a puppet and be its voice while you or another student  adopts the 

character of another puppet.  

▪ You can discuss the students' feelings indirectly and offer another point of view through your puppet.  

▪ Reversing the characters so that students  play another role can also promote empathy by helping 

students  experience how others feel. 

Using Mobile Applications for overcoming any communication 

difficulties such as: 

Who Am I ?Application 

❖ A Game designed for kids to learn various facts about animals, plants, 

vegetables, fruits, places, natural resources and much more. 

Very interesting and rich in knowledge game which can be enjoyed by 

kids as well as people of all ages. 
❖ As students to download this app from Appstore or play store on the 

following link: 

https://play.google.com/store/apps/details?id=com.hegodev.who_am_i 

 

 

 

 
 

Activities for Students by mobile apps 

⧫ Download the following mobile apps on your mobiles or tablets and enjoy learning speaking English 

through communication and interaction skills. 

⧫ https://www.commonsense.org/education/app/conversationbuilder 

 
⧫ In this apps student will practice a lot of useful activities and exercises, student should listen and 

answer the questions with Communication & Collaboration, Character & SEL.  

⧫ Pros: Supports learning the pragmatics of conversation: turn-taking, initiation, and staying on topic. 

⧫ Cons: Images could display more diversity. 

⧫ Bottom Line: For speech-language pathologists, this is a must-have tool for helping kids learn 

conversation skills. 

⧫ Use Conversation Builder with kids’ one on one or in small groups to help them build informal 

conversation skills. It would also be a great way to help kids rehearse before upcoming events or 

situations that might be awkward for them. Select from the various modules to provide the most 

timely and relevant topics for kids. Or import a photo of your own in the Group mode to customize 

the experience further. Replay the conversation and help kids analyze if it was successful and why. 

https://play.google.com/store/apps/details?id=com.hegodev.who_am_i
https://www.commonsense.org/education/app/conversationbuilder
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(2) Learning Speaking English by Mobile Apps 
⧫ Download the following mobile apps on your mobiles or tablets and enjoy learning speaking English 

through communication and interaction skills 

⧫ https://www.commonsense.org/education/app/articulation-station 

 

 
⧫ English Language Arts, English-Language Learning 

⧫ Communication & Collaboration 

⧫ Younger students will need teacher assistance when working on Articulation Station, at least the first 

few times they use this app., Articulation Station may be used for independent student practice.   

  

 

 

 

 

 

 

 

Golden Tips: 

❖ Encourage pupils to communicate and interact with their peers using  simple 
words and expressions  without fearing of making mistakes. 

❖ Enhance confidence and self-efficacy among pupils by using edutainment 
activities ( games- songs ). 

❖ Behave friendly with your pupils. 
❖ Praise your pupils and provide support  such as ( excellent work, well-done- 

,…etc) 
 

https://www.commonsense.org/education/app/articulation-station
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Worksheet (1) 

In pairs, describe the picture orally 

 
https://www.liveworksheets.com/ku1464656nx  

Worksheets 
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Worksheet (2) 

 
https://www.liveworksheets.com/nh2587089iv  
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Worksheet (3) 

In groups , describe  at the following pictures: 

  

 
https://www.liveworksheets.com/th3183466hh 
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Worksheet (4) 

 
https://www.liveworksheets.com/xd2418740cp 

  

https://www.liveworksheets.com/xd2418740cp
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Worksheet (5) 

Describe the following picture orally : 

 
https://www.liveworksheets.com/im2604380xl 

 
 

 

https://www.liveworksheets.com/im2604380xl
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Theoretical Background on  Communication and Interaction  

❖ Effective classroom interaction has two implications. The first one concerns creating a good 

atmosphere in the classroom with friendly relationships among the participants of the learning 

process. The second one encourages students to become effective communicators in a foreign 

language. This can be achieved through various ways: by implementing different student’s and 

teacher’s roles, and  by employing a variety of activities, by helping students to express    

Communication for Children: 

❖    Communication for children needs to consider different abilities and needs at different ages, 

and thus must be child-centered and age-appropriate. Quality communication can support 

existing development programs and priorities to address particular needs or    competencies. 

Why are Communication Activities for Kids Essential? 

❖ Not every child feels engaged in a book and may need something more than words on a paper. 

If you are still prioritizing books and academics for your child’s communication skills, then you 

may not find the results for a very long time. 

❖ Some kids feel more engaged in communication games than books 

❖ Communication games provide kids with an environment where they are free to make mistakes, 

and thus, this helps them to learn at a better pace. 

❖ Communication games not only develop communication skills but also develop interpersonal 

skills like emotional intelligence, caring, body language and others. 

❖ Kids with better communication skills express their ideas better than the kids who are only 

academically good. 

Principles and Guidelines for using communication for children.  

Communication for children should be age-appropriate and child- friendly: 

❖ Guidelines for this principle: 

 Use child-appropriate language, characters, stories, music and humor:   

❖ Children learn best when communication is tailored to their specific developmental age, needs 

and interests. Good-quality and effective communication begins with an understanding of the 

basics of child development and how to best nurture this development and learning. Each age 

group also has specific strengths and interests that translate into the most appropriate choices in 

selecting storylines, characters and specific content. 

Encourage and model Rationale:  

❖     Interactive communication is when children are inspired to be more attentive and to participate 

in the story or other medium. Participatory communication, like participatory education, is more 
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child-friendly, providing children with  the opportunity to be engaged cognitively, physically 

and emotionally, especially compared to didactic forms of communication. The more we invite 

our audiences to express themselves, use body movement, think critically and provide feedback, 

the closer we come to true participatory communication. 

Use special effects judiciously and wisely: 

❖ Learning and entertainment come from a good story and characters. Special effects were 

developed to make something special that was ordinary. For example, a close-up camera shot, 

or “zoom” is used to get viewers to pay attention to something important, while a specific camera 

angle might make us look at something from a different perspective. Video, audio or print 

communication are  attractive  . Therefore , it is important to remember balance: one that 

accommodates and supports learning of children without overburdening their minds. 

Communication for children should be positive and strengths- based :  

Strengths-based communication focuses on portraying and nurturing the strengths and potential 

in every child rather than focusing on the deficits or problems. . Regardless of situation, it means 

developing communication that invites children to imagine or be transported to seeing things 

they have not previously experienced; that excites children about possibilities of what they can 

do today or become in the future; and channels their energy into positive thought and action. 

Such communication can be transformative. Using this principle, the goal is not only to teach 

but also to develop resilience and the capacity to cope. It helps move communication from 

focusing only on problems to suggesting and presenting options and possibilities. 

Guidelines for this principle: 

Build self-confidence as well as competence Rationale: 

❖ A confident child might not only learn better, but will more likely want to learn more. In most 

development communication to date and specifically in communication for children, the focus 

has been almost solely on raising awareness and building skills. However, where children 

repeatedly see and hear that they are valued and important, they learn to build a foundation for 

critical thinking and a lifetime love of learning. More important than what children need to learn 

is what they can be. Self-confidence promotes coping skills, solution-finding and the full 

potential of every child regardless of their situation. Self-confidence is displayed in resilient 

individuals who show resourcefulness, perseverance, optimism, determination and creativity. 

8 Tips on How to Teach Communication Skills: 

❖ Before you teach communication skills, it’s helpful to build a framework for your students. 

❖ Physical: How a speaker uses their body language, facial expressions, and voice. 
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❖ Linguistic: The speaker’s use of language, including their understanding of formality and 

rhetorical devices. 

❖ Cognitive: The content of what a speaker says and their ability to build on, challenge, question, 

and summarize others’ ideas. 

❖ Social and emotional: How well a speaker listens, includes others, and responds to their audience 

❖ Once you have a good framework for understanding communication, try these 8 ways to foster 

effective communication in your children or students: 

❖ Teach your kids empathy so they can get a sense of what the other person is thinking and feeling. 

❖ Teach your kids conversation skills with techniques like puppets and video modeling, which they 

can then apply in exercises and activities. 

❖ Establish listening and speaking procedures in the classroom or at home . 

❖ Teach respectful vocabulary and remind students that being “cold” (passive) or “hot” (angry) 

will probably result in less understanding and more conflict. 

❖ Teach the power of pausing (e.g., encourage them to pause, think, and ask questions like “What 

do you mean by that?” and “Why?”). 

❖ Have your kids practice speaking and listening in natural settings (e.g., outside of the home and 

classroom). 

❖ Encourage introspection in your children; it will help them understand themselves better as well 

as those around them. 

❖ Practice taking turns with a talking stick or a ball, teaching your children that they can speak 

when they have the object but they are expected to listen when others are talking 

 

Resources 
❖ Dagarin, M. (2004). Classroom interaction and communication strategies in learning English 

as a foreign language. ELOPE: English Language Overseas Perspectives and Enquiries, 1(1-2), 

127-139. 

❖ Winnicott, C., & Kanter, J. (1997). Communicating with children. 

❖ https://therealschool.in/blog/activities-to-improve-communication-skills 

❖ https://positivepsychology.com/communication-games-and-activities //  

❖ https://therealschool.in/blog/activities-to-improve-communication-skills/ 

❖ https://teambuilding.com/blog/communication-games 

❖ https://www.fluentu.com/blog/educator-english/tpr-esl 
❖ https://www.liveworksheets.com/vi1319661oc 

❖ https://www.liveworksheets.com/or2344361rb 

❖ https://www.eslkidstuff.com/lesson-plans/future-plans-going-to.html 

❖ https://eslspeaking.org/draw-a-picture/ 

❖ https://www.liveworksheets.com/ku1464656nx 

❖ https://en.islcollective.com/english-esl-worksheets/grammar/questions-

interrogative/communication/126345 

❖ https://www.liveworksheets.com/jc2102753dy 

❖ https://www.liveworksheets.com/it2790417gy 

❖ https://www.liveworksheets.com/ir2202121ah 

 

 

https://positivepsychology.com/kindness-activities-empathy-worksheets/
https://therealschool.in/blog/activities-to-improve-communication-skills
https://positivepsychology.com/communication-games-and-activities/
https://therealschool.in/blog/activities-to-improve-communication-skills/
https://www.fluentu.com/blog/educator-english/tpr-esl
https://www.liveworksheets.com/ku1464656nx
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Indicators of the Difficulty 

❖ Refugee students have difficulties in providing   rhyming words to the end of lines of a verse. 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Produce a rhyming word. 

❖ Increase awareness of words that rhyme and develop knowledge about rhyme. 

❖ Recognize rhyming words. 

❖ Listen and attend to the rhyming strings. 

❖ Talk about words that rhyme and produce rhyming words. 

❖ Listen to a wide variety of rhymes, poems, songs and rhyming stories. 

❖ Join in with rhymes, poems, songs and rhyming stories. 

❖ Complete a known rhyme. 

❖ Supply an alternative rhyming word and rhyme judgment consistently and  accurately say if two words 

do/don’t rhyme, select the non-rhyming word from a list. 

❖ Generate rhyming words, supplying a rhyming word for a given word and create a string of rhyming 

words (including nonsense words). 

Learning Resources  

Visual  and Audio Resources :  

❖ Models-Rhyming  Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  

❖ Student's Book  

❖ Handouts                                  

Additional Resources  

❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies 

Game  Based Learning 

 

Puppets based Learning 

 

Questioning 

 

Mobile Based Learning : Mobile Applications 

 

Topic Four  

 Rhyming Difficulties 
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Cooperative learning strategy 

 

Role- Play 

 
Procedures of The Topic 

Recognizing students' learning difficulties (Rhyming production  ) 

❖ Identify and discover your students' learning difficulties in rhyming production   through using one of these 

methods:- 

 

First Method :  Generating  Rhyming Words 

 
❖ Have students  look at the picture and read the fun 

rhyming chant . 

❖  Have students identify and  point at the rhyming  words  

❖ Ask them to produce new rhyming words . 

Second  Method :  Rhyming Word 

Ladders 

 
❖ Word ladders can be done as a whole 

group activity, in small groups, or during 

literacy centers.  

❖ To begin, write a word at the bottom of the 

board.  

❖ Have students  think of a word that rhymes 

and write that word above it.  

❖ Once they get the hang of the activity, 

have the students  write the word on the 

board, going around the room until all 

students  have had a turn and the ladder is 

complete. 

Third  Method :  Name the Mistake 

❖ Recite or read aloud a familiar text, poem, or rhyme changing the words .  

❖ Students should raise their hand and shout out whenever they hear a mistake.  

❖ Change  the words, grammar, sound and meaning.  

❖ Also, swap the word order or word parts.  

Here are a few examples: 

❖ Once a time upon… 

❖ Old McDole had a farm… 

❖ Twinkle, twinkle little car 
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Game Based Learning  

❖ Practicing certain activities, exercises, and games can teach students to communicate and interact 

better with each other. 

❖ Introduce rhyming  activities in interesting ways by using videos and audios which include songs, 

stories, cartoon, and pictures.  

❖ Games provide a playful environment in which learners follow prescribed rules as they strive to 

attain a challenging goal. Games can be a way for students to be active learners. The game helps 

the teacher to create contexts in which the language is useful and meaningful. 

❖ Teachers can use different games to help students produce rhymes  and overcome any difficulties 

they face while producing rhyming words. 

(1) Here are some examples of games and activities , teachers can use them to help students 

produce rhyming words . 

Activity (1): Producing Rhyming  Words 

  

Remediation  Techniques 
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❖ Present two or three rhyming chants to your class. 

❖ Divide your students into groups . 

❖ Ask each group to read the rhyming chant and identify or circle the rhyming words. 

❖ Ask them to write the rhyming words on paper and  produce new rhyming words matching with 

chant. 

❖ Ask them to write  the chants again with the new rhyming words . 

❖ After writing the new rhyming chant , ask them to read in front of their peers. 

Activity (2): Rhyming Jars 

   

❖ For this activity, you will need popsicle sticks, baby food jars, and colored tape.  

❖ Write the rhyme on the tape and place it on the jar.  

❖ Then, you write rhyming words directly on sticks or.  

❖ Students  will take all of the popsicle sticks with pre-written words and place them in the baby food 

jar marked with the rhyme. 
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Activity (3):  Read and Complete 

 
❖ After reading the rhyming chant ,  ask students to sing it together as a group.  

❖ In the fourth verse, leave out the last word and instruct students to identify a rhyming word that 

would complete the verse.  

❖ Students  could even be asked to create a complete rhyming verse on their own.  

❖ After completing the chant , present the complete one and ask students to show the difference 

between both, as follows: 
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Rhyming Book Read-Aloud 

❖ ‘’ Read the Book ‘ emphasizes rhyming words. The purpose of this activity is to train the students  

to identify sets of words that rhyme and produce new rhyming words .    

❖  Nearly all rhyming books are set up in 4-line rhyming sequences, where the second and fourth line 

rhymed, while the first and third line do not.  

❖  The students were given the instructions, "listen for the rhyming words, and tell me when you hear 

two words that rhyme".  

❖  Initially, you  need to explicitly point out which word rhyme with each other.  After that , students  

are able to pick out sets of rhyming words that you  have read, then you  go around the group, 

pointing to each student when it is his/her turn, and asking him/her to identify the pair of rhyming 

words that have just been read and produce new one.  

❖  Each student is provided with the scaffolding he/she needs to be successful in determining which 

rhyming words were read.   

❖ Scaffolding takes the form of rereading the 4 lines, reading the lines again and more slowly, using 

intonation to emphasize the rhyming words more than the other words in the phrases, or providing 

the student with the first rhyming word and asking him to listen and state which of the words that 

follow rhyme with the original word.   

❖ Following the book read,    conduct the following additional activities designed to improve the 

student's  rhyming skills. 

  Use " The Cat in the Hat " book. 

 
❖ Choose a rhythmic rhyming book to read aloud to the students . As you read the story, pause at the 

rhyming words to give students  the opportunity to predict and produce the rhyming word.  

❖ Have students  clap or jump on the words that rhyme . 

❖ Have students  help you write the rhyming words on index cards—place the cards in a pocket chart 

so you can discuss and sort them by spelling pattern 

❖ Play “fill in the blank” (once students  are familiar with a text, pause before you read a rhyming 

word and have students  fill it in for you) 

❖ The teacher reads the following with the students:- 
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Using puppets based learning  

 
Puppet Play 

❖ Puppet play is a good activity to try one-on-one or in small groups to help students  produce 

rhyming words.  

❖ Many students  find it easier to produce rhyming words  during puppet play. 

❖ Encourage students  to pick up a puppet and be its voice while you or another student  or adopts 

the character of another puppet.  

❖ Help the puppet to  say a word  and ask the students to produce new rhyming word. 

Game Based Learning 

❖ Using games help fourth  grade students to overcome any difficulties they face while producing 

rhyming words. 

❖ Provide different types of games to help your students practice more and more rhyme production.    

Game (1): Chant Rhyming Words To Music 

❖ It  is one of the all-time great rhyming games. 

❖ It works well because it's pretty much impossible to go wrong. If the students at least join in, then 

they will be learning something about rhyme. 

❖ Put some pumping music on 

❖ Use  something with no words, but with a good funky beat. Having no words helps, as the students  

don’t get confused with what they are saying 

❖ Get the students to stand up, with the music played. 
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❖ Then pick a word that has lots of rhymes. Something like the word cat is a good one to go for. 

❖ What you are going to do is chant the word cat to the beat of the music. It is better to make up  

actions as well. For example, do "cat’s whiskers’ in the air as you say  cat. This helps make it as 

fun and multisensory as possible. 

❖ After saying  cat about four times, change it to another word that rhymes. For example, bat. Go 

‘bat, bat, bat, bat, with some kind of action (like bat wings) to bring it to life. 

❖ Just keep going like this, with everyone copying, saying the words and doing actions. 

Game (2): I Have Who Has: 

❖  This activity is great one for whole class or small group literacy lessons. You will need a set of 

cards with 2 rhyming pictures on each card. One picture is a rhyming answer and the other, a 

rhyming question.  

❖ The person with the starting card asks their “who has a picture rhyming with…” question.  

❖ The student with the correct rhyming answer says “I have!” and then asks their “who has…” 

rhyming question that is on their card.  

❖ The game continues in this question and answer pattern until the entire deck of cards has been 

played and every student has had a turn. 

Game (3):  The Name Game 

 
❖  Write a student's  name onto a whiteboard and have the class read it.  

❖ That student  then comes to the front and chooses a magnetic letter.  

❖ The magnetic letter is placed on top of the first letter of their name on the whiteboard. (Nesreen , 

Nermeen ) . Everyone now says the student's  name and the new rhyming word. 

❖ You can  say only the rhyming word (Nesreen ) and then the students  say the name that rhymes 

(“Not  Nesreen , it’s  Nermeen !). 
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Game (4):  Rhyming Circle 

 
❖ This is a fun game. The students  sit in a circle with the teacher.  

❖ The teacher says a word out loud, and the next student  has to produce a word which rhymes with 

the teacher’s word.  

❖ Continue around the circle until all the students  have had a turn. 
 

Using Mobile Application 

❖ Use mobile  application for helping students overcome any problem related to rhyming  through 

training at home with their parents such as:- 

 
❖ This application is free application, students can download it from  (play store). 

❖  After installing in your students' mobiles or tablets, they can use it without internet access.  

❖ First , go to play store and write (Nursery Rhymes Songs & Kids Puzzle Game Free) and click installing. 

Or click on this link and install it 

https://play.google.com/store/apps/details?id=com.KidsFreeGames.Puzzles.NurseyRhymes 

https://play.google.com/store/apps/details?id=com.KidsFreeGames.Puzzles.NurseyRhymes
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Overview about the apps 

❖ Best Nursery Rhymes Songs & Kids Puzzle Games Free is a fun & educational learning game for  students, 

toddlers. 

❖  Students can tap on the animals, characters & activities on screen to make them come alive with funny 

animations & sounds within the game. 

❖  This top rhymes app is enriched with Animations, Sounds, Songs, Puzzles & interactivity for repeat playing 

& learning.  

❖ This Free jigsaw like puzzle game helps your kids develop matching, tactile & fine motor skills while 

playing different Animals Puzzles. 

❖ Nursery rhymes for kids interact with the characters onscreen as they learn, play & sing along.  

❖ Kids & little baby will have fun interacting & touching the animals to hear the sounds. 

❖  Favorite Nursery rhymes for kids & nursery songs that are included in this free apps for kids - Twinkle 

Twinkle little Star, Old McDonald Had a farm, Mary had a little lamb, Row Row Row your boat, Tisket 

Tasket, Skip to my Lou, wheels on the Bus, Alphabet Song. 

❖ This top rhymes app can be used by Parents, Nursery Teachers and Kids for learning & teaching new rhymes 

to kids making learning process is fun and entertaining. Unlike other apps, the rhymes are highly interactive 

with educational games help cognitive skills. Sing along & play with songs for kids, baby rhymes & play 

preschool games, activities.  

❖ Best Rhymes game for kids on Android offers free nursery rhymes for toddlers and babies, early learning 

kids songs, toddler games and Kids Puzzles, Animal Puzzles and kids games. Fun, educational toddler 

games that help the little kids learn. These include jigsaw puzzle games, animal games, baby sounds and 

more 

❖ No Wi-Fi is needed, all nursery rhymes, songs, videos and puzzles are offline. Nursery Rhymes and songs 

for kids are the toddler apps with preschool songs & music for kids.  
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Worksheet (1) 

 
https://www.liveworksheets.com/kn1430507an 

 

 
 

Worksheets 

 

https://www.liveworksheets.com/kn1430507an
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Worksheet (2) 

 
https://www.liveworksheets.com/zc184868qs 

  
 

https://www.liveworksheets.com/zc184868qs
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Worksheet (3) 

complete the following: 

 
 

https://www.liveworksheets.com/qa2961166dm 

 

 
 

https://www.liveworksheets.com/qa2961166dm
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Worksheet (4) 

 
https://www.liveworksheets.com/en736256et 

 

 

 

https://www.liveworksheets.com/en736256et
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Theoretical Background on  Rhyming   

❖ Rhyming words are words that end with the same or a similar ending sound. When it comes 

to rhyming, it’s all about phonemic awareness, which is the sounds that letters make. Not 

all rhyming words end with the same spelling, so it is important to teach students to listen 

for the sounds in words to determine if they end with the same end rhyme. 

❖ Once students have a strong understanding of letter names and sounds, it’s time to introduce 

rhyming words. Rhyming words are a key element in helping students segment words into 

sounds and hear patterns in words, thus improving their decoding skills and fluency. 

 

Resources 

❖ https://www.freereading.net/wiki/Identifying_and_generating_rhyming_words,_body_part_ga

me.html 

❖ https://earlyimpactlearning.com/the-ultimate-18-rhyming-activities-that-actually-work/ 

❖ https://pridereadingprogram.com/improve-auditory-processing-with-these-fun-activities/ 

❖ https://www.liveworksheets.com/kn1430507an 

❖ https://www.liveworksheets.com/zc184868qs 

❖ https://www.liveworksheets.com/xa2931703qj 

❖ https://www.easyteacherworksheets.com/pages/pdf/languagearts/rhyme/22.html 

❖ https://www.easyteacherworksheets.com/pages/pdf/languagearts/rhyme/34.html 

 

 

 

 

 

 

 

 

 

 

 

https://earlyimpactlearning.com/the-ultimate-18-rhyming-activities-that-actually-work/
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This dimension deals with reading  difficulties that sixth   grade students face . 

It includes interpretation skills , reading fluency   difficulties  ,  skimming, 

scanning and inference, vocabulary difficulties and identify and analyze  the 

relationship in reading. 

 
  

 

 

Third Dimension 
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(1) 

Interpretation Skills 

 

(2) 

Vocabulary Aspect 

 

(3) 

Skimming, Scanning & Inference  

 

(4) 

Reading Fluency  

 

(5) 

Identify & analyze  the relationship in 

reading  
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 Indicators of the Difficulty 

❖ Refugee students have difficulties in  asking and answering question out of the text(interpretation 

skills). 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Interpret skills (asking and answering questions out of the text). 

Learning Resources  

Visual  and Audio Resources :  

❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  

❖ Student's Book  

❖ Handouts                                  

Additional Resources  

❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

Game  Techniques  

 

E- learning Strategy (audio /visuals ) 

 
Mobile Based  Learning (Mobile apps)such as: 

https://www.starfall.com/h/im-reading/ 

 

 
This application is helpful to determine main idea  

 

 

This application is for reading 

comprehension and it contains charades 

Brainstorming  

 

 

Topic One  

Interpretation Skills 

 

https://www.starfall.com/h/im-reading/
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Procedures of The Topic 

Recognizing students' learning difficulties (Interpretation Skills ) 

❖ Identify and discover your students' learning difficulties in interpretation skills  through using one of 

these methods:- 

First Method :   

❖ Read the text given below aloud with the students (My Bedroom )  

❖ Divide the text into two parts .  

❖ Divide the class into two groups. 

❖ Give each student in each group a copy for the text. 

❖ Ask all students to prepare 5 questions related to the text on a sheet of paper. 

❖ Check their writing questions correctly and discover their difficulty in forming correct question. 

❖ After checking the questions, choose the correct sheets and give them to the students to find answers out of 

the given text. You may add your own question if the students' questions are not sufficient. 

❖ Let each student reads his / her answer and check their difficulty. 
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https://www.liveworksheets.com/qk766246pg 

 

 

 

Interpretation Skill and Reading Comprehension  

❖ To clarify the reading material and understand the content,  a strategy that helps students to engage in 

the text and achieve this goal must be identified.  Good readers challenge comprehending the text by 

asking questions. Struggling reader are less interactive. 

❖ Asking questions will lead the student to deeper meaning in the text when they find answers to the 

question as: 

 What does that word mean?  

 What is that happening?  

 Why did the character do that?  

 Why did the author write this? 

❖ When the students ask questions before, during ,and after reading they can interpret the text well after 

getting an answer for these questions.  

❖ Help your students ask questions before reading as: What will the text or the story  be about? What 

will we  learn? What do we know about this topic? 

Remediation Techniques 

https://www.liveworksheets.com/qk766246pg
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❖  During reading question must be asked about clues, something that doesn't make sense, a word 

meaning or confusing sentence or part. So, it depends on the main idea of the text.  

❖ After reading, questions are for evaluation, for example: 

❖ How were their question answered?  

❖ Or even not answered and what they learn from the text. 

❖ To achieve this, play with them "what's in the box?"  

❖ Hide an object like a rubber or a pencil in the box and let students ask as many questions as they can 

to guess the object. 

❖ Encourage them to ask open-ended questions as: Why do we use it? What do you use it for? Rather 

than "Is it a book?"  in order to get better understanding . 

❖ After this activity, choose a short simple text and try with the students the before, during, and after 

questioning strategy . For more help, put  suggested  questions given above on anchor chart for 

students to get help of. 

