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Introduction

Learning difficulty is considered a condition causes an individual to experience
problems in a traditional classroom learning context. It may interfere with the literacy
skills development and can also affect memory, ability to focus and organizational
skills. A student with a learning difficulty may require additional time to complete
assignments at school and can often benefit from strategy instruction and classroom
accommodations. Learning difficulties are an important category . Recently, the
interest in developing their treatment programs has begun. It can be noted that the
students who suffer from learning difficulties are normal in terms of mental abilities
. Moreover, they do not suffer from any disability but suffer from difficulties in
learning and acquiring the English language skills ( listening — speaking — reading —
writing ). The category of students with learning difficulties has received a great deal
of attention from researchers and specialists. Learning difficulties (LDs) refer to a
variety of conditions that might affect the acquisition, retention, organization,
understanding and use of nonverbal and verbal language. It impacts students'
learning. Understanding students with LDs and their learning is important for
teachers to understand how to provide a positive learning environment.

Therefore, it is important to develop the system of education for refugee schools,
including teachers, students, educational environments and administration, by
consulting a number of experts and specialists in emergency education and building
upon the experiences and efforts of global organizations and institutions. Education
is one of the most important areas in which the association works, especially with
refugees and displaced persons in emergencies around the world. Learning a foreign
language is important, but there are difficulties related to this .Language teaching
practice assumes that most of the difficulties that learners face in English instruction
are a consequence of the degree to which the native language differs from the English
language . These difficulties can occur at different levels of proficiency in terms of
three linguistic areas : the syntactic, the phonological and the semantic areas.

Teachers deal with a variety of difficulties in the classroom while teaching
English as a foreign language . They face many difficulties during teaching students.
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This leads them to adapt strategies and programs related to students' needs. The
effective teacher should be able to recognize the difficulties and find solutions for
them. In addition, there are different reasons that cause English learning difficulties.
First ,refugees who learn English in their home country are surrounded by an Arabic
speaking environment. Their chances to hear English outside their classrooms are
rare. Second, they lack the exposure to the English language and also lack a rich
English environment. Third, there is a shortage of qualified teachers to teach
students how to use the language, and the facilities inside the schools are insufficient.

Conflicts and wars have destroyed most of the infrastructure, especially the
educational such as schools and universities, depriving refugee students and youth
from their right to education. As a result, this threatens the occurrence of a
humanitarian disaster because of the rise of an uneducated generation during and
after the war, thus impeding the development of those countries. Those people need
special educational care in such a way that integrates them and makes them feel that
they are a part of these countries (many of them are refugees and displaced).
Education is one of their human rights. Despite the efforts exerted for their inclusion
in education, these efforts are still very limited if compared to their increased
numbers.

Emergencies can be the main reason among refugee students learning English
difficulties. They are defined as situations where the individuals’ lives, dignity, and
psychological state as well as social well-being are at risk because of natural hazards,
disasters, armed conflict, or military occupation. Therefore, it is necessary to handle
the crisis with rapid and comprehensive responses in all fields of life. Emergencies
related to natural, human crises and disasters. They also related to individuals who
exposed to extreme distress, threat, and deprivation, such as refugees, displaced
persons, victims, disasters made by man, wars, terrorism, and genocide. As a result
of natural dangers, disasters, and armed conflicts, cities are destroyed; societies are
collapsed ; problems are deepened; individuals' lives are hampered; their well-being
and dignity are endangered. Therefore , it is important to employ methods of
teaching, learning and assessment that are appropriate to the nature of refugee
students who encounter English learning difficulties in different learning
environments. Moreover, utilizing technology applications provides them with recent
learning and electronic assessment methods .

Moreover, there are different causative factors of EFL Learning difficulties such
as teacher, students, classroom environment, curriculum, war and financial factors.
They are clarified as follows:
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Teacher

A lack of teacher's motivation leads to low participation. The lack of motivation leads
the learners to express themselves in negative common expressions such as “I don't
know”, “no comment” or they keep silent.

There is a lack of professional development.

There is a lack of experience in Syrian refugee students' cultural and circumstances
after war.

The teachers give the learners an overcorrection during the speaking time which make
them feel that speaking class is an embarrassing situation and become afraid of making
mistakes.

Oral communication instruction is neglected.

The teachers’ use of inappropriate teaching strategies and the use of L1 during language
instruction postpones EFL students’ speaking skills.

Teachers have little prior experience with integrating life skills and language learning
strategies into language teaching e.g., locating appropriate stories and songs. In addition,
they reported that such skills are not an element in the final exam thus it is not focused
during their teaching.

The teachers don’t allow learners to participate in speaking activities.

Some teachers use L1 for classroom management. This can be another factor that relates
to the problem of speaking difficulties.

Both teachers and students reported that they gave least attention to speaking tasks in
the textbooks because speaking is completely excluded from exams.

The communicative use of the target language is almost neglected.

Students

Students feel anxious and shy, therefore, they prefer to be silent and feel speechless in
classroom interaction.

They feel anxious to express their ideas in a conversation.

The students do not know how to pronounce well. They have incorrect pronunciation
and get worried about their pronunciation while speaking in class.

They also feel with difficulty to express their ideas through speaking because they do
not have enough vocabulary.

They feel nervous to construct any sentences.

Anxiety and unwillingness during the English-speaking process are considered two of
the biggest obstacles for EFL learners. They are appeared when the learners are afraid
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of being negatively evaluated when making mistakes, particularly in front of their
friends.

Students are worried about making mistakes because of their fear of criticism and or
being shy.

Students have no motive to express themselves.

Only one participant can talk at a time because of large classes and the tendency of some
learners to dominate, while others speak very little or not at all.

Students have negative attitudes toward speaking English language.

Students who share the same mother tongue tend to use it because it is easier . Moreover,
the learners feel less exposed if they are speaking their mother tongue.

Students do not have an awareness of the ways speaking can be practiced and learn how
to cope with tasks that require oral production.

Students report that they are hesitant to speak because of their teachers’ scoring
procedures and their classmates’ mockeries.

Students transfer the cultural rules from their mother tongue to EFL.
There is a lack of schooling experience.
Classroom Environment

The classes are overcrowded.

Classes are often large, so learners do not have enough opportunities to use and practice
the language due to situations such as disruptions, noise and a lack of attention from
their teachers.

Most of students who reluctant to speak in English class feel that the classroom
environment does not motivate them to participate in classroom interaction.

Curriculum

Students find the content is usually either boring or very difficult to understand.

It is found that grade five textbooks do not provide students with frequency of
opportunities to use English communicatively, and they do not include sufficient tasks
that are particularly designed for speaking.

Extracurricular activities that aim to improve students’ speaking skill are very rare.
There is a lack of involvement in real life situations in the target language.

Some English materials in the classroom/school do not help students in learning and
speaking English.
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Vocabulary items are taught in isolation. The listening materials are not used by the
majority of schoolteachers because of the large number of teachers compared with the
number of cassettes available.

The curriculum does not provide enough opportunity for learning and practicing new
and varied vocabulary and does not provide enough variety in tasks designed for the
teaching of grammar.

The syllabus does not satisfy the learners’ communicative needs . It is considered the
main reason for learners’ speaking difficulties.

The lack of oral activities in textbooks is a strong reason for students’ difficulties in
speaking.

Speaking is the only skill that is not included in the exams. The focus is mainly on
teaching reading and writing besides grammar and vocabulary.

There is a lack of digital literacy policy support. Digital literacy needs to be integrated
into curriculum and syllabus.

The tests also neglect the speaking skill and just depend on written tests . This may affect
badly the status of speaking skill among learners.

War

Students experience traumatic experiences and post-traumatic stress.

Students encounter a series of traumatic experiences before entering the classroom.
Specific mental health issues are quite common in refugee populations, especially post-
traumatic stress disorder.

The learners will be frustrated in their language learning if they don’t experience some
measure of healing from trauma.

Financial

Most of the refugee in Lebanon cannot attend English classes due to their special socio-
economic status.

The refugees work for long hours. There is no time for them to learn the language
because the financial difficulties.

Syrian refugees living in the USA also faced challenges in learning EFL. It is found
that most of the Syrian refugees are deprived of their basic needs such as food, shelter,
clothing, education, and medicine. This poses challenges to their learning.

Some refugee students cannot be full time students because they work to earn money or
are looking for jobs by day. They join the classes only at night.

Most Syrian refugees are mainly concerned with fulfilling their needs such as, food,

shelter, and clothing. Thus, education is less important for them.
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Paper Resources :
Student's Book
Handouts.

Songs, games
supplementary materials
Role-Playing Activities
Mobile apps

Videos and realia
YouTube videos
Nursery Rhyme

Flash Cards

¢
¢
¢
¢
¢
¢
¢
¢
¢
¢
¢

¢ Game Based Learning

¢ Multisensory Approach
(Audio-visual — Multimedia)

¢ Mobile Based Learning

¢ Mobile Applications (Mobile
Apps)

Questioning

Role Play Activities
Brainstorming

Readers Theatre

Task Based Learning
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Websites

Audio aids

Models

Apps for language learning
Computers

Mobile Phones

Visual Resources

Visual Aids

Additional Resources
Common Classroom materials
Pictures

E-Learning Strategies
Parried Reading
Choral Reading
Graphic Organizers
Paired Writing Method
Puppet Based Learning




Dimension Learning Indicators Teaching Methods Learning Instructional | Assessment
S Difficulties and Strategies Resources Activities Techniques
+ Refuges students have
difficulties in relating content Visual -Audios
or /and message heard to material
personal experiences or prior .
knowledge. Gamg technique
+ Refuges students have MEI-:_earnlng SXategy. H Videos xs
N , difficulties in recognizing | ViUltISEnsory Approac ongs,, Tasks
DL_:CSffcenllrjg PS.??OI(:Q.'CaI compound words containing (Audio-visual — suprgzg:i;}tsary *games, Quizzes
Ifficulties Itficulties short and long vowels. Multimedia) *Models *Role-Playing Tests
% Refuges  students  have N/ - Activities
g Visual aids Homework
difficulties in discriminating Game Based Reali -Games .

: : : ealia . Assignment
the sounds of English words in Learning - videos :
listening \éouTutt)e Listening to -Exercise

: i omputer -
+ Refuges students have M?_b”e Based P Audios
difficulties in inferring the earning
speaker's tone. Mobile
% Refugee  students  have Applications

difficulties in listening to learn
correct pronunciation.

(Mobile Apps)
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Dimension Learning Indicators Teaching Methods Learning | Instructional | Assessment
S Difficulties and Strategies Resources Activities Techniques

% Refugee students have

difficulties in listening for

Listen for the

detailed description of
something and guessing what

Gist itis.

+» Refugee students have
difficulties in comprehending
and interpreting what is heard.

% Refugee students have
difficulties in learning new
vocabulary in listening text.

% Refugee students have

Vocabulary difficulties in guessing new
word and vocabulary.

% Refugee students have
difficulties in identifying
words heard.

% Refugee students have
difficulties in discriminating
the sounds of English words in

Sound listening.
s | % Refugee  students have
D'Scr'r:n'”a“o difficulties in blending the

sounds of English orally.

Refugee students have
difficulties in segmenting the
sounds of English.
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Dimension
S

Learning
Difficulties

Indicators

Teaching Methods
and Strategies

Learning
Resources

Instructional
Activities

Assessment
Techniques

DS

Refugee students have
difficulties in recognizing the
same sounds in different
words (Phonemic ldentity).

X/
X4

L)

Refugee students have
difficulties in recognizing
individual sounds in a word
(Phonemic Isolation ).

Refugee students have
difficulties in listening and
saying new words when a
sound is taken  away
(Phonemic deletion ).

Refugee students have
difficulties in listening and
saying new words when a
sound is added .(Phonemic
Addition ).

K/
X4

)

Refugee students have
difficulties in substituting one
phoneme for another to make a
new word (Phoneme
Substitution).
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Dimension Learning Indicators Teaching Methods Learning | Instructional | Assessment
S Difficulties and Strategies Resources Activities Techniques
+ Refugee students fear
mispronouncing the words .
s Refugee students have
difficulties in pronouncing
some pairs of English
consonant sounds (i.e. /{/
and /f/ as in .chair. and Nursery
.Share; /v/ and /f/ as in .van. Rhymes Songs
Speaking and .fan; /p/ and /b/ as in Pictures games, Tasks
Difficulties .pat. and bat.) CDs Videos and | *Role-Playing Quizes
+ Refugee students have Mobile Assisted realia Activities Assignments
. difficulties in pronouncing | Language Learning *Visual Describe Tests
Pronunciation . : .
Difficulties some E_ngllsh consonant (MAL_I_) Tools alds_ pl_cture Self-_
clusters (i.e. .grandfather. Mobile Apps Realia Dialogs evaluation
% Refugee students have Game technique -CDs -Watching -Homework
difficulties in knowing how | E-learning Strategy -Online videos -Exercise
to pronounce a certain word resources -Audios
well. -Books -Dialogs
< Refugee students  have -YouTube

difficulties in understanding
the pronunciation of the
native English speaker.
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Dimension Learning Indicators Teaching Methods Learning | Instructional | Assessment
S Difficulties and Strategies Resources Activities Techniques

s Refugee students have

difficulties in expressing

their ideas in a conversation.