❖  They can also use "Post-it note" for questions on the text itself on the column side. 

Activity 1 : Act as a Teacher 

❖ Have each student sit with a partner. 

❖ Prepare two pieces of Reading materials .   

❖  You may divide the suggested text below into two parts . 

❖ Give each partner in pair one text part . 

❖ Have the students read their part and write questions about. 

❖ Help in the form of the question if students struggle forming 

it. 

❖ Have them trade the text part with a partner and they can 

answer each other's questions.  

❖ Each student will act as a teacher and check their partner's 

answers to their own questions. 

❖ You may warm up for this activity by practicing asking and 

answering questions for a simple piece of reading and student 

will model that: 
Suggested text: 

❖ Means of Transport  
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Activity 2:  Morning Activity 

❖ This morning activity is super and simple in the same time. It will 

activate asking and answering question, encouraging student to ask 

and practice questions form with their answers. 

❖ Divide the class into two teams .  

❖ Ask the first team to prepare answers and stick out to post it on the 

board. For example: 

❖ "2:30 Pm"   "Our school"   " my classmates"   "love playing "  

❖ After students post the answers note, the other team writes possible 

questions for these suggested answers. 

❖ Celebrate and praise when students ask good questions by "High 

5"or “Well Done” or “Great Question”! 

❖ You can use a text , let the second team pick answers from it and 

have the first team form questions about the picked answers. 

❖ The team with the most collected questions and answers is the 

winner. 
 

 
https://www.k5learning.com/reading-comprehension-worksheets 

 

 
https://myfreeenglishworksheets.com/grade-4-reading-

comprehension/ 

 

https://www.k5learning.com/reading-comprehension-worksheets
https://myfreeenglishworksheets.com/grade-4-reading-comprehension/
https://myfreeenglishworksheets.com/grade-4-reading-comprehension/
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https://myfreeenglishworksheets.com/grade-6-reading-

comprehension/ 

 

Tips for Teachers: 

❖ As you are reading a text aloud with your students, give them sticky notes with different colors: 

red for pre-reading questions, yellow for post- reading questions, and white for  during reading  

questions. 

❖  Have them write a question for pre- during- post so that each student will have three questions . 

They have to put their questions in a box or stick them on the bulletin board. 

❖  After reading, read the question to the class to answer and compare the pre- reading  question to 

the during and post reading ones. 

❖ Tell your students about the importance of asking and answering  questions to understand and 

comprehend a reading material. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://myfreeenglishworksheets.com/grade-6-reading-comprehension/
https://myfreeenglishworksheets.com/grade-6-reading-comprehension/
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Worksheet (1) 

 
 

 

 

Worksheets 
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 Worksheet (2) 
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https://www.liveworksheets.com/fu2375861cn 

 

https://www.liveworksheets.com/fu2375861cn
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Worksheet (3) 

 
https://www.liveworksheets.com/sd38821mc 

 

https://www.liveworksheets.com/sd38821mc
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Worksheet (4) 
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https://www.liveworksheets.com/dj2237481qh 

 

https://www.liveworksheets.com/dj2237481qh
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Worksheet (5) 

 

 

https://www.liveworksheets.com/su985675mj 

 

 

https://www.liveworksheets.com/su985675mj
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Theoretical Background on Interpretation Skills    

❖ What does it mean to interpret a reading material? It means being a reader who comprehend a 

text through asking questions about what you read, thinking critically between the lines, focusing 

on the main idea, and answering the question related to what the writer want us to learn or know. 

Interpretation is very important to understand a reading material well. 

 

Resources 

❖ https://www.classroomnook.com/blog/reading-strategy-asking-questions 

❖ https://www.classroomnook.com/blog/making-inferences 

❖ https://www.classroomnook.com/blog/making-connections 

❖ https://www.teacherspayteachers.com/Product/Distance-Learning-Slideshow-Ask-and-Answer-

Questions-about-Fiction-5th-Grade-5526324 

❖ https://teachwithouttears.com/tips-for-teaching-asking-and-answering-questions-in-literature/ 

❖ https://www.teachstarter.com/us/blog/10-simple-ways-encourage-students-ask-questions-2-2/ 

 

 

 

 

 

 

 

 

https://www.classroomnook.com/blog/reading-strategy-asking-questions
https://www.classroomnook.com/blog/making-inferences
https://www.classroomnook.com/blog/making-connections
https://www.teacherspayteachers.com/Product/Distance-Learning-Slideshow-Ask-and-Answer-Questions-about-Fiction-5th-Grade-5526324
https://www.teacherspayteachers.com/Product/Distance-Learning-Slideshow-Ask-and-Answer-Questions-about-Fiction-5th-Grade-5526324
https://teachwithouttears.com/tips-for-teaching-asking-and-answering-questions-in-literature/
https://www.teachstarter.com/us/blog/10-simple-ways-encourage-students-ask-questions-2-2/
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 Indicators of the Difficulty 

❖ Refugee students have difficulties in recognizing  words or vocabulary. 

❖ Refugee students have difficulties in  remembering uncommon words that they don’t have the 

opportunity to hear them. 

❖ Refugee students have difficulties in recognizing new words meaning out of the context clues . 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Have rich vocabulary recognition.  

❖ Recognize and use uncommon words that they learnt and they don't have the opportunity to use or 

hear them in the surrounding environment.  

❖ Recognize new words meaning out of context clues. 

Learning Resources  

Visual  and Audio Resources :  

❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  

❖ Student's Book  

❖ Handouts                                  

Additional Resources  

❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

Game  Techniques  

 

E- learning Strategy (audio /visuals ) 

 

Mobile Based  Learning (Mobile apps)such as: EWA 

 

Cooperative  Learning  

  

Topic Two  

Vocabulary Aspects  
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Brainstorming  

 

Peer Learning Strategy 

 

Procedures of The Topic 

Recognizing students' learning difficulties (Vocabulary Aspect ) 

❖ Identify and discover your students' learning difficulties in vocabulary aspect  through using one of 

these methods:- 
 

First Method :  Vocabulary Recognition 

 
❖ Give students a pen and a paper.  

❖ Give them 3 minutes to list as many words as they 

can from the words they have learnt or known before. 

❖ You may give alphabet letters and ask them to give 

words starting with the given letters and they know 

their meaning well 

❖ Let each student reads his own list and explains the 

words meaning that they include, and the students 

with the least words have difficulty or poor words 

recognition. 

Second  Method : Uncommon Forgotten Words 

 
❖ Select ten words from texts or selections student 

had learned long before.  

❖ Write these words on paper strips and ask student 

to read each vocabulary and try to give its 

meaning. 

❖ For each student, the strips with correct meaning 

are put to the right and those with wrong or 

forgotten meaning are put to the left. 

❖ Count the strips at the left and discover your 

students' difficulty. 

▪   

Third Method :Meaning out of Context Clues 

 
❖ Select 5 to 6 words from a text students are about to read, or you can use the suggested text below. 

❖ Have students underline sentences in text in which each word is located. 

❖ Ask students to read the words in context and figure out its meaning. 

❖ Ask them to write down what they think each word means. 

❖ Check their answers and discover their difficulty. 
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Suggested Text: 
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Vocabulary Recognition: 

❖  Even though much vocabulary is learnt without formal teaching from conversation, observation 

media, and eventually reading, research show that teaching the word well enough can improve 

reading comprehension as well. 

❖  When teaching vocabulary, focus on rich meanings not just definitions as synonym, antonym, part 

of speech, classification, (semantic group it belongs to), comparison ( it is like-----) real life examples, 

graphic versions, (pictures, drawing), or acting it out.  

❖ These nine different explanations will enrich the recognition of the word and allow students to 

acquire more than a tool to express meaning on one hand and link meanings on the other.  

❖ Instead of the stream flow instruction about vocabulary, expose students to the same word many 

times to support learning by asking them to use this word in a sentence of their own, and tell them 

that it's ok to make mistakes in order to learn independently. 

 

❖  Bring technology like digital games or apps. into the classroom suited to teach vocabulary and let 

students practice through that. 

❖ Create with them vocabulary notebook that encourages students to expand their knowledge. They 

can jot down new words and their meanings. Motivate them to write synonym and antonym beside 

each new words and even use it in a sentence.  

❖ Connect word meaning with semantic maps that display relationships between words categories. For 

example, choose the word” job” and ask the student to participate in creating the map and write words 

that are connected to the key words. 

 
 

Remediation  Techniques 
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Activity 1 : Jobs Map                                                                 

 
❖ This game is played by students to learn new 

words through their semantic category since 

this will ease learning for a lot of words 

related to the chosen category . 

❖ Divide the class into two teams. 

❖  Write the main words or category name in 

the middle of the board on a carton paper. 

❖ Choose the words that represent the topic 

you have in the Reading material for 

example "Jobs". 

❖ Before reading the text, ask the student to 

compete giving words related to the topic 

such as doctor, engineer, salesman, 

firefighter, office, clinic, trade, etc…. 

❖ Every team will gain a point if they give  a 

correct meaning of the word in  bubbles or 

branches around the main words. 

❖ Now read the text and ask the student to 

highlight the word that are connected to the 

topic main words (jobs) and add them to the 

word map after discussing their meaning 

with your classmates. 

❖ Then hang this word map on the bulletin board 

during the whole time the text is given for students 

to practice. 

❖ Give more synonym and antonym, use in 

sentences, and finally understand comprehending 

the text and answering  questions. 

❖ Semantic Maps help build students' vocabulary 

and reading comprehension. 

❖ You may ask a student to make a research at their 

homes for more challenging words everyday. 

Suggested Text: Jobs 

 

  

 
 



 

212 

 

  

 

 

 

Activity 2:Tic-Tac-Toe 

❖ Draw on the board the Tic Tac Toe grid with 

numbers 1,2, 3 as shown in the figure. 

❖ Prepare vocabulary (synonym, antonym, 

sentence, and definition)on folded paper , 

and divide the class into two teams X&O. 

❖ Ask a general question concerning 

vocabulary as: Give me five vocabularies we 

learnt before. 

❖  The team who answers correctly will start 

the game with number 3, which means they 

have to pick three of the vocab folded paper 

and guess the vocab word in them. 

❖ If they guess the three vocab they will put X 

or O on the three squares and win the three 

points . If they guess 2, they will put   on two 

and win two points, if one they will win one 

point, then it is the other team’s turn. 

❖ The winner is the team who can matches 3 

squares as shown below. 

 Suggested vocabulary: 

❖  the property of being known: fame 

❖  related: connected 

❖  brave: opposite of crowd  

❖ The ………………….. sense of flowers in 

vases amazes us: fabulous 
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Uncommon Forgotten Words 
❖ Overflow instructions related to the reading material vocabulary during which the text is given allow 

a short memory recognition for the vocabulary words. However, when you ask about them later or look 

for their  usage in the students conversation or writing, you will be surprised that they were forgotten. 

❖ A new word must be used 10 times before you let it go to the long-term memory. 

❖ Ask your students to organize vocabulary in a notebook that they will visit every week or month to 

refresh their memory by a game activity or a quiz. 

❖ Let them learn words with a friend for it is more fun to learn with someone else and chat with each 

other using these words. 

❖ Review with them the words on a word wall that you with their help, gather all the words on since the 

beginning of the year. Review words everyday they have the period last 5-minutes free ,where you ask 

them to use these words in sentences of their own . 

❖ Reward the students who return to this wall or their notebook to grab a word and use it in a various 

way. 

❖ Another way of ensuring the words recognition, is "word of the day ." 

❖ If you pick a forgotten word every day and give some minutes for a student to remember, discuss , and 

drag to his sentence, you will find your students are getting familiar with all the words given during 

the year . 

❖ Use the word puzzle, crossword, word scratch game, etc……. 

❖ Make word cards for the most forgotten uncommon words, students can post it up their desk. 
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Activity1: 

 
❖ In order to boost students' vocabulary skills, play with them games using the words on their 

notebook or on the word wall.  

❖ Divide the class into 3 teams, each will have an activity. 

❖ Give the first team various categories such as part of speech, noun, verb..... Job, sport 

,friendship, science… Students will have 10 minutes sorting the collected word on the word 

wall into the  given categories. 

❖ Give the second team and on purpose errors included in a list of sentences( word used 

incorrectly in sentences), and ask your student to correct replacing the word out of the word 

wall. They just have 10 minutes to finish this. 

❖ Ask the third to make mind map by creating a graphic organizer of how the key words are 

connected to other words. This must also be done in 10 minutes . 

❖ Check their work and announce the winner team. 

Tips for Teacher: 

❖ There are a lot of games you can play 

with your students in their free time or 

whenever you have a rainy day staying in 

class during recess, such as unscrambling 

words with Pictionary, Scavenger Hunt, 

Bingo, the Word Wheel, Hung Man …… 

❖  This will refresh Long Memory 

recognition  of the words through fun. 

 

Tips for Parents : 

❖ Give  a list of words to your children and play 

with them  composing a story and acting it out 

. Take turns with them picking words from the 

list and  adding a sentence to  ongoing silly 

story. Review with them the sentence to check 

if the word is used correctly, then act the story 

out with your children and let the laughter fill 

everywhere. 
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Vocabulary Words out of Context Clues 

 
❖ When vocabulary are taught separately away  from reading material, they will make no sense. 

❖ Acquisition of vocabulary word is achieved well when they are in context.  Students, when 

understanding that , could easily master comprehension and get interested in the text. 

❖  They need to think about words in Context, look for meaning and sentences that form them. 

The ordinary steps to do this are to pre- read and read ahead, identify contexts surrounded 

words, decide or guess a meaning, and check the meaning in the context related to the main 

idea. But does this work with all students? Practice is the Magic Key that improves  the context 

clues strategy through some activities. 

❖ First, to help a student build confidence and proficiency with context clues strategy, display 

related sentences with missing words( they must be familiar with). 

For example : 

❖ My grandpa is the oldest …in my family. He has two sons and one………… He …. in a nearby 

house. 

❖ Ask student to suggest words in the blanks and they have to tell about the other words that 

help make this suggestions. Scaffolding practice will help to improve them. 

❖ You can replace the blank space and the sentence by “made up silly words” and students have 

to replace them with real words. 

❖  For example  

❖ After school I was feeling noozlerly going back home since it was my birthday party.(happily) 

❖ As there are common kinds of clauses as: direct definition,antonym, synonym and example, 

create an anchor chart with your student and include an example on each so that they can go 

to a reference before asking a teacher for help. 

Activity 1:  Context Clues Letters 

❖ This activity is to practice finding words out of context clues and reading material. 

❖ Read the text aloud with the student . 

❖ The text has six highlighted vocabulary. 

❖ Separate the sentence containing the vocabulary words on the paper strips where the same 

sentence is written two times: in the first time, the vocabulary word is written in its place, 

and in the second ,the vocabulary word is left  out, but there are blank spaces where each 

letter of the meaning word will fit. 

❖ For example: Fancied: - - - - - - (amazed) 
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❖ Students read the sentence and try to find out the meaning using context clues. 

❖ If they fail to find the word meaning, you can add one letter at time until students find out the 

word.  

❖ Students give a friendly definition for the word without filling the blank spaces and if it is true, 

accept it. 

❖ The winner in the class is the one who can fill and figure out the most words. 
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Another suggested text 

 
Activity 2 :Taboo Words 

❖ This activity is to help the student to 

recognize the meaning of new words out of 

context clues.  

❖ Let class sit in groups of 4 students each, and 

ask them to prepare their vocabulary taboo 

cards . 

❖ On each card, you have to write the new 

vocab word with a sentence and under them 

three taboo words that are somehow related 

to the words and are forbidden from being 

used by the students who gives the clues.  

❖ As a clue giver (student from each team)have 

him/her read the sentence for his/her team 

and they have to guess while the other team 

is watching out for the taboo words not to be 

said by the clue giver. 

❖ If  they don’t know or  forget out the meaning 

in the sentence, the clue giver has one minute 

to explain the word to his team using just 

words,  (no actions , no sounds). 

❖  For every word the team guesses, they will 

win a point and move on to the next word.  
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Worksheets 
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Theoretical Background on  Vocabulary Aspect  

❖ When it comes to Reading comprehension, vocabulary are considered the base stone for 

understanding what is read ,knowing that 70% of the words in a reading material leads the reader 

to understand what is heard and printed . The more the text is complicated the bigger is the 

amount of the new words learnt. Comprehension here is interrupted when the new words, they 

are reading, are not a part of their vocabulary. 

 

Resources 

❖ https://k12.thoughtfullearning.com/blogpost/7-effective-vocabulary-building-activities 

❖ https://www.readingrockets.org/article/five-key-principles-effective-vocabulary-instruction 

❖ https://www.prodigygame.com/main-en/blog/vocabulary-strategies/ 

❖ https://www.lexialearning.com/blog/context-clues-5-fun-activities-boost-vocabulary-

development 

 

 

 

 

 

 

 

 

https://k12.thoughtfullearning.com/blogpost/7-effective-vocabulary-building-activities
https://www.readingrockets.org/article/five-key-principles-effective-vocabulary-instruction
https://www.prodigygame.com/main-en/blog/vocabulary-strategies/
https://www.lexialearning.com/blog/context-clues-5-fun-activities-boost-vocabulary-development
https://www.lexialearning.com/blog/context-clues-5-fun-activities-boost-vocabulary-development


 

224 

 

 

 

 

 Indicators of the Difficulty 

❖ Refugee students  have difficulties in skimming  material before reading to determine the purpose or the type 

of the reading material. 

❖ Refugee  students  have difficulties in identifying  specific information after scanning the reading material. 

❖ Refugee  students  have difficulties in inferring  while reading any text. 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Skim the material before reading to determine the purpose or the type of the text. 

❖ Identify information after scanning the reading material. 

❖ Infer answers while or after reading a text. 

Learning Resources  

Visual  and Audio Resources :  

❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  

❖ Student's Book  

❖ Handouts                                  

Additional Resources  

❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

Game  Techniques :Skimming and Scanning game  

 
https://play.google.com/store/apps/details?id=com.amrustudio.ss&hl=en_IN&gl=US 

E- learning Strategy (audio /visuals ) 

 
Collaborative Learning 

 
https://www.cliffordelementarybilingual.com/highlights/grade-6/ 

Modelling 

 
https://www.engageny.org/resource/grade-6-mathematics-module-1-

topic-b-overview 
Brainstorming  

 

 

Topic Three  

Skimming, Scanning and Inference  

https://play.google.com/store/apps/details?id=com.amrustudio.ss&hl=en_IN&gl=US
https://www.cliffordelementarybilingual.com/highlights/grade-6/
https://www.engageny.org/resource/grade-6-mathematics-module-1-topic-b-overview
https://www.engageny.org/resource/grade-6-mathematics-module-1-topic-b-overview
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Procedures of The Topic 

Recognizing students' learning difficulties (Skimming, Scanning and Inference ) 

❖ Identify and discover your students' learning difficulties in skimming , scanning and inference   

through using one of these methods:- 
 

First Method :  Skimming for Purpose and  Type of Text 

❖ On pieces of paper, write the routine of your morning everyday (I wake up 

at 8:00 a.m., wash my face, brush my teeth, have breakfast,…), steps in 

process ( how to make a cup of tea: boil some water, add some dry tea, 

prepare a cup with little sugar…) for expository or informative text type. 

On another piece, write’ a review of a book to  encourage people to read 

it’: (this book is about immune system. It is very important for everyone to 

read….) or a speech for your classmates to vote for you to be the class 

president (I am your faithful friend who will do his best to help you solve 

any problem…) for persuasive type . On the last piece of paper write a 

funny story( this is the funniest story I have ever heard about ,the fat and 

the thin dwarfs who ….), or a short story about an animated object ( the 

active pencil has a story with the little boy …) for entertaining type. 

❖ Put the pieces in a box, and have each student come and choose one , read, 

and tell about the purpose or type of text on it 

❖ Discover your struggling students and identify their difficulty. 

games/-https://www.quizalize.com/blog/2018/03/02/classroom 

 

 

Second Method: Scanning the text for specific information 

❖ Give students blank sheet of paper with pens. 

❖ Present the following text on the board or type it on the sheet of paper and 

give each student one. 

❖ Ask them to scan the text for some information after they read the required  

phrases first, and supply the information in 5-minutes: 

Phrases are:  
 Location of Syria 

 Capital of Syria 

 Nearby sea 

 Borders of Syria 

 Location of Syrian desert             

 Rivers of Syria 

 Climate of Syria 

 People in Syria 

 Year of Independence 
https://www.dreamstime.com/syria-map-rivers-roads-cities-hand-drawn-middle-east-

cartography-image193872246  

 

https://www.quizalize.com/blog/2018/03/02/classroom-games/
https://www.dreamstime.com/syria-map-rivers-roads-cities-hand-drawn-middle-east-cartography-image193872246
https://www.dreamstime.com/syria-map-rivers-roads-cities-hand-drawn-middle-east-cartography-image193872246
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Suggested text: Profile of Syria 

❖ One of the nicest country in the Middle East is Syria ,whose capital, Damascus,  is one of the oldest 

cities in the world. 

❖ Syria is located on the Eastern side of the Mediterranean Sea,  and is bordered with Iraq, Jordan, 

Turkey, Palestine , and Lebanon. A big extended desert lies east of the mountains. 

❖ The climate of Syria is dry, but it is somehow wet near Orontes and Euphrates Rivers. Most of the 

Syrian population are Arabs who live in all areas and Syria. Others are the Kurds who live at the 

sides. After France gained control of Syria in 1920, Syria won independence in 1946 and since that 

day, they have celebrated the Independence Day every year.  

 
❖ Check the students' answers and discover their difficulty 

Third Method:  Inference in Reading 

❖ Present this story with missed ending on the board or on sheets of paper  and ask each student to 

read it well or you can read it aloud for them. 

❖ Give them 5 minutes to infer an ending for the given story. 

❖ Then have each student read the piece they inferred. 

❖ Check the inference and discover their difficulty. 

https://www.istockphoto.com/photos/child-treasure-box 

Suggested story 

Once upon a time as Ibrahim was walking back home from school, he thought to go to the nearby forest 

and pick some colored flowers for today is the “ Mother’s Day” 

Immediately he went there and began picking out flowers. A golden key is shining between the bushes. 

He knew that where there was a key, there must be a lock. He got the golden key and dug in the ground 

and found an iron chest. “There must be a lot of jewelry .I can give my mom on her day,” he said. He 

unlocked the chest and opened the lid and…………………… 

 

 

 

 

 

https://www.istockphoto.com/photos/child-treasure-box
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Skimming a Reading Material. 

❖ Skimming is done to get general idea of a text ignoring little details and taking into consideration 

each first paragraph sentence, the beginning and the end of a reading material. When practicing 

skimming,  students could know which prior information they are taking and what’s important. 

Students' critical thinking, memory, and as a result reading comprehension will improve more and 

more after it was a challenging concept before. 

❖ Try this exercise with them first . Put an eraser under a word in the reading text randomly and ask 

students to read that quickly. Then put it under another word and ask them to read the word before 

or a 3 words away from the word that you are pointing at. 

 
❖ The second step is that giving the students a very simple text which they need to scan and find out if 

it is fiction or non-fiction. Let them focus on headings and subheadings where they can highlight 

words as :”Once upon a Time” fiction or “many causes for polluted water” non-fiction. Tell your 

students that you don’t have to understand each word specifically when looking for the author’s 

purpose while  skimming a text. First use an anchor chart as the one given here in order to review 

with them the three types of author’s purpose. Start your investigation with “Why did the writer write 

the text?” First keep a running author’s purpose board with a list of various reasons author wrote 

,such an advertisement, opinion article, news, animated story ,joke…. Then surround the students 

with pieces of information everywhere in the classroom. Ask students to hunt for these pieces using 

the anchor chart and the scan them quickly to figure out why authors write. 

 
❖ Giving a small pieces of writing will let students focus on practicing their reading comprehension 

and text evidence skills. 

Remediation  Techniques 
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Activity 1: Text Types 

❖ Instead of skimming the only copy of text by all the students who are 

sitting in their desk traditionally, students in this activity will work 

in groups to practice skimming texts (identifying the author’s 

purpose) while reading several short texts they will move around the 

room to engage with the reading text, talk to each other, and use 

teamwork to answer the question related to author’s purpose or any 

other general question. 

❖ Select 5 short text of different types and post one copy of each text 

on the classroom walls ,windows, doors etc… identify each text with 

a letter: a b c d e 

❖ Divide the class into five groups: a b c d e and tell each group that 

they will have five minutes to look for the text letter of their own, 

skim the text, discuss with each others, circle the keywords, and 

determine the author’s purpose. 

❖ If one of the groups struggles, let them get help from the anchor chart 

or from each other or from you. 

❖ Let each team present their answers about the author’s purpose with 

clues that explain that. 

Refer to the link for the five suggested texts 

https://www.centergrove.k12.in.us/ 
 

Activity 2: Library Purposes  

❖ From the library 10 books are borrowed with a summary written on 

the back cover of each. 

❖ Divide your class into teams with a buzzer for each team. 

❖ Tell them that you will read the back cover of the books one by one. 

As you are reading the first team to buzz and discover the authors 

purpose will win a point. 

❖ Start the game and collect points for the team who will answer 

correctly. If they buzz first but fail to give the correct answer the 

other team will answer. 

❖ Each team will win 1-point as they just tell the purpose of writing the 

book and two points of they give explanation. 

❖ End the game by giving extra two or three points for the team who 

will give examples of their own about the three types of author’s 

purposes. 

 

 

Tips for Teachers: 

❖  Reinforce skimming skill for the students through giving titles, phrases, clues, etc …..and play 

guessing games during the period last three minutes with your students concerning authors‘ purpose. 

❖ Add sticky notes everywhere in the classroom holding these hints. 

Scanning texts for specific information  

❖   While skimming is a quick eye perspective on the reading text, scanning is a deeper searching for 

specific information between the lines of the text. Scanning is used to answer specific questions, search 

for a word, number, year, name, etc… When teaching scanning to answer the questions,  ask your 

student to read the questions completely before starting to scan. If you can specify each question’s 

paragraph , student will later go to the paragraph to help scan quickly and  easily at the beginning. 

❖ Tell them to choose keywords from the question itself for it helps a lot. 

https://www.centergrove.k12.in.us/
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❖ Scan separately for each question (look for answers to only one question at a time). 

❖ Let them check if the keywords surrounding are relevant for the answer, then re-read the question with 

them to determine if the answer is correct to this question or not. 

❖ For every new text and before reading it, ask your student to locate the person's name, date, time, 

place… You can give paragraphs or small texts with the title cut off, and ask them to compete scanning 

quickly their specific topic 

❖ Get a piece of magazine or newspaper and ask them to look for scores of special games and names of 

themes for example. 