% Refugee students have

difficulties in talking about

places.
Fluency « Refugee students have
Difficulties difficulties in identifying the

meaning of a spoken word in a
short discourse.

Refugee students have
difficulties in talking about
things, objects, and animals.

Refugee students have
difficulties in comprehending
basic body language

Communicatio
n & Interaction
Difficulties

Refugee  students have
difficulties in talking about
routine actions.

Refugee students have
difficulties in giving reasons
or an excuse for something.

Refugee  students have
difficulties in  offering and
requesting assistance during
group work.

Game technique
E-learning strategy.
Mobile Based Learning
Mobile

Applications
(Mobile Apps)
Cooperative learning
strategy
Students works in
groups
Questioning
Role Play
Puppets based learning
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Dimension
S

Learning
Difficulties

Indicators

Teaching Methods
and Strategies

Learning
Resources

Instructional
Activities

Assessment
Techniques

DS

Refugee students have
difficulties in communicating
in  English  clearly and
correctly .

X/
X4

L)

Refugee  students have
difficulties in expressing their
ideas through speaking .

Rhyming
Skills

have
producing

Refugee students
difficulties in
rhyming words.

Reading
Difficulties

Interpretation
skills

Refugee  students have
difficulties in asking and
answering question in reading
materials(interpretation
skills).

Refugee students have
difficulties in recognizing the
main idea and stating the
related details in reading text

Game technique
E-learning Strategy
Grafic Organizers
Paired Reading Method

Vocabulary
Aspect

K/
X4

)

Refugee students have
difficulties in recognizing the
vocabulary .

K/
X4

)

Refugee students have
difficulties in  classifying
words into semantic or lexical
families.

Game Technique (Pingo,
Scavenger hunt)

E-learning Strategy
(Audio- Visual)

Brainstorming Strategy
Graphic Organizer

Flashcards
Pictures
Reading

Texts
*Visual
aids

Realia

*Role-Playing
Activities
Scaffolding
*Story-
Telling

Tasks
Quizes
Assignments
Tests
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Dimension Learning Indicators Teaching Methods Learning | Instructional | Assessment
S Difficulties and Strategies Resources Activities Techniques

Paired Reading Method
Mobile Based Learning
( Mobile apps ) such as

Refugee students have

difficulties in remembering

the uncommon words .

Refugee students have

difficulties in determining the

meaning of adverb of

frequency and their function as

they are used in a text.

Refugee students have

difficulties in reading Game technique: Such

correctly without any mistakes |  as (Jigsaw/Scavenger

(‘accuracy and rate) . hunt )

Refugee  students have E-Learning

) difficulties in understanding | Collaborative strategy
Reading simple reading material. Brair) storming
Fluency Refugee  students  have Reading theater

difficulties in reading different
types of reading texts to obtain
information and show

enjoyment.
s Refugee students have
difficulties in reading

Choral and repeated
reading
Puppets based learning
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Dimension
S

Learning
Difficulties

Indicators

Teaching Methods
and Strategies

Learning
Resources

Instructional
Activities

Assessment
Techniques

independently  to
information.

acquire

Refugee students have
difficulties in recalling main
ideas, actions, or events.

Refugee students  have
difficulties in reading with
expression, correct intonation,
and phrasing ( prosody)

Identify and
analyze the
relationship in
reading.

Refugee  students have
difficulties in identifying and
analyzing  the relationship
among facts, ldeas ,concept
,themes in reading material.

Refugee students  have
difficulties in  explaining
connection between what they
read and  their  prior
knowledge.

Refugee students  have
difficulties in evaluating the

author's purpose with
reference to details in the text.
s Refugee students have

difficulties in brainstorming
appropriate topics and
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Dimension Learning Indicators Teaching Methods Learning | Instructional | Assessment
S Difficulties and Strategies Resources Activities Techniques
concluding the required
information.
% Refugee students have
difficulties in applying the use
of grammatical rules.
< Refugee  students  have Pictures Tasks
difficulties in using parts of | £ learning Strategies *Graphlc Quizes
speech and their functions in Online games OT9anIzers. | xpole-Playing | Assignments
the ~ sentence  (adjectives, Questioning **I\./Iodels.. Activities Tests
N Grammar _ adverbs,...etc.). Group work V';lézlli;'ds Describe -Homework
Writing % Refugee  students  have Role plays picture Assignment
Difficulties difficulties in using the | pyppets based learning Songs -Exercise
different kinds of sentences
(the differences and
formations of simple,
compound, complex).
% Refugee students have
S:;g;lrj;tp;ﬁz in witing short E-Learning strategy Pictures *Role-Playing Tasks
. s Refugee students have Mobile Appl|c_at|ons *Gra_phlc ACt'V't'e.S szes
Spelling & difficulties in spelling words Game technique organizers. | *Scaffolding Assignments
Mechanics J Cooperation strategy | *Models . |  Describe Tests

without rules.
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Dimension Learning Indicators Teaching Methods Learning | Instructional | Assessment
S Difficulties and Strategies Resources Activities Techniques
% Refugee students have E-Learning strategy *Visual aids picture -Homework
difficulties in applying correct | Mobile Applications Realia Assignment
punctuation and capitalization. Game technique -Exercise
Refugee students have
difficulties in remembering
uncommon words .
Vocabulary

Refugee students have
difficulties in using words for
describing pictures.

Organization
Skills

Refugee students have
difficulties in writing the
paragraph.

Refugee students  have
difficulties in writing friendly
letters.

Refugee students  have
difficulties in comparing and
contrasting major similarities
and  differences  between
objects, characters, activities,
etc..

Refugee students  have
difficulties in writing
descriptive sensory details.
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Reading Writing Speaking

Reference guide for the treatment of learning difficulties in English  for
grade five includes background information about indicators of the
difficulty, topic planning tools, components, goals , objectives, procedures,
activities and assessment that the teacher needs to implement compensatory
program for English learning difficulties .Integrating language skills helps
students to build new knowledge and abilities to what students already know
and can do. If students can read a sentence, they will be able to compose
their own sentence using this skill. In addition, integrating language skills

also helps English teachers to provide additional diversity to the session by
expanding the choice of activities. Instead of just listening, students can also
practice speaking, reading, and writing. This may increase their desire to
study English and help overcome English learning difficulties. Above all,
integrating the skills means you're working at a realistic communication
level, which allows you to enhance your communicative ability in English
in a holistic way.
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Listening Difficulties

| includes the phonological difficulties , listening for the gist , vocabulary and |
1

| . . . .
; sound discrimination. :
|
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(1)

Phonological Difficulties

(2)

Listen for Gist

(3)

Vocabulary

(4)

Sound Discrimination
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Topic One

Phonological Difficulties

Indicators of the Difficulty

Refugee students have difficulties in relating content or /and message heard to personal
experiences or prior knowledge.

Refugee students have difficulties in recognizing compound words containing short and long
vowels.

Refugee students have difficulties in discriminating sounds of English words in listening.
Refugee students have difficulties in inferring the speakers tone.

Refugee students have difficulties in listening to learn correct pronunciation.

7
0.0

7
0.0

7
0.0
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¢
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Learning Outcomes

By the end of this topic, fifth grade students will be able to:
< Relate content or /and message heard to personal experiences or prior knowledge.
Recognize compound words containing short and long vowels.
Discriminate the sounds of English words in listening.
Infer the speakers tone.
Pronounce correctly.
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Learning Resources

Paper Resources : Visual and Audio Resources :

«» Student's Book +* Models- Flash Cards and Pictures
+» Handouts + Visual and Audio aids
Electronic Resources: Additional Resources

¢+ Mobile applications +«» Common Classroom materials

R/

+* YouTube videos - Computers - Websites

ntervention Strategies

E-learning strategy Game Based Learning
(Audio-visual — Multimedia) free ‘

Multisensory Approach Mobile Based Learning : Moblle Applications
Audio-visual — Multimedia) ' :




i Procedures of The Topic

Recognizing students' learning difficulties (phonological difficulties )

1
/7
1 0‘0

A

Identify and discover students' learning difficulties in identifying the relate content or
/and message heard to personal experiences or prior knowledge, inferring the speaker's
tone, and pronouncing correctly through using one of these methods:

_________________________________________________________________________________________________________________________ -

First Method :
Practice the morning routines verbs

Put the cards randomly on the board (stick on with blue- tape) and draw a circle around
each card.

Start by chorusing each card quickly (T: "wake up", Ss: "Wake up").

Go through chorusing all the cards at least three times, getting quicker and quicker as you
go. Next, point to a card and say, "What’s this?".

Get everyone to say the card together.

Point to each card and get the class to shout out the verbs together as you touch each card.
Finally, remove one card from the board — the circle it was in will still be there.

Point to the empty circle and again say "What’s this?"

Get everyone to shout out together the missing card.

Point to other cards and elicit them, slowly removing all the cards from the board leaving
just their circles. See if everyone can remember the words without any cards being there!

Second Method
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< Listen and answer the following exercise:
< Match the phrases with the correct picture.

ROUTINE

GET UP
DO HOMEWORK
HAVE BREAKFAST

GO TO SCHOOL

HAVE DINNER

HAVE LUNCH

GET HOME

TAKE A SHOWER

GO TO BED

HANG OUT
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Remediation Techniques

The purpose of this topic is to introduce students to an essential part of learning to
phonological alphabet to discriminate the sounds of English words in listening; infer the
speakers tone and learn correct pronunciation.

Students learn about compound words that include short and long vowels.

Students will be able to relate content or /and message heard to personal experiences or
prior knowledge.

Sing a song to introduce the various letters and provide a further insight to investigate into
the alphabet.

Discuss and perform various activities. Students will play games and activities in which
they will use the root words of compound words.

Students have also worked in small and large group to do various activities. A colorful
animated music video is used to learn how to pronounce the sounds.

Point to a picture of the object making the sound and name it.

Use ideal videos for students to learn the discrimination and pronunciation of vowels and
consonants sounds.

Ask the students to do the exercise by clicking on the picture that match the word.

Use ideal videos for students to learn the pronunciation of some words and letters.

Ask the students to do the exercise by clicking on the picture that match the word and read
it aloud.

Each student selects two or three picture cards that match the sounds, places the cards in
the same order in which the sounds are heard and explains the sequence of events.

Ask the students to match the phrases with the correct picture.

Each new letter that is introduced has a small picture beside to show its sound.

Use free mobile applications in order to help students to learn the phonological alphabet
and overcome any difficulty related to the new words, discriminating the Sounds of English
words in listening, and to learn correct pronunciation.

Activity (1)

Sing "The Morning Routines" song.

R/
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Put the morning routine flashcards up on the board in the order of the song and ply the
audio.

Get everyone to stand up and teach the actions and gestures for the song (see Gestures
and activities to use with "The Morning Routines Song" below).

Then play the song and get everyone to sing and do the actions along with you. Play
twice so everyone gets the hang of it.

Time : 15 minutes
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Lyrics for "The Morning Routines Song"

Chorus:

Good morning! Good Morning!
It's time to wake up.

Good morning! Good Morning!
| have to get up.

Verse 1:

| wash my face (wash, wash, wash),

| brush my hair (brush, brush, brush),

| get dressed (dressed, dressed, dressed),
There's such a lot to do!

Chorus:

Good morning! Good Morning!
It's time to wake up.

Good morning! Good Morning!
| have to get up.

Verse 2:

| eat my breakfast (eat, eat, eat),

| brush my teeth (brush, brush, brush),
| put on my shoes (put on, put on),
There's such a lot to do!

It's time to go to school.

Gestures for "The Morning Routines Song"

As you sing the song, follow these actions:

"Good moming! Good Morning!" - stretch your arms
up (as if just waking up)

"It's time to wake up" - point at imaginary wrist watch
for “It's time to” and open your hands in front of your
eyes for “wake up” (to gesture opening your eyes)

"I have to get up" - do an energetic star jump on “get
up”.

"I wash my face (wash, wash, wash)" — gesture
washing your face

"I brush my hair (brush, brush, brush)" - gesture
brushing your hair

"I get dressed (dressed, dressed, dressed)"” — gesture
getting dressed

"There's such a lot to do!" - gesture wiping your
forehead and looking tired out

"I eat my breakfast (eat, eat, eat)" — gesture eating
breakfast

"I brush my teeth (brush, brush, brush)" - gesture
brushing your teeth

"I put on my shoes (put on, put on)" - gesture putting
on your shoes

"It's time to go to school." - point at imaginary wrist
watch for "It’s time to" and wave goodbye for "go to
school”.

"I wash my face (wash, wash, wash)"

R/
0.0

Then, does the “My Morning 1" Exercise

< give out the My Morning 1 exercise to each student.

Model the exercise and then have everyone work on the sentences.

< As everyone is working on their worksheets go around the class and ask questions (e.g.
what does that say?

Do you take a shower in the morning?).

R/
0.0

R/
0.0
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My Morning 1 Exercise
Listen to the audio and then answer the following exercise:

Moming routines

1. Read the ces, Write = under the pictures,
1. | orush my teeth. [N &
2.1 penk my schooug, B. 'We walk ta schol.
3. T wash my foce, 71 sy ol
4. 1 catch the bus B, T g=tup
gy e+ Y ?
- = - o
( ' |
1 [ ] .- )
A * | ]
R ~ =1 Foratgroe 2 C
3 . :’"'< — w
= | =) I
2. Unxcrambie,
¢ o1} .
tacch the ubs tlg-; hcoszoabgal 'l';f-_‘
"'Q o
Ikwa to :Foh:oﬁ teas Brkisleas ;;;»

Teacher asks students to watch a video about Rick story.
The video is available at this link:
https://www.youtube.com/watch?v=TFVWxQFNSsA

R e o He xm Soed fog
*’ T R

Short stories are great to learn English; students can improve their speaking skills by
listening to them and answering questions about the stories.

After listening and watching the story , the teacher asks students some questions:

+ Who is Rick?

+ What did he eat?

+ Does he practice exercise?

+ How did she eat the Pizza?

Then, teacher asks students to work in groups and write a summary about the story, after
they finish each group come in front of the class and say their summary.

Time : 15 minutes
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Activity (3)
A mobile free application is available on the following link:

https://play.google.com/store/apps/details?id=com.funbox.englishlisteningpractice

: ‘\\\ S— . — o .

nglish
./ - —
/S ® ot

@n /% : e — =

VA, m

/¥ 4

VA Aefd :
Cramm ‘A " ey — ~
&

VNG, Listen English Dally Practice P Engiish Listering and Spasking
Io0 2 4 e
k‘.x‘, AMA Eng MWracle FunBos
Now 7 . & L

About this app
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The powerful English learning app
This is a useful English learning app that will help you improve listening skills and speak

English confidently and fluently.

There are many lessons from basic to advanced built into the app to help you develop every

English skill you are looking for and achieve many achievements in learning English.
"English Listening & Speaking" is a free application for listening to speak English.

In "English Listening & Speaking" all the articles are categorized and divided the level,
which means that you can easily start your listening English practice from the level you’re
comfortable in and work your way through the more advanced level articles and
conversations.

With preset scenarios that cover almost all the aspects of the daily lives, you will soon find
the results of listening English practice effectively affecting your English listening and
speaking skills.

Activity (4)
Teacher draws two circles (these will be the heads) at the top of the board draw. Elicit
“circles".
On each head draw a nose, ears and a mouth. Elicit each as you draw them. Then ask,
"What's missing?"'.

Elicit "eyes". Ask "What colors are they?" and give the students the options of the colors
of markers / chalk you have. Then draw the eyes in the chosen colors with different colors
for each set of eyes (NB: it’s ok to have strange colors, such as yellow, for the eyes — this
will just make it more fun)
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< Elicit "hair" and again ask "What color is it?" on one head draw long hair in one color (for
the girl) and on the other draw short hair (for the boy) in a different color. Teach / Elicit
"long / short hair".

< Finally, teacher will need to draw 2 bodies. But rather than you draw them you are going
to ask for 2 volunteers to do the drawings. For the girl, draw some shoes quite near the head
(so that she will be short) and for the boy draw some shoes right down at the bottom of the
board (so he will be tall). Have the students draw the bodies so that they join the heads with
the shoes. Now teach / elicit "tall / short". It should end up looking something like this:

Now ,the completed pictures are on the board, chorus 3 times the following sentences and point

to the pictures as you do:

&
@ _0

o
—— N,

4N &

+ He is tall. - He has short hair. (GB: He's got short hair.) - He has (blue) eyes. (GB: He's
got (blue) eyes.) - He has (orange) hair. (GB: He's got (orange) hair.
+ She is short.
+ She has long hair. (GB: She's got long hair.)
+ She has (green) eyes. (GB: She's got (green) eyes.)
+ She has (brown) hair. (GB: She's got (brown) hair.)
< Teacher should correct the pronunciation of her/his students.
Golden Tips:
4+ Encourage students to pronounce simple words first without fearing from making
mistakes.
<+ Enhance confidence and self-efficacy among students by using edutainment activities (
games- songs ).
%+ Be friendly with your students.
% Praise your students and provide support such as ( excellent work, well-done-,...etc)
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Exercise(1)
< Listen to the audio and answer the following exercise:
< Itis available at the following link:
https://www.liveworksheets.com/e01233280zq

—LISTENING PART=

You will hear people talking in different situations, and for each recording you are
given a set of images and a question which corresponds to each situation, For each
guestion, choose the best answer A, B or C, You will hear each recoding twice.

1. Whant do Mark's parents do?

o

.-

A B C

2. When i& Mr. James seeing the dentiat?

WEDNESDAY TUESDAY MOMNDWY

A B C

3. What are they going to do ut Jim's party?

1} ¢

1. What colour hat did Mark buy?

& = S

B C

Where 13 Aunt Lucy staying?

® . =

A B C

o




Exercise(2)
< Listen to the audio and answer the following exercise:
< Itis available at the following link:
https://www.liveworksheets.com/jv1919352sm

A2 Key (KET) Listening

Listening part 1: pictures with multiple choice questions

1 - What do Mark's parents do?

.. (| L
- C
2 - When i Mr. James sesing 1he denlist?
WEDNESDAY TUESDAY MONDAY
- A
« & []
- C

3 - What are they going to do at lim’s party?
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Exercise(3)
< Listen to the audio and answer the following exercise:
< Itis available at the following link:
https://www.liveworksheets.com/jv1919352sm

B1 Preliminary (PET) Listening

Listening part 1: pictures with multiple choice questions

1 - Which sound could the speaker not have heard?

« A
« B
« C

Lo,
L]

i "l

” T ul” W

. *EE?.‘.- 5

r Ed gt

o Bt L e 1
i e L G

AES Tyel o1 d
R et [
@ AL [ AN TR |

39


https://www.liveworksheets.com/jv1919352sm

Exercise(4)

Listen to the audio and answer the following exercise:
It is available at the following link:

https://www.liveworksheets.com/im2726131gn

PART . LISTENING

Question 1. Listen and number. =

4
;
- - S
=

a [ B[] c [ p []
Question 2 . Listen and tick. =

1. Where was Tony going in the morning”?

A!ﬁ m5E .

4. How does Nam practice English ?

om_FT. A
v v =) ¥ 3
A. g B. L S C. &]
O i) i)
Question 3. Listen and complete . ﬁ

1. What did you sce at the zoo 7 1 saw lots of [

2. What did the I ik i .Ido when vou were there?
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Recognize compound words containing short and long vowels

< Recognizing students' learning difficulties in compound words containing short and long
vowels, by circling these sounds in new words through using one of these methods:

First Method:
< Teacher asks students to listen and complete the compound word:

Compound Words 1

Use g word trom the worgd box below 1o make ¢

compound word Use the piclures as clues

coke paoste robe paper berry ball plane

news + = %

pon + = T

bath + = . .¥0
:

Qir + = _ —

stfraw + === = .

looth +

basket +

Crmrad b @0 ol i~
Loyt roe PN B @ e @R SR S P @ Wy
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Second Method:

< Teacher asks students answer the following exercise and then listen to pronunciation of the
compound words.

Compound Words
Draw lines to make compound words. Then use the new words to complete the sentences.
1. We roasted the seeds after the plants were grown.
? F | rattle down
2. Theard the in the bushes and was scared.
3 Ineeda to travel to another country. sutl pOI‘t
4. My brother scored a n his first foothall game. touch hght
5. 1can sometimes see the through my bedroom window.
| moon snake
6. My 1 my mother’s mother.
7. The satd there was a chance of rain today. dm‘ cloth
8. 15 my favorite pink, juicy, and delictous frust. fire mother
9. Sometimes | when [ should be doing my work
water ralk
10. Ttook a shower and used to clean myzelf.
I1. My parents make us use the to walk to school. basket flower
12. They scored fifty six points in the game. pass dream
13. The are loud and beautiful on the Fourth of July.
wash man
weather ball
grand works
Tun the paper over and st ten other compound
words tit you know. CIOSS melon
I —

©2011 Amazne(lassroom com
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Activity (1)

% Prepare students for learning and connects
to prior knowledge by passing out
compound word index cards.

% Ask students who know the definition of
compound words and then write the
definition on the board.

% Ask students to present some examples and
show students how the words come together
on the board, like sun and flower.

% Go through these steps several times until the
class has good understanding.

% Then ask students to answer the following
exercise.

Compound Words 2

Use a word from the word box aelow to make a
comgpound word. Use the pictures as cues,

fish nut fly fruit man fire flower

1.8un + = “I~
2.5now + = 2
£
3.Camp + = é . ';
4.Fire + = : v
3.elly £ = o
6.Grape + = Gl
20w : &

<oLYEWORKSHEETS
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Activity (2)

< Use projected graphic organizer

% Tell students that they know the two words in
this compound word, they can put them
together to read the new word: “sunshine.”

< Ask them to say it with you: “sunshine.” Say it
one more time: “sunshine.”

% Now students can read the word, let’s write it
again in the bottom box of the graphic
organizer.

% Write the word on the projected graphic
organizer and have students write it on their
graphic organizers as well.

< Next, teacher tells students that we can use the
definitions of the two words we already know
to help us understand the meaning of the
compound word. Turn to your partner and
discuss how you might put the two definitions
together to define our compound word
“sunshine.”

% After 1 minute, call on students to define
“sunshine” and provide positive or corrective
feedback as necessary.

< Teacher asks students to write their definition of
the compound word “sunshine” on their
graphic organizer: “the bright light from the
star in the sky that heats the earth.”

)

Szeond Word:

Compaured Word:

wurehine

First Word:

Fhazning: Toaning:

the skar i the shop trart grees light and o pive off srgtt gt
hiat v thie gartt

\ ¢

‘ Compourad Winnl Meeasing: ‘

atifeehiie: B Rrighit §ph feee B star in trae sk hat hiests e caith




Activity (3)
< Teacher plays a video about compound word which is available on the following link:
https://www.youtube.com/watch?v=6-45u_BcNmg

e
LIt e

< Before starting to show the video, the teacher writes the new words on the board, so the
students get an overview of the content of it.

The compound word in this song are :

skateboard - football - cowboy - rainbow - pancake - hotdog - starfish - seahorse

< Teacher explain on the board the difference between short and long vowels

< This is a fun compound words phonics song for learners of English.

< The teacher uses a colorful animated music video to help students to learn how to pronounce
compound words. Compound words are when two or more words are used together to create
a new meaning.

< Teacher asks students to repeat the song during their listening.

Compound Words / Shart Yawels / Long Vowels
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Activity (4)
Students can use Mobil free applications to practice compound words activities; it is
available at the following link:

https://play.google.com/store/search?q=compound+words+game&c=apps

Sunshine «Closed | = ik,
or \ V\_,_‘-j

sun shine = Open :

: CombiWend

Sewhiw  Lompound Weords: Word Came s
L3 e ~dor

= o

This application is free application. Students can download it from (play store). After
installing in your students' mobiles or tablets, they can use it without internet access.

About this game

R/
0'0

CombiWord : Word puzzle game. Guess the Compound word from two images. A combine
word is a word which is made up of two or more other words. For example, the word
Cupcake is made up of two words, cup and cake. Similarly, this app contains many examples
of common compound words. You have to guess the one word for each image and think to
write compound word from it.

Word Game: Compound Words

Student will get two words on the screen that together creates a new (compound) word. Your
task is to decide whether there should be a space (Open) or no space (Closed) between the
words. Compound words fall within three categories, and here we are focusing on two of
them. Closed and open compound words.

Closed compound words (also sometimes called 'Solid compound words') are formed when
two or more unique words are joined together without a space between them. Open
compound words have a space between the words but when read together creates its own
meaning, thus considered its own word. The third option is called hyphenated compound
words, in which the words are separated with a hyphen (-).
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Exercise(1)

Exercise(2)

« Listen to the audio and then answer the | % Listen to the audio and then answer the Exercise
Exercise
basket ball
: 2|t S|
Foim the words snd circle the corrvet pioturm sea 5"“3"
Mo fihi ¢ conet = 4ot
q lmi"t;mr'i 3 T " st :o-;-r + @ :
G =
07| ; base ballﬁi
&3 ‘ & s i =
-*— h - xh - | ] 4+ ph - (V
pop corm
ey 5 Mo (B & =
& & ® ZF ||
: 2 Pt proTe i om | kg v e Cross + r}valk
&g ,% D ’& earth + quake N
& @ —“~ 'l,' p, -—
nEwn v geager - o v finh = e —
1D T
. s ".\"I :(::"" 2 w
) ol ‘ E —
Exercise(3) Exercise(4)
« Listen to the audio and then answer the | < Listen to the audio and then answer the Exercise

Exercise

Name Age
Compound Word

Two wordds #hat come together to make o now word

Read the two piclures, Select a picture from below thot
makes the new word and drog it in the box provided,

o + .iigv=¥

pan .~ cake

+
n

 hand ~ bag

3+ %

» @

‘handbag ~ ladybug | pancake |

Croana iy Va4

|

Compound Words |

Drog end Use o woed free 1he ghven bax 10 comglete the Cempaund wends

ESnowma\ Cowboy  Jellyfish Pancake Seahorse

o o

.-,
b

e
4
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Discriminate the sounds of English words in listening.

< ldentify and discover your students' learning difficulties discriminating the sounds of
English words in listening through using one of these methods:

First Method:
Teacher asks students to listen and write the
correct word:
The exercise is available online on the
following link:
https://www.liveworksheets.com/g02389920gn

0.
°

0.
°

& . _——
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!
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Second Method
< Teacher asks students to work in groups to
answer the following exercise, when they finish
each group should read the answers and the
whole class listen.