Activity 2 :  My Word Is 

❖ Make a race with the students to find a word after scanning a text as 

fast as possible. 

❖ Write the below text on the board, and write down a word on the 

board that only occurs once in the text 

❖ The first student to stand up and say the sentence that holds the word 

is the winner. 

❖ You may use this activity to draw the students' attention to 

vocabulary words before teaching them or when choosing the text 

key word ,students can know what the text is about. 

❖  This is considered to be a warm up before playing the other part of 

activity. 

❖ Write questions on strips of paper enough for all students. 

❖ Put students in pairs where each has a copy of the text  in front . 

❖ Give each pair question number one only and they have to find the 

answer and run to show you it written correctly before you give them 

question number 2 and so on until they will answer all the questions 

correctly . 

 

 

 

 
https://www.liveworksheets.com/vc1663940ur 

 

 

 

 

https://www.liveworksheets.com/vc1663940ur
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https://www.liveworksheets.com/rp1663846gn 

 

 

 

Inference  

❖ Reinforcing inference skills is a must since it is the foundation for comprehending a text using context 

, determining character traits, finding solutions to some problems, and predicting conclusions. 

❖  To introduce , make a class discussion about scenarios or life situations as: “Clouds fill up the sky ,we 

infer that it’s going to rain” or” when injuries appear on someone's face, it means he /she had an 

accident” . 

❖ The second step is using the anchor chart which is considered as a visual to support for learners and 

show them that inference means to use the clues from the text and our prior knowledge (schema) 

❖ Before reading a text, start with a poster , picture, or image so students can observe and explain their 

interference about. 

 

https://www.liveworksheets.com/rp1663846gn
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❖ Watch short films from YouTube with students where you can pause the film to have your students 

make some inference. 

 
❖ Use “what's happening?” or “what is it?”task cards as shown in the pictures to infer the actions or 

objects in the picture by the students. 

❖ Use a picture book to infer what is going on in the story. 

Activity 1: Think in Bubbles 

 
❖ When coming to the text, one of the favorite inference activities is asking students to infer what a 

character is thinking of in the story . 

❖ A thought bubble is added to explain that. 

❖ Use a text with many copies ( equal to the number of students). 

❖ Ask your students to read the story text, tell them that they have to stop at least once during reading 

time and use a paper or sticky note to make a thought bubble  for one of the characters in the story. In 

this bubble let them know what the character is thinking about, and why 

 
❖ Then students will share the inference thought with the other students. 

❖ The student with the most thought bubbles is the winner 

Suggested Text:  

A Wise Old Owl 

There was an old owl who lived in an oak tree. Every day, he observed incidents that occurred 
around him. Yesterday, he watched a young boy helped an old man carry a heavy basket. 
Today, he saw a young girl shouting at her mother. The more he saw, the less he spoke. As the 
days went on, he spoke less but heard more. The old owl heard people talking and telling 
stories. He heard a woman saying an elephant jumped over a fence. He heard a man saying 
that he had never made a mistake. The old owl had seen and heard what happened to people. 
There were some who became better, some who became worse. But the old owl in the tree 
had become wiser, each and every day.Bubbles are put for every person mentioned in the 
story and for the Owl's thought. 
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Activity 2: 

❖ Before starting this activity warm-up with the student through hanging any photo or picture on the 

board and have multiple of inference from all the students about the same photo or picture  

 
❖ Now it’s time to infer from short texts or paragraphs as shown below 

❖ Tell them that you have to look for clues in the picture that help you figure things out. Be a detective 

and search for clues about what is happening in the story. 

❖ You may do the reading or students can read by themselves when putting them in pairs and asking 

them to co-operate with each other to read and answer the questions below. 

❖ Give each pair a copy and specify time for them to infer and answer the required questions. 

❖ Students must write their inference and the evidence that “clued them in” in the T-Chart  below. 

 
❖ When students struggle, try to help or let other students help. 

Tips for teachers: 

❖ Skimming, scanning ,and inference are skills that can be acquired easily by the students. They need 

time and practice to master them. Modelling can ease  achieving that properly. 

 
https://www.liveworksheets.com/kb1274699sj 

 

https://www.liveworksheets.com/kb1274699sj
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https://www.liveworksheets.com/cl1714681kt 

 

 

https://www.liveworksheets.com/kb1274699sj 

 

https://www.liveworksheets.com/cl1714681kt
https://www.liveworksheets.com/kb1274699sj
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https://www.education.com/worksheet/article/making-inferences-with-pictures/ 

 

 

https://www.liveworksheets.com/cl1714681kt 

 

 

 

https://www.education.com/worksheet/article/making-inferences-with-pictures/
https://www.liveworksheets.com/cl1714681kt
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Worksheets 
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https://www.liveworksheets.com/worksheets/en/English_language/Reading_comprehension/DIS_Term_1_Week

d_4_ei2697557gs_15_Lesson_3_an 

 

https://www.liveworksheets.com/worksheets/en/English_language/Reading_comprehension/DIS_Term_1_Week_15_Lesson_3_and_4_ei2697557gs
https://www.liveworksheets.com/worksheets/en/English_language/Reading_comprehension/DIS_Term_1_Week_15_Lesson_3_and_4_ei2697557gs
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https://www.pinterest.co.uk/pin/6966574404616627/ 

 

https://www.pinterest.co.uk/pin/6966574404616627/
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https://www.pinterest.com/pin/18999629667790408/ 

 

https://www.pinterest.com/pin/18999629667790408/
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https://www.liveworksheets.com/ez1330990ms 

 

 

 

 

 

https://www.liveworksheets.com/ez1330990ms
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Theoretical Background on  Skimming, Scanning and Inference  

❖ Skimming, scanning, and inference are important skills for reading as they arouse students' critical 

thinking to tell what general information is within a section when skimming and help locate a 

particular fact when scanning while reading the text rapidly in both cases.  

❖ In addition to that, inference is important to achieve the main objective of reading skills which is 

good for comprehension. It is a higher order  skill to read between the lines and conclude with 

evidence. 

 

Resources 

❖ https://play.google.com/store/apps/details?id=com.amrustudio.ss&hl=en_IN&gl=US 

❖ https://www.quizalize.com/blog/2018/03/02/classroom-games/ 

❖ https://www.dreamstime.com/syria-map-rivers-roads-cities-hand-drawn-middle-east-cartography-

image193872246 

❖ https://www.istockphoto.com/photos/child-treasure-box 

❖ https://www.centergrove.k12.in.us/ 

❖ https://en.islcollective.com/english-esl-worksheets/skill/reading/authors-purpose/11108 

❖ https://www.liveworksheets.com/qp1623619nr 

❖ https://www.liveworksheets.com/vc1663940ur 

❖ https://www.liveworksheets.com/rp1663846gn 

❖ https://en.islcollective.com/english-esl-worksheets/vocabulary/describing-people/making-

inferences-pictures-1/122513 

❖ https://www.education.com/worksheet/article/making-inferences-with-pictures/ 

❖ https://www.liveworksheets.com/kb1274699sj 

❖ https://www.liveworksheets.com/cl1714681kt 

❖ https://www.ereadingworksheets.com/worksheets/reading/authors-purpose/authors-purpose-quiz-

01/ 

❖ https://www.goodworksheets.com/authors-purpose-worksheets/ 

❖ https://www.liveworksheets.com/worksheets/en/English_language/Reading_comprehension/DIS_T

erm_1_Week_15_Lesson_3_and_4_ei2697557gs 

❖ https://www.pinterest.co.uk/pin/6966574404616627/ 

❖ https://www.pinterest.com/pin/18999629667790408/ 

❖ https://www.liveworksheets.com/yt1785217bd 

❖ https://www.liveworksheets.com/ez1330990ms 

❖ https://www.ereadingworksheets.com/free-reading-worksheets/reading-comprehension-

worksheets/inferences-worksheets/ 

 

 

https://play.google.com/store/apps/details?id=com.amrustudio.ss&hl=en_IN&gl=US
https://www.quizalize.com/blog/2018/03/02/classroom-games/
https://www.dreamstime.com/syria-map-rivers-roads-cities-hand-drawn-middle-east-cartography-image193872246
https://www.dreamstime.com/syria-map-rivers-roads-cities-hand-drawn-middle-east-cartography-image193872246
https://www.istockphoto.com/photos/child-treasure-box
https://www.centergrove.k12.in.us/
https://en.islcollective.com/english-esl-worksheets/skill/reading/authors-purpose/11108
https://www.liveworksheets.com/qp1623619nr
https://www.liveworksheets.com/vc1663940ur
https://www.liveworksheets.com/rp1663846gn
https://en.islcollective.com/english-esl-worksheets/vocabulary/describing-people/making-inferences-pictures-1/122513
https://en.islcollective.com/english-esl-worksheets/vocabulary/describing-people/making-inferences-pictures-1/122513
https://www.education.com/worksheet/article/making-inferences-with-pictures/
https://www.liveworksheets.com/kb1274699sj
https://www.liveworksheets.com/cl1714681kt
https://www.ereadingworksheets.com/worksheets/reading/authors-purpose/authors-purpose-quiz-01/
https://www.ereadingworksheets.com/worksheets/reading/authors-purpose/authors-purpose-quiz-01/
https://www.goodworksheets.com/authors-purpose-worksheets/
https://www.liveworksheets.com/worksheets/en/English_language/Reading_comprehension/DIS_Term_1_Week_15_Lesson_3_and_4_ei2697557gs
https://www.liveworksheets.com/worksheets/en/English_language/Reading_comprehension/DIS_Term_1_Week_15_Lesson_3_and_4_ei2697557gs
https://www.pinterest.co.uk/pin/6966574404616627/
https://www.pinterest.com/pin/18999629667790408/
https://www.liveworksheets.com/yt1785217bd
https://www.liveworksheets.com/ez1330990ms
https://www.ereadingworksheets.com/free-reading-worksheets/reading-comprehension-worksheets/inferences-worksheets/
https://www.ereadingworksheets.com/free-reading-worksheets/reading-comprehension-worksheets/inferences-worksheets/
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Indicators of the Difficulty 

❖ Refugee students have difficulties in reading correctly without any mistakes ( accuracy and rate) . 

❖ Refugee students have difficulties in understanding  simple reading Material. 

❖ Refugee students have difficulties in reading different types of reading texts to obtain information and show 

enjoyment. 

❖ Refugee  students have difficulties in reading independently to acquire information. 

❖ Refugee students have difficulties in recalling  main ideas, actions, objects, or events. 

❖ Refugee students have difficulties in reading with expression, correct intonation, and phrasing ( prosody). 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Read loudly and accurately  without any mistake.  

❖ Understand simple reading Material. 

❖ Read different types of reading texts to obtain information and show enjoyment. 

❖ Read independently to acquire knowledge.  

❖ Recall  stated main idea and details. 

❖ Read with expression, correct intonation, and phrasing. 

Learning Resources  

Visual  and Audio Resources :  

❖ Models- Flash  Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  

❖ Student's Book  

❖ Handouts                                  

Additional Resources  

❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos - Computers - Websites 

Intervention Strategies 

E-Learning  

 
 

Storyteller 

 

Brainstorming  

 

Game Technique 

 

Topic Four  

Reading Fluency   
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Procedures of The Topic 

Recognizing students' learning difficulties (reading Fluency   ) 
❖ Identify and discover your students' learning difficulties in reading fluency  through using one of these 

methods:- 
 

First Method :Reading Accuracy and Rate 

Read the Following : 

Lost Pencil 

    Ahmad lost his yellow pencil. He couldn’t find it. "Where is my yellow pencil?" he asked 
his sister. His sister didn’t know. "I don’t know where your pencil is. "She said. Ahmad 
thought about it. He thought and thought. He used his yellow pencil before lunch. He 
used to write note to his teacher. The note said: " Dear teacher, thank you for helping me. 
Ahmad". He put the note in an envelope. Where was the envelope? He looked in the 
kitchen. He looked in the kitchen counter. He found the envelope; it was next to the 
toaster. He found the pencil. It was under the toaster. 

 
❖ Give   students "timed reading passage" . 

❖ Ask them to read the assigned part of the story . 

❖ Set a time for their reading (one minute ). 

❖ Record how many words they can read in that time.  

❖ Count the correct words and divide it by the total number of the  words.   
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Second  Method : 

 Reading different types of reading texts to obtain information and show enjoyment 
❖ Choose a  short text for students to read. 

❖ Ask one student to read the first two lines loudly  

❖ After reading the two lines, ask him/her a question to obtain specific information.  

❖ Repeat the same steps until finishing the text. 

 

 
 

https://www.liveworksheets.com/qh2719908er 

 

https://www.liveworksheets.com/qh2719908er


 

245 

 

Third  Method : Read independently to acquire information 

READING CONTESTS (AGAINST THEMSELVES) 

 
❖ Students like this method  because they are in a race against themselves.  

❖ Give the students  a text and use a 2-minute timer.  

❖ Ask them to  read independently and when the time was up, they circle the last word they read in one color.  

❖ Then, reset the time and they reread the text, circling the last word in a different color.  

❖ After a few readings, students  are able to notice improvements in their fluency speed. 

❖ Ask students to read this text: 
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Fourth  Method: recall stated main idea and/or details 

❖ Choose a suitable text for students. 

❖ Ask them to read it in groups. 

❖ Write some questions related to the text. 

❖ Ask students to answer the questions correctly. 

❖ Discuss the answers with students to check whether they recall the main ideas or the details. 

 
❖  What is the case of this story? 

❖ Why the girl was afraid? 
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Fifth  Method: Reading with expression, correct intonation, and phrasing  

Reader's Theater 

❖ Choose  a reading text that students are familiar with, and that has lots of dialogue.  

❖ Ask students to take turns reading the passages aloud, using dramatic voices and gestures appropriate to the 

text.  

❖ This method is a way to practice expression in reading aloud. 

❖ This a sample of the text and you can read the full text from the following link: 
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Reading Accuracy and Rate 

Reader Theatre  
First , the teacher  presents fast review about readers 

theatre as follows: 

❖ Readers Theater is an exciting and easy method of 

providing students with an opportunity to practice 

fluency leading to a performance.  Because Readers 

Theater minimizes the use of props, sets, costumes, 

and memorization, it is an easy way to present a play 

in the classroom.  Students read from a book or 

prepared script using their voices to bring the text to 

life. 

❖ Readers Theater is a communication form that 

establishes contact with the audience.   

❖ The script is always read and never memorized. 

❖  Readers may be characters, narrators, or switch 

back and forth into various characters and parts. 

❖  The readers may sit, stand, or both, but they do not 

have to perform any other actions. 
 

❖ Readers use only the interpreter’s tools to express 

emotion.  These are eye contact, facial 

expressions, and vocal expression.  The voice, 

especially, should be very expressive. 

❖ Scripts may be from books, songs, poems, letters, 

etc.  They can be performed directly from the 

original material or adapted specifically for the 

Reader’s Theater performance. 

❖ Musical accompaniment or soundtracks may be 

used but are not necessary. 

❖  Very simple props may be used, especially with 

younger children, to help the audience identify 

the parts. 

❖ Practice for the Readers Theater should consist of 

coached repeated, readings that lead to a smooth, 

fluent presentation. 

❖ Then ,  choose  a script or prepare one based on a text.  

❖ Choose stories and develop scripts for each text. 

❖ Make  copies for the group, two for each member   . 

❖ Discuss the purpose and procedures for Readers Theater with the class/group.  

❖ Assign students parts by having them volunteer .Practice needs to be  done aloud and also silently   . 

❖ Model  fluency by reading aloud the stories and offer  a brief mini lesson that presents explicit explanation of 

"Accuracy and rate" as aspects of reading fluency. 

❖ Discuss with your students the scripts. 

❖ Students start to practice reading personal copies of scripts, reading all the parts independently. They take these 

scripts at home for further practice. 

❖ Then divide the students into groups and provide each group with specific script.  

❖ Students read the script, taking different part with each reading.  

❖ They circulates among the groups, coaching and providing feedback. 

❖ Encourage  the students to pay attention to their performance when reading. 

❖ Students read and reread the script to which they are assigned.  

❖ Students  can read/perform their scripts for an audience of classmates, parents, or even the principal.  

❖ Remember, this is not a performance based  on memorization. They are reading the script they have 

practiced  . 

Assigning Roles 

❖ Assign roles to students  based on reading proficiency. When students  practice fluency, it is important that they 

read materials at or below their reading levels so they can focus on accuracy, expression, and reading rate. If a 

student reads text that is too difficult, his or her attention will be focused on decoding words and comprehending 

the text rather than reading with fluency . 

 

 

 

Remediation  Techniques 
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Meeting the Fluency Objective 

The fluency objective for this script focuses on the use of repeated readings to increase reading rate 

and accuracy. 

❖ Provide each student with a copy of the script. Tell students to highlight their lines and circle punctuation 

marks. These visual cues will make practicing easier. 

❖ Allow students  plenty of opportunities to practice reading the script. They can practice with their 

character groups as well as in their performance groups. 

❖ Play the professional recording of the script prior to daily practice. Proper pacing, pronunciation, 

expression, etc., are characteristics of a fluent reader. Hearing the professional recording will provide a 

model for fluent reading as well as giving students  a goal to work toward. Encourage students to read 

their lines chorally with the recording. 

❖ Divide students into their character groups and have them practice reading only their lines. Tell students 

to give each other feedback on what they are doing well and what they could do better. 

❖ As students practice in their character and performance groups, walk around to monitor for participation 

and accurate readings. If you hear a student struggling, help him or her read the line with you until it is 

right. This applies to mispronouncing a word, not reading fluently or with proper expression, etc. 

❖ Choose  scripts or plays that align with the reading levels of students and take into consideration any 

topics of interests to them. The students had a wide range of reading abilities, so she decided to split the 

group into two Readers Theater groups, according to their reading levels. 

❖  Choose  scripts closest to the group's average reading level. 

❖ Model  fluent reading by reading the scripts while the students listen. Then the students practice reading 

their lines over and over until they acquired an appropriate level of fluency. 

Applying Reader Theatre with Reading Accuracy and Rate  

❖ Select the reading script. 

❖ Highlight each character’s speaking parts with different color highlighter pens. This helps students track 

their parts without being distracted by the dialogue of others. 

❖ After duplicating the necessary number of English scripts, use a highlighter pen to highlight all of the 

English lines or all in each copy of the script. Then instruct the students to focus solely on the blue lines 

(or green lines, or pink lines, etc.) in their reading of the script.This will help keep them focused on just 

the English lines (as appropriate). 

Pre-Reading 

❖ Present  the script of CLICK, CLACK, MOO Cows That Type to read it1   

❖ The students  should all read their lines in an upbeat and lighthearted way.  

❖ Then the teacher presents the original version of the script 

❖ The teacher repeats the first two lines several times ..  

❖ STAGING: The narrator stands in back of or to the side of the characters. The characters may be standing 

or seating on tall stools. 

 

 

 

 
▪ 1  Moore ,M.(2011). Improving the Reading Comprehension of Second Grade Struggling Reader’s through 

the Instructional Activity of Readers’ Theater.Unpublished master thesis, Caldwell College. 
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CLICK, CLACK, MOO Cows That Type 

Characters:  

Narrator 1  Narrator 4  

Narrator 2 Narrator 5  

Narrator 3 The Cows  

Farmer Brown  

--------------------------------- 

❖ Narrator 2: Farmer Brown has a problem. His cows like to type.  All day long he hears . 

❖  Narrator 3: Click, clack, moo. Click, clack, moo. Clickety, clack, moo.  

❖   Narrator 4: At first he couldn’t believe his ears. Cows that type?  Impossible!  

❖   Narrator 5: Click, clack, moo. Click, clack, moo. Clickety, clack, moo.  

❖   Narrator 1: Then, he couldn’t believe his eyes. 

❖ Cows:  Dear Farmer Brown,   The barn is very cold at night. We’d like some electric blankets.  

Sincerely,    The Cows   

❖    Narrator 2: It was bad enough the cows had found the old typewriter in the barn, now they wanted 

electric blankets!   

❖   Farmer Brown: “No way! No electric blankets.”   

❖   Narrator 3: said Farmer Brown. So the cows went on strike.  They left a note on the barn door.  

❖   Cows:  Sorry.  We’re closed. No milk today.   

❖   Farmer Brown: “No milk today!  

❖   Narrator 4: cried Farmer Brown.  In the background, he heard the cows busy at work.  

❖   Narrator 5: Click, clack, moo. Click, clack, moo. Clickety, clack, moo. 

❖ Narrator 1: The next day, he got another note:    Cows:  Dear Farmer Brown,  

❖   The hens are cold too.   They’d like electric blankets.     Sincerely,    The Cows  

❖   Narrator 2: The cows were growing impatient with the farmer. They left a new note on the barn 

door.  

❖   Narrator 3: Closed.  No milk.  No eggs.   

❖   Farmer Brown:  “No eggs!”  

❖   Narrator 4: cried Farmer Brown.  In the background he heard them.  

❖   Narrator 5: Click, clack, moo. Click, clack, moo. Clickety, clack, moo. 

❖ Farmer Brown: “Cows that type. Hens on strike!  Whoever heard of such a thing? How can I run 

a farm with no milk and no eggs!”  

❖   Narrator 1: Farmer Brown was furious.  Farmer Brown got out his own typewriter.  

❖   Farmer Brown:  Dear Cows and Hens:    There will be no electric blankets.     You are cows and 

hens.   I demand milk and eggs.  Sincerely,      Farmer Brown  

❖   Narrator 2: Duck was a neutral party, so he brought the ultimatum to the cows.  

❖   Narrator 3: The cows held an emergency meeting.  All the animals gathered around the barn to 

snoop, but none of them could understand Moo.  

❖  Narrator 4: All night long, Farmer Brown waited for an answer.   

❖    Narrator 5: Duck knocked on the door early the next morning. Hehanded Farmer Brown a note:  

❖   Cows: Dear Farmer Brown,   We will exchange our typewriter for    electric blankets. Leave them 

outside    the barn door and we will send Duck over   with the typewriter.     Sincerely,      The Cows  

❖   Narrator 1: Farmer Brown decided this was a good deal.   

❖   Narrator 2: He left the blankets next to the barn door and waited for Duck to come with the 

typewriter.  

❖   Narrator 3: The next morning he got a note:  Narrator 4: Dear Farmer Brown,    The pond is quite 

boring.     We’d like a diving board.      Sincerely,      The Ducks  

❖   Narrator 5: Click, clack, quack, Click, clack, quack.  Clickety, clack, quack. 
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❖ Read the script “CLICK, CLACK, MOO Cows That Type” with NO expression. 

❖ Read again, this time with expression, demonstrating good prosody and reading habits. 

❖ After reading, ask students  to decide which reading was more interesting/exciting. Have students respond 

by writing their answer on their whiteboards. 

During Reading 

❖ Divide students into two groups (One group of 10, one group of 10). Ask the students to begin reading 

their Readers Theater script in its entirety.  

❖ Remind them to carefully and thoroughly read though the script. If there are any words that they do not 

know, are unsure of their meaning, or are unfamiliar with their pronunciation, ask the student to write it 

on their whiteboard, and discuss whole class post reading. This activity may take up to 15 mins. 

❖ Each day the teacher  guides students in a discussion of the purpose and procedures for Readers Theater 

in the whole group. He \ she emphasizes the following criteria: speak loudly enough for the audience to 

hear, pronounce words correctly, read with appropriate expression and pace, take turns accurately on a 

consistent basis, hold the scripts below face, and stand in one place. 

Post Reading 

❖ Assign parts if time allows then ask students to reread their parts only for one minute. 

❖ Ask students  to read for one minute. Ask them to read in their normal manner, not overly fast or slow. 

Administer reading probes at least three times per year. 

❖ Collect each student’s script. 

❖ Be aware of the errors students made while reading. 

❖ Calculation: Total number of words read correct divided by Total words read (correct or corrected + 

uncorrected errors). Example: 137 words read correct / 145 total words read (137 correct + 8 uncorrected 

errors) = 94.5% correct. 

❖ Scoring of wcpm: Count the number of words read correctly in one minute (Include errors corrected). 

Task (1) 

Read the following)for one minute  

Sportspeople wear special clothes to suit their chosen sport. Female swimmers wear an all-in-one 
swimsuit. Male swimmers wear swimming shorts and leisure swimmers often wear swimming shorts net 
lining. Tennis players must wear clothes according to the rules of the country and tournament they are 
playing in. The Wimbledon tournament in England has a very strict dress code. All players must wear 
white clothes but are allowed some colors, with the logo of companies displayed. Men must wear a 
white-collared cotton shirt with white shorts, white socks and white tennis shoes. Women must wear a 
white tennis dress or white skirt and blouse with a collar, with white socks and trainers. 
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Activity (1):Read with partners 

❖ Ask your students  to choose a story they need to read . 

❖ Ask them to stay in pairs. 

❖ Ask them to start reading between each other. 

❖ After that, ask each pair to read their story at the front of the class 

loudly. 

❖ Let them read it and ask them to correct their mistakes by themselves  

Script Pinocchio 

Characters:  

Narrator 1  

Narrator 2  

Geppetto  

Pinocchio  

Blue Fairy  

Onlooker 1  

Onlooker 2 

Narrator 1:  Once there was an old man who carved himself a fine wooden puppet.  

Geppetto:  I will name you Pinocchio.  I will teach you to walk and talk like a real boy.  

Pinocchio:  Thanks, father, but when can I go out to play?  

Geppetto:  First you must go to school.  I will sell my only coat to buy you a   

    School book.  

Narrator 2:  But when Pinocchio left the house he did not listen to his father.  

Pinocchio:  School?  No way!  I will trade my book for a ticket to a puppet show!  

Narrator 1:  Pinocchio ran away.  He stole, cheated and lied.  When he lied, his nose grew longer and 

longer. 

Narrator 2:  One day a kind Blue Fairy appeared to Pinocchio.  

Blue Fairy:  What a nose!  You should tell the truth.  

Pinocchio:  But I always tell the truth!  

Narrator 1:  His nose grew and grew some more.  

Pinocchio:  Oh Blue Fairy, why am I made of wood?  I wish I were a real boy.  

Blue Fairy:  If you can be good and tell the truth, your wish will come true. No more     lies!  

Narrator 2:  Just then, people gathered on a nearby beach.  

Onlooker 1:  Look, it’s Geppetto!  What is he doing?  

Onlooker 2:  He is worried about his son.  He is trying to find him.  

Onlooker 1:  But there are giant whales out there in the water!  And where is his coat?  

Onlooker 2:  On no!  That big whale is trying to swallow him!  

Onlooker 1:  Pinocchio can see that his father is in trouble.  He’s swimming after him!  

Pinocchio:  Here I come, father!  I will save you!  

Onlooker 1:  Oh look!  A giant whale just gobbled up Pinocchio!  