G

LLIVEWORKSHEETS

Activity (1)

% Teacher explains to students the difference
between long and short vowels. The long
vowel sounds a, e, i, 0, and u. Teacher writes
the following Examples of long vowel
sounds on the board:

#+ Long "a" sounds: Rain, pain, sail, whale,
fail.

% Long "o" sounds: Coat, boat, goat,
whole, coal.

% Long "i" sounds: Kite, bike, hike, fly,
sigh.

% Long "e" sounds: Tweet, sheet, meet,
feet, and retreat.

% Long "u" sounds: Glue, stew, phew,
cube, suit.

« Teacher asks students to answer the

following exercise:

Activity (2)
< Teacher plays a song about vowel sounds
which is available on the following link:
https://www.youtube.com/watch?v=4TjcT7Gto3U

< Before play the song teacher makes review
about long and short vowels. The Vowels Song
by Scratch Garden teaches the different
pronunciation of long vowels and short vowels
in the English language.
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1 % Teacher asks students to repeat the song. After

Long and Short Vowels listening to the song teacher asks students to
_ Sound Review answer the following exercise:
o kv o 1 S 0y 07 kT B wowe S 45 55 BRI —————————————————————— |
Long and Short Vowels
% ﬁ naet pet ean bl Select whether each word has a long vowel or a short vowel sound
2, bunk lone car rub - : R B ;‘5«""—": Y (& i
gcake “a'. hive W ege

seat fall left pot

two tuck loot fat

cat set role not 4

\

J
N

-
ﬁapple

gl

SemiElss

file still late boat

)
,

hall brace real cold

lace top sap half

MRS MRTHIACCT Gumab SR U e Nt ok b Ao ke

long o

~
seal orange
e

short shorto

~

J

Activity (3)
% Teacher explains consonant sounds by using the following card:

plblt d|f]v]e]d

i | bed AN by | fav | New | on | ey
pn | bad tn  dog fve | van  thin | that

hlgl6k|g

m n n

man ezl o/ hat | Nl | dsemd | Aaind | /g
man | nose thing  haf | chuch jam | kind = Qun
TR I T S S 2

fset | fwd Mt me3s! | fleg/ | Jan | ek | s/
say 200 ship measue |eg mn | work | yes

% Then, teacher asks students to answer the following exercise to be sure that they understand the
lesson.
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Name Date

Initial, Medial and Final Comsonants

Say the name of each plcture. Type the consonant that stands for
the beginning, middie or ending sound of each plcture in the box,

1 2, > 3.
7% &
se___on quea oep

B E? ] 5. 6, 0
] |
arl andwioh pa or

7 [} 0.

AaA ;
orilla P nee rabbl
Activity (4)

< Free mobile application game for discriminating sounds, it is available on the following
link: https://play.google.com/store/apps/details?id=com.britishcouncil.phonemicchart

< It is afree application , students can download it from (play store). After installing in your
students' mobiles or tablets, they can use it without internet access. Students can learn
vowels and consonant sounds easily.

< Another free mobile application which helps students to learn vowel and consonant sounds,
it is available at the link:

% https://play.google.com/store/apps/details?id=com.iridescence.drawing.cvc
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Hello » Hello »
Lot's loarn CVE words cab Lot's learn CVC words

Short A Waords Short A Waoaords

dab

gab

Short | Words Short | Words

Jab

About this application
< This app has CVC (Consonant Vowel Consonant) words to improve and help kids to learn
and read English words. CVC Words play an important step in practicing phonics and

learning how to read. Words will be pronounced from the speaker as well to allow quick
and easy learning.

Exercise(1)
< Listen to the audio and then answer yes or No
< The exercise is available at the link:
https://www.liveworksheets.com/yil279567tr

-&h scound

Can you hear the " CN"" sound in these
words?

yes no

yes no yes no

yes no yes no

(O Syttt
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Exercise(2)
% Listen to the audio and then answer the exercise:
% The exercise is available at the link:
https://www.liveworksheets.com/fs1207487ly

)
‘ ) Match the pictures that go together

‘))) Q 'lh
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Exercise(3)

Listen to the audio and then answer the exercise:
The exercise is available at the link: https://www.liveworksheets.com/xd247327qu

Q)

Click in which position you can hear the “t ” sound.
~ Photo

)

| Initial | Middle

Position | Position

| Final

Position

)

L))

)

abpbkb
M0 Mo Mo M Mo

e e
n
i

)

BBEBE



https://www.liveworksheets.com/xd247327gu

Exercise(4)
Listen to the audio and then answer the exercise:
The exercise is available at the link: https://www.liveworksheets.com/df2315072kb

Name: No. P3/

Phonics Q.C.5
A. Multiple Choice
Direction: Choose the words that have long i sound.

\7 SkY candy | family | shy | | jelly

 baby fly || dry | |[sunny || sky

B. Identify the sound of the pictures.

_“ e 4

‘ ) SsLIVEWORKSHEETS
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Theoretical Background on Phonological Difficulties

< The ability to recognize and manipulate the components of oral language, such
as words, syllables, and onsets and rimes, is known as phonological awareness.
Students that are phonologically aware may detect words with similar starting
sounds, such as "money" and "mother," and can create oral rhymes. They can
also count the number of syllables in a word.

< The ability to concentrate on and control particular sounds (phonemes) in
spoken words is referred to as phonemic awareness. The simplest components
of spoken language are called phonemes. Syllables and words are created when
phonemes mix. For instance, the word "mat" consists of the phonemes "m," "a,"
and "t."

< The English language has 44 phonemes, including sounds denoted by letter
combinations like /th/. Because it serves as the basis for spelling and word
identification abilities, developing phonemic awareness is crucial. One of the
best indicators of how well kids will pick up reading throughout the first two
years of schooling is phonemic awareness. Students that possess phonological
awareness can identify and manipulate the sounds of spoken language. Learning
to read requires it. While it is undeniable that students's phonological abilities
serve as a basis for the development of decoding abilities, less is known about
the abilities that support the development of word recognition.

Resources

< https://www.EFLkidstuff.com/lesson-plans/describing-people.html

% https://lwww.liveworksheets.com/e01233280zq

% https://www.ixl.com/ela/grade-2/form-and-use-compound-words

% https://www.liveworksheets.com/e01233280zq

% https://www.education.com/worksheet/article/compound-words-1-second/
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Topic Two
Listen for Gist

Indicators of the Difficulty

< Refugee students have difficulties in listening for detailed description of something and
guessing what it is.

< Refugee students have difficulties in generating antonyms, synonyms, and definitions for
words heard.

< Refugee students have difficulties in inferring the speaker's tone.

Learning Outcomes

By the end of this topic, fifth grade students will be able to:

< Listen for gist.

< Generate antonyms, synonyms, and definitions for words heard.
< Infer the speaker's tone.

Learning Resources

Paper Resources : Visual and Audio Resources :

¢ Student's Book ¢ Models- Flash Cards and Pictures
¢+ Handouts +¢ Visual and Audio aids
Electronic Resources: Additional Resources

%+ Mobile applications %+ Common Classroom materials
¢ YouTube videos - Computers - Websites

Intervention Strategies

Game Based Learning E-learning strategy
V. (Audio-visual — Multimedia)

Multisensory Approach
(Audio-visual — Multimedia)
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Procedures of The Topic

Recognizing students' learning difficulties (Listening for Gist)
< Recognizing students' learning difficulties in listening for gist, by using one of the following
methods:

First Method:

< Ask students to listen to the record , describe three pictures and identify the problems in these
pictures.

< If students are not able to guess the problems, it means that they have learning difficulties in
listening for gist.

The second Method:

Ask students to watch a story and answer the following questions:

What’s the subject of the video?

What issue are they discussing?

What are these people talking about?

What’s the main idea of video?

If students are not able to answer the above questions, it means that they have learning
difficulties in listening for gist. The video is available at the following link:
https://www.youtube.com/watch?v=mhvRk 46G ¢

X3

¢

X3

¢

X3

A

X3

¢

X3

¢

X3

A
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Remediation Technigques

Activity (1)

% Teacher asks students to listen and answer the following exercise. It is available at the following

link: https://www.liveworksheets.com/mk2755337da

2. Let's Listen

Peoople are talking about thelr families. Listen and number the pictures

D. §

P

( Time: 10 minutes

Activity (2)
< The activity is available at the below link:

( Time: 10 minutes)

https://www.liveworksheets.com/iv1597544ta

Lock of the picture Listen corefully Then drog o nome or a
rumber lo the spoce provided

e
What is the name of Mark's school?

N e

What is the name of Mark’s brother?

“w

What is the name of Mark's teacher?

4. How many days do Mark and his friends play
football?

How many days do Mark and his friends go
swimming?

6. How mony days do Mark and his friends play

Mrs Green
one

two
Ben

57



https://www.liveworksheets.com/mk2755337da

< Teacher asks students to listen and answer the following exercise: it is available at the

following link:

Activity (3)

https://www.liveworksheets.com/ex2809224ct

( Time: 10 minutes)

the correct answer.

Some guests are taltiaat a party. What anl they talking about? Listen and circle

1l a. the guests I 5 ]a. a guest
b. the music b. the party
c. friends <. the food
|a. 2 guoest |_|.| a job
b. the music T b. a vacation
¢, lim c. friends

. |a. the music (7 Ja. the guests
b. a guest b. her new job
. an old frend c. family

i. . school [ 5 ]a. family
b. the man's health b. the food
c. work c. the guests

R~
- \’\“:\\ ~a o

The waman is having a good time. | | A

. The woman is not enjoying herself b. The man does nut want anything to cat.
¢ The guests are untriendly ¢. The man wants to drink.
a. [im does not recognize the singer, [ 0 |a. The man wok a train across the US
b. Jim does not hke the singer. ‘b. The man never travels.
¢. Jim likes the singer. ¢ The man recently took a trip.
a. The man knows the guest y 7 ‘|a. The woman’s mother Is not working now
“b. The man has not met the guest yet " b. The woman has a job now.
¢. The man does not want to meet the guest ¢. The woman's mother has a new job
i [ a. The man does not work now. | 8 '|a. The man knows a lot of people at the party
b. The man is not busy now 'b. The man does not know a Jot of people at
¢. The man s very busy now the party.
<. The man knows everyone at the party

The man s hungry
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Worksheet (1)
< Teacher asks students to listen and answer the following exercise: it is available at the
following link:

https://www.liveworksheets.com/vs1488694xq

What are you doing?

Answer the guestions

What are you doing?

)

I S
@ =2 8 &

= @'
What are you doing? What are you doing?
) Q)
By & e %%
What are you doing?
)

What are you doing?

O

What are you doing?

)

i Q)
2 R )

Q\ ¢
What are you doing?

) )
b %

@ M

sl

o g

~n

~E
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Worksheet (2)

Name :| | Class: §/[ |
LISTENING 1 ( Items 1 -5 ) ( 5 marks )

You are going to hear five short texts about holidays.
A, ; & |

Texts| A | B |
1emm < <
2 < S
=
©

| ¢ [ ° |
(=

I e
AEmm -
SEmm < <
Click here to listen to Listening 2 : =
LISTENING 2 ( Items 6-10 ) { 5 marks )

You are going to hear a text about Samy’s day.
Listen and complete the table with (V) or ( X)

https://www.liveworksheets.com/pc1422085es

e L T )
E.E]J,.::‘Eﬂ r.rﬂ.?]

‘*“ﬂE*ifF:t-th-:l"f-!
S e
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Worksheet (3)

Listen and match. What sport are they doing?

https://www.liveworksheets.com/gv1057590th

0]
R
e

el
LLg: ey

Worksheet (4)
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WHAT DAY IS IT TODAY?
TODAY IS ... |

MONDAY WEDNESDAY

THURSDAY FRIDAY SATURDAY SUNDAY

WHAT'S THE WEATHER LIKE TODAY?

SUNNY £3 cLoupy © RAINY &

Listen and mateh. BB B B
o (3]

€200

@&
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Theoretical Background on Listen for Gist

Listening is assuming greater and greater importance in foreign language
classrooms. There are several reasons for this growth in popularity. By emphasizing
the role of comprehensible input, second language acquisition research has given a
major boost to listening.

Listening to gist involves general thematic understanding, without any focus on
specific details or discrete information. It is one of several listening techniques and
seeks to respond to fundamental inquiries about the main idea, subject, and
objective of an aural text. When speaking in one's first language (L1), one often
listens for the gist before deciding whether to keep listening or stop.

Thus, given the importance of listening in language learning and teaching it is

essential for language teachers to help their students become effective listeners.
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Topic Three
Vocabulary

Indicators of the Difficulty

< Refugee students have difficulties in learning new vocabulary in listening text.
< Refugee students have difficulties in guessing new word and vocabulary.
< Refugee students have difficulties in identifying words heard.

Learning Outcomes

By the end of this topic, fifth grade students will be able to:
< Recognize the new vocabulary in listening text.
< Guess new words and vocabulary in listening.

< Develop students' listening skills and learning of the new vocabulary in the environment.

Learning Resources

Paper Resources :
<+ Student's Book
«» Handouts

Visual and Audio Resources :

< Visual and Audio aids

Electronic Resources:
< Mobile applications

< YouTube videos-Computers - Websites

Additional Resources
«»  Common Classroom materials

Intervention Strategies

Game Based Learning

Questioning

A0 8 8 A

Multisensory Approach (Audio-visual —

Multimedia)

Applications

B

Using Songs Instruction

Using Songs in
tho English Class

b ’_ -

«» Models-Flash Cards and Pictures

Mobile Based Learning : Mobile
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Procedures of The Topic
Recognizing students’ learning difficulties (Vocabulary in Listening )

< ldentify and discover your students' learning difficulties in vocabulary through using one of these

methods:-

First Method

Difficulties in learning new vocabulary in
listening text.

Memory Challenge

It is a game that could be used to teach
vocabularies to young learners.

Students have to sit in pairs or form small
groups.

Each group is given three minutes to write
down as many words as they can remember
from their previous lesson e.g. Family.

The group that recalls most words will win
the game. Then ask students to stand up in
a circle and count to three and give out the
topic.

After that, the first student in the circle will
have to give a word related to the topic and
so on. The student who cannot say a new
word or repeat the words of the last student
has to take a seat. The last student standing
will be declared the winner.

K/
0.0

X3

%

Second Method

Difficulties in guessing new word and
learning vocabulary.

Guess what it is

Put students into teams of 3 or 4 students .
Then everyone sits and listens carefully to
the teacher for a description of something or
someone (e.g., “This is a person which
works at hospital and helps the ill. : answer:
doctor).

(e.g. , “This is a person which works at
hospital and helps the doctor. : answer:
nurse).

Then each team discusses what they think it
is before giving an answer.

You can give the description sentence by
sentence, encouraging the students to guess
each time, until one group wins.

You can start off with easy clues and slow
speech but then choose more difficult words
and speak more quickly so the students
really have to concentrate.
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Third Method : Learning & guessing new words
Pass the Ball

—

< Students will pass the ball around the class and when the music stops, the student with the ball
must answer a question from the teacher. For example, if you are teaching vocabulary to do
with colors, the teacher might ask ‘What color is it?’.

Another way to play is, when the music stops, the student with the ball can ask the question
and all the other students must answer. This way all students get to practice the vocabulary
while playing the game. In addition, it will help the teacher to identify learning difficulties in
learning new vocabulary in listening.

R/
0.0

Remediation Techniques

0.0

0.0

0.0

K/
0’0

Introduce the new vocabulary in an interesting way by using videos and audios which
include songs, stories, cartoon, and pictures.
Games provide a playful environment in which learners follow prescribed rules as they
strive to attain a challenging goal. Games can be a way for students to be active learners.
The game helps the teacher to create contexts in which the language is useful and
meaningful.
Ask Students to listen to a story to identify the vocabulary and answer the questions.
Discuss the new vocabulary with the students and ask them to do various activities.
Students will watch the video and listen to the story and answer the activity questions.
Students have to work in small and large groups to do various activities.
Students listen to the audio, and during listening, teacher asks them some questions
helping them to guess the meaning of the new words.
The teacher shows a video includes short stories, so the students get an overview of the
content of it, and then ask students to answer the activity questions.

Learning new vocabulary in listening text
Teachers can use games in order to help students overcome any difficulties in learning

new vocabulary in listening . There are many different games that can be used in listening
to learn new words , such as:
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LISTENING GAME FOR VOCABULARY

Use this fun listening game for vocabulary. It is appropriate for small groups of students
and one-to-one. There is a variant for larger classes.

To play this listening game with a small group, stand in a space with learners around you.
Students should be close enough to touch you with an outstretched hand.

Using colorful props can add to the fun.

For example, tie scarves around you, with each child holding on to the end of a scarf.
Although this kind of prop is optional, students love it. You may have two or perhaps
three students holding on to the same scarf. Another option is to stand on a square of
colored paper with students touching that square with one foot.

Students must stay touching you, holding the scarf, or with one foot in the colored square
until you say a magic word. When you say that word, try and ‘catch’ one of the students
before they escape, releasing the scarf and running away to one of the classroom walls.
When students reach a wall, they are safe. For example, tell learners the magic word
‘mother.” Say ‘father, brother, sister, grandmother...mother!” When you say ‘mother,’
students run off, and you try and touch one of them.

You could try and touch a child without moving from the spot. Alternatively, chase after
a child, who must reach a wall, or safe place, before you catch them.

Vary the game by changing the setup. For example, you may have students seated
around you on the floor. When they hear the magic word, they get up and move away to
safety. Another idea is to have students stand on one leg while listening for the magic
word and then clap and run away when they hear it. If a child cannot balance or forgets to
clap before running away

( Time: 10 minutes)
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The Whisper Game

This game is best played with a group of students. For it to be most effective, you will
need at least 6 students, so this could be a good game to play in a classroom.
Divide students into two teams. Whisper a word to a student , who must then whisper it
to the student next to him/her, and so it goes until the last student in line who has to say
the word out loud. If he/she pronounces it correctly, the team gets a point.
You can use this game through (Whisper a sentence to students).
One student begins by whispering a sentence to the next student.
They then have to whisper it to their friends and so on until the last student announces
the sentence out loud.
The first student should write down their sentence so that they can show the other students
what they actually said.
It can be fun to alternate who comes up with the first sentence and who is the last student
that must say it out loud.
( Time: 10 minutes)

Guessing new word, learning vocabulary and identifying word heard.
Five Games that Can Be Used in Teaching Vocabulary to Young Learners Games, as
stated before, are interesting methods to teach young learners vocabulary.

Hot Potatoes, Memory Challenge, Last One Standing, Pictionary, and Bingo

@ U
PR

The first game is called ""Hot Potatoes'. The class is divided into group A and B with
both teams sitting on the opposite sides of the classrooms. Two chairs will be placed in
the middle of the class so that whoever sits on the chair will face her/his team and the
board must be behind them. Then, their teacher writes a word on the board, but the student
on the chair will not see it. Each team will have one minute after signaling the beginning
of the game. The other students are allowed to use verbs so that their seated teammate can
guess the word written on the board. They should not say the exact word written on the
board.

( Time: 10 minutes)
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Using tasks for assessing students’ understanding :

Write the words in the correct boxes

o 1Q
NI
~ 0

al|p u| Ve
WR ik almj|e
Listen to Stories
Listen to the story.
? s ' - = — s
B i ==
< s b b
(_439' e ‘0 - ?'\j/,ia '\-“957.’ 1
e " 7 X bt

Three clams blow a flute.
Three clams fly a kite

But Dad is angry with
the clams.
“Time for class, Clams!”

Two clams jump on a log
Four clams run and jog

Six clams run to class.
Look at the clock!
Six clams are late!

< Talk about the pictures and then listen to the track on the following link:
https://drive.google.com/file/d/18ryiRH6GHzxk9hB1wo8EOCBQVjPs82Xm/view?usp=sharing

< Student (1):1 see clams.

< Teacher: Very good. How many clams do you see?

< Student (2):There are three clams.
< Teacher: Perfect. What else do you see?

% Teacher: Look at the first picture. What do you see?
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Additional Activity --- Read Aloud
< Read the sentences first and have students repeat them while pointing to the pictures.
< Number the pictures (1-4).
< Read a sentence and have students give the number.
< Have students point to the pictures and read the sentences by themselves.
< Say the sentences at random and leave out key words. (Example: Three clams- a flute.)
< Have a student act out (with gestures) one of the pictures.

Assessment :

Listen to the following story on the following link:
https://drive.google.com/file/d/1f5sqgwKWiUV8bIFwG5MkHiD8G09bgmOrz/view?usp=sharing

< Divide your students into groups and ask them to listen to the story and write the words
they know while listening.

< Then , read the story slowly and ask them if they don’t know the meaning of any word ,
they can ask you.

< Encourage students to try to guess the meaning of the new words . If they don’t know,
you can tell them.

The crab and the frog
are on the lane.
A car comes.

The frog can jump.
But the crab cannot jump.

The front of the car A brave crow sees the
will hit the crab. crab and the car. The brave
“Oh no! Help my friend!” crow saves the crab.

El e : t‘;
After listening to the story answer the following questions:

< Mention four words you know.
< What can frog do and crab cannot?
( Time: 10 minutes)
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Guess the meaning of new word in listening
< Use different activities to help students to guess the meaning of new word while listening
and overcome any difficulties they face :

Activity (1) : Listen to the words first, then say and write:

A A4

black blow ®Blade ®lue

flag flame flower flute

Listen and write the word and confirm the meaning by looking at the picture.
Ask students to listen and look at the first word. What did you hear?
students : (Black)
Teacher: Yes! (/bl/ Black)! Let’s write (black) here. B-L-A-C-K.
Continue with the other words.
You can vary this activity by asking them : Put Them in Order.
Review words with Flash Cards.
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Divide the class into two teams : Team A, Team B.
Distribute picture cards to students (one set per team).
Students may have more than one card.
Say three of the words with the (/bl/,/cl/, or /fl/) sounds. (Example: black, clap, flag) .
Have students holding those cards come forward and stand in order with their teammates.
The three students who stand in order first, then say the words from their cards. (Example:
black, clap, flag). That team gets a point.
Continue with three new words.
Ask students to listen for the words. If you have the card with that word, come to the front
and stand in order. Are you ready?
Students: Yes.
Teacher: OK. These are the words: black, clap, flag. [Students with those cards come
forward and stand in order with their teammates.] Students from Team B: We’re ready.
Teacher: OK, Team B. What are your words? Ss
Students from Team B: black, clap, flag.
Teacher: Excellent! Team B gets a point.
( Time: 20 minutes)

Listen, trace, and complete the words

e cap 2 flame
®lec|llalp =[] |almie
S w—y
polalcik ] | ow
vf|blllalclk €'~ bl | |OW
> =

Look at the first picture. Say the word and fill in the blanks with the correct letter(s).
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Ask students to look at the first picture. What is it?
Students: It’s a cap.

Teacher: Yes, it is. How do you spell cap?

Students: C-A-P.

Teacher: Very good. Trace the words.

Look at the words. What is it?

Students: It’s clap

Teacher: How do you spell clap?

Students: C-L-A-P T: Excellent. How are “cap™ and "“clap" are different?
Students: Clap adds ‘I’
Teacher : Perfect! What sound does "CL" make?
Students: It sounds /cl/.

Continue with the remaining pictures and words.

( Time: 10 minutes)

Identify words heard

Songs are an effective way to learn English because of many reasons:

Y/
0'0

K/
0’0
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Songs introduce authentic language .
They involve target language cultural aspects.
They can be used to teach various language points.
Using songs is a nice and joyful activity to foster listening skills.
Songs are fun.
Using songs in identifying the words heard is very effective.

Identifying Words in a Song
Find a suitable song for your class and have copies of the lyrics.
A set of cards for each group of 5 students . Each set of cards contains about 20 words.
Some of these words are taken from the song. The others are not but are similar in meaning
or sound to the words from the song.

The Activity

Give each group the set of words.
Tell students that they have a few minutes to lay out the cards and decide what they think
the song is about.

To help students brainstorm, ask a few questions:

Do you think it’s sad or happy?
Is it a love song?

R/
0.0

@,
0’0
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‘Why? Which words make you think that?

Tell the students that in fact only some of these words are in the song, and that they’ll
listen to the song to find out which.

If they hear one of the words, they should grab that card.

The students in each group should compete to grab as many correct words as possible.
They’1l get +1 point for correct cards and -1 point for wrong cards.

Play the song once for students to listen and grab.

Then ask students how many cards they’ve got.

Hand out the lyrics and ask students to find their words.
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< The student with the highest number of points of each is the winner.
Follow up
< As a follow-up , use the lyrics for a variety of purposes, for example as a text for reading
comprehension or language work, or for the class to sing together.
< ( Time: 10 minutes)
Examples of Songs

Wiggle Your Fingers, Stomp Your Feet
< This chant is great for helping a student get their wiggles out and ready to focus on
school.

Wiggle Your Fingers, Stomp Your Feet!

(Chant)
Wiggle your fingers in the air. w
Wiggle them, wiggle them everywhere! St/
Stomp your feet upon the ground.
Stomp them, stomp them all around. v @
Now sit down and cross your feet. ﬁ

Hands in lap, nice and neat.
Now we are ready to start our day.
We'll listen first, and then we’ll play! f '

Do You Know What Time it Is?
< Itis agreat song for practicing time.

Do You Know What Time it Is?
Tune: Muffin Man

Do you know what time it is?

What time it is? What time it is?

Do you know what time it is?

It's o'clock in the (marning, afternoon, evening).
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This is the Way | Move!
Tune: Mulberry Bush

This is the way | touch my nose, touch my nose, touch my nose.
This is the way | touch my nose, when I'm at school!

Variations: ‘.
* jump up and down “
* spin around =

* hop in the air

» stretch up high

* bend to the floor

* balance on one foot
* spinin acircle

< Use free mobile application for helping students to learn the vocabulary in an exciting
way ,and overcome any difficulty related to the new words through training at home with
their parents such as: using Learn First Words — Baby application Learn First Words is an
educational app designed to introduce your baby or toddler to everyday vocabulary. It is
designed to teach your baby new words through sound, animation, and flash cards. It’s
fun, free, and perfect for students between the age of 1 to 5.