Narrator 1:  And who do you think he met inside the whale’s belly?  It was his father,     Geppetto!  

Geppetto:  Pinocchio, I am over here!  

Pinocchio:  Father, I am so sorry I ran away.  

Narrator 2:  Just then, the whale spit Pinocchio and Geppetto out and they swam to     safety. Pinocchio:  

Father, I will never cheat or lie again!  

Geppetto:  I always knew you were a good boy.  

Narrator 2:  Pinocchio returned home and did as he promised.  And soon the Blue Fairy came to him again.  

Blue Fairy:  You have kept your promise to be good and tell the truth.  Now close your     eyes and make a 

wish.  

Narrator:  And on that day, Pinocchio became a real live boy.  

Everyone:  And he never lied again!  
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Activity (2): Reading Circles  

▪ Use interesting and motivating books for your 

students to help them read fluently ,  for example  

the book entitled : The city Mouse and the 
Country Mouse".  

 
▪ Tell your students to imagine as if they like the two 

mice , what can they do? 

▪ Divide students into groups and ask them to  Read-

Aloud  .  

▪ Gather the students  around and hold the book so 

they can see the pictures as you read.  

At the end of the story, ask the students  questions, 

such as: 

 Who are the two mice? 

 What do the city mouse eat on dinner? 

 What does Melissa have in the city? 

 What happened at the end of the story? 

 *Then ask them to read alone and write the 

main ideas in the story. 
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Activity (3) :REREAD 
▪ Rereading a sentence several times helps to increase fluency. 

▪  Tell  students that the first time they read a sentence, it may sound-like-a-robot, but each time they reread 

it, it sounds smoother. 

▪ Encourage students to use expression as they reread.  

▪ Have them practice with familiar texts and summarize what they read. 

▪ Teacher can use an example from students' textbook and ask them to read and summarize . 

▪ Students read and write their summary under the picture as follow: 

 
https://www.liveworksheets.com/uj2046270ma 

 
 

 

 



 

255 

 

 

Read independently to acquire information and recall the main idea 

 

Activity   (1):  Put on a Retelling Glove 

 
▪ Retelling is a vital skill for students  to work on to 

help them understand what they are reading.  

▪ These gloves are a snappy accessory with labels 

that you can easily change.  

▪ For fiction retellings, you can include setting, 

characters, problem, events, and solution.  

▪ For nonfiction retellings, you can include main 

idea and supporting details.  

▪ At the bottom of the glove, you can focus on 

making connections. 

Activity   (2):  Toss a story ball around. 

 
▪ Good readers need to be able to recall and make 

sense of, or comprehend, what they read.   

▪ One of the best ways to increase comprehension 

in students  of any age is with the Questioning 

Strategy.   

How to use a Question Ball: 

▪ Read a story together just as you normally  make 

predictions, read with inflection, ask questions, 

discuss thoughts, etc. 

▪ Bring out the Question Ball and let the students 

look at it.  Talk about the question words written 

on it. 

▪ Play catch! Whoever catches the ball gets to ask 

the question using the question word that his/her 

left thumb lands on. 

▪ Answer the question and throw it back. 

 

Task (1):  
 

▪ Divide your students into groups. 

▪ Give  them a story  to read and answer the questions followed . 

▪ The story is also available on the following link: 

https://www.liveworksheets.com/tk1297400im 

 
 

https://www.liveworksheets.com/tk1297400im
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Task (2):  

❖ Read the following story and then answer the questions:- 
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https://www.liveworksheets.com/by1417232bt 

 

https://www.liveworksheets.com/by1417232bt
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Activity   (3):  Mark Up the Main Idea   

▪ This activity focuses on the main idea and key details.  

▪ Read the comprehension passage together and answer 

the exercise questions.  

▪ Read  also to find the main idea and key details. 
 

Task (1) 
▪ Read the following , then answer the questions: 
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https://www.liveworksheets.com/zz1432078oi 

 

https://www.liveworksheets.com/zz1432078oi
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Read with expression, correct intonation, and phrasing ( Prosody) 
❖ Present the picture of the story (Zoo) and begin to activate the students' prior knowledge (Brainstorming).  

 The teacher: What do you see in this picture? 

 Students: Animals in the Zoo. 

 The teacher: Do you know these animals before? 

 Students: yes, we saw them before. 

 The teacher: Where? 

 Students: On the TV. 

 The teacher: Good. 

 Students: Yeah! ! ! ! ! !. 

❖ Then the teacher reads a line from the text:  
❖ So, Angela , you went to the zoo last week. Did you have a good time? Did you hear how I grouped the letters? 

That’s because the letters go together. 
❖ Read another line: 

❖ First we went to the aquarium because Maria loves dolphins. Really, and how many dolphins did you see?  Did 
you hear how my voice got louder and more excited right here?  

❖ Then ask  students to complete reading as follows:- 

 
https://www.liveworksheets.com/dt2231246bb 

 

https://www.liveworksheets.com/dt2231246bb
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Tips for Teachers 

❖ Choose material that interests/motivates the students. 

❖ Build interest before reading (by using brainstorming, for example). 

❖ Vary the type of material. 

❖ Use the material to practice different skills. 

❖ Use realistic comprehension tasks that aid understanding. 

❖ Incorporate activated phases that naturally lead on from the text. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Golden Tips: 

❖ Use  various tasks and activities  to encourage and motivate pupils  to enhance their 
reading fluency . 

❖ Praise your pupils and provide support  such as ( excellent work, well-done- ,…etc) 
❖ Use simple and interesting reading  texts suitable for your pupils. 
❖ Try to use texts related to  pupils' beloved country Syria. 
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Worksheet (1) 

 

 

Worksheets 
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Worksheet (2) 
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Worksheet (3) 

 

 
https://www.liveworksheets.com/na1386791je 

 

https://www.liveworksheets.com/na1386791je
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Worksheet (4) 

Read and answer the questions:- 
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https://www.liveworksheets.com/cs1034021zf 
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Theoretical Background on  Reading Fluency    

❖ Fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to 

understand what they read, children must be able to read fluently whether they are reading aloud or 

silently. When reading aloud, fluent readers read in phrases and add intonation appropriately. Their 

reading is smooth and has expression. 

❖ Reading Fluency involves comprehension, speed, accuracy, and expression.  Fluency is the ability to 

read texts at an appropriate speed.  Students with problem in fluency read too fast and make careless 

errors, read too slow and forget what they were reading, or read at a good pace, but in a monotone 

voice.  When a student doesn't have fluency, not only does the sound choppy, but their 

comprehension suffers also, and then their reading skill will be negatively affected. 

❖ Fluency is a set of skills that allow the reader to decode a text quickly while maintaining a high level  

of comprehension   . It is    the most important skills related to fluency  . 

❖ s students learn to read, the speed with which they read becomes an important measure of fluencyA   

 

 

Resources 
❖ https://www.goodreads.com/book/show/44098010-the-lost-pencil 

❖ https://www.ivingswoodacademy.org/attachments/download.asp?file=1207&type=pdf 

❖ https://read.gov 

❖ https://www.liveworksheets.com/uj2046270ma 

❖ https://www.liveworksheets.com/tk1297400im 

❖ https://www.liveworksheets.com/dt2231246bb 

❖ https://www.liveworksheets.com/by1417232bt 

❖ https://www.liveworksheets.com/na1386791je 

❖ https://www.liveworksheets.com/cs1034021zf 
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 Indicators of the Difficulty 

❖ Refugee students  have difficulties in identifying  and analyzing relationships among facts, ideas, concepts, and 

themes in reading materials. 

❖ Refugee students have difficulties in explaining  connection between what they read and prior knowledge. 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

  Identify and analyze the relationship among facts, ideas, concepts, and themes in reading materials. 

❖ Explain connection between what they read and prior knowledge. 

Learning Resources  

Visual  and Audio Resources :  

❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  

❖ Student's Book  

❖ Handouts                                  

Additional Resources  

❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

Collaborative Learning 

 
https://www.gettingsmart.com/2016/12/26/the-7-great-educational-online-games/ 

E- learning Strategy (audio /visuals ) 

 

 
https://www.commonsense.org/education/website/lightsail 

Game  Techniques  

  
Mobile Application 

 
https://apps.apple.com/us/app/accomplish-reading/id977303261 

 
https://topteachingtasks.com/product/video-games-digital-reading-

comprehension-activity-for-google-slides/ 

Brainstorming  

 
Role-Play Strategy 

 

Topic Five  

Identify and Analyze  the Relationship in Reading  

https://www.gettingsmart.com/2016/12/26/the-7-great-educational-online-games/
https://www.commonsense.org/education/website/lightsail
https://apps.apple.com/us/app/accomplish-reading/id977303261
https://topteachingtasks.com/product/video-games-digital-reading-comprehension-activity-for-google-slides/
https://topteachingtasks.com/product/video-games-digital-reading-comprehension-activity-for-google-slides/
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Procedures of The Topic 

Recognizing students' learning difficulties (Identify and analyze  the relationship in reading) 

❖ Identify and discover your students' learning difficulties in analyzing   the relationship in reading 

through using one of these methods:- 
 

First Method :  Prior Knowledge  

 
❖ Given the text below. Read it aloud with 

students or have each student read it 

individually. 

❖ Write the following questions on flash cards 

and put face down. 

❖ After reading, ask students to come and choose 

a card , read the question, and answer it out of 

prior knowledge. 

❖ The question card that is answered correctly by 

the student is put face up and the incorrectly 

answered ones are put face down. 

❖ Count the cards with face down and discover 

your students’ difficulty. 

Suggested Text:  

The Well 

 
Once up a time a farmer bought a well from his cunning 
neighbor, as he was looking for a source of water for his 
farm. The next day the farmer came to draw water from his 
well, but his neighbor didn’t let him take any water .He said 
“I didn’t sell you the water. I just sold you that well”. The 
farmer directly went to the King to seek justice . One of the 
wisest courtiers, Sajed, ask the neighbor why he didn’t let 
the farmer take water even after he had sold him that well. 
Sajed said “You sold the well and keep the water .The well 
is his, and you don’t have to leave your water in .You have 
either to pay rent for the farmer or take your water out of 
his well “. Knowing that cheating will not get him anything 
,the  neighbor apologized and went back home. 
 Suggested questions: 
❖ Have you ever known anyone like the farmer or neighbor? 

❖ Has something similar happened to you? 

❖ Could this story be real ?Why or why not? 

❖ Is the story similar to any other stories you have remembered 

before? How? 

▪   

Second Method 
❖ Use the text of “The Well “ or any other text from the students' textbook. 

❖ Ask students to read it individually, or you can read it with them loudly. 

❖ Ask students to use analysis to pick information about the following 

from the reading story text. 

 The theme of the story 

 The three characters with 1 trait for each 

 A cause and an effect 

 A similarity and a difference between the farmer and the neighbor 

 Inference for the neighbor's feeling and the farmer’s feeling after 

judgement. 

❖ Check the students' answers and discover their difficulty. 
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❖ Stated ideas and concepts in Reading material are easy to recognize and then to apply to any type of Reading 

objectives. On the other hand, implied ideas and concepts and their relationships need analysis to be defined 

and recognized by drawing conclusions using the information in the text. Analysis is a difficult skill for many 

students . 

❖ Help your students to be detectives looking for clues to discover the implied relationships and ideas of reading 

materials. (Fact+Fact = Conclusion) 

 
❖ First, students should discover fact or relevant information after reading the selection and that can be easily 

done through asking lower level question (do not involve  analysis), or short summaries for certain parts. Your 

detective students could in this way investigate and gather information. 

❖ These information should be visualized to the students to become  useful and that can be done through 

arranging or organizing them in a graphic organizer to identify their importance and discover new 

relationships. 

 
❖ Use cognitive strategy sentence starters to help students understand the reading material . While you are 

reading pause and give starters like “I think the second event is……”, “The most important message is 

…….”,” I have an opposite opinion here since……..” 

❖ Have your students use highlighting or color-coding to identify specific fact, ideas ,concepts ,and themes. 

❖ Teach students to ask questions about ideas they found confusing. 

Activity 1:   Relevant or Off 

 
❖ For students to find relevant concepts or ideas connected to the topic:” Animals” ,use this activity to reach 

with them to the related conclusion drawn about characters, setting, theme… 

❖ Have student read the given text (or another text from the textbook) . 

❖ Divide students into groups of three.  

❖ Give the students supported sentences related to the character trait, or not a trait, setting or a false one, 

event or not an event …… 

Remediation  Techniques 
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For example: The Proud Rose 

 
 A rose mocks a cactus and other plants. 

 The rose is beautiful and proud 

 The cactus is ugly and tough. 

 It was a cold winter in the desert. 

❖ Have students sort them if they are relevant or off the topic .You can ask them to find a couple more 

examples on their own from the topic. 

❖ Use a washer tape to draw shapes on the floor such as: bubble map for analyzing character, house for 

analyzing setting,  circle for analyzing theme…… 

❖ Have the students stick Post-it note inside the shape if it is relevant and outside if it is off topic. 

Suggested text:                             

The Rose and The Cactus 

  Once upon a time in a desert far away, there was a rose who was so proud of her beautiful look. 
Her only complain was growing next to an ugly cactus. 
Every day the beautiful rose would insult and mock the cactus on his look while the cactus 
remained quiet .All the other plants nearby tried to make the rose  feel with others, but she was too 
proud of her own looks 
One hot summer, the desert became dry and there was no water left for the plants. The rose quickly 
began to wilt .Her beautiful petals dried up losing the nice color. 
Looking at the cactus ,she saw a sparrow dipping his beak into the cactus to drink some water. 
Though ashamed, the rose asked the cactus if she could have some water .The kind cactus readily 
agreed, helping them both through the tough summer, as friends. 

Activity 2:  Character Interviews 

 
❖ Role-play is a strategy that helps students understand and tolerate relationships better in the reading 

material 

❖ Students role-play an interview with one of the characters. 

❖ Assign students the roles of the characters ( change student after each play) 

❖ The rest of the class prepare questions to ask the actors who will put themselves in the characters shoes to 

give suitable answers. 

❖ For more fun, ask them to imagine that the interviews are taking place on a TV Chat show. For more fun,ask 

the actor to put on a big sized shoes,  you had gotten  before to resemble the saying” Put yourself in the 

characters shoes” 

❖ When a classmate asks a question and the actor fails to answer, another character actor will put on the 

shoes. 

❖ Help classmates with some questions relevant to specific ideas and concepts you want students to focus on 

for analyzing the relationship 

❖ Gather all the relevant characters on Map relationships on the board 
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❖ You may ask them to interview the author of the writing material to ask about non-fiction texts 

Suggested text : 

The Needle Tree 

 

            Once upon a time , there were two brothers who lived at the woods edge. The older brother 
was unkind with his brother. His younger brother snatched all good things from him .The older 
brother used to sell  to the market firewood collected from the forest ,shopping of the branches of 
every tree. 
He came upon a magical tree. 
That tree stopped him and asked him to spell its branches and it will provide him with golden 
apples. 
Overcome by greed, the oldest brother threatened to cut the tree if it didn’t provide him with more 
apples .Showering him with tiny needles the brother fell to the ground, crying in pain. The younger 
brother got worried and went to search for his older brother. When he found him he rushed starting 
to remove each needle with love. The oldest brother apologized for treating him so badly. The 
magic changes and his heart and………. 

 
https://en.islcollective.com/english-esl-worksheets/vocabulary/summer/picture-analysis-3-lets-

enjoy-good-weather/127553 

 

https://en.islcollective.com/english-esl-worksheets/vocabulary/summer/picture-analysis-3-lets-enjoy-good-weather/127553
https://en.islcollective.com/english-esl-worksheets/vocabulary/summer/picture-analysis-3-lets-enjoy-good-weather/127553


 

277 

 

 
https://www.liveworksheets.com/vm2109174hj 

 

 
https://www.liveworksheets.com/fq1227669dt 
 

 

 

https://www.liveworksheets.com/vm2109174hj
https://www.liveworksheets.com/fq1227669dt
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Prior Knowledge: 
❖ Prior Knowledge means collecting and referring to all the readers' experience and information 

throughout their lives. Activating it effectively will bring the words to life and it would be 

understood well by the students' mind. For example, when reading a text with its new vocabulary, 

it is preferable to introduce and review new vocabulary before beginning Reading by teaching 

words and categories 

 
❖ Activate your students'  prior knowledge for  example about fruits before Reading by making a 

list or creating a KWL, doing a turn and talk ,brainstorming or taking a moment to think silently 

during reading. Try to make meaningful connections with the text and themselves, other texts and 

the world . Use modelling strategy here when reading aloud. After reading show your student how 

prior knowledge can help them  understand and analyze the text very well. For example, use 

comparisons and contrasts as possible  like “Is tomato a type of fruit? why is it or why is it not a 

kind of fruit? This is for further understanding of concepts. 

❖ Using analogies such as “smiling is to happiness ,as gnawing is to anger” “,feather is to bird as fur 

is to dog.” 

❖ Encourage reading, and reading, and reading to enrich their knowledge. 

❖ Ask parents to embrace multimedia under control, as it helps students getting introduced to words 

and concepts that can build their knowledge. 

❖ Let them predict what the text is about when observing the picture, and then giving evidence.  

❖ Recall a prior knowledge using this infographic 

Activity 1:KWL Chart 
❖ Using the word wall with all the studied vocabulary, as  some are familiar for 

the students to play with . 

❖ First introduce the word and ask students to complete  .  

❖ First ask students to split the paper into 3 columns :know, want to know ,learned 

❖ Have student sort the word wall  words into “Know” , “Want to know”  ,and 

“Learned” column 

❖ Using this technique with informational  part  as  ”  Bear’s Life  “ , student has 

to brainstorm about the topic own ideas related to “ Bears    “ in K column. 

Write the own enquiry questions about “   Bears     “ in W column. Then  after 

recognizing ideas and finding answers to their questions they drag the question 

answers from W to L 
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Suggested Text:  

Polar Bears 

Polar bears are large bears that can survive in the cold arctic 
habitat . They are the largest meat eating animals on land. 
They have sharp teeth and claws ;they use for hunting their 
prey. Polar bears eat mostly seals where they hand seals by 
waiting on the ice for a seal to surface for air or by swimming 
beneath the ice. 
Male polar bears can grow up to 10 feet tall and weigh up to 
1400 Pounds, females can reach 7 feet tall and weigh 650 
Pounds. Polar bears have black skin that is covered with thick 
oily fur, the oil protects the bear while it swims through the 
cold water. Under the skin, there is a thick layer of blubber that 
helps the polar bear keep warm. Today there are between 
20000 and 40000 polar bears living and surviving in the Arctic. 

 

Activity 2: Tug of War  

The given text is about “Caring for Animals” 

❖ Write in the middle:” People have a positive impact on animals and their 

habitat' 

❖ Then give students sticky notes to write down their ideas to support or 

not this (refute it) 

❖ Students will give as many ideas as you can imagine since they are 

interested  . 

❖ While sorting  out the sticky notes, make conversations with a lot of 

engagement for your student to activate their thinking skill. 

Suggested text :  

Positive Effect on Children of Owing a Dog   

Brendan's best friend is Tip. Tip and Brendan are inseparable. 
They teach each other things and they look after each other. 
Tip has helped Brendan become more responsible, more 
caring, and a better friend. Brendan is a nine-year-old boy, 
and Tip is a ten-year-old dog. Brendan and Tip are an 
example of how owning a dog can have a positive effect on a 
child's development. Having a dog develops a child's sense of 
responsibility, broadens his capacity for empathy, and 
teaches the nature of friendship . 
 Having a dog helps a child learn how to act responsibly. 
As a dog owner, the child must take care of the animal's daily 
needs. The dog must be fed and exercised every day. A dog is 
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completely dependent on its owner for all its needs, including 
the need for good health and a safe environment. Therefore, 
being responsible for a dog also means taking care of the dog 
so that it stays healthy. Furthermore, the owner must take 
responsibility for the safety of the dog and the safety of the 
people it comes into contact with. If the child forgets any of these 
duties and responsibilities, or ignores any of the dog's needs, the 
dog will suffer. This teaches the child that his responsibility to the 
dog is more important than his desire to play with his toys, talk on 
the phone, or watch TV. This is true not only for the care of a dog, 
but also for the care of oneself, another person, or one's job. 
Learning how to take responsibility for the health and welfare of a 
dog leads to learning how to take responsibility for oneself. 

Tips for Parents 

❖ During your children's free time, choose animals they like the most in order to make with them  page of 

the week project. It will include things they like to post or learn about; for example “spider”……………… 

 
https://www.liveworksheets.com/tk1297400im 

 

https://www.liveworksheets.com/tk1297400im
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https://www.liveworksheets.com/ds663708kg  

 

 
https://www.eslprintables.com/printable.asp?id=403359  

 

  
 

https://www.liveworksheets.com/ds663708kg
https://www.eslprintables.com/printable.asp?id=403359
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https://www.liveworksheets.com/lz477513dt 

 

 
-and-https://www.havefunteaching.com/resource/reading/predict

 organizer/-graphic-infer 

 

Worksheets 

 

https://www.liveworksheets.com/lz477513dt
https://www.havefunteaching.com/resource/reading/predict-and-infer-graphic-organizer/
https://www.havefunteaching.com/resource/reading/predict-and-infer-graphic-organizer/
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https://www.pinterest.com/pin/103090278957484322/ 

 

https://www.pinterest.com/pin/103090278957484322/
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-type/fun-worksheets/material-esl-https://en.islcollective.com/english

-discussion-lively-euthanasia-ssuesi-games/thorny-and-activities
opics/676t 

 

 
-worksheets/fact-https://www.ereadingworksheets.com/reading

worksheet.pdf-opinion-and 

 

https://en.islcollective.com/english-esl-worksheets/material-type/fun-activities-and-games/thorny-issues-euthanasia-lively-discussion-topics/676
https://en.islcollective.com/english-esl-worksheets/material-type/fun-activities-and-games/thorny-issues-euthanasia-lively-discussion-topics/676
https://en.islcollective.com/english-esl-worksheets/material-type/fun-activities-and-games/thorny-issues-euthanasia-lively-discussion-topics/676
https://www.ereadingworksheets.com/reading-worksheets/fact-and-opinion-worksheet.pdf
https://www.ereadingworksheets.com/reading-worksheets/fact-and-opinion-worksheet.pdf
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Theoretical Background  

❖ Analyzing a reading material involves the breaking down of its ideas and structure to make a 

clear understanding for the text  . It is vital for activating critical thinking and as a result drawing 

conclusions and point of views towards a piece of the topic. Analysis shows why evidence is 

important and how it connects the ideas in the text. 

 

Resources 

❖ https://en.islcollective.com/english-esl-worksheets/vocabulary/summer/picture-analysis-3-lets-

enjoy-good-weather/127553 

❖ https://www.liveworksheets.com/vm2109174hj 

❖ https://www.liveworksheets.com/fq1227669dt 

❖ https://www.liveworksheets.com/tk1297400im 

❖ https://www.liveworksheets.com/lz477513dt 

❖ https://www.pinterest.com/pin/103090278957484322/ 

❖ https://www.liveworksheets.com/aa1769014ah 

❖ https://en.islcollective.com/english-esl-worksheets/material-type/fun-activities-and-

games/thorny-issues-euthanasia-lively-discussion-topics/676 

❖ https://www.researchgate.net/figure/A-sample-K-W-L-chart-and-steps-of-K-W-L-344-

Worksheets_fig1_40540086 

❖ https://www.liveworksheets.com/ix1414719oz 

❖ https://www.ereadingworksheets.com/reading-worksheets/fact-and-opinion-worksheet.pdf 

❖ https://www.education.com/worksheet/article/reading-comprehension-drawing-conclusions/ 

❖ https://en.islcollective.com/english-esl-worksheets/vocabulary/describing-people/my-fabulous-

sister-describing-people/26318 

❖ https://www.ereadingworksheets.com/reading-worksheets/fact-and-opinion-worksheet.pdf 

 
 

https://en.islcollective.com/english-esl-worksheets/vocabulary/summer/picture-analysis-3-lets-enjoy-good-weather/127553
https://en.islcollective.com/english-esl-worksheets/vocabulary/summer/picture-analysis-3-lets-enjoy-good-weather/127553
https://www.liveworksheets.com/vm2109174hj
https://www.liveworksheets.com/fq1227669dt
https://www.liveworksheets.com/tk1297400im
https://www.liveworksheets.com/lz477513dt
https://www.pinterest.com/pin/103090278957484322/
https://www.liveworksheets.com/aa1769014ah
https://en.islcollective.com/english-esl-worksheets/material-type/fun-activities-and-games/thorny-issues-euthanasia-lively-discussion-topics/676
https://en.islcollective.com/english-esl-worksheets/material-type/fun-activities-and-games/thorny-issues-euthanasia-lively-discussion-topics/676
https://www.researchgate.net/figure/A-sample-K-W-L-chart-and-steps-of-K-W-L-344-Worksheets_fig1_40540086
https://www.researchgate.net/figure/A-sample-K-W-L-chart-and-steps-of-K-W-L-344-Worksheets_fig1_40540086
https://www.liveworksheets.com/ix1414719oz
https://www.ereadingworksheets.com/reading-worksheets/fact-and-opinion-worksheet.pdf
https://www.education.com/worksheet/article/reading-comprehension-drawing-conclusions/
https://en.islcollective.com/english-esl-worksheets/vocabulary/describing-people/my-fabulous-sister-describing-people/26318
https://en.islcollective.com/english-esl-worksheets/vocabulary/describing-people/my-fabulous-sister-describing-people/26318
https://www.ereadingworksheets.com/reading-worksheets/fact-and-opinion-worksheet.pdf
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This dimension deals with writing   difficulties that sixth  grade students face . 

It includes grammar, mechanics , vocabulary difficulties and organization skills  

. 

  

 

Fourth Dimension 
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Grammar 

 

(2) 

Mechanics 

 

(3) 

Vocabulary  

 

(4) 

Organization Skills 
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Indicators of the Difficulty 

❖ Refugee students  have difficulties in expressing grammatically correct sentences due to the significant 

differences in the grammar of the native language of the students. 

❖  Refugee students  have difficulties in applying the use of grammatical terminology. 

❖ Refugee students  have difficulties in in transferring grammatical knowledge into communicative language 

use. 

❖ Refugee students  have difficulties in using parts of speech and their functions in the sentence (adjectives, 

adverbs, articles ...etc.). 

❖ Refugee students  have difficulties in using the different kinds of sentences (the differences and formations 

of simple, compound, complex). 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Express grammatically correct sentences due to the significant differences in the grammar of the native 

language of the students. 

❖ Apply the use of grammatical terminology 

❖ Transferring grammatical knowledge into communicative language use. 