Learn First Words — Baby Application

LEARN ©RST woRtS
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Mobile Apps Activities for Students

Download the following mobile apps on your mobiles or tablets and enjoy learning English.

% This is a free mobile application to learn vocabulary available on the following link

0’0

0‘0

0‘0

R/
0.0

R/
0.0

https://play.google.com/store/apps/details?id=hh.sez

EASY TO LEARN

This free application helps students to Learn Basic English Words with flashcards and
their pronunciation.

English vocabulary learning aims to teach English in a simple way without getting bored
with pictures and flashcards. It covers basic English words for beginners. Learning
English vocabulary has a simple and user-friendly structure.

It offers basic English words with different groups that can be easily used. It does not
require any registration to use.

Learning English Vocabulary app consists of two main parts. While the first part teaches
basic English words with the help of flashcards, the learned vocabulary is tested in the
second part.

Learning English vocabulary offers a funny way to memorize words. You can find the
easiest way to learn and memorize English words with this application. You don't need to
know English to use the menus.
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Another free mobile application :Learning Vocabulary
< Download the following mobile apps on your mobiles or tablets and enjoy learning
English

Learn First Words - Baby

< Learn First Words is an educational app designed to introduce your baby or toddler to
everyday vocabulary. It is designed to teach your baby new words through sound,
animation, and flash cards. It’s fun, free, and perfect for students between the ages of 1 to
5.

< Learn First Words features 15 kid friendly categories and over 150 words. Flashcards
teaching method is great for babies, toddlers, and students allowing them to learn at their

own pace.
https://play.google.com/store/apps/details?id=com.TooFunnyArtists&hl=ar&gl=US
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Worksheets

Worksheet(1)

Listen, then find the words in the wordsearch.

o 8c U J-A NN 6 S H AR E U
1 BiR N C U PG AR EQ L J L OC'M
' M L RK Y PR OR R I DB E A
- €E G G B C P C HETETUGSTENMHM
- U'w T P | BEgieg RO L B S & N
U T T B R'SBK S F D 8D E K
— ¥ AE T E D R E ADWOUP &g
E G C O F FEEMXTETGCAAM
- Al I D /AlK B NG £ B L AT B NO
b= V! P 10D 00U BEHAN U T Z C YW TN
,a",,’."’ . 2650 T T N DO R 01 A T il Ol
__M,{ '!‘*‘j Yo QU R T RINB IP.C AL BOKY
;L‘—ﬁ'u ~ Y K MU F FINSBS HNECF B G
SR A G E J U | C E ALKE U S A
= 2 Z X B A GE L S L L NE 3 P
- M A R ELADEWAI I QoOZWM
| {
|
g TS -

S gepee

SwLIVEWORKSHEETS



https://www.liveworksheets.com/ua2240291na

Worksheet(2)

"Family members

Listen, drag and drop:

SISTER H DAD  GRANDMA | MUM || BROTHER | GRANDPAW

i

1 -
T e
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https://www.liveworksheets.com/oz209228vo

Worksheet(3)

\'.

Listen and put each object in the correct box. ’

https://www.liveworksheets.com/uc3065660zv

£ B (a)
& “"%5&%% E%af
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https://www.liveworksheets.com/uc3065660zv

Worksheet(4)

FOLLOW THE PATH

Click on the frog to listen the first word (Kitchen). Then click on the Kitchen to listen
the next one. Continue until you reach one of the butterflies,
Which butterfly did the frog choose? |

81


https://www.liveworksheets.com/yx763995fe

Worksheet(5)

1) Listen and match. ﬁ’)) ..s‘f
Be

2) Read and match _51

dress
+
A

EaLIVEWORKSHEET
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https://www.liveworksheets.com/ul1763052am

Worksheet(6)

[food and drink }

Name : Class :

Listen and match the pictures.

https://www.liveworksheets.com/cv2480165ex

ety I ZEL ¢
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e S i ],
T
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https://www.liveworksheets.com/cv2480165ex

Worksheet(7)

Listen and match.

© QO
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pus bl

D
D) -
D
D

L D)

https://www.liveworksheets.com/pf845065qgc
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https://www.liveworksheets.com/pf845065gc

Worksheet(8)

Click on the drawings and the words and listen.

A £ \ / N

( ‘ \
Chicken L Fish l ~ Beef ‘ Prawns
L / J | 7 N

v

LVESE'CGNEE L Rice ’ LNoodIes: { Chips J

https://www.liveworksheets.com/bp680011ro
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Theoretical Background on Vocabulary in Listening

o
%

One sort of learning through meaning-focused input is vocabulary learning
through hearing. In order to obtain reasonable comprehension and success at
guessing from context, learners would require at least 95% coverage of the
running words in the input.
Listening comprehension and vocabulary knowledge have a strong relationship.
The 5000-word frequency was discovered to be the strongest predictor of variance
in listening comprehension, both of which have important implications for EFL
listening comprehension.

..................................................................................................................................................................

Resources

https://teachingenglishgames.com/listening-game-vocabulary-and-grammar/

https://www.liveworksheets.com/ju76125vd

https://teachingmama.org/10-preschool-transitions-songs-and-chants-to-help-your-day-run-

smoothly/
https://www.liveworksheets.com/ua2240291na

https://www.liveworksheets.com/0z209228vo
https://www.liveworksheets.com/uc3065660zv
https://mwww.liveworksheets.com/yx763995fe
https://www.liveworksheets.com/ul1763052am
https://www.liveworksheets.com/cv2480165ex
https://www.liveworksheets.com/pf845065gc
https://www.liveworksheets.com/bp680011ro
https://www.liveworksheets.com/rz2340789vi
https://www.liveworksheets.com/ys1541658as
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https://www.liveworksheets.com/bp680011ro
https://www.liveworksheets.com/rz2340789vi
https://www.liveworksheets.com/ys1541658as

Topic Four

Sound Discrimination

Indicators of the Difficulty

Refugee students have difficulties in discriminating the sounds of English words in listening.
Refugee students have difficulties in blending the sounds of English orally. '
Refugee students have difficulties in segmenting the sounds of English. ,
Refugee students have difficulties in recognizing the same sounds in different words !
(Phonemic Identity). :
Refugee students have difficulties in recognizing individual sounds in a word (Phonemic |
i Isolation ). :
i < Refugee students have difficulties in listening and saying new words when a sound is taken |
i away (Phonemic deletion ).
| < Refugee students have difficulties in listening and saying new words when a sound is added |
. .(Phonemic Addition ).
+ % Refugee students have difficulties in substituting one phoneme for another to make a new !
. word (Phoneme Substitution). '

X/ X/ 7 7
L X X R X X4

X/
°

Learning Outcomes

By the end of this topic, fifth grade students will be able to:

| < Recognize the difference between single phonemes.

Orally blend onset-rimes.

Orally blend syllables.

Orally blend 2 or 3 phonemes into one word.

Identify the Initial sound isolation.

Identify the Final sound isolation.

recognize individual sounds in a word

Recognize the word that remains when a phoneme is removed. (Phonemic deletion )
recognize the same sounds in different words (Phonemic ldentity) .

Recognize a word, in a set of three ,that has an odd sound. |
Listen to a sequence of separately spoken sounds and then combining the sounds to form a |
word. '
Break a word into separate sounds and count how many sounds they hear.

Make a new word by adding a phoneme to an existing word. (Phonemic Addition)
Substitute one phoneme for another to make a new word.( Phoneme Substitution)

Identify whether words or sounds are the same or different .

Identifying which word is different.

X/
X4

X/
X IR)
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Learning Resources

*
°e

Visual and Audio Resources :
Models-Flash Cards and Pictures
Visual and Audio aids
Additional Resources

Common Classroom materials

%+ Paper Resources :

+«» Student's Book

Handouts

Electronic Resources:

% Mobile applications

% YouTube videos-Computers — Websites

e

*

X3

A5

X3

A5

R/
0‘0

Intervention Strategies

Game Based Learning Questioning

Multisensory Approach (Audio-visual — Mobile Based Learning : Mobile
| Multimedia) Applications

Sight
Hcaring
Touch

Multi {more than one) + Senses =

Multisensory




Procedures of The Topic
Recognizing students' learning difficulties (discriminating the sounds)

%+ Identify and discover your students' learning difficulties in discriminating the sounds through using one of
these methods:-

First Method : Listen, point, and repeat. Second Method :
Beginning , Middle and End Sounds
4] | bl >
bl ack black -‘ie’
9.
g + p = & - Vi ” ¢ A
(% -aning Saungs ~
<l + ap = ‘clap Begi= &
) \ §
7 e
. = ‘——»‘
u+w = "7 &rmz,‘,zms " .
fl + ag flag oatio® . =
e i i/
% Have students look at the pictures and words and hapati '” i .
listen to you. o el | ‘ h
% Ask them to Look at the picture of apple and ask el
them What is it? e | 0
«+ Students answer : It’s an (apple). g X
< Ask them , what letter is on this half of the ] - e fﬁi’:"'
(apple)? i
+«+ Students answer : The letter (B).
« Ask them , what is this sound? pointing at (B) . )
% Students answer: (/b/). Bal ks 4
s Ask them , what letter is this?. . »
< They say: The letter (L). ' - t
+«»+ Ask them to say the sound. [pointing at (L)]. -
+ Ask them to put the two sounds together. /b/
Ni...Iol/.
< Students should say /b/ /I/.../bl/. % In this method , students need to identify
< Ask them to Look at this word ending. [pointing th_e sounds that come at the start of the word,
at (/-ack/)] What sound does it make? middle and end sounds too.
< Students answer : (/-ack/). % Present pictures of car, cap , cake and ask
< Ask them , What sound do they make together? the students: _
(/bl/ / ack/. Black)! v What is the first sound in " car?"
% Students answer : (/bl/ /ack/. Black)! . _ v Whatis the middle sound in * cake ?"
< Then, ask them listen to the listening track on the | % What is the final sound in " cap ?
following link :
https://drive.google.com/file/d/1VXfM7nuOH_Z6vpg-
BuYaEsg7IHrMDn7s/view?usp=sharing
% Have them point at the letters and repeat the
sounds.
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Third Method : Phoneme Blending Fourth Method: Phoneme Addition
"Driving" the Sounds Together Hello, Block

+ Give each student three blocks or

This simple method can be used to help students who | , CUDES.
¢+ Put two blocks together and tell them

may be having trouble blending the sounds and hearing | * e e

the word. . . .
Use a toy car or truck for this activity. * P_omt to the first block (the one on your
right, the student's left) and say /a/.

Use the students' arm, have them drive the car, repeating X
the sounds of a word you say- shoulder for beginning | _ "0int to the other block and say /U.
sound, elbow for middle sound, wrist for ending sound. | * Tell the students that each block stands
Then have them drive the faster, blending the sounds for one sound.

Show the students that new words can

again until they say the word. - ‘
You can also do this activity on a table or floor, with be made for introducing a new block.
Hold a third block and call it /c/.

three markers to distinguish each sound.

First tell students tha% an onset s the first consonant or | *** When you add the /c/ block to the /at/
blend in a word, and the rime is the last group of sounds blocks “Hello, /c/” ask  the students
beginning with the vowel. what is the new word ?
Together, the onset and the rime create a word.

Give an example (e.g., in the words cake and bake, /c/
and /b/ are the onsets; /ak/ is the rime).

Explain that when the onset of a word is changed, a new
rhyming word is created.

X/
°

X/
°

L X4

*

Fifth Method : Phoneme Substitution
Trading Places

Ask students practice phoneme substitution by manipulating blocks.

Give each student five or six blocks.

Put three blocks together and tell the students that these blocks represent the word “tack.” Students
say, “tack.”

Point to the first block (the one on your right, the students’ left) and say /t/. Point to the middle block
and say /a/.Point to the final block and say /k/. Explain to the students that each block stands for one
sound.

Show the students that you can substitute or “trade places” with some of the blocks.

Hold a block in your hand and call it /s/. Model the process of removing the /t/ from the beginning of
the blocks and replacing it with /s/. Now the word is “sack.”

Students should practice many times before being expected to do this individually.

After students have worked on initial sounds, other lessons may move on to “Trading Places” with
final sounds. Medial sounds (e.g., changing “cup” to “cap”) should also be practiced.
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Remediation Techniques

% Use activities, questions and games in order to help students overcome any difficulties in !
discriminating the sounds whether phoneme deletion , addition and substitution . i
% First of all, teacher arouses students' interest and activates their prior knowledge in sound |
discrimination by giving them the following activities : i

Activity (1): Games to Play While Lined Up

' Sentence game:
++ Say a sentence, "The cat is fat".
+«» Tap the first 4 students on the head as you say each word of the sentence.
«» Ask, "How many words?", four!
+» Repeat the sentence, or say a different sentence, as you go down the line of students.
Rhyme game:
+» Say a few words that rhyme, "cat, fat, bat".
+«» Prompt students to join in the game. _
+» Say some initial sounds: /p/ - at, /s/ - at, etc. Include silly words (/z/ - at) and blends (/th/ -
at)! i
My Turn/Your Turn syllable count game: g
< (My Turn) Model clapping/stomping/tapping the syllables for objects you see in the
classroom (Ceil-ing, floor, ta-ble, com-pu-ter). i
(Your Turn) Prompt students to imitate you.
Ask after each word, "How many syllables?"
Repeat the beginning sound game:
Icl - Icl - cat, /c/ - [c/ - cake, /c/ - [c/ - car. Prompt students to join in with other words
Activity (2): Guess the Word
Have students listen for (/bl/) or (/cl/) sounds. !
Pick one of the four cards and makes one of the two sounds , such as the card for black
and makes the sound /bl/.) i

LX)

e

>

R/
0‘0

%

%

%

%

X3

%

K/ K/
0’0 0’0




7
0‘0

Students guess which card teacher has by holding up that card.

If they heard /bl/ correctly, they hold up either black or blow.

Show the actual card and say the word , for example: show card and say, Black) .

Ask students to repeat and get one point for each correct guess.

Play with your students the game ; Who is the best at guessing?

Teacher asks students , Do you have your four cards in front of you?

Students : Yes i
The teacher says: | have four cards, too. | am going to pick up one card. | am not going to |
show you the card, but I will make the sound. Listen carefully. /bl/ /bl/. Try to guess. Which
card is it? Hold up your card. i
Students are holding up card and the teacher says : The card is ... black! /bl/ Black!
students repeat : /bl/ Black.

Ask students the following question : How many are holding the card for black?

Ask students to Put up their hands and count number of students .

Encourage students to practice the game with different cards such as :

%

%

X3

%

X3

%

%

%

X3

%

X3

%

7
0‘0

K/
0’0

%

%

X3

%

X3

%

K/
0‘0

¢ Look at the picture. Say the word. Then, look at the sounds next to the picture.
+¢+ Fill in the correct one.

¢ Teacher ask students to look at the first picture and ask them , What is it?

% students reply: It’s a cliff.

% Ask them ,which sound is correct?

! Task (1)

. Fill in the circle next to correct beginning sound:

-~ e cl- <> ® br-
o fl- n o cr-
v\ ©Ogl- : o dr-
G e sl- | ® gr-
e O pr- ? L B e pl
e ® fr- ¥2°#~ O bl-




+¢ students reply: The first one, /cl/!
¢ Encourage them and them to Fill in the circle next to /cl/.
+»+ Continue with the remaining pictures and words.

] Task (2)

. Listen and circle the sound that begins the word:

\ / / ¢ - ’
| | %23 | | & |
| | | | |
- | |
| | ! | |
(. m = . |
| | |

F J

Phoneme Segmentation
i+ Phoneme segmentation is the ability to break words down into individual sounds. i
. For example, a student may break the word “sand” into its component sounds —/sss/, /aaa/, /nnn/, |
and /d/. i
i« There are so many great activities for phoneme segmentation ;
+«» Tell your students , when we segment words, we say each sound (phoneme) in the word :
_ separately. '
. For example, to segment the word ‘dog’, you would split it into its three phonemes, d-0-g.

In the word dog there are three letters
and three sounds.

dog — /d/ /o] /gl
© OO

+» When we segment words, we say each sound (phoneme) in the word separately.
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In the word ship, there are four letters
and three sounds.

ship — /sh/ [i] Ip/
Q@ 00O

There are different strategies to develop phoneme segmentation skills such as the following:

/ /
0’0 0’0

S

S

K/
0‘0

Kung-fu segmenting

Get the students in a circle, and then get them to stand up. !
Get them to ‘bow to the master’. Just tell them you are the master, and they will believe :
you! '
Then give them a word, e.g. "pot".
Choose a kung-fu action, such as a block. i
Get the students to do three slow blocks, and at the same time go "p-o-t." Then say (pot) !
at the end (blending the word back together).
Repeat with other words and other kung-fu skills. You can try blocks with arms going high |
or across their bodies.
Just make them up, always doing three of an action whilst saying the sounds, and then :
blending them back into the word at the end. You may need to remind the students not to |
touch anyone else by mistake. !
Do the moves in the air.

Use a sound puppet to tell sounds in sound-talk !
Have a puppet and a bag of simple objects, each with three sounds in their names, e.g. a !
pin, a dog and a cat. :
The puppet picks out an object and the students try to say the name of the item in sound :
talk. '

For example, the pin would be (p-i-n).

K/
0‘0

DS

%
%

Use sound-talk in your daily routine i
Model segmenting in context whenever you can. It is great to just ‘throw into’ your normal |
daily routine whenever possible. i

% This gives it context and makes it as simple as possible for the students to understand.

% Say for example , ‘Can you put on your c-0a-t. Can you do clean your dre-ss. !
The students know what you are talking about, and so begin to understand that the sound
talk . i

There are different activities to develop phoneme segmentation skills such as the following:

/7
0‘0

R/
0‘0

/7
0‘0

Activity (1) : Head, shoulders, Knees, & Toes
Tell students a word with 1-4 phonemes (sounds), like "top". !
Have them stand up and touch their head, shoulders, knees, and/or toes as they are saying :
the sounds in words. i
For example, the word "cat" would be /c/ (head), /a/ (shoulders), and /t/ (knees).




% Start with 2-phoneme words, like “at”, and as your students experience success over time, |
add 3, 4, and 5-phoneme words. i

Activity (2) : Smash the Sounds g

< Smash the sounds is a great phoneme segmentation activity for small groups. For this, you
will need playdough. The party favor tubs are perfect for this. Each tub has just enough |
for a small group activity. 5

++ Each Student will need enough dough to make 3-4 small balls (one small ball for each
sound in the word- 2 balls for words with two sounds, three balls for a word with three :
sounds, etc.). As students say each word slowly, have them “smash” each ball as they |
make the sound. i
s Time: 10 minutes

Activity (2 ) :Phoneme Jumping

K/
0‘0

Place a green, yellow, and red mat on the floor (in that order).

Begin by telling your students a word with 2-3 sounds.

Have your students say the sounds they hear as they jump from mat to mat.
For increased difficulty, move the mats so they are further apart.

Time: 10 minutes

%

%

X3

%

X3

%

K/
0’0

Activity (3) :Bean Bag Sound Toss

Give your student 5 bean bags and place a basket in front of them .

Tell your student a word with 2 — 5 phonemes (start small).

Have your student throw a bean bag for each sound he hears in a given word. i
A point is received for each bean bag that makes it into the basket. (Make sure your student '
is saying the sounds he hears as he throws the bean bag). When he is finished throwing, !
have him count up his points to determine the grand total. i
s Time: 10 minutes

/7
0‘0

X3

%

%

%

K/
0’0

95



BEAN BAG SOUND TOSS

WORD Tow Many | BEAN BAG
Zpunds Ucas
e POINTS

GRAND TOTAL:

Activity (4) :Finger Tapping

% Students hold up one hand to "catch" the word.
+» Teacher says word and makes a tossing motion.
+«» Students "catch™ the word by repeating it.

% Students touch each finger to thumb in sequence as each phoneme is pronounced.
“net”
/m/ /el /t/

. &/%7

¢ Give the students the following cards and begin to practice phoneme segmentation.
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flower

« Time: 10 minutes
Activity (5): Introduce first sound segmenting

«»+ This activity can be done in small group or whole class.
Time : ten minutes
+ Aids and material: A hand puppet is called Samer — picture cards.
Procedures:
+» Give a spoken word, the student can say its first sound ( "mat" ->/m/).
¢+ Select picture cards for this activity such as:
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¢ First make sure that students know the names of the pictures by going through the deck,

asking students to name the pictures. If they come up with a name other than the one you

are looking for, correct them and put the card in a separate pile. Then go through this pile

and repeat until students can name all the pictures correctly.

Lay out six picture cards to start the activity such as pen, ring, and moon.

Bring out the puppet. Here’s Samer. Today he wants to play a game with you. He’s going

to say a sound, and you have to find the word that begins with the same sound.

¢ My turn first. This is pen, ring, moon. Point to each picture card in turn. What’s the sound,
Mico? Find the word that starts with /m/. What’s that? /m/ like man. Which word begins
with /m/? Moon! Moon begins with /m/: mmmoon.

¢ Replace the six picture cards with different cards such as bed, ant, cow, door , duck
and cat.

+» Okay, your turn. This is cat, ant, bed. What’s the sound, Samer ? Find the word that starts
with /a/. What’s that? /a/ like apple. Which word begins with /a/? Students
ant. Right! Ant begins with /a/: aaant.

+»+ Continue with other sets of six picture cards. Watch for students who are not responding
and give them an individual turn.

¢ If the activity is too difficult for a student , reduce the number of picture cards to 4 until
the student can select the correct picture. Then increase the set back to 6 cards.

+ Once students have mastered the 6-card activity, increase the number of picture cards to
8, then

Assessment : give your students a worksheet on first sound segmentation to check their
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For more worksheets , look at appendix at the end of the guide.

Activity (6): Introduce middle sound segmenting
¢+ This activity can be done in small group or whole class.
¢ Time : ten minutes
+« Aids and material: A hand puppet is called Samer — picture cards.
Procedures:
Give a spoken word, the student can say its middle sound ( "mat" -> /a/).
Select three picture cards for this activity. i
First make sure students know the names of the pictures by going through the deck, asking |
students to name the pictures. If they come up with a name other than the one you are !
looking for, correct them and put the card in a separate pile. Then go through this pile and !
repeat until students can name all the pictures correctly. :
% Lay out three picture cards to start the activity such as are bag, cup, and dog.
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| Assess

d dog c cup

Bring out the puppet. Here’s Samer . Today he wants to play a game with you. He’s going |
to say a sound, and you have to find the word that has the same sound in the middle. i
My turn first. This is bag, cup, dog.

Point to each picture card in turn. What’s the sound, Samer ?

Find the word that has /u/ in the middle. What’s that? /u/ like hut.

Which word has /u/ in the middle? Cup! Cup has /u/ in the middle: cuuup.

Say it slowly like | just did. Students : cuuup. Can you hear the /u/?

Replace the 3 picture cards with different cards such as :nose, mop, and van.

Okay, your turn. This is nose, mop, van. What’s the sound, Samer ?

Find the word that has /a/ in the middle. What’s that? /a/ like in cat. !
Which word has /a/ in the middle? Students : van. Right! Van has /a/ in the middle: :
vvvaaan. i
Say it slowly like I just did. Students : vvvaaan. ;
Continue with other sets of 3 picture cards. Watch for students who are not responding !
and give them an individual turn.
If the activity is too difficult for a student , reduce the number of picture cards to 4 until
the student can select the correct picture. Then increase the set back to 6 cards.
Once students have mastered the 6-card activity, increase the number of picture cards to
8, then i
ment : give your students an exercise on middle sound segmentation to check their
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Write the middle sound
you hear in each word.

-/ E

! b(n |mDp
-‘ 1 n

¢ KOt
i & S
3 h(CIn | FO0N

https://www.liveworksheets.com/ld1783858
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Unbralls ax the middie sound, ond than drow = line *o match aach

word fe the right scture ©

| N

Which words have letter A sound In the
middle?

https://www.liveworksheets.com/sk1617200fr

recconss PNONICS

e lerver AAQ shar you find

2 1 B =
A il o g
£ b @ @B

Iastructions: Choose all of the pictures with the middle sound

o ‘wP

https://www.liveworksheets.com/rx2344267

D
g a @

+«+ For more worksheets , look at appendix at the end of the guide.
Activity (7): Introduce last sound segmenting
¢+ This activity can be done in small group or whole class.

« Time : ten minutes

+ Aids and material: A hand puppet is called Samer — picture cards.
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Procedures:

+» Give a spoken word, the student can say its last sound ( "mat" -> /t/ ).

+» Select three picture cards for this activity. ;

++ First make sure students know the names of the pictures by going through the deck, asking :
students to name the pictures. If they come up with a name other than the one you are !
looking for, correct them and put the card in a separate pile. Then go through this pile and :
repeat until students can name all the pictures correctly. i

+« Lay out three picture cards to start the activity such as are coat , egg, and jellyfish.

» Bring out the puppet. Here’s Samer . Today he wants to play a game with you. He’s going !
to say a sound, and you have to find the word that has the same sound in the sound.
My turn first. This is coat, egg, jellyfish. |
» Point to each picture card in turn. What’s the sound, Samer ?
» Find the word that ends with /t/. What’s that? /t/ like ten. Which word ends with /t/? Coat!

L)

K/
0‘0

S

S

Coat ends with /t/: coooat.

Say is slowly like 1 just did. Students : coooat. Can you hear the /t/? ;
Replace the three picture cards with different cards such as :nose, lock, and igloo. Okay, |
your turn. This is nose, jug, igloo. What’s the sound, Samer ? i
» Find the word that ends with /oo/. What’s that? /oo/ like in mooon.

» Which word ends with /0o/? Students : igloo. Right! Igloo ends with /oo/: iglooo.

Say it slowly like | just did. Students: iglooo.

R/ R/
0‘0 0‘0

DG

G

K/
0.0

«+ Continue with other sets of 3 picture cards. Watch for students who are not responding |
and give them an individual turn. i

< If the activity is too difficult for a student , reduce the number of picture cards to 4 until :
the student can select the correct picture. Then increase the set back to 6 cards. :

+ Once students have mastered the 6-card activity, increase the number of picture cards to




Assessment : give your students a worksheet on last sound segmentation to check their
understanding such as :

Frrzall fisyf o

Select the objescls with the fing /rmy souna.