❖ Apply the use parts of speech and their functions in the sentence (adjectives, adverbs, articles ...etc.). 

❖ Differentiate between the simple, compound and complex sentences. 

❖ Use kinds of sentences correctly (simple, compound and complex sentences). 

Learning Resources  

Visual  and Audio Resources :  

❖ Models- Flash  Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  

❖ Student's Book  

❖ Handouts                                  

Additional Resources  

❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos - Computers - Websites 

Intervention Strategies 

❖ Activities based on the meaning 

❖ Communicative activities.  

❖ Write a brief bio 

❖ Interaction-based Activities.  

❖ student-centered activities 

❖ Scaffolding. 

❖ Writing assignments 

❖ Story-Telling Writing assignments. 

❖ Role Play Activities. 

❖ Describe picture 

Topic One  

Grammar 
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Procedures of The Topic 

Recognizing students' learning difficulties (Grammar  ) 
❖ Identify and discover your students' learning difficulties in grammar  through using one of these methods:- 

 

First  Method :  

Expressing grammatically correct sentences due to 

the significant differences in the grammar of the 

native language of the students. 

❖ Select your material from magazines, websites, 

books, …etc.  

❖ Your worksheets must be clear. 

❖ Working in pairs: 

❖ Organize the students into pairs. 

❖ Provide the students with worksheets include your 

material (picture). 

❖ Ask the students to rearrange the sentences 

correctly. 

❖ Ask the students to look at the worksheets 

carefully. 

❖ Ask the members of each pair to write down the 

answers based on their close observations 

❖ Write down your notices. 

 

https://www.englisch-hilfen.de/en/exercises/word_order/sentences3.htm 

 

 

Note: 

❖ Redo the same steps mentioned above.  

❖ Provide the students with worksheets containing negative sentences. 

❖ Provide the students with worksheets containing scrambled sentences. 

❖ You can find the materials in the worksheet part in the end of this file. 

https://www.englisch-hilfen.de/en/exercises/word_order/sentences3.htm
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Second Method: 

Expressing grammatically correct sentences due to the significant differences in the grammar of the native 

language of the students. 

❖ Write on your whiteboard a group of sentences. 

❖ Organize the students into pairs. 

❖ Ask them to write down their answers on a sheet. 

❖ The first three groups are the winners. 

❖ First, ask them to find the subject in the first two sentences. 

❖ Second, ask them to find the verb in the second two sentences. 

❖ Third, ask them to find the mistaken Subject-Verb agreement. 

❖ Write down your notices. 

Find the subject: 

1. "The student felt nervous before the speech." 

2. "Thought about leaving the room." 

 

Find the verb: 

3. "Many scientists, such as Einstein, think in strange ways." 

4. "I thought about visiting my aunt." 

Subject – Verb agreement: 

5. "The group of students are complaining about grades." 

6. "A recipe with more than six ingredients are too complicated." 

Third Method 

Identify and discover how to apply the use of grammatical terminology. 

❖ Divide the students into pairs. 

❖ Provide students with worksheets. 

❖ Instruct students to go through the worksheet. 

❖ Ask students to fill in answers directly on the worksheet. 

❖ Go through the students and help them when needed. 

❖ Write down your notices. 
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❖ The following link contains the worksheets with key answers: 

https://assets.ltkcontent.com/files/middle-school-pronoun- worksheet.pdf 

 

https://assets.ltkcontent.com/files/middle-school-pronoun-
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Fourth Method 

Identify and discover your students' learning difficulties in transferring grammatical knowledge into 

communicative language use. 

❖ Work in pairs. 

❖ Inform them that the activity will be about (name. surname, address, phone no …etc.)  

❖ Provide your students with worksheets suitable for their current reading level. 

❖ Name each one of the pair as (a teacher) 

❖ Ask them to fill in the blanks some communicative questions.  

❖ Try to do the same activity orally. 

❖ Write down your notices. 

 

❖ https://www.eslprintables.com/teaching_resources/teaching_methods/communicative_approach/Pers

onal_Information_Name_Su_580218/ 

 

Fifth Method 

Identify and discover your students' learning difficulties in transferring grammatical knowledge into 

communicative language use. 

❖ Make groups of four. 

❖ Choose three categories and ask the questions from the chart below. 

❖ Let the group members answer the questions. 

❖ For every correct question, he/she gets a point. 

❖ Take turns asking and answering questions. 

❖ Inform them that the activity will be about (comparative and superlative.)  

❖ Provide your students with worksheets suitable for their current reading level. 

❖ Ask them to fill in the blanks some communicative questions.  

❖ Try to do the same activity orally. 

https://www.eslprintables.com/teaching_resources/teaching_methods/communicative_approach/Personal_Information_Name_Su_580218/
https://www.eslprintables.com/teaching_resources/teaching_methods/communicative_approach/Personal_Information_Name_Su_580218/
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❖ Write down your notices. 

 

https://www.eslprintables.com/teaching_resources/teaching_methods/communicative_approach/Comparitive

s_A_Communicative__385996/ 

 

Sixth Method 

Identify and discover your students' learning difficulties in using parts of speech and their functions in the 

sentence (adjectives, adverbs, articles, nouns, verbs ...etc.) 

❖ Choose a suitable book and assign an appropriate number of pages or length of a chapter for students 

to work with. 

❖ Students work their way through each page, tallying up the number of each type of adjective they can 

identify using a table like the one below: 

Adjective types Tally 

Comparative 
taller – bigger - …. 

Possessive 
their – our – your - ….  

Descriptive 
wonderful – handsome …. 

 

Seventh Method 

Identify and discover your students' learning difficulties in using parts of speech and their functions in the 

sentence (adjectives, adverbs, articles, nouns, verbs ...etc.) 

❖ Provide students with texts suitable for their current reading level. 

❖ Instruct students to go through a page or two and identify all the nouns, adjectives, adverbs and verbs. 

❖ Ask students to sort these parts of speech into four lists as the following: 

https://www.eslprintables.com/teaching_resources/teaching_methods/communicative_approach/Comparitives_A_Communicative__385996/
https://www.eslprintables.com/teaching_resources/teaching_methods/communicative_approach/Comparitives_A_Communicative__385996/
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Nouns Adjectives Adverbs Verbs 

House Red Quickly Come 

Omar Beautiful Slowly Visit 

❖ Let the students go through the same text but this time ask them to sort the kinds of nouns, kinds of 

adjectives, kinds of adverbs and kinds of verbs as the following: 

Adjectives Adverbs 

Descriptive Demonstrative Proper Manner Place Time Frequency 

Large This Indian Slowly Here Now Often 

Nouns Verbs   

Proper Common Stative Transitive Intransitive Auxiliary 

Africa Bottle want throw sleep Is 

❖ Allocate a limited time. 

❖ Challenge each group to generate as many different examples of each kind of speech. 

❖ Ask them to classify each word in their sentences. For example: 

           Sami usually plays football professionally 

             N      adv       v        n            adv 

           Fatema writes in a nice handwriting 

              N           v     pre   adj      N 

❖ The winner group is the one with the most adverbs.  

❖ Write down your notices. 

 



 

296 

 

Eighth Method 

Identify difficulties in using the different kinds of sentences (the differences and formations of simple and 

compound sentences). 

❖ Organize the students into small groups. 

❖ Stick a picture on the whiteboard. 

❖ Ask the students to generate simple sentences as possible as they can within a limited time. 

❖ Help them to recorrect their sentences. 

❖ Ask them to connect each two sentences with a coordinator taking into consideration punctuation 

marks.      

❖ After they finish, write down your notices. 

 

Nineth Method 

Identify difficulties in using the different kinds of sentences (the differences and formations of simple and 

compound sentences). 

❖ Divide the students into groups. 

❖ Give them a worksheet containing a group of simple and compound sentences. 

❖ Let them identify the simple and compound sentences within a limited time. 

❖ Give them another worksheet containing simple sentences. 

❖ Ask them to complete the sentences using coordinators taking into consideration punctuation marks. 

❖ Write down your notices after they finish. 
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https://www.liveworksheets.com/xy1230637mb 

 

 

 

❖ Students at this grade must move from fragments to fully formed sentences through a range of possible 

grammar lesson plans. 

❖ Students in the sixth grade must be familiar with parts of speech and they should be able to identify the 

nouns, adjectives, adverbs, verbs…etc. 

❖ Students who were promoted to the sixth grade must be taught how to use the simple and compound 

sentences. 

❖ Applying Communicative language and transferring grammatical knowledge is essential for students 

in this grade. 

❖ Students who are promoted  to the sixth grade must be taught how to express grammatically correct 

sentences.  

❖  Students who are promoted to the sixth grade must be taught how to apply the use of grammatical 

terminology. 

❖ They must be taught transfer grammatical knowledge into communicative language use. 

❖ Expressing grammatically correct sentences due to the significant differences in the grammar of the 

native language of the students. Students must be able to write simple sentences taking into 

consideration the use of basic grammatical rules such as: 

❖ It is hard to express thoughts and ideas through spoken language. Kids with this issue typically 

understand what they hear, but they can have trouble forming and producing a spoken response, the 

components of simple sentence and some tenses. subject – verb agreement. 

❖ The complement of the sentence should make a sense to be able to write meaningful simple sentences 

applying the basic rules of grammar. 

Remediation Techniques 

https://www.liveworksheets.com/xy1230637mb
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❖ Write the form of the simple sentence which is typically made up of a subject, verb, and complement. 

She Eats an apple every morning 

❖ Give them some examples about the simple and continuous sentences and refer to the subject, verb and the 

complement. 

S V C 

She  visits her grandparents every Friday 

Laila visited her grandparents Last Friday 

Ahmad is reading a story right now 

❖ Ask them to write sentences by their own. 

❖ Go through their desks and help them.  

❖ Write some wrong sentences taking into consideration the subject – verb agreement. Ask them to refer 

to the mistakes. 

 

My Friend drink A cup of milk ever morning  

Mona goed  to the cinema yesterday 

We  swims  In the swimming pool every summer 

❖ Inform them the differences between the previous sentences by dividing them into small group sand 

asking some questions, for example:  

❖ What do you usually do every morning? (Three answers are required at least). 

❖ What did you do yesterday? (Three answers are required at least). 

❖ What are you doing right now? (Three answers are required at least) 

❖ Write some examples without complement or a verb and ask them to complete your examples to make 

sure that they are able to create a sense in their sentences. 

Fatima  …….  at 10.00 o'clock every evening.  

We have  …………. 

My sister  …… a new skirt last week. 

Muhammad   went ………….. 

 

Activity (1) 

❖ Tell a story from a picture 

❖ Provide your students with a picture, ask them to 

observe it, and make a story out of what they saw.  

❖ Let them set the story in the past, present simple, 

and present continuous using some adverbs and 

idioms which relate to the correct tense. 

❖ This activity will boost your child’s knowledge of 

tenses, and they can boost their knowledge on how 

to use them. 

 

 

 
https://tinyurl.com/4ykdes27 

https://tinyurl.com/4ykdes27
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Activity (2) 

❖ Knowing how to correctly use and identify verb tenses is an essential skill for students of all ages 

and abilities. Even though verb tenses are an important aspect of grammar, they can often be 

overlooked or seen as boring. The following games are a great way of getting away from the 

boredom of simply teaching the mechanics of grammar, and getting students actively involved in 

the learning process. 

A Tense Race 

❖ For this game, you will need to write out a list of verbs on index cards. You can use the following 

list the first time you play this game. 

❖ Am – Came – Run – Swim - Sing 

❖ Feel – Want – Make – Hear - See 

❖ Go – Smell – Taste – Cook - Drive 

❖ Play - Try 

The rules of the game are as follows: 

❖ Put the students into evenly divided teams and ask for a representative from each team to join you 

at the front of the class. 

❖ Tell them you are going to read a verb and the student from team 1 has to give you either the past 

tense or present tense of that verb as quickly as possible. 

❖ Begin by reading the first index card. Remember, only the student from team 1 may answer. If the 

student is correct, hand them the card and move on to the representative from team 2, and so on. 

❖ If a student hesitates or speaks incorrectly, they must sit down and the next representative from their 

team goes to the front of the class. 

❖ Repeat this process until every student has been eliminated or you have run out of cards. 

❖ The winner team will collect the most cards. 

To increase the difficulty, try playing the game using irregular verbs or by requiring students to use the past 

or present tense of the verb in a sentence. 

Activity (3) 

Insert the Verb 

❖ This writing game incorporates creativity and humor. 

❖ Instruct each student to take out a blank sheet of paper and a pencil, not a pen. 

❖ Tell them to write one paragraph describing what they have done so far today. When they got up, 

what they ate, how they got to school, etc. 

❖ After your students finish writing, tell them to count the number of action verbs in their paragraph 

and write the number on the top of the paper. It's important that they only count verbs that involve a 

specific action. 

❖ Instruct them to erase all of the action verbs from their paragraph with an eraser or black pen. 

❖ Tell students to partner up and tell each other the total number of verbs they have erased and vice 

versa. 

❖ Now, on a clean sheet of paper, each student will write a list of verbs, in order, relating to activities 

they think their partner got up to that day. For example, if my partner, Sally, told me she had eight 

verbs, I would write the following list: got up, ate, went, brushed, ran, got on, saw, played. 

❖ Then, partners exchange verb lists and insert the new verbs to replace the original verbs that have 

been erased. 

❖ When the students finish adding the verbs, ask for volunteers to read their paper aloud. Because the 

paragraphs are about the student's day up to that point, all of the verbs should be past tense. 
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Activity (4) 

❖ Work in pairs. 

❖ Ask the student to look at the picture carefully. 

❖ Let them decide if each group of words is a sentence or a fragment.  

❖ Ask them to write (s) if words are a sentence and (f) if they are fragment. 

❖ Assign a certain time. 

❖ Ask them to rewrite the fragments into complete sentences. 

❖ Meanwhile go through the desks and offer help to those who have questions.  

❖ Choose a student to answer only one sentence. Then choose another one to the next sentence … etc.    

Tips: 

❖ You can hand each group a copy. Or stick the picture on the board but in a large size. Or use a 

projector. 

 

https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-a.pdf 

 

https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-a.pdf
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https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-b.pdf 

 

Activity (5) 

❖ Tell the difference between the auxiliar verb and main verb 

❖ Auxiliary verbs (be – do – have - modals) and the other verbs are main.   

❖ Sometimes verb to be and verb to have function as main verbs. 

I have a car 

I did my homework 

I have been there. 

❖ Main verbs are divided into three cases. 

❖ Ask the student to underline the main verb in the following sentences: 

❖ Some students pursue master’s degrees, while others study to receive doctorates. 

❖  For example, business students get an MBA, which means “Master of Business Administration.” 

❖ I have done my homework. 

❖ A doctorate is the highest degree that a student can earn. 

❖ Most medical doctors train for an MD, which comes from the Latin medicine doctor. 

❖ Someone with a PhD is a Doctor of Philosophy. 

❖ He is having his lunch 

❖ Many students earn a PhD, but not many study the field of philosophy specifically. 

❖ In 2010, almost 50,000 students received a PhD. 

❖ Most of the degrees were in science and engineering. 

https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-b.pdf
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❖ I have been there for three years. 

❖ Some students complete a master’s program before they start a PhD program. 

❖ A PhD usually requires three years of full-time study, and then students must pass special exams. 

❖ PhD students also carry out original research. 

❖ Students present their findings by writing a long research report or dissertation, which can take years 

to complete. 

❖ Doctoral students may experience a lot of stress 

Activity (6) 

❖ Subject-verb agreement refers to the special way in which a subject and verb work together to make 

a sentence correct.  Basically, the two must agree in number.  For example, if the subject is singular, 

the verb must be singular.  If the subject is plural, the verb must be plural. 

❖ Without correct subject-verb agreement, a reader or listener can become easily confused; therefore, 

students must be taught to apply three basic rules when speaking and writing.  Here’s what they need 

to know. 

 

❖  Step 1:  Identify the subject of the sentence and underline it with one line.  

❖ Step 2: Identify the subject as singular or plural because the answer will help to identify the correct 

subject-verb agreement rule.  

❖ Step 3:  Check the rule that is applied to the subject located in the sentence.  

❖ Step 4:  Write the rule number in the box provided.  

❖ Step 5:  Following the rule, identify the correct verb choice with competence and confidence.  
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Choose the correct answer:

 

https://www.k5learning.com/worksheets/grammar/grade-4-subject-verb-agreement-a.pdf 

 

 

Possessive pronouns  

How to apply the use of grammatical terminology. 

❖ In this engaging set of possessive adjective games, students play a guessing game, memory game and 

matching game where they make sentences with his, her, and their. First, students play a guessing game 

about who the objects on the cards belong to. Next, students take it in turns to turn over a picture card 

(showing who owns the object) and a possessive adjective card. If the cards match, the student makes a 

sentence with the possessive adjective, e.g. 'It's his bicycle'. The student then keeps the two cards and has 

another turn. The student with the most pairs of cards wins the game. Next, one student takes the picture 

cards and the other two students take the possessive adjective cards. The student with the picture cards turns 

over the top card, shows the card to the two students and says 'It's...' The two students then race to find the 

correct possessive adjective and give it to the student, completing the sentence at the same time, e.g. 'It's 

their house'. The first student to do this keeps both cards. The student with the most pairs of cards at the 

end of the game wins. 

https://www.k5learning.com/worksheets/grammar/grade-4-subject-verb-agreement-a.pdf
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https://www.teach-this.com/parts-of-speech-activities-worksheets/possessives 

 

 

https://www.teach-this.com/parts-of-speech-activities-worksheets/possessives
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Using parts of speech and their functions in the sentence (adjectives, 

adverbs, articles, verbs ...etc.) 

❖ The teacher will warm up the students by showing them some pictures of the parts of speech 

to be learned (adjectives, adverbs and articles) and giving them a game called “Treasure 

Hunt”: 

❖ Teacher: What’s an adjective? (Pointing to a picture of happy face): Oh, look! an adjective! 

(Pointing to a picture of hot tea cup): Oh, look! an adjective! (Pointing to sad face): Oh, look! 

an adjective! 

❖ Then in groups the students will be able to give more examples. The teacher will set a timer 

and have them write down as many of a certain part of speech as they can see in the 

classroom. Then, he/she will switch to a different part of speech and have them attempt to 

write more words. 

Presentation: 

❖ The teacher will write down phrases and sentences and underline the parts of speech to be 

learned (adjectives, adverbs and articles) on the board. Then he/she will illustrate the 

differences between adjectives and adverbs and the different types of articles and their 

function. 

▪ Ask the students what they know about the parts of speech especially (nouns, adjectives and 

adverbs). 

▪ After you get their answers, inform them that: 

• Noun may be a (person, a thing, a place) 

• Give them some various examples. 

• Ask them to classify the following words:  

place Thing person 

   

book – park – pillow – Ali – mosque – sister 

• Adjective is a word that modifies a noun 

• Give them some examples: (big, red, kind, beautiful, nice, cold, …etc.). 

• Ask the students to give you some adjectives from inside the class. 

• Ask them to give you an adjective and a noun for example: (big class, hot weather, 

white wall ….). 

• Tell them that the Adverb modifies a verb and usually ends with (ly). 

• Teach them that the adverb of frequency (usually, sometimes, often, always …). 

• Give them some time to classify some words: 

nouns Adjectives Adverbs 

 
  

quickly – Muhammad – slowly – white – yellow – man – kind - always  
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Practice:  

❖ In groups, the teacher will make the students practice what they have learned through using 

a variety of games for example: 

1. Hunt and Sort Eggs. 

❖ The teacher will  fill plastic eggs with a variety of words and hide them around your room. 

Then, he/she will send the students to find them. After that the students will open and sort 

them into the correct bucket. 

 

 

Activity (1):Colorful Copy Work Grammar: 

• Work in groups or in pairs. 

• Give each group a card contains some sentences. 

• Let the students to circle the noun, underline the adjective. 

• Tell them that the fastest groups are the winner.  

• Go through the students and take a look at their activities. 

• Help those who need a hand but don’t give the answers. 

• Let the winner students read their answers loudly. 
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https://www.k5learning.com/worksheets/grammar/grammar-worksheet-grade-3-adjectives-

0.pdf 

 

https://www.k5learning.com/worksheets/grammar/grammar-worksheet-grade-3-adjectives-0.pdf
https://www.k5learning.com/worksheets/grammar/grammar-worksheet-grade-3-adjectives-0.pdf
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Activity (3) 

▪ You can tell the students that the adverb usually tells (how, when and where) the action happens. 

▪ Remind them that the adverb modifies the verb. 

▪ Work in groups or in pairs. 

▪ Give each group a card contains some sentences. 

▪ Let the students to circle the verb and underline the adverb. 

▪ Tell them that the fastest groups are the winner.  

▪ Go through the students and take a look at their activities. 

▪ Help those who need a hand but don’t give the answers. 

▪ Let the winner students read their answers loudly. 

 

https://www.k5learning.com/free-grammar-worksheets/third-grade-3/adverbs/how-when-where 

 

 

 

 

https://www.k5learning.com/free-grammar-worksheets/third-grade-3/adverbs/how-when-where
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 Using Games to Teach Parts of Speech 

Nouns 

What is a Noun? 

▪ Nouns are a part of speech  that are used to name people, places, animals, objects and ideas. Almost 

every sentence will definitely have a noun, and they perform different roles in a sentence. Nouns 

can act as the subject, an indirect object, a direct object, a subject complement and an object 

complement. Nouns can also function as adjectives and verbs. 

Examples of Nouns: 

▪ People – Rahul, Sheela, Man, Person, Tommy, Women, Girl, The Prime Minister 

▪ Places – Bangalore, India, Mexico, North Pole, South Africa, The Nile River, Classroom, 

Bedroom, Basketball Court, Cricket Ground, Swimming Pool 

▪ Animals/Birds/Aquatic Animals/Reptiles – Lion, Zebra, Snake, Ostrich, Flamingo, Bear, Cat, 

Fish, Shark 

▪ Ideas – Evolution, Invention, Extinction, Argument, Destruction 

▪ Objects/Things – Bat, Cycle, Curtains, Paper, Bag, Blackboard, Cupboard 

 

Game (1) 

▪ These two games are great for teaching nouns. You could choose either of them, do them on 

different days, or maybe do one for common nouns, and one for proper nouns. 

▪ For I Spy…Find an item from the classroom to “Spy” and then give clues like “I spy something 

green (plant), or I spy something moving (clock). Kids guess the noun you described. Simple! 

▪ In I’m Thinking of Someone Who (or of a place that…) for proper nouns, you can describe 

students in the classroom using clothing or physical appearance kinds of clues, or you could 
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describe them using things you know about them, like which musical instruments the child plays 

or which sports he/she enjoys. 

▪ You could also expand this to include well known historical characters your kids might know, like 

George Washington or Martin Luther King, Jr. Famous or not, your clues might be, “I’m thinking 

of someone (in our classroom or famous) who wears glasses/has a yellow shirt/play lacrosse/plays 

the flute/was the first president…” 

▪ Verbs in English can be classified into two 

categories: stative verbs and dynamic verbs. Dynamic 

verbs (sometimes referred to as "action verbs") usually 

describe actions we can take, or things that happen; 

stative verbs usually refer to a state or condition which 

is not changing or likely to change. The difference is 

important, because stative verbs cannot normally be 

used in the continuous (BE + ING) forms. This will 

explain the differences between the two types of verb, 

and give lots of examples of each kind. 

 

Action verbs 

▪ There are many types of dynamic verbs, but most of them describe activities or events which can 

begin and finish. Here are some examples: 

Dynamic Verb Examples 

Play She plays tennis 

Melt The snow is melting 

Hit he hits his friend 

▪ State of being verbs 

Dynamic Verb Examples 

Be (am / is / are) He is a teacher 

Be (was / were) He was a student 

Game (2) 

▪ Okay, here’s one my kids LOVE to do, the little hams… and it’s charades! To play this game, I 

use a small whiteboard to show the acting volunteer (but not the class) clues for the verb he/she is 

going to act out. 

I try to choose verbs that are more interesting than just run or hop and include clues like 

make a pizza, mix a cake, lift a weight like an Olympic weightlifter. The ideas are endless, which is 

a good thing because their desire to play this game also seems endless! 
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For more games about parts of speech, you can watch the following video: 

 

https://www.education.com/game/parts-of-speech-sorting/ 

 

 

Using the different kinds of sentences (the differences and formations of 

simple and compound sentences). 

❖ Grammar should not be taught in isolation away from context. 

❖ When grammar is contextual within real life text, it will have a positive impact on students 

writing this can be done through working in cooperation and, interacting with peers, and 

communicating through communicative grammar activities as games and you can implement 

catchy activities as games and natural context to provoke the student's enthusiasm, inters, and 

motivation, so grammar class are becoming enjoyable and task –oriented for student delight. 

You can use the deductive approach: 

PPP (presentation/Practice/productive) to teach communicative grammar. 

❖ Presentation, in this stage you can present grammatical concept in meaningful context as 

building upstairs on board, using realia or flash cards and miming. 

Practice: 

❖ You can use activities as gap fill exercises, sentence transformation, picture, dictation, 

recording sentences can meet the new concept. 

Production:  

❖ As information gaps, problem solving, and board games are activities for your students to 

practice more freely on their own. 

Example on that explanation: the simple and compound sentences 

❖ Ask students a sense of concept questions to lead them to discover the form of the simple 

sentence tense. 

https://www.education.com/game/parts-of-speech-sorting/
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                                  We visit our grandparents every Friday.  

Question: 

❖ How many subjects are there? 

❖ How many verbs are there? 

                              My brother and I go to school by bus every day 

I got up early and drank a cup of coffee. 

❖ How many subjects are there? 

❖ How many verbs are there? 

Ali reads novels, but Sami reads comics. 

❖ How many subjects are there? 

❖ How many verbs are there? 

❖ Skim the worksheet again to find more example. 

❖ Conclude the concept, form, and key words for simple and compound sentences. 

 
https://www.k5learning.com/worksheets/grammar/grade-3-simple-compound-sentence-a.pdf 

 
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/sentences/simple-compound 

 

 

https://www.k5learning.com/worksheets/grammar/grade-3-simple-compound-sentence-a.pdf
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/sentences/simple-compound
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Activity (1) 

Practice: 

❖ Now prepare cards with words on them and ask the students to form sentences using simple 

sentences. 

❖ Ask the students to complete the sentences below to form compound sentences.  

❖ Student will work in pairs. The pairs will pass on their cards to the next pair after 5 mins. 

Students will look at the cards and work in pairs to form the sentence before it's time to 

get the new cards. 

 Last year /wrote /I/  

 Usually / Hani /read/  

 Hani and Tareq / magazines/ always 

 Often /my sister/ watch and enjoy/  

 cook and wash/ my mother/the dishes/ 

Production  

❖ Ask your students to create a poster. 

❖ Encourage your students to work individually or in groups and you may show them one or 

two sample posters. 

❖ Ask students to introduce at least 2 images and the sentence in simple present at least 3 

times. 

❖ Ask them to make poster about natural, animals, daily habits, etc.… 

❖ They may add pictures to the poster or even draw one with their own sentence under and 

written with their grammatical concept taught. (Simple present tense) 

❖ Go through the desks. When students face some words, help them to achieve their task. 

❖ Ask your students to display their posters around the classroom. 

❖ You may ask them to use the sentences written in the poster and collect them in a paragraph 

from notebook. 

Activity (2):Scavenger Hunt 

 
❖ To help student identify grammar skills in writing, ask them to go on a scavenger hunt for 

specific concepts. 

❖ divide students into groups  

❖ Ask students to look through the text from their reading textbook to find simple and 

compound sentences. 

❖ Set a timer and give each group who find an example a point. 

❖ Now let students work individually, write another paragraph on the board and ask each to 

write the examples they find in the paragraph. 

❖ The last sentence is the missing in the paragraph ask each to add his own sentence, or to 

rearranging scrambled words in the last sentence and then write their own sentence. 
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Application TO Learn Building Sentence 

 
https://play.google.com/store/apps/details?id=com.sentenceMbsait.sentence 

 
For more games of simple, compound and complex sentences, watch the following video: 

 

https://www.tinytap.com/activities/g35o6/play/simple-compound-complex-sentences 

 

Tips for Parents: 
❖ Create a poster with your child holiday nouns and verbs.  

❖ Tell her / him that we have to write on the poster each day the morning sentence and the 

evening sentence. 

❖ Make to column (one for morning and one for evening) 

❖ Use an attractive title to encourage him/ her: "My Little Writer" 

https://play.google.com/store/apps/details?id=com.sentenceMbsait.sentence
https://www.tinytap.com/activities/g35o6/play/simple-compound-complex-sentences
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Worksheet (1) 

 

 

https://www.liveworksheets.com/nz2708667io 

 

Worksheets 

 

https://www.liveworksheets.com/nz2708667io
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Worksheet (2) 
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Worksheet (3) 
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Worksheet (4) 
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Worksheet (5) 
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Worksheet (6) 
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Worksheet (7) 
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Worksheet (8) 

 

 

Worksheet (9) 
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Worksheet (10) 

 

 

https://www.liveworksheets.com/mh2497716vx 
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Theoretical Background on  Grammar   

❖ Grammar has a fundamental role in achieving communicative competence, which refers 

to the ability to interpret information expresses oneself, negotiates meaning, and writes 

expressively. 

❖ So, when teaching grammar, rules will be easier and more effective when teaching them 

in context.  

❖ This will lead to the top accuracy of the communicative language, and it also shows how 

language works in sentences and leads to understand, form, and write organized words 

meaningfully in an accurate pattern. 

❖ So, the need of grammar study is important to make speech and writing meaningful, and 

to elicit students' confusion about the usage of "who" and "whom", the matching of nouns 

with their verbs, the choosing of pronouns reference, and the comparison of degree of 

adjectives. http://e-fit-nus.edu.sg,wongcy 

 
 

Resources 

❖ https://www.englisch-hilfen.de/en/exercises/word_order/sentences3.htm 

❖ https://www.englisch-hilfen.de/en/exercises/word_order/sentences4.htm 

❖ https://assets.ltkcontent.com/files/middle-school-pronoun- 

❖ https://www.eslprintables.com/teaching_resources/teaching_methods/communicative

_approach/Personal_Information_Name_Su_580218/ 

❖ https://www.eslprintables.com/teaching_resources/teaching_methods/communicative

_approach/Comparitives_A_Communicative__385996/ 

❖ https://www.liveworksheets.com/xy1230637mb 

❖ https://tinyurl.com/4ykdes27 

❖ https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-

a.pdf 

❖ https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-

b.pdf 

❖ https:// www.k5learning.com/worksheets/grammar/grade-4-subject-verb-agreement-

a.pdf 

http://e-fit-nus.edu.sg,wongcy/
https://www.englisch-hilfen.de/en/exercises/word_order/sentences3.htm
https://www.englisch-hilfen.de/en/exercises/word_order/sentences4.htm
https://assets.ltkcontent.com/files/middle-school-pronoun-
https://www.eslprintables.com/teaching_resources/teaching_methods/communicative_approach/Personal_Information_Name_Su_580218/
https://www.eslprintables.com/teaching_resources/teaching_methods/communicative_approach/Personal_Information_Name_Su_580218/
https://www.eslprintables.com/teaching_resources/teaching_methods/communicative_approach/Comparitives_A_Communicative__385996/
https://www.eslprintables.com/teaching_resources/teaching_methods/communicative_approach/Comparitives_A_Communicative__385996/
https://www.liveworksheets.com/xy1230637mb
https://tinyurl.com/4ykdes27
https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-a.pdf
https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-a.pdf
https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-b.pdf
https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-b.pdf
https://www.k5learning.com/worksheets/grammar/grade-4-subject-verb-agreement-a.pdf
https://www.k5learning.com/worksheets/grammar/grade-4-subject-verb-agreement-a.pdf
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❖ https://www.k5learning.com/worksheets/grammar/grammar-worksheet-grade-3-

adjectives-0.pdf 

❖ https://www.k5learning.com/free-grammar-worksheets/third-grade-3/adverbs/how-

when-where 

❖ https://www.careerpower.in/adjective.html 

❖ https://www.education.com/game/parts-of-speech-sorting/ 

❖ https://play.google.com/store/apps/details?id=com.sentenceMbsait.sentence 

❖ https://www.scholastic.com/content/dam/teachers/blogs/mary-blow/migrated-

files/simple-and-compound-sentences-1.pdf 

❖ https://www.k5learning.com/worksheets/grammar/grade-3-simple-compound-

sentence-a.pdf 

❖ https://www.k5learning.com/free-grammar-worksheets/third-grade-

3/sentences/simple-compound 

❖ https://www.tinytap.com/activities/g35o6/play/simple-compound-complex-sentences 

❖ https://tr.pinterest.com/pin/639018634641702340/ 

❖ https://worksheetdigital.com/product/possessive-adjectives/ 

❖ https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ES

L)/Possessive_adjectives_and_pronouns/Possessive_adjectives_and_pronouns_ml1867

3an 

❖ https://www.k5learning.com/free-grammar-worksheets/third-grade-

3/pronouns/subject-object-pronouns 

❖ https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ES

L)/Parts_of_Speech/Parts_of_Speech*_Noun,_verbs,_and_adjectives_oz2821824tz 

❖ https://tr.pinterest.com/pin/335588609725018920/ 

 

 

 

 

 

 

 

 

 

 

https://www.k5learning.com/worksheets/grammar/grammar-worksheet-grade-3-adjectives-0.pdf
https://www.k5learning.com/worksheets/grammar/grammar-worksheet-grade-3-adjectives-0.pdf
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/adverbs/how-when-where
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/adverbs/how-when-where
https://www.careerpower.in/adjective.html
https://www.education.com/game/parts-of-speech-sorting/
https://play.google.com/store/apps/details?id=com.sentenceMbsait.sentence
https://www.scholastic.com/content/dam/teachers/blogs/mary-blow/migrated-files/simple-and-compound-sentences-1.pdf
https://www.scholastic.com/content/dam/teachers/blogs/mary-blow/migrated-files/simple-and-compound-sentences-1.pdf
https://www.k5learning.com/worksheets/grammar/grade-3-simple-compound-sentence-a.pdf
https://www.k5learning.com/worksheets/grammar/grade-3-simple-compound-sentence-a.pdf
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/sentences/simple-compound
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/sentences/simple-compound
https://www.tinytap.com/activities/g35o6/play/simple-compound-complex-sentences
https://tr.pinterest.com/pin/639018634641702340/
https://worksheetdigital.com/product/possessive-adjectives/
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Possessive_adjectives_and_pronouns/Possessive_adjectives_and_pronouns_ml18673an
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Possessive_adjectives_and_pronouns/Possessive_adjectives_and_pronouns_ml18673an
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Possessive_adjectives_and_pronouns/Possessive_adjectives_and_pronouns_ml18673an
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/pronouns/subject-object-pronouns
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/pronouns/subject-object-pronouns
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Parts_of_Speech/Parts_of_Speech*_Noun,_verbs,_and_adjectives_oz2821824tz
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Parts_of_Speech/Parts_of_Speech*_Noun,_verbs,_and_adjectives_oz2821824tz
https://tr.pinterest.com/pin/335588609725018920/
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 Indicators of the Difficulty 

❖ Refugee students have difficulties in spelling words with silent letters (knife) 

❖ Refugee students have difficulties in spelling some words with suffix and prefix. 

❖ Refugee students have difficulties to punctuating the four types of sentences( declarative , imperative, 

interrogative, and exclamatory).  

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 
❖ Spell words with silent letters. 

❖ Spell  words with prefixes and suffixes. 

❖ Punctuate well the four types of sentences (declarative /interrogative/ imperative/ exclamatory ) 

Learning Resources  

Visual  and Audio Resources :  

❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  

❖ Student's Book  

❖ Handouts                                  

Additional Resources  

❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

Game  Techniques  

 

E- learning Strategy (audio /visuals ) 

 
Mobile Based  Learning (Mobile apps) 

 
  

Topic Two  

Mechanics and Spelling  
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Procedures of The Topic 

Recognizing students' learning difficulties (Mechanics and Spelling ) 

❖ Identify and discover your students' learning difficulties in mechanics and spelling   through using 

one of these methods:- 
 

First Method :  Silent letters spelling words 

❖  Prepare a list of words with silent letters . 

 k :knife /knob/knee/know/knot/ 

 g:sign/foreign/assign/design/ 

 n:autumn/column/solemn/  

 w:who/whole/ two/write/ wring/answer 

 c:ascent, muscle/sense/science/scissors 

 l:half/talk/ chalk/ would/ should/ could/ walk 

 h: ghost/ what/whether/rhythm/ hour 

❖ Give each student a blank sheet of paper. 

❖ Dictate them words mixed together. 

❖ Check their spelling and discover their difficulty. 

Second  Method :  Suffix and Prefix Spelling 

Words 

❖ Prepare two lists of spelling words with 

prefixes and suffixes each, for example prefixes 

and suffixes words: 

 
❖ Give each student a blank sheet of paper. 

❖ Dictate them the list of words where prefixes 

are mixed with words with suffixes. 

❖ For more recognition, ask the student to circle 

suffix and prefix. 

❖ Check their spelling and discover their 

difficulty.  

Third Method :Punctuating Four Types of Sentences 

❖ Write different type of sentences (declarative /interrogative/ imperative/ and exclamatory) on flashcards 

and distribute them everywhere in the classroom or outside the classroom. 

❖ Play with your students “Scavenger Hunt” to discover their difficulty in punctuation . 

❖ Students start looking for the cards with sentences that are not punctuated. 

❖ Then they read the sentence and punctuate it before giving it to you. 

❖ Student with sentences punctuated incorrectly have difficulty. 

 Suggested sentences: 

❖ Wow it's an amazing scene 

❖ What do you like to eat for the dinner 

❖ What an interesting story this is 

❖ Order the sentences according to their sequence  

❖ The little red bug lands on the yellow flower 

❖ Look It's raining heavily now  

❖ Would you prefer some sugar in your tea 

❖ Get me some please  

❖ We studied Math Arabic English and Science at school didn't we  

❖ Oh no I forget Civics 
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Spelling Words with Silent Letters  

 
❖ Silent letters are letters that are written but not pronounced, and this is one of the trickiest point that frustrats 

the students and causes common mistakes .The question is “Why?”. The answer is: 

❖ "English is weird". 

❖ Tell your student that silent letters in English are not pronounced as in Island  →(I land). 

❖ But they are included when the word is spelled as (is-land) 

❖ So when they are practicing for spelling, they have to tell the words as if the silent letter is pronounced. 

❖ Ask them to list and categorize words with silent letters and then  practice the target language in writing. 

❖ The key to remember  their spelling is practice, practice, practice using the "look ,say, cover, write, and 

check" 

❖  Ask them to link the word with another to help hear  and remember the silent letter 

❖ as sign→ signal 

❖ crumb→ crumble 

❖ Use mnemonic that put the word with silent letters in a sentence with other words beginning with that 

letters. 

❖ Warren  wrestles well. 

❖ I know I can’t knit knickers with a knife on my knee. 

❖ Use games and activities to teach these words with fun. 

 

Remediation Techniques 
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Activity 1 : Shout Out  

❖ This game is highly competitive where it is the 

silent letter face- off. 

❖ After teaching lists or categories  of words with 

silent letters, now it's time for activity. 

❖  Divide the class into  two  teams. 

❖  Tell your students that they have to write and 

shout out words with silent letter depending on 

your instruction. 

❖ When you ask for words with silent "gh 

,"students will directly write words with silent 

gh.  

❖ The first team to run out of words loses,  giving 

the point to the other team. 

❖ Continue giving another silent letters category, 

so students come up with their next set of words 

until you cover all the given lists. 

❖ This game is a game of thinking that motivates 

a student to keep in mind some silent letters of 

words. 

 

Activity 2:  

❖ Veer away from usual stand- and –recite- these-

words procedures and add elements of fun and 

excitement by using games to teach silent letter 

word spelling. 

❖ Let students sit in pairs and give each pair a list 

of words and their homophones. 

❖ Ask the student to prepare a sheet with blank 

spaces away from his partner's eyes. 

❖ Let them choose the words with silent letters and 

its homophone without silent letters and write 

one blank space for each letter in each word as 

follows: 

 Hour/ our        _ _ _ _     /  _ _  _ 

 Know/ no        _ _ _ _  / _  _ 

❖ Now let them ask his/her partner to guess the 

letters after telling the words 

❖  To make the activity harder you may let the 

partner guess the letter and if they guess write  it 

in any blank. 

❖ It should be as if they guess the letter  "o," write 

it on the first blank space. 

❖  At the end they have to know which letter is 

written, but it is silent comparing the two words 

and pronouncing the words correctly. 

 Suggested list: 

 
Tips For Teachers: 

❖ Arrange the lists or categories of words with silent letters on anchor chart and hang it on the  bulletin  

board after asking a student to highlight the silent letter in each of them. 

❖  Students will find this a reminder to keep recognizing these words. 
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Spelling Words with Suffixes and Prefixes 

 
❖ First, your students must know that a prefix is a word part you add to the beginning of the words (root) 

and it changes its meaning, whereas the suffix is a word part you add to the end of the ( root) word and 

it changes the meaning of the root word. 

❖ Knowing the spelling of these words when you recognize its prefix and suffix will be an easy playful 

task . 

❖ Segment words down into smaller parts for example misunderstand  →  mis / understand. When you 

separate the prefix or suffix, the word become more familiar to your students as endless → End/ less. 

❖ Let them before  practice each suffix or prefix spelling separately and then they will find it easy to 

write it linked to the root words. 

❖ You can do word puzzle and games from which you may choose (crosswords acrostics /scrabble and 

boggle) to practice spelling suffix and prefixes words. You can reinforce vocabulary when using 

puzzles. 
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❖ Teach them to check the spelling of this words whether they are familiar or unfamiliar by writing them 

in the air. 

 
❖ Create mnemonics to conquer spelling.  

 

 

❖ Ask them to visualize and think about how the word is spelled; get clear mental picture of the words. 

❖ Use an anchor chart that holds the word parts in column concerning prefixes and suffixes each on a 

chart  and ask students to gather as many words holding the suffixes and prefixes as they can in order 

to fill this chart with tens and tens of words to refer to during the  year. 

 
❖ Use games and activities as a means of learning with fun  . 
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Activity 1:  Sorting Words 

❖ This activity allows the students to practice 

affix words spelling when recognizing the root 

part linked to either a suffix or prefix part. 

❖ Ask your student for a book or magazine 

scavenger hunts. TV gets student to think. 

They have to cut words with the prefixes or 

suffixes. 

❖  Then students have to highlight either prefix 

root or suffix in each word and place it under 

the correct category as shown in the picture. 

❖ They will stick that on pages on The Notebook.  

❖ To complete the list ask student to add more 

words related to each category out of their own. 

❖ They may form their own words from letters 

they cut out of the magazine. 

❖ Not forgetting to highlight the target part, 

students have to tell the words for the other 

classmates to check its correction. 

❖ If they give  thumb up, then the word is correct, 

and students can add it to their lists. 

 
Activity 2 

Catch the Affix: 

❖ All you need for this activity is an affix word 

spelling list and a ball.  

❖ Divide the class into two groups of 3 students 

each and ask one group to come to the front of 

the class with the ball. 

❖ Set a timer for one minute and read the first 

word from the list. 

❖ The student with the ball says and spells the 

suffix or the prefix of the word. If it's correct, 

they toss the ball to another student who spells 

and says the root word. 

❖ The third students in the team will run to write 

the whole word on the board and get a point . 

If it's correct, they sit down and it's the next 

team's turn. 

❖ Repeat until all words of the list are practiced . 

 
Suggested list: 
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❖ The team will lose if they misspelled the word, 

drop the ball ,or the 1-minute time is over. 

 

Tips For Parents : 

❖ Hang everywhere in your house flashcards with some prefixes and suffixes, and daily ask your children 

to give an example on each of his own . Then collect examples they give on a chart in their room . 

Reward  them when they reach  specific  number of correct spelling words. 
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Punctuation For the Four Types of Sentence 

 
❖ Punctuation in writing skill is a foundational need student must focus on, as students struggle 

punctuating the type of sentences because they are never given formal opportunities to practice this 

skill.  

❖ Students must first know the different types of sentences: 

Declarative:  

I have seen a bird flying high. 

Interrogative: 

 Does that  team win the last soccer game? 

Imperative: 

 Go out to the garden and pick some flowers. 

Exclamatory: 

 Wow! What a  surprise to see you! 

❖ Recognizing the sentences guide and highlighting the punctuation each sentence ends with, are easy 

ways for student to punctuate well. 

❖ Writing these sentences on an anchor chart which is put on the little reminder board for students when 

practicing, can get help out of them. 

❖ Use Post-it note on their desks to have a quick revision every day for the punctuation of the four 

sentences. 

❖ You may ask them to text messaging as there are several fake SMS generator online, and students can 

utilize one of these to generate a text conversation between two students and then turn this conversation 

using the four types of sentences into a dialogue with correct punctuation. 

 

❖ There are a lot of games and activities students could be engaged into to recognize 
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Activity 1:  Flipped Classroom 

❖ Flipped learning helps increase student's self-

efficacy, schedules their out of class time 

revising, and thus  leads to effective learning 

achievement (Lai and Hwang 2016)  

❖ Use  flipped learning by setting  students 

research about the four types of sentences 

punctuation to do at home. 

❖  They come to class ready to teach their 

classmates what they have found out. 

❖ Their finding must include examples and 

sentence types with their punctuations . 

❖ Student will love taking control of your 

classroom to teach the rest of the class and 

make presentation with creativity. Using 

PowerPoint here is very effective. 

 
Activity 2:Dice with Types  

❖ Prepare a dice with the four types of sentences 

on its four faces and on the other two faces add 

"Tag question" and” listing items”. 

❖ Divide students into two teams. 

❖ Ask a representative from each team to come 

and roll the dice. 

❖ Their teammates will write 2 sentences with 

their correct punctuation for the dice face up 

and the face one down as well . 

❖ If their sentences are correct and punctuated 

well, they will take two points. If not, it's the 

other team's turn who will correct the mistaken 

sentences , get a point ,and take turns playing. 

❖ The team with the most points wins. 
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Worksheets 
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Theoretical Background on Mechanics and Spelling    

❖ Spelling is considered as a complex skill and an important part of writing process. When spelling 

is good, it means that contributing clear communication is done well. Spelling requires 

knowledge about English language. One of this knowledge is morphemes which are the smallest 

parts of words  that carry meaning and can be free( morphemes stand-alone: play as in playing 

)or bound morphemes that can’t stand alone, as prefixes and suffixes. 

❖  The other critical component for effective writing is mechanics. Mechanics are  standard to 

follow to contribute  a clear communicated ideas. It's considered as important as the writing 

content itself. 

 

Resources 

❖ https://www.brighthubeducation.com/lesson-plans-grades-3-5/99300-activities-for-teaching-silent-

letters/ 

❖ https://www.linguahouse.com/esl-lesson-plans/general-english/silent-letters 

❖ https://www.twinkl.com/resource/amp/t2-e-1685-spell-some-words-with-silent-letters-rules-pack 

❖ https://littlelearningcorner.com/2018/04/puntucation-marks.html 

❖ https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/english/literacy/writ

ing/Pages/litfocusspelling.aspx#:~:text=Spelling%20is%20a%20complex%20skill,communication

%20of%20a%20written%20message. 

❖ https://prowritingaid.com/art/1455/how-to-teach-punctuation-in-school.aspx 

❖ https://www.differentiatedteaching.com/punctuation-activities/amp/ 

❖ https://grammar.yourdictionary.com/games-puzzles-and-worksheets/spelling-word-games.html 

❖ https://teachingwithamountainview.com/teaching-prefixes-and-suffixes/ 

❖ https://teachingwithamountainview.com/teaching-prefixes-and-suffixes/ 

 

 

 

 

 

 

https://www.brighthubeducation.com/lesson-plans-grades-3-5/99300-activities-for-teaching-silent-letters/
https://www.brighthubeducation.com/lesson-plans-grades-3-5/99300-activities-for-teaching-silent-letters/
https://www.linguahouse.com/esl-lesson-plans/general-english/silent-letters
https://www.twinkl.com/resource/amp/t2-e-1685-spell-some-words-with-silent-letters-rules-pack
https://littlelearningcorner.com/2018/04/puntucation-marks.html
https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/english/literacy/writing/Pages/litfocusspelling.aspx#:~:text=Spelling%20is%20a%20complex%20skill,communication%20of%20a%20written%20message
https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/english/literacy/writing/Pages/litfocusspelling.aspx#:~:text=Spelling%20is%20a%20complex%20skill,communication%20of%20a%20written%20message
https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/english/literacy/writing/Pages/litfocusspelling.aspx#:~:text=Spelling%20is%20a%20complex%20skill,communication%20of%20a%20written%20message
https://prowritingaid.com/art/1455/how-to-teach-punctuation-in-school.aspx
https://www.differentiatedteaching.com/punctuation-activities/amp/
https://grammar.yourdictionary.com/games-puzzles-and-worksheets/spelling-word-games.html
https://teachingwithamountainview.com/teaching-prefixes-and-suffixes/
https://teachingwithamountainview.com/teaching-prefixes-and-suffixes/
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Indicators of the Difficulty 

❖ Refugee students  have difficulties remembering uncommon words that they learn as they don’t have the 

opportunity to use them. 

❖ Refugee students  have difficulties in using suitable words for describing pictures. 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Use word clusters to remember uncommon words. 

❖ Use context to remember unfamiliar words. 

❖ Use suitable words to describe pictures. 

Learning Resources  

Visual  and Audio Resources :  

❖ Models- Flash  Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  

❖ Student's Book  

❖ Handouts                                  

Additional Resources  

❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos - Computers - Websites 

Intervention Strategies 

Game  Based Learning 

 

Questioning 

 
Puppets based Learning 

 

Mobile Based Learning : Mobile Applications 

 
Cooperative learning strategy 

 

Role- Play 

 

Topic Three  

Vocabulary Difficulties  
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Procedures of The Topic 

Recognizing students' learning difficulties (Vocabulary  ) 
❖ Identify and discover your students' learning difficulties in vocabulary  through using one of these methods:- 

 

First  Method : Building Block 

 

❖ Write  down a word in a block and ask the 

students  to search and collect the blocks 

containing the words  related to  that word. 

 

Second  Method : Use suitable words for describing 

pictures 

 

❖ Introduce the  picture to your students. The picture is 

about ( day in the park). 

❖ Divide the students into groups. 

❖ Ask them to look at the pictures and write the words 

they know. 

Ask students to write the words in a list and discuss it 

with their groups.  
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Game Based Learning  

❖ Using games helps sixth  grade students to remember words . 

❖ Practice certain activities, exercises, and games can help students overcome any difficulties they face in 

vocabulary. 

❖ Introduce the activities in interesting way by using videos and pictures .  

❖ Games provide a playful environment in which learners follow prescribed rules as they strive to attain a 

challenging goal. Games can be a way for students to be active learners. The game helps the teacher to create 

contexts in which the language is useful and meaningful. 

❖ Teachers can use different games to help students  overcome any difficulties they face in vocabulary . 

(1) Here are some examples of games and activities , teachers can use  to help students 

remember and use vocabulary . 

❖ The teacher presents the new vocabulary to students. 

❖ Say the word aloud and have the students repeat the word.  

❖ For visual support, display the words and their definitions for students to see, such as on a word wall, flip 

chart, or vocabulary graphic organizer. 

❖ Showing pictures related to the word can be helpful, too. 

❖ Allow time for students to reflect on what they know or don’t know about the words. 

❖ Read the text you’ve chosen. You can read it to your students or have students read on their own (either a 

printed version or by listening to an audio version). 

❖ Ask students to repeat the word after you’ve read it in the text. Then remind students of the word’s definition. 

If a word has more than one meaning, focus on the definition that applies to the text. 

In groups, the teacher will make the students practice what they have learned through using a variety 

of games for example: 

Tic Tac Toe Game 

❖ The teacher draws the basic Tic Tac Toe grid on the board. 

❖ Then, put different letters in each of the nine squares. 

❖ Students are divided into teams. 

❖ Each team selects a square and name three words that begin with the letter. Then, they put one word of the 

three in a sentence. 

❖ If a team can think of all three words under a set time limit, then they can mark their X or O in the spot. Then, 

the other team selects a square that has a different letter and tries to perform the same task. 

❖ The team who gets three Xs or three Os in a row first wins the game. 

          Vocabulary Dice Game  

❖ In their turn, each student picks a folded card from the box and is given a dice. 

❖ Each student rolls the dice and unfold the card. If they can correctly put the word in a sentence from their 

own, they receive points according to the number on the rolled dice. 

❖ Time for answering is 20 seconds. 

 

 

Remediation  Techniques 
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Word Family Game 

The Game: 

❖  This fun vocabulary game requires students to rhyme and think of new words. It can be played with 2 players 

or even a group. 

How to Play: 

❖  Choose one word to start with, and then everyone needs to write as many words that rhyme with that word. 

For example if the word is "Mat", answers could be: cat, sat, rat, pat etc.  

❖ If you are playing in the car or on the go, you can do one word at a time.  

❖ If you have paper, then start with a list of words and go through them all with a timer.  

❖ The person with the most words wins. 

There are different vocabulary activities that teacher can use with their students: 

 Activity (1): Word Train 

❖ The teacher divides the blackboard into two 

sections, left and right. 

❖ Then, he\she writes 10 vocabulary words in 

each section. 

❖ After this, he\she divides the students into two 

groups. 

❖ Upon the teacher’s instruction, the first student 

from each group approaches the board (each in 

their separate section) and chooses a word for 

the student behind them to define and put it in a 

sentence from their own. 

❖ Once the second student answers correctly, the 

first student erases the word and goes at the 

back of the line, while the second student comes 

to the board and chooses a word for the third in 

line. The first group that manages to erase all 

the words in their section wins.  
 

Activity (2): Word Searches 

❖ Word searches are a great way to practice word 

families. Here are some word searches with few 

words that are essential  for students. 

 

Activity (3): Do grocery shopping together 

❖ Ask your students  to create a short list of 

groceries that they need to buy every week, 

including their personal wishes (chocolate, 

treats, and other).  

❖ And, if the students can’t write yet, ask them to 

create the same list but in pictures and then tell 

you what they have drawn. 

Activity (4):  Creating new words 

❖ This activity  will help to develop logical thinking 

and enhance students'  writing skills in vocabulary.  

❖ Prepare several cards with short words (3-5 letters), 

then show them to your students and ask them to 

come up with two or more other words that consist 

of the same letters. 
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❖ Help them to write what they want . 

  

Online quiz 

❖ The teacher gives the students an online quiz on the vocabulary learned to assess their understanding created 

via Quizalize.com. 

❖ Students access the quiz through the link the teacher shares with them. 

❖ They play the quiz individually. 

❖ After answering each question, students receive immediate feedback with the number of points earned and 

the time taken to answer. 

❖ After completing the quiz, each student receives his score and the number of stars he got. 

Categories Game  

❖ Have students draw six columns on their paper and write a category at the top of each column.  

❖ Choose  categories that fit what students have been studying in class or go with some basics. Popular 

categories include food, names, colors, furniture, animals  and clothing. 

❖ Choose a random letter and write it on the board.  

❖ Give students  enough time to write down a word for each category that starts with that letter.  

❖ Repeat  with new letters as many times as you like. 

This game can be used online through the following steps:- 

❖ Click on the following link : https://wordwall.net/resource/5432019/categories 

❖ After clicking , the game starts , and you will see the following screen :  

https://wordwall.net/resource/5432019/categories
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❖ You will be asked to find the match. 

   

❖ Then you will be asked to match   

 

❖ You will find balloon pop, you ask to drag the suitable balloon on the category. 
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❖ The game also includes puzzle  such as cross word 

 

❖ The game also includes quiz  consisted of (11) tasks : 

 

❖ Encourage students to practice this game at home . 

❖ The first one to finish deciphering all the words wins. 
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What Am I Thinking Of? 

❖ Pair students  up and have them think of an object such as : 

 
 

❖ Each student  should write 5-10 words describing the object on a piece of paper. When you call time, the 

students  swap papers and try to figure out what the other person described. The first team to have both words 

guessed correctly wins. 

 

Using Mobile Applications 

 

 

 

 

 

Free Odd One Out Game. 

❖ Find the item which doesn’t belong to the group, is different from the others and is not like the others.  

❖ Free children game find the odd one out. The child needs to pick the symbol which is not like the others 

and does not belong to the category.  

❖ The student  needs to find out what the pictures have in common and find out which image is different 

from the other images. 

❖ This odd one out game is free and fully functional. Game includes images from more than 15 categories. 

❖ A child can play by himself. 

❖  The game is excellent and educational. 

❖ This children educational game enhances your child’s cognitive, language and visual differentiation skills. 

The child learns and recognizes new objects names. 

Using mobile apps for overcoming any difficulties in using  Vocabulary 
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❖ How to play? 

❖ The game has two difficulty levels: 

 

❖ Level 1 - All symbols are identical except for one. Pick the item which is different from the others. 

❖ Level 2 - All symbols are from same category except for one. Find the item which does not belong to the 

family. 

❖ After correcting answer a fun animation comes up. 

❖ After few correct answers the games moves to next level with more cards. 

❖ Write the name of this game on play store and then install it. 

❖ Click on the following link and enjoy playing this game: 

https://play.google.com/store/apps/details?id=com.weplaywelearn.different. 

 

 

Tips 

❖ You can use these apps to help you remember words  such as :- 

 

❖ https://play.google.com/store/apps/details?id=ru.mokhin_tech.fourthextra 

  

❖ https://play.google.com/store/apps/details?id=com.worldchip.bbpaw.logic.magiccube 

https://play.google.com/store/apps/details?id=ru.mokhin_tech.fourthextra
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Using online games helps sixth grade students to use words for describing pictures such as: 

❖ First write ( English Vocabulary Games) on google store. 

❖ Click on the following link:  

❖  https://play.google.com/store/apps/details?id=tienjoneey.com.english_vocabulary 

❖ Download it and enjoy using it. 

  

Overview  

❖ This app will help you learn English Vocabulary with play games by pictures. 

❖ Play games is the best way to learn and remember English Vocabulary. 

❖ If you are looking for an app to learn English vocabulary, this app is a free app to help you learn English 

vocabulary with play game by pictures. 
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Worksheet (1) 

 

https://www.liveworksheets.com/zg1544728zm 

 

 

Worksheets 

 

https://www.liveworksheets.com/zg1544728zm
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Worksheet (2) 

 

https://www.liveworksheets.com/ff1497926oz 

 

https://www.liveworksheets.com/ff1497926oz
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Worksheet (3) 

 

https://www.liveworksheets.com/vn1523973zs 

 

https://www.liveworksheets.com/vn1523973zs
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Worksheet (4) 

 

https://www.liveworksheets.com/oh1339944iz  

Worksheet (5) 

 

https://www.liveworksheets.com/nh2587089iv 

 

https://www.liveworksheets.com/nh2587089iv
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Theoretical Background on  Vocabulary   

❖ One sort of learning through meaning-focused input is vocabulary learning through 

writing . In order to obtain reasonable comprehension and success at guessing from 

context, learners would require at least 95% coverage of the running words in the input. 

Writing  and vocabulary knowledge have a strong relationship.  

 

 

Resources 
❖ Abdel-Rahman, E. A. G. (2021). Using gamification for developing EFL vocabulary learning and 

motivation among freshmen students at faculty of education (Unpublished Master’s Thesis, 
Benha Faculty of Education, Egypt).  

❖ https://eslgames.com/no-prep-warm-up-activities/ 
❖ https://quizizz.com 
❖ https://www.understood.org/en/articles/how-to-teach-vocabulary-words 
❖ https://www.liveworksheets.com/zz1336680kg 

❖ https://www.liveworksheets.com/cv2317938cc 
❖ https://www.liveworksheets.com/sh2091205qb 
❖ https://www.liveworksheets.com/zg1544728zm 
❖ https://www.liveworksheets.com/ff1497926oz 

❖ https://www.liveworksheets.com/vn1523973zs 
❖ https://www.liveworksheets.com/nh2587089iv 

 

 

 

 

 

 

 

 

 

 

 

 

https://eslgames.com/no-prep-warm-up-activities/
https://quizizz.com/
https://www.understood.org/en/articles/how-to-teach-vocabulary-words
https://www.liveworksheets.com/zz1336680kg
https://www.liveworksheets.com/zg1544728zm
https://www.liveworksheets.com/ff1497926oz
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 Indicators of the Difficulty 

❖ Refugee students  have difficulties in  writing  using various pattern of organization (e. g  process, cause 

effect, comparison). 

❖ Refugee  students  have difficulties in  writing  topic sentence (introductory sentence in the paragraph. 

❖ Refugee  students  have difficulties in  writing  supporting details in the paragraph. 

❖ Refugee  students  have difficulties in  writing  concluding sentence in a paragraph. 

❖ Refugee  students  have difficulties in  changing simple sentences into compound and complex 

sentences. 

Learning Outcomes 

By the end of this topic, sixth  grade students   will be able to: 

❖ Write using various pattern of organization (e.g process, cause effect, comparison). 

❖ Write topic sentence (introductory sentence) in the paragraph. 

❖ Write supporting details in the paragraph. 

❖ Write concluding sentence in a paragraph. 

❖ Change simple sentences into compound and complex sentences. 

Learning Resources  

Visual  and Audio Resources :  

❖ Models-Flash Cards and Pictures 

❖ Visual  and Audio aids 

Paper Resources :  

❖ Student's Book  

❖ Handouts                                  

Additional Resources  

❖ Common Classroom materials 

Electronic Resources: 

❖ Mobile applications  

❖ YouTube videos-Computers - Websites 

Intervention Strategies  

Game  Techniques :Cause and effect game  

 

E- learning Strategy (audio /visuals ) 

 
Brainstorming  

  

 

cause-and-effect Jeopardy!  

Topic Four  

Organization Skills  

https://jeopardylabs.com/play/cause-and-effect
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Procedures of The Topic 

Recognizing students' learning difficulties (Organization Skills ) 

❖ Identify and discover your students' learning difficulties in organization skills   through using one of 

these methods:- 
 

First Method :   Quiz their Pattern of Organization 

❖ Make an MCQ estimation for students concerning 

pattern of organization. 

❖ The estimation consists of several questions with 

multiple choices. These choices represent the 

pattern of organization as the following: 

a) cause and effect  

b) process steps  

c) compare and contrast 

d) problem and solution  

e) description  

f) chronological order 

❖ Write the following sentences on the sheets of , and 

distribute them to the students to choose the best 

answer for each: 

Organize data and time. 

❖ Present details or examples to help imagine or draw 

a picture. 

❖ Present a situation with a conflict and end up with a 

resolution. 

❖ A step-by-step making a cup of tea. 

❖ Because the weather is good ,the trip is held to the 

beach 

❖ My friend's apartment is different from mine. 

❖ When I go to the supermarket, I look for the items 

,check the prices, choose the best, and pay at the 

counter. 

❖ How to improve your level in English when you're 

weak. 

Second  Method :  Topic Sentence 

❖ In order to estimate writing topic sentence for the 

students, the best way is to give students some 

topics and ask them to write a topic sentence or 

introductory sentence that introduces the topic 

when writing a paragraph about suggested topics. 

a) duties you perform at home 

b) daily routine 

c) describing a forest 

d) a problem with a friend  

e) process steps to make pizza 

f) comparing two people 

g) how to pass the final exam 

❖  Check the writing and discover their difficulties. 

Third Method: Supporting Details 

❖ Use the students previous writings for the topic or 

introductory sentence . 

❖ Ask them to use the previous sheets of paper to 

write supporting details for the topic sentence 

they wrote before. 

❖ Students must give more than two details for their 

topic sentence. 

❖ Check the writing and discover their difficulties. 

 

 

▪  

Fourth Method: Concluding Sentence 

❖ Following the same steps of previous method, ask 

students  to use again the same sheet of paper they 

wrote the topic sentence and then supporting details 

on, in order to complete writing the paragraph 

concluding sentence. 

❖ If the students struggle writing the first two part of 

the paragraph you can give your student a paragraph 

missing the concluding sentence and they have to 

fill it in. 

Suggested paragraph: 

Going on a trip is exciting but it needs preparation. , 

decide which place you have to go to . Second, 

prepare food ,water , fruit ,and soft drink , then join 

riding the same bus on the  road 

Fifth Method: 

❖ Write 6 pairs of simple sentences on the board 

with joining words in parenthesis . 

For example 

1) The man went to the farm to work. Nobody 

was there to help him (but) 

2) I choose a red car. My friend chooses the 

white car (and)  

3) There is not enough food. We have to prepare 

some for dinner (so) 

4) The family stayed at home. There is a big 

storm outside (because)  

5) The teacher came to the classroom. The 

student stood up (when)  

6) He was watching TV. The Bell rang (as)  
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………………………………………………. 

………………………………………………. 

………………………………………………. 

❖ Check your students' writing their concluding 

sentence and discover their difficulty. 

❖ Ask the students to change the first three pairs 

into compound sentences and the last three into 

complex ones  using the joining words. 

❖ After students finish their writing check their 

difficulty. 

 

 

❖ Patterns of organization are used to show how details of a paragraph are related. This relation helps understand 

what the writer is thinking of while writing, so the message will reach clearly and structured well through the 

building facts and ideas presented to help your 6th grade recognize them easily . 

❖ First, you have to identify the main idea for writing a paragraph . For example, if the topic is about sequence, 

let students ask sequence of what?  

❖ Recipe? Steps of jobs ?Events ? Then after identifying the main idea, come to the details that support this main 

idea using transitional words . 

 

 

 For cause: since because  

 For effect :so  

 For the process: first ,second , last  

 Compare :both 

 Contrast: but 

 

 
❖ To show the relationship between ideas within a sentence,  ask students to list ideas related to the topic they 

are writing about by sharing their peers with ideas that are inspiring to use in the paragraph. 

❖  That is all done by brainstorming through which you can allow students to fix the related specific ideas and 

eliminate that odd one. After that  you will reach with your students to the best mind map that organizes their 

thoughts  in an intuitive way, Then using the transitional words, as a tool, will  join them efficiently to come 

out with an interesting written task. 

❖ Use anchor charts to clarify ideas related to comparison, cause,  effect ,process, so students can get help from 

when writing them. Then use activities that ease this task. 

 Remediation Techniques 
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Activity 1  

❖ Divide students into groups and ask each group 

to choose a topic they like to write about, for 

example: compare and contrast between two 

friends or items, causes and effects of  problem 

between friends and its solution, steps in  

process to make a cake . 

❖ Tap up the board three titles cards as shown in 

the pictures. 

❖ Prepare two or three cards holding ideas related 

to the topics chosen  and mix them randomly 

so each group will come and read them in order 

to  grab the idea related to the topic they have 

chosen before. 

❖ Let each group tap up  the cards and the related 

pattern of organization. 

❖  Now it's their turn to write and complete with 

their own one. 

❖ Give students of each group a white card and 

ask them to discuss among each other to add 

more ideas similar to the ones on the tap up 

cards. 

 
❖ Give some help if student struggle, and if the 

idea is correct, let them tap it up under its related 

one. 

❖ The group that  wins, is the one that can collect 

and write  too many ideas correctly. 

❖  Ask each group to read  the other groups' 

writing. 

 

Activity 2:Creating a Paper Chain  

❖ This activity could be played for various 

pattern of organization.  

❖ You can ease teaching “cause and effect “ but 

whatever the pattern of organization is, it will 

be useful.  

❖ Hand out pieces of foldable paper of different 

colors to the class after dividing them into 

pairs. 

❖ Next, the pairs work together to  come up with 

four different” cause and effect” events to 

record on the paper for example:  

"The bird sat on the nest "cause” The baby 

birds hatched out of eggs “affect “ 

Or 

It's started to rain cause We took our 

umbrellas effect  

❖ Once the pair has finished the papers they mix 

them up, place them in an envelope and write 

their names on the front. 

❖ The next day, play scavenger hunt with your 

students to look for others’ pair envelopes, 

open them, watch “cause and effect” papers 

and create a paper chain  looping together a 

cause and an effect with fun . 

 

❖ This can be used to make a chain for steps in 

process , problem solution, or similarities and 

differences. 
❖ Then ask them to write on their notebook the 

sentence joining them now with transitional 

signals as: so, as a result, because ,since ,for….. 
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Tips for Teachers: 

❖  When students come to writing, they gather all 

the information thought  in the previous three 

skills: listening ,speaking, and Reading ,and fill 

it up in the writing pieces .So good  readers, 

listener, or speakers are surely good writers. 

Tips  

❖   When choosing some topics to write about , try 

to include some which are related to theme of 

values as honesty, cooperation,…….. 

Remember that you are raising up a human 

being before raising up a learner. 

 
file:///C:/Users/master/Downloads/causeeffect2_WBMBD.pdf 

 

 

  

file:///C:/Users/master/Downloads/causeeffect2_WBMBD.pdf
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Writing a Paragraph  

Topic sentence ,Supporting details and Concluding sentence 
❖ As writing is considered to be the final result for the other three skills taught, it depends, to be achieved  

well, on many combined  factors .For this, you will find more struggling writer who just don't seem to 

be growing, as reluctant writers who don't get much writing completed, or they misunderstood a well-

organized piece of writing Format such as: a topic sentence, supporting details ,and concluding 

sentence of a paragraph 

❖ To help those struggling writers ,you have to follow up some ways:   

❖ You can give a writing instruction for short or mini lessons, for example: how can writers introduce a 

topic about favorite food? or how can you support topic ideas of why you love Math? Or how do you 

end a topic about spending a day full of fun?  

❖ As students become better writers with practice for daily topic in separation. 

❖ Then try to lessen the time you talk and cut it down to the student to write and implement what was 

taken in the lesson. 

Teacher's talking time < student's writing time. 

❖ Master with the students one part of a paragraph well (topic sentence before moving to another) as 

children will mix skills if taught together and will never really master them. 

❖ Try to exemplify the skill you are teaching and show what  good writing looks like before asking them 

to write their own ,as readers make the best writers. For example, if the topic is about cause and effect 

of losing time,  give your students  a topic sentence as:” Losing time is parallel to losing success in 

life, and that has two causes and two resulting bad effects.” 

❖ Use an anchor chart that can be considered  as a reference to go back to for paragraph parts when they 

are writing independently, as they forget and need a visual reminder. 

❖ Allow students at the beginning to choose what they like to write about since invested and excited 

writers will learn and overwhelm practicing the target skill better. 

❖ Then later, you can instruct the topic you want them to write about and they follow your direction . 

❖  Give students a chance to learn from one another and improve their writing when you motivate them 

to share writing with a partner (pair writing) . They must set goals before starting to share writing. 
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❖  Use flash cards , play games with dice ,try an activity outdoor, make the writing task a competition 

with gained and lost points. 

Activity 1 :Matching                                                                

❖ If you are teaching your students how to write 

a well-organized paragraph, then you have a 

probably thought of a strong topic sentence that 

must give a decent overview of what the rest of 

the paragraph will be about. It must tell about 

the topic and must be controlled by the 

required data given  as: cause and effect, 

problem solution ,…… 

❖ To teach this without letting students get bored, 

use this exciting activity. 

❖ Photocopy many well  written paragraphs from 

Student textbook or any non-fiction books. 

❖ Cut them up so that the topic sentences are 

separated from the rest of paragraphs. 

❖ Divide the students into two teams: the first 

having the paragraph missing the topic 

sentences and the other having the cut topic 

sentences . 

❖ Ask a student to mill around the room and look 

for the matching part amongst the other 

students. 

❖ After 10 minutes ask a student to share  read 

their full own paragraph to the other classmates 

and reflect on the following question : 

❖ What attributes to good topic sentence share 

❖ How could you tell what topic sentences went 

with what paragraph?  

❖ What is it like to read a paragraph without a 

topic sentence? 

Activity 2: Creative Topic Sentence  

❖ This activity is a friendly competition to choose 

writing a creative topic sentence . 

❖ Divide students into small groups . 

❖ Tell them that they are competing to write good 

topic sentences. 

❖ Make a score sheet on your board and choose a 

committee of the 3 students in addition to you to 

be the judges. 

❖ Shout out a topic ,for example( recycling or pet 

animals)  

❖ The teams have 3 minutes to discuss with each 

other and come up with a captivating topic 

sentence. 

❖  After students submit their sentences, judges 

should confer to select the winning sentence to 

get a point for that round. 

❖ You can continue playing through at least 10 

topics or until you find that your students 

recognize and practice writing creative topic 

sentences. 

❖ Help when they struggle in one of the given 

topics. 
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Activity 3: Detailed Tree 

❖ The central message of the story is the main 

idea. It is the tree trunk where the details are 

the branches of the tree that originate from this 

main idea and support it. 

❖  You can play with your student asking: “Does 

it belong?” 

❖ Identify the main idea for a topic you choose 

with your students such as:” There are three 

fun ways you can choose to spend your leisure 

time during the holiday .” 

❖ Ask your students after dividing them into 

pairs or groups of three or four to just think of 

ideas related to the main idea and can support 

it well. 

❖ Give them 5 to 10 minutes to prepare their 

ideas, then ask each group to read his own.  

❖ When each sentence is read, the other students 

give thumb up/ down depending on whether 

the details belong or not. 

❖ Then use a tree visual where the main idea of 

the topic is written on its trunk .Students whose 

details are accepted will create a branch for 

tree. 

❖ For more challenge, ask your student to write 

the topic main idea and supporting details 

using transition words on their notebook.   
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Activity four: Relevant Details 

❖ Provide a prompt or ask a student to brainstorm 

ideas for paragraphs. 

❖  Give each students a Lego piece. 

❖ Tell them that you need them to build using 

these Lego pieces . 

❖ After choosing the topic, you can tell them  an 

idea or you may review with them practicing 

the main idea for the topic given, for example 

“Your preferable season “ 

❖ Have students create relevant details with the 

transition words and present each for another 

classmate if they accept it, and they have to tell 

why they accept or reject it and if the transition 

word helps with the flow. 

❖  The writer students will build using the LEGO 

piece. You may separate tha Pieces by colors. 

❖ If the details are irrelevant, then another 

classmate will help making it relevant  in order 

to complete the LEGO building task. 

❖ Use a rubric to  assess  paragraph writing and 

help students. 

 

 

     
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Reading_comprehension/Id

entify_main_idea_and_supporting_details_ft2286084of 

 

https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Reading_comprehension/Identify_main_idea_and_supporting_details_ft2286084of
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Reading_comprehension/Identify_main_idea_and_supporting_details_ft2286084of
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Activity 5:  Compare with Originals 

❖ A closing or concluding sentence of a 

paragraph should accomplish the main point  

restating the topic, summarizing the main 

points, and providing a feeling or an opinion. 

❖ To practice writing a good closing, print out  

some paragraphs that you would like to use and 

cut off their closing sentence. You will need 

this sentence later, so save them.  

❖ Then offer them the missing ending paragraph 

,so students can write their own concluding 

sentences using one of the main points 

mentioned above. 

❖  After they complete their own conclusions, 

hand out the original cut of closing sentences, 

and allow students time to compare and 

contrast . 

❖  Focus with them on what things the authors 

have included in his conclusion and why and 

how the original sentence does or doesn't act as 

theirs.  

Activity 6:   Follow Anchor Chart 

❖ Students may be able to write a topic sentence 

and star ideas with details, but when it comes  

to add a conclusion sentence it is almost like 

they have run out of steam. Scaffolding 

practice using all the paragraphs used in 

recognizing the main or topic sentences or all 

the supporting details will be beneficial. 

❖ To give students practice conclusions drawings 

, put all the pieces of writings of previous 

activities in a paper bag. 

❖ Ask students to come in pairs and pick one 

piece of writing  (missing conclusion), and 

have discussion between each other to 

conclude the closing. 

❖ Students will write a closing and read it to the 

other classmates. Following the  Anchor Chart 

given is important . 

❖ If they make a thumb up, then the paragraph is 

full and it just need proof reading to gain a 

point. 

❖ And if not, the pair will put the piece of writing 

back in the bag, or they get help to adjust it 

well. 

❖  You can ask editing or proofreading each 

paragraph ending for some mechanic, 

grammatical or structural mistakes, omitting or 

replacing some words with synonyms or with 

other vocab words. 
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https://www.liveworksheets.com/dc1857506ly 

 

 

https://www.liveworksheets.com/dc1857506ly
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https://www.liveworksheets.com/zu1246407kt 

Simple Compound and Complex Sentences 

❖ One of the most important aspects of teaching grammar is showing students how grammar is related to 

Reading and Writing. 

❖ For sentence structure depends on nouns, verbs , adjectives, adverbs, preposition, grammatical 

concepts taught as single but recognized as a group of words that form a sentence. 

❖ Student should spend time applying their knowledge of sentence structure . 

❖ Focus on the subject and verbs since students can modify their sentences when they identify these in 

the clauses. 

❖ Writing sentences must start with the simple one to be written correctly before coming to compound 

and complex ones. 

❖ Modeled writing is a great way to help demonstrate to students how to write correct simple sentences. 

Then choose two related simple sentences such as: summer vacation day are a lot of fun. Hot weather 

bothers you . 

❖ Give them a list of conjunctions (and ,so, but, or, …… ) and ask them to use one  to join the two simple 

sentences with: 

❖ Summer vacation days are a lot of fun, but hot weather bothers you. 

❖ Conclude with them that  

❖ compound = simple_ conjunction _simple . 

❖ Introduce subordinating conjunction to the students in a list  

❖ (because, after, before ,when while, as) 

❖ Tell your students that a complex sentence is a multi-clause( two clauses: dependent and independent 

)with  a connective. 

❖ independent - connective - dependent  

Example 

❖ I went to the doctor because I was sick  

❖ Whereas the  simple sentence is made out of a single clause : 

❖ Last week, I went to the doctor  

❖ Watch   this video given below for a simpler  explanation with your students then give your students 

who sit in pairs time to form complex sentences of their own working cooperatively . Then play the 

https://www.liveworksheets.com/zu1246407kt
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video again and discuss: revisit the sentence you wrote :does it qualify as a complex sentence? Why? 

Or Why not ? 

❖ Ask students to modify it with their partner. 

❖  Use fun activities to add more simplicity for writing sentences. 

 
https://youtu.be/kfwq5FQmpPU 

 

Activity 1:  My Compound Sentence 

 
❖ Compound sentences are extremely common in writing, so it is very important to know how to use 

them correctly. 

❖  Remind your student that the easiest way to remember the seven coordinating conjunction that join 

two simple sentences to form a compound sentence is to use the acronym: 

FANBOYS   

❖ For ,and, nor, but, or , yet,  so 

❖ Divide your class into two teams. 

❖ Give each student three blank index cards to write one simple sentence with a subject ,verb, and a 

single idea. 

such as : 

❖ English is an interesting subject. 

❖ I like to speak English. 

❖ The Internet can help you learn English. 

❖ Ask a student from each team to come and choose one of the index card( each has a coordinating 

conjunction on ) 

❖ Fan them out, so students will choose without seeing what's on them. 

❖ Students will go back to their team to use this index card with the conjunction on , in order to combine 

the simple sentences their teammates wrote and make compound sentences. 

❖ Give your teams one minute and then ask them to read the sentences aloud and win a point for each 

compound sentence written correctly. 

❖ Repeat the game until they practice well writing a correct compound sentence.  Give a prize to the team 

with the most correct compound sentences . 

 

https://youtu.be/kfwq5FQmpPU
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Activity 2:  Complex Sandwich 

 
❖ Encouraging students to write a complex sentence can be a challenge. 

❖ This activity will turn writing sentences with its three types into your students' heads a lot of fun. 

❖ Using a visual will make it easier for students to extend a sentence.  

❖ Much like a sandwich, a complex sentence requires a start and an end bread and an extra bit in the 

middle( the filling ). 

❖ Present on the board a picture of sandwich or hamburger to get help writing their sentences on . 

❖ Starting with the simple sentence use the five "Whs" Who? What? When? Where? Why? 

❖   Help your struggled students to stretch their sentence, for example : 

❖ Who? My little brother. 

❖ Doing what? My little brother eats a cake  

❖ When? At lunch time my little brother eats a cake. 

❖ Where? At lunch time my little brother eats a cake in the kitchen. 

❖ Why? At lunchtime my little brother eats a cake in the kitchen because it's yummy. 

❖ The “why” class is the filling of the sandwich. The five "Whs" can be turned into a momery game.  

❖ You can add "and what ","but what" ,or" so what "to form compound sentence in place of “why”. 

❖ You can play the sandwich game with them by providing the bread of the sentence yourself and ask 

your students to only add "the filling" 

For example  

❖ I went to the park:" bread"  

❖ because it's fun playing with the friends :"Filling" 

❖ Give bonus points for any extra filling to make the sandwich tastier. 

❖ For example: 

❖ I went to the park with my brother and played football there because it's fun. 

❖ Adding Extra Filling will improve the flow of writing and challenge here will activate their enthusiasm 

to write more and more .The tastiest sandwiches with more filling will be rewarded . 

Tips for Parents: 

❖ Practice, using the sandwich activity with your children, the way to write sentences. You can divide 

the family members  into Whs representatives ,i.e. someone represents “who”, other “what” another 

“when”, and so on . Play the sentence formation game with them for each will give the part he or she  

responsible for, and make as many sentences as you can everyday. 
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Worksheet (2) 
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https://www.liveworksheets.com/nq2649139do 

 

 

https://www.liveworksheets.com/nq2649139do
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Worksheet (3) 

 
https://www.liveworksheets.com/nj1916056zj 

 

https://www.liveworksheets.com/nj1916056zj
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 Worksheet (4) 

 

https://www.liveworksheets.com/nh1585855hy 

 

https://www.liveworksheets.com/nh1585855hy
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Worksheet (5) 

 

https://www.liveworksheets.com/sj2684280go 

 

https://www.liveworksheets.com/sj2684280go
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Theoretical Background on Organization Skills    

❖ The organization method chosen in  any writing piece is as important as it's content. 

❖ Without a clear organizational pattern the readers of the writing piece find it difficult to 

understand its objective, become confused ,and lose interest . 

❖ H/she can draw connection between the details and the topic or main idea . In addition to that 

,when writing, the structure keeps you focus when you plan and perform a piece of writing. 

 

Resources 
❖ https://www.weareteachers.com/cause-and-effect-lesson-plans/ 

❖  

❖ https://www.twinkl.com/resource/amp/complex-sentences-worksheet-nz-e-1640144819 

❖ https://notsowimpyteacher.com/2017/04/10-ways-to-help-struggling-writers.htm 

❖ https://study.com/academy/lesson/topic-sentence-games-activities.html 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.weareteachers.com/cause-and-effect-lesson-plans/
https://www.twinkl.com/resource/amp/complex-sentences-worksheet-nz-e-1640144819
https://notsowimpyteacher.com/2017/04/10-ways-to-help-struggling-writers.htm
https://study.com/academy/lesson/topic-sentence-games-activities.html
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This part includes some exercises which help teacher to integrate 

language skills ( listening , speaking , reading and writing) to get 

comprehensive learning process 

 

 

Summative Assessment 

 



 

379 

 

Exercise (1) 
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Exercise  (2) 
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https://www.liveworksheets.com/ro1228742jf 

 

 

https://www.liveworksheets.com/ro1228742jf
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Exercise  (3) 

 



 

383 

 

 

https://www.liveworksheets.com/ry1468972id 

 

https://www.liveworksheets.com/ry1468972id
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Exercise  (4) 

    

 
https://www.liveworksheets.com/gv2730269mq 

https://www.liveworksheets.com/gv2730269mq
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Exercise  (5) 
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https://www.liveworksheets.com/bv1997051hc 

 

https://www.liveworksheets.com/bv1997051hc
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Exercise  (6) 

 

https://www.liveworksheets.com/rj1440281pi 

 

https://www.liveworksheets.com/rj1440281pi


 

388 

 

Exercise  (7) 

 

 https://www.liveworksheets.com/el2486953qk 

 

https://www.liveworksheets.com/el2486953qk
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Exercise 8 

 

https://www.liveworksheets.com/lj3167209vz 
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Exercise 9 

 
https://www.liveworksheets.com/kv1543570gd 

 

https://www.liveworksheets.com/kv1543570gd
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Exercise 10 

 
https://www.liveworksheets.com/nv2145591gh 

 

https://www.liveworksheets.com/nv2145591gh
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Exercise 11 
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https://www.liveworksheets.com/xh438649de 

 

https://www.liveworksheets.com/xh438649de
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12 Exercise 

 
https://www.liveworksheets.com/zl2635540rk 

 

https://www.liveworksheets.com/zl2635540rk
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Exercise 13 
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https://www.liveworksheets.com/sh3082561qz 

 

https://www.liveworksheets.com/sh3082561qz
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Exercise 14 

 
https://www.liveworksheets.com/uz2603773ut 

 

https://www.liveworksheets.com/uz2603773ut
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15 Exercise 

 

https://www.liveworksheets.com/pd3167733qg 

 

https://www.liveworksheets.com/pd3167733qg
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Individual Treatment Plan Model 

Student's Name:--------------------- Age:----------------- Class:------- 

General Difficulty:---------------------- 

Sub-Related Difficulties:------------------------ 

❖ -------------------------------------------------------------- 

❖  --------------------------------------------------------------- 

❖ --------------------------------------------------------------  

❖ The most important points and some general notes  about the student  based on the 

report and the opinions of teachers and parents 

❖ ----------------------------------------------------------------------------------------------------------------------------

 - -- -- -- -- -- -- -- - -- -- -- -- -- -- -- --- - -- -- -- -- -- -- -- - -- -- -- -- -- -- -- --- - -- -- -- -- -- -- -- - -- -- -- -- -- -- -- --- - -- -- -- -- -- -- -- - -- -- -- ---  

Notes  Evaluation Reinforcement Teaching methods and activities Objectives  

 ------------- 

-------------   

 ---------------------- 

 ----------------------   

 ---------------- 

 ------------- 

---------------- ---------------- 

---------------- --------------- 

 ---------------- 

 -------------- 

 ------------- 

-------------   

 ---------------------- 

 ----------------------   

 ---------------- 

 ------------- 

---------------- ---------------- 

 

---------------- --------------- 

 ---------------- 

 -------------- 

 ------------- 

-------------   

 ---------------------- 

 ----------------------   

 ---------------- 

 ------------- 

---------------- ---------------- 

---------------- --------------- 

 ---------------- 

 -------------- 

 ------------- 

-------------   

 ---------------------- 

 ----------------------   

 ---------------- 

 ------------- 

---------------------------- ---- ---------------  ---------------- 

 -------------- 

Individual Treatment Plan Model  

 

❖ The Individual Educational Plan: that plan is specifically designed for a particular 

pupil in order to meet his educational needs so as to include all the objectives 

expected to be achieved according to certain standards and in a specific period of 

time. 
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Remedial Teaching Guide for Students  with English Language  Learning 

Difficulties 

Techniques  for achieving goals with an individual plan Objectives 

❖ Make your eyes meet the eyes of the students frequently.  

❖ Ask the student to   sit near you (the teacher).  

❖ Attract the student's attention and interest by following 

his responses. 

❖  Ask the student  to  sit away from places of noise (air 

conditioner / door / window) T 

❖ Ask the student to    sit next to his classmates with the 

desired behavior 

 

Minimize/reduce 

distractions 

 

❖ Keep tasks short and divide  them into small parts.  

❖ Keep homework short, simple, straightforward, and 

interesting.  

❖ Use the distributed practice method (many short sessions) 

❖  Choose assignments, tasks, or actions that stimulate the 

student's motivation and interest. 

❖  Increase the rate of new tasks that intrigue the student's 

curiosity. 

 

 

Increasing the level 

of motivation 

❖ Provide clear rules and regulations for acceptable 

behavior in the classroom.  

❖ Accurately define your expectations as a teacher of 

students. 

❖  Establish routine, specific places for things in the room. 

Provide complete lists of materials needed for each task.  

❖ Review daily the student's performance of homework 

before the end of the school day.  

❖ Use folders to organize work for each student. Use 

different colors for different theme files. 

 

Improve 

Organization 
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❖ Keep the instructions simple and short.  

❖ Have the student  repeat the instructions to himself aloud. 

Attract the students'  attention by using the words "keep 

your mind", "stay with me", etc.  

❖ Use visual aids such as: wall chats , graphics. 

 

Improve listening 

tasks 

❖ Divide the time of the lesson in a specific way and then 

prove these divisions.  

❖ Prepare a list to help students  organize their assignments.  

❖  Use behavior contracts that include completing tasks 

within a specified time. 

time management 

 

Individual Plan Mechanisms Implementation Guide 

Mechanisms Plan Dimensions 

❖ Apply  one of the individual or group intelligence 

tests.  

❖ Apply  an EFL  test or get its score in the subject of 

difficulty.  

❖ Apply the  Distraction and exclusion narration 

(intelligence < average + achievement > average). 

 

Diagnosis and 

Evaluation  

❖ Identify  the student's  favorite positive and negative 

reinforcements .  

❖ Determine the type of motivation that provokes the 

child to the optimal level of arousal. 

Behaviour 

Analysis  

❖ Set the direct and indirect goals to be achieved.  

❖ Provide a detailed explanation of the skills to be 

acquired by the student, supported by examples.  

❖ Determine the activities and practices that the student  

must do to acquire these skills. 

Prepare 

individual plan 
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❖  Determine the basis for evaluating the student's  

performance of the tasks and skills to be acquired.  

❖ Determine the types of reinforcements that are 

provided to the student  in terms of type and timing. 

❖ Make the target tasks simple, brief, and at the level of 

the student's abilities.  

❖ Make the target tasks exciting for him to feel 

successful and accomplished. 

Arousal 

Motivation 

❖ Help the student  to understand the causal 

relationship between the target behavior and its 

consequences  

❖  Use the sequence and formation of the tasks targeted 

to the students'  performance.  

❖ Prepare a list to help students  organize and carry out 

their assignments  

❖ Provide an immediate corrective feed for the 

student's performance on these tasks 

❖  Use positive and negative reinforcements. 

 

 

Activate 

activities  

❖ Compare the extent to which objective objectives 

have been achieved in terms of level and content  

❖ Determine the extent to which the student acquires 

the new targeted skills in life appropriate.  

❖ Determine the extent to which actual performance 

deviates from expected or targeted performance . 

❖ Identify  the correction mechanisms. 

Follow the 

Reliability of 

Acquisition  
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Educational Guidelines for Dealing with Students with 

Special Needs who are able to be integrated 

 

The issue of integrating individuals with special needs into normal classes represents 

a civilized challenge and a religious, social, economic, political, and educational 

demand ; Based on the principle of equal educational opportunities, and in 

fulfillment of the right of every individual in society to receive an education 

appropriate to his characteristics, needs, and educational requirements ; our belief 

that each individual has the capabilities, preparations, energies, and talents that 

enable him to participate effectively in developing his society.  

The concept of Integrating Special Needs 

Individuals with special needs are those who deviate from the normal or average level 

in one or more specific parts of their personality to the point where they require special 

services not available to the general public in order to assist them to reach the maximum 

possible growth and compatibility. Integration means “integrating children with special 

needs in schools and regular classes with their normal peers, with the provision of 

special education and support services.” Where integration depends on providing a 

better and friendly learning environment for all children based on the fact that every 

child has the right to education, an educational environment that welcomes all children, 

providing them with high-quality educational opportunities, emphasizing that the 

existence of individual differences, physical, mental or achievement differences.  It does 

not mean at all to exclude any of the groups and deprive them of this right. 
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Category Characteristics Integration Conditions Supportive Educational Practices 

 

 

 

Autism 

 

 

❖ Mutual social interaction 

disorder is represented in 

poor eye contact and 

nonverbal communication in 

general, with a lack of 

friendship and withdrawal 

from social relationships, 

severe mood swings 

between extreme joy and 

laughter without reason, 

extreme sadness, and crying 

without reason.  

❖ A communication disorder 

is represented by: a marked 

delay in the development of 

❖ The child be from the category of 

"autistic traits" and they are 

individuals who suffer from 

simple autistic features that are 

easy to deal with and in many 

cases recover from and can be 

enrolled in regular schools despite 

their differences from their peers, 

provided that their typical 

behavior is functional and does 

not suffer from a lack of common 

attention in a way It prevents him 

from continuing to learn. 

 

❖ Encouraging the autistic individuals to 

make eye contact and focus attention. 

❖ Inclusion with ordinary children in 

enriching and complementary activities. 

❖ Notify them of acceptance and support. 

❖ Providing them with fewer minor 

problems than their normal peers to 

avoid feeling a failure 

❖ Focusing on the positive points they have 

in the academic, technical and athletic 

aspects. 

❖ Trying to discover their latent energies. 

Every child with autism has skills and 

  The following defines the categories that can be integrated into the ordinary classes, 

their characteristics, the conditions for integrating each of them, and the appropriate 

teaching competencies according to the needs and requirements of each category. 
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speech or complete loss of it, 

frequent and constant use of 

language, loss of the ability 

to play imaginative and 

imaginative play, with weak 

ability to imitate. 

❖ Repetitive stereotyped 

behavior: body movements, 

excessive preoccupation 

with parts of things, 

abnormal attachment to 

some habits, or things. 

❖  abilities, and developing them enhances 

his self-confidence 

Down’s 

Syndrome 

❖ The need to repeat 

information 

❖ Lack of ability to focus and 

focus for long periods. 

❖ Slow response and delayed 

reaction. 

❖ Lack of ability to imagine or 

visualize verbal 

communication. 

❖ The Mild categories, who obtain 

intelligence coefficients from 52 

to 70 on standardized intelligence 

scales, and have sufficient skills 

for self-reliance with a small 

amount of support and follow-up, 

and they learn and engage in 

integration programs with the 

ordinary. 

❖ Satisfying children's needs for love, 

safety and appreciation because losing 

these feelings for them wastes a large 

part of their energies. 

❖ Focus on their athletic and artistic talents. 

❖ Reducing the chances of failure in front 

of the child. 

❖ Satisfying the child's feeling of 

acceptance by others, especially parents 

and teachers, to improve his adaptive 
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❖ Lack of ability to solve and 

generalize problems. 

❖ Emotion in embarrassing 

and impulsive situations. 

❖ Lack of motivation and 

ability to complete tasks 

❖ The Modern category, with an IQ 

from 40 to 52 and are trainable in 

life skills and can be partially 

integrated 

behavior and modify behavioral 

disorders. 

❖ Uses with them the following strategies: 

Duncan method, Montessori method, 

programmed learning, modeling, and 

cooperative learning. 

Attention-

Deficit 

Hyperactivity 

Disorder 

(ADHD) 

❖ Excessive and impulsive 

movement without thinking 

and aggressiveness for 

trivial reasons. 

❖ The ability to be distracted 

by the simplest and smallest 

things. 

❖ Stubbornness, difficulty 

controlling, loneliness, and 

mood swings. 

❖ Low self-concept and low 

self-confidence. 

❖ Decreased ability to 

persevere in accomplishing 

the tasks assigned to him and 

❖ This disorder results from a 

physiological defect in some brain 

cells, and it is treated medically by 

giving sedative drugs on the one 

hand and stimulating drugs on the 

other. Dealing with these cases as 

a long-term behavioral therapy to 

modify and improve their 

behavior in a group setting. 

❖ Therefore, they are merged so that 

the teacher follows appropriate 

educational practices to attract his 

attention and invest his activity 

and excessive movement in the 

educational situation. 

❖ Learning with positive reinforcement 

and making a conditional link between 

the award and performance on the agreed 

destination. 

❖ Clarity of language and message 

delivery. It is important for the child to 

know what is expected of him clearly and 

without emotion. 

❖ Verbal positive reinforcement for 

appropriate behavior. 

❖ Scheduling the tasks, work and duties 

required and paying attention to the 

achievement in fragmented stages. 

❖ - Do activities that increase attention, 

focus and perseverance (such as 
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the inability to assume 

responsibility. 

❖ Difficulty in organization 

and lack of respect for the 

role while playing. 

❖ Insist on performing 

activities inappropriate for 

their age. 

❖ Difficulty of restraint and 

commitment to sitting, due 

to the difficulty of their 

commitment to school rules. 

❖ Weak attention as they 

cannot focus for more than 

(5:10) minutes only. 

❖ Delayed achievement 

performance despite the 

high IQ. 

 

 

 grouping pictures, classifying shapes, 

repetitive writing, jaw games and 

concentration) to learn by playing. 

❖ - Following the contract method, which 

means making a clear agreement with the 

child on the basis of his performance of 

certain behaviors and corresponding to 

specific rewards? 

❖ Extinction Extinguishing involves not 

providing feedback (not paying 

attention) to unwanted behavior 

❖ Using strategies such as: curriculum 

dramatization, peer education, active 

learning, and educational games. 
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Hearing  

Impaired 

❖ The child understands 

speech difficulty far from 

the source, and has 

difficulties in understanding 

language and literary topics 

in cases of simple hearing 

loss. As for medium hearing 

loss, the child understands 

speech from a close distance 

(3-5 feet), provided that they 

are facing the speaker. 

❖ The child suffers from 

speech and language defects. 

❖ The outcome of his 

vocabulary is few. 

❖ Hearing impairment is a level of 

hearing impairment that can be 

integrated into ordinary classes, 

provided that the audiometric 

scale does not exceed 70 decibels. 

❖ Speak out loud, so that it is not loud, and 

the speed of speech is medium. 

❖ Paraphrasing the idea or question to 

make it more clear. 

❖ Use visual aids, including transparencies, 

films, and tablets, and avoid having the 

source of information in a poorly lit 

place. 

❖ Obtaining feedback from the student; To 

make sure he understands the topic. 

❖ Encourage the development of 

communication, including speech, 

reading, finger spelling, and hand 

communication. 

❖ Allow the student to sit in a place that 

allows him to benefit from visual 

information, from other students, and the 

teacher. 

❖ Motivating the hearing-impaired student 

to participate in classroom activities. 
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❖ Sitting in a place far from the source of 

the noise and close to the source of the 

sound so that the teacher can hear clearly. 

❖ They must be provided with individual 

headphones, especially if the hearing 

threshold is close to (40) decibels. 

❖ Providing academic support through the 

resource room to be trained by a 

specialized teacher in lip reading. 

❖ Supporting language development by 

treating speech and language defects. 

❖ - Using strategies such as: curriculum 

dramatization, visual presentations, 

concept maps, cooperative learning, 

practical demonstrations, educational 

games. 

 

Visually 

Impaired 

❖ Visual impairment 

negatively affects motor 

development with its two 

elements: moving safely and 

efficiently from one place to 

another and the ability to 

❖ It is a level of visual impairment 

that can be combined with the 

ordinary, as the visually impaired 

are those who are able to read and 

write in the normal font, whether 

by using aids such as magnifiers 

❖ - Ensure that the lighting is on both sides 

of the student while he is sitting, not 

directly in front of him, in addition to 

making sure that he is sitting next to the 

window; To ensure good lighting. 
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know one's destination in 

relation to the surrounding 

environment. 

❖ Less participation in the 

physical activities available 

to his ordinary peers. 

❖ His academic achievement 

is very close to the level of 

the average student if 

appropriate services and 

health care are provided to 

him. 

❖ Less ability to make and 

keep friendships. 

or glasses or without them after 

enlarging the printed materials in 

large letters with the use of 

medical glasses, taking into 

account the field of vision of the 

integrated baby. 

❖ Encouraging the student to use certain 

tools when necessary, such as: recorders, 

magnifying lenses, and constantly 

wearing eyeglasses. 

❖ Giving students of this category more 

time compared to the time allotted to 

ordinary students; to be able to perform 

the tasks assigned to them. 

❖ Teaching using tactile teaching aids. 

❖ - Observing the visual field and its 

sharpness while presenting images, 

drawings and videos so that they are 

enlarged and unnecessary details are 

reduced. 

❖ Sitting in a suitable place to be able to see 

and follow the teacher. 

❖ Incorporating him into classroom 

activities to support his social aspects 

and his exposure - to real and live 

experiences. 

❖ - Develop visual ability through the use 

of magnifiers for textbooks and pens 
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with a large dark black line while 

writing, and the use of a reading ruler to 

help him continue reading. 

❖ Putting tools and equipment in an 

accessible manner. Children with visual 

impairment need to place the tools close 

to them so that they can see them. 

❖ Take into account the organization of the 

furniture inside the classroom, as they 

can walk in the classroom on their own if 

the furniture remains fixed in its place 

without changing. 

❖ Using strategies such as: storytelling, 

cooperative learning, multiple 

intelligences, role- playing, and 

brainstorming.  

 

Slow learning 

❖ Low level of academic 

achievement in all subjects 

in general. 

❖ Poor ability to assimilate and 

comprehend. 

❖ A qualified teacher to handle the 

class. 

❖ Providing appropriate educational 

and technological means. 

❖ Using various methods of reinforcement 

(physical, moral, symbolic, and verbal) 

and providing reinforcement 

immediately after obtaining the desired 

response. 
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❖ Low IQ (84-70). 

❖ Problems with adaptive 

behavior. 

❖ Impulsivity and rush to 

answer which makes it 

wrong. 

❖ He has difficulty in memory 

compared to his peers, with 

difficulty in retaining and 

recalling information. 

❖ Poor attention for a 

sufficient period, failure to 

complete duties, and failure 

to listen to orders. 

❖ He suffers from difficulties 

in social and emotional 

behavior. He does not have 

self-esteem, underestimates 

the value of his 

achievements and is 

generally pessimistic. 

❖ Employing enrichment and 

complementary activities. 

❖ Providing a resource room in the 

school. 

❖ Diversity in the teaching methods used, 

especially individual education and 

group education. 

❖ Ensuring that education is functional, 

serving the student in his life, and is 

planned in advance in an orderly manner. 

❖ Focusing on the weaknesses faced by 

students of this category, and enhancing 

their positive aspects and strengths. 

❖ - Establishing a positive relationship and 

permanent contact with the parents of 

these students, and monitoring their 

progress according to the educational and 

educational programs provided. 

❖ Enhancing the process of positive 

interaction between students of this 

category and their regular colleagues. 

❖ Teaching using educational and 

technological means to attract attention 

and help it understands and 

comprehends. 
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❖ Does not pay attention to the 

symbols and may omit them, 

and the difficulty of 

understanding some words 

and concepts. 

❖ Letter substitution or 

distortion, difficulty forming 

words and sentences, and 

difficulty recognizing them. 

❖ The difficulty of logical 

thinking and reasoning, and 

the difficulty of assuming 

responsibility. 

❖ His writings are unorganized 

and contain errors such as 

omissions and substitutions. 

❖ Reducing the scientific material 

presented to him, as his intelligence is 

lower than the ordinary. 

❖ Increasing reinforcement and moral 

incentives to encourage him to continue 

learning and provide support in the 

resource room. 

❖ Use strategies such as: modeling, peer 

teaching, cooperative learning 

Learning 

Difficulty 

❖ Decreased achievement in 

some subjects related to its 

difficulty. 

❖ A qualified teacher to handle the 

class. 

❖ Providing appropriate educational 

and technological means. 

❖ The classroom should be equipped so 

that its location is far from noise and 

external influences that distract the 

child’s auditory attention. The 

classrooms should be well ventilated and 
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❖ Disturbance in attention, 

perception, remembering 

and thinking. 

❖ Excessive activity in some 

cases. 

❖ His IQ is normal (90) or 

above. It shows superiority 

in some subjects and delayed 

in others. 

❖ Impulsivity and rush to 

answer which makes it 

wrong. 

❖ He has difficulty in memory 

compared to his peers, with 

difficulty in retaining and 

recalling information. 

❖ Poor attention for a 

sufficient period, failure to 

complete duties, and failure 

to listen to orders. 

❖ He suffers from difficulties 

in social and emotional 

❖ Quiet learning environment to 

reduce distraction. 

❖ Providing a resource room in the 

school. 

❖ Provide activities appropriate to 

the child's special difficulty. 

furnished with sound furniture that 

comforts the child in his session. 

❖ - Diversity of the educational situation 

and its enrichment with activities and 

educational and technological means that 

attract attention, because the child with 

disturbed attention gets bored quickly, 

especially from unnecessary repetition. 

❖ Changing the classroom and using 

another teacher or the same teacher, but 

with interesting and varied teaching 

methods to draw their attention to the 

subject. 

❖ Consistently use the senses to increase 

attention, focus, support memory tasks, 

and reduce and divide tasks. 

❖ - Practical application of theoretical 

information to develop cognition and 

thinking skills. 

❖ - Using strategies such as: educational 

games, transfer, transformation, verbal 
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behavior. He does not have 

self-esteem, underestimates 

the value of his 

achievements and is 

generally pessimistic. 

❖ Does not pay attention to the 

symbols and may omit them, 

and the difficulty of 

understanding some words 

and concepts. 

❖ Letter substitution or 

distortion, difficulty forming 

words and sentences, and 

difficulty recognizing them. 

❖ The difficulty of logical 

thinking and reasoning, and 

the difficulty of assuming 

responsibility. 

❖ His writings are unorganized 

and contain errors such as 

omissions and substitutions. 

repetition, imagination, and problem 

solving, multisensory approach.  
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Learning 

Delay 

❖ His achievement is low in all 

subjects. 

❖ Lack of motivation for 

learning and achievement. 

❖ He has no IQ problem 

❖ The reason for his academic 

delay is due to 

environmental problems, 

neglect and psychological 

problems. 

❖ The academic delay is linked 

to behavioral problems in 

the classroom. 

❖ - Academic advisor in the school.  

❖ - A psychiatrist to follow up on the 

condition 

❖ - A qualified teacher to handle 

the class. 

❖ - Providing appropriate 

educational and technological 

means. 

❖ - Providing a resource room in 

the school.  

❖ He needs a case study and the 

intervention of a psychologist and 

academic advisor to identify his 

psychological, social and environmental 

problems. 

❖ Increasing his motivation to learn 

through classroom and extracurricular 

activities. 

❖ Modify his unwanted behaviors by 

constantly monitoring his performance. 

❖ Encouragement, psychological support, 

and reinforcement of positive behaviors 

to increase the likelihood of recurrence. 

❖ Use strategies such as contract learning, 

educational games, role-playing, 

demonstrations, and problem solving. 

 

 

 