R parch word, drag the wordy with the Seaf sauid 6f ¥ to the hea

é i A S Tl S0 ¥ 00 the grass.
o v | oeme g g | e

ﬁ-m m | wrue lnpmkc wppo ‘
// A
_ Ay
1 21
' " . 1.3 2 -. .l 1 ” >

WLIVEWORKSHERTS

https://www.liveworksheets.com/dy2451229ib

Bl s L SRR SSNRT PRRTT IS CTRR TP Group: ..o,
All In the mimang ANAL sound.

L] “-Fji’

h h-emL,L a ‘} 10
cara oS4 lami. te ..
:_:‘q//

~—_— cal’}

https://www.liveworksheets.com/kz186965qt

+»» For more worksheets , look at appendix at the end of the guide.
Segmenting syllables name game
» This game can be done in small group or whole class.
% Time : ten minutes
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Procedures:

+«+ Given a spoken word, the student can clap once for each syllable in the word ( "pencil” ->

clap, clap).

+«+ Call out the names of the students in your class twice, the second time clapping each time you

say a syllable.

% Reem, Re-eem, Maria, Ma-ri-a, Asmaa, As- m-aa-Do you want to join in? Reem, Re-eem, Maria,

Ma-ri-a, Asmaa.

+«+ Continue around the class. Look for students who are not clapping correctly so you can give them

extra practice in a moment.

« When you have gone around the whole class say, Okay, let's change the game. This time, you say
your own name clapping out each part of the word. Ready? Start with a student likely to get it

right.

¢+ For students who struggle, model the correct response and have them do it with you and then on

their own.

¢+ Then ask them to try the same for one of their friends' names.
Do you see how longer words often have more parts?

¢ Let's look at Maisaa and Jud . Write Maisaa and Gaidaa on the board, then clap them out. Mi-sa-

aa has three parts. Jud has one.

+ Now I'm going to choose someone and give you a word to clap out, just like you did with your
name. Ready? Maria, your word is kitten. Again, have struggling students follow your model and
try again on another word. It can be fun to choose words from a single category--such as animals
or food--and then to ask students what the words have in common.

Use different worksheets on segmenting phonemes

Segment Me.

Which sounds goes with which word?

Segmenting Phonemes

Lot e s Fonch e atnek At ok el nadhich g
srehow ool iy sound

’\ fwi

W i/
)‘ il
Y 4

How many sounds?
For every sound, color in a circl

Name PRnn e Segmenring

Counting Phonemes

=00 0O
i OO OO

-O O OO
§ OO0 OO
MOO OO

AT PR VR T T N S H o AT CRA L
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What Sounds Do you Hear? Breaking Words Down into sounds
«+ Segment the words, pot, trap, hen, cart, cape, +» Break the words down into their individua:il
horse, drill, lamp. sounds. Use the "/" mark to denote each sound.
i Name ponsd igmontbg Write each sound in its own box. Only use ds
; many boxes as you need. ;
i What Sounds Do You Hear? i
| S S WA o il o i Oy 30 R BCrY BONS T YU A i
: rca..! Falaw Ir-_-‘el:)u';n:t.e At o s ol :
Breaking Words Down Into Sounds
E @ ‘ Fece b words cown ok e et ctao sk e de ! mat b etz ecchinord Wresatiiond n E
i b cam 2oo O p Lm o o oo o e, “obow 14 aample i
Nlwlorw ] ] [T 7T 1] A w
; L |
E il \fof Inf E
| 5 O A |
60 & o
E Swew. EasyTeacharorksheets com S EaciTeacherWotkaheets E
Counting words in sentences using magnets (whole class)
.+ In this sentence segmenting activity, the teacher works with students to count the words '
in sentences they generate using a magnet to represent each word
.« Students can watch the video on the following link : https://youtu.be/ZAUM4YWQFeQ
Blending
Activity (1): Guess-the-word game
i« This activity is an example of how to teach students to blend and identify a word that is
stretched out into its basic sound elements.
i Objective:
.« Students will be able to bend and identify a word that is stretched out into its component |
; sounds. ;
i Materials needed:
. % Picture cards of objects that students are likely to recognize such as: sun, bell, fan, flag, |
._....Snake, tree, book, cup, clock, plane, dog, box.




Activity:

7
0‘0

/
0‘0
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Place a small number of picture cards in front of students . i
Tell them you are going to say a word using "Snail Talk" a slow way of saying words (e.g., |
[fffffllllaaaag/). i
They have to look at the pictures and guess the word you are saying. i
It is important to have the students guess the answer in their head so that everyone gets an |
opportunity to try it. Alternate between having one student identify the word and having :
all students say the word aloud in chorus to keep students engaged. i
Time: 10 minutes

Sound blending using songs
This activity is the tune of "If You're Happy and You Know It, Clap Your Hands."
If you think you know this word, shout it out!
If you think you know this word, shout it out!
If you think you know this word,
Then tell me what you've heard,
If you think you know this word, shout it out! !
After singing, the teacher says a segmented word such as /k/ /a/ /t/ and students provide :
the blended word "cat.” i

You can give students practice blending using games or even in your daily instructions.




I-spy
Spy is one of the most favorite blending games.
Pick an item in the classroom, such as a pen.
Then say: “I spy with my little eye a p-e-n.”
Ask your students to blend the sounds together to tell you what you see.
For example, you can say, | spy with my little eye a c-1-o-ck. !
students blend the sounds together to tell you that you see a clock. If you write the letters
on the board, they see that the word includes one digraph and there are only 4 sounds |
though there are five letters. i
« Time: 10 minutes
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Simon says !
+«» Another game that works well for blending practice is Simon Says. The rules are the same
as regular Simon Says, but, as in 1-Spy, you say some part of the instructions in sounds, |
and students have to blend those sounds together. i
% For example, “Simon says “S-i-t” down. You can also get a little more complicated by |
giving the sounds for more than one word as in “T-a-p your d-e-s-k” or “C-l-a-p your h-a-
n-d-s.” i
Students who do the instruction when you didn’t say ‘Simon says’ are out of the game.
» Make it clear to those students that they are blending the sounds together correctly.
Time: 10 minutes

K/
0‘0

S

/
0‘0

Regular instructions

« Just as in Simon Says, you can give instructions in a way that requires students to practice
blending.

+ For example, you can say S-i-t on the m-a-t.
** You can tell students at the beginning of the day that you will be asking them to blend
your words, or you can tell them right before you give a segmented instruction.

+» Ask students to do what you ask, then ask them to say the blended words. This may take a
little more time than simply telling students what to do, but it works in practice throughout
the day.

s Time: 10 minutes
Blending syllables name game :

¢ This game can be done in small group or whole class.
¢ Time : ten minutes
+« Material : A hand puppet- is called Samer.
Procedures: 3
< Given two or three spoken syllables, the student can say the word ( "pen™ + "cil" -> "pencil™ !
). |

% When Samer says your name, stand up. But listen carefully, because he's going to try to |
trick you by saying your name in parts and he might say your middle name or even your
last name. f

< Ready? Re-eem. Right! Reem. Ma...ri...a. Right! Leave about a second between each




% For students with one-syllable first names, use their middle name or their last name so that

they have to blend the syllables to respond correctly. If you hear your name again, sit down.
Maisaa and Gaidaa

K/
0’0

G

K/
0’0

sit down.
% Now we'll play again, but Samer is going to add another word after he calls your name.

You have to stand up and point to whatever object he says. Ready? Start with a student
who will answer correctly. Ma...ri...a...black...board. Right! Samer

then blackboard.

_ same objects multiple times.
i = Orally blending onset-rimes.

.= Orally blending syllables.

+«» Tell your students that in a one-syllable word, the onset consists of the initial consonant

If a student you call on does not respond, glance over at them.
» In a few moments, call their name again.
Continue until you have called everyone's name and some of them twice. Okay, everyone

said Maria and

or consonant cluster of the word. The rime is the vowel and any consonants that allow the

onset.

= The researcher presented the following table to help students to understand the onset-rime

Units Looks like Sounds like...

An onset is the initial Students identify onset in

consonant(s) sound of a words as they are pronounced

syllable. or heard. The first part of
“ship”is sh/.

Rime A rime is the part of a Students identify rimes as they
syllable that contains the are pronounced or heard in a
vowel and all that word. The last part of “ship”is
follows it. fipl.

Riddle Rap

+»+ The students will blend onsets and rimes orally to create words.

Procedures/Steps:

% Review with students that an onset is the first consonant or blend in a word, and the rime is the
last group of sounds beginning with the vowel. Together, the onset and the rime create a word.

s Give an example (e.g., in the words cake and bake, /c/ and /b/ are the onsets; /ak/ is the rime).

« Explain that when the onset of a word is changed, a new rhyming word is created.

«» Tell students that they will be given clues to solve a riddle. To solve it, they must change the

onset, but not the rime. Give examples to the group and have them call out the answers together

(e.g., “It begins with /b/ and rhymes with coat,” “It begins with /n/ and rhymes with rose,” It begins
with /ch/ and rhymes with rain”).
+«» Select one student from the group to answer the riddle.

Onset

% Call out a riddle (It begins with /m/, and it rhymes with rice”).

+«»+ Continue the game using different riddles for each student.




Identifying, segmenting, and blending onsets and rimes:
What is the first sound in the word bike? If you take it away, what is left? /b/, -ike.
What word would I be saying if you put these two parts together? /s/ -ound. Sound!
What if I said these two parts? c/ -ar. Car!
Onset and rime: /s/ fam/ What word did | say? (Sam)
Blending: /s/ /a/ /lt/ What word did | say? (sat)
Onset and Rime Activities

Onset and Rime Chant
+ Materials: Words that can be easily divided into onset and rime.
+« Directions: Say the following chant to students:
¢ It begins with /M/
% And it ends with /att/
¢+ Put them together,

e

%

K/
0’0

X3

%

e

%

K/
0’0

% And they say . (Matt)
Name Puzzle
% Start with (use the onset of student’s name - /M/)
< End with (use rime of students name - /ary/)
¢ Put it together.
¢ And you have . (Mary)
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Worksheet(1)

NcmwI ] Date I

Phoneme Segmentation

Say the words of the pictures below. Choose the correct number of dots for
the sounds that you hear. You can watch the video below to understand.

Elkonin Boxes |

oD @
-ﬁ:

Video |
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egg leg
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https://www.liveworksheets.com/qt1997282zp
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Worksheet(2)

Name:

Letter Sounds

Say the name of each picture out loud and circle the
beginning sound.

® - d & lel c

SLIVEWORKSHEET

https://www.liveworksheets.com/fy2468620rd
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Worksheet(3)

PICK THE BLEND
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SoLIVEWORKSHEETS
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Worksheet(4)

Phonics - Syllables

Say the picture names. Choose how many syllables you
hear. (8 points)

1. -."'?t 2. 3. /

o
monkey hat pencil

1 2 3 | 2 3 | 2 3
4' “

butterfly fish

| 2 3 | 2 3 ] 2 3
7. ' 8. 9.

strawbemny melon puppet

| 2:1.3 ] 2 3 | 2 | 3
MsKnowly

SaLIVEWORKSHEETS

https://www.liveworksheets.com/ve2598840ie
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Worksheet(5)

I Date: l
PHONICS

Y elanEs

Look at the pictures. Drag the blends from below to
complete the word.
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Worksheet(6)

I Date: [

PHONICS

'SP Bllemeals

Sa_g the name of each Picturc then click on the correct blend.

=

RO RN
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https://www.liveworksheets.com/et2589922us

Worksheet(7)

Phonics
L Blends

Look at the picture and sound it out. Type in fl or gl in the correct spaces.

BN | e
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@ .. e .
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https://www.liveworksheets.com/jz1349673uz
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Worksheet(8)

br or cr blends

Fill in the blanks with the missing letters (br, cr)

i

t

} ' J | icket

$ -
ol

]eeze

Ty

afas | lab
2t | |l own
lush

https://www.liveworksheets.com/0al1289762tp
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Worksheet(9)

Choose the correct blend
to go with each picture.

SLIVEWORKSHEETS

https://www.liveworksheets.com/jg2496591br
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Worksheet(10)

Tr and Gr Blends
Choose tr or gr to complete the beginning sound of each picture.

N o#

inidad _______apes ave

A S

iangle in ap

https://www.liveworksheets.com/kl1309268me

119


https://www.liveworksheets.com/kl1309268me

+%* Blending (putting sounds together) and segmenting (pulling sounds apart) are skills that
are necessary for learning to read and spell. When students understand that spoken words
can be broken up into individual sounds (phonemes) and that letters can be used to
represent those sounds, they have the insight necessary to read and write in an alphabetic
language. Blending and segmenting games and activities can help students to develop
phonemic awareness, a strong predictor of reading achievement.

% Phoneme segmentation is a foundational skill for reading and writing. It’s important to
start teaching phoneme segmentation skills early so students can develop this skill before
it becomes more difficult to learn.

< Mastering phoneme segmentation helps readers break apart sounds in a word, blend them
together, and read! Here are five activities you can do at home or school to teach this skill.

Theoretical Background on Sound Discrimination

....................................................................................................................................................

Resources :
http://www.bemidji.k12.mn.us/wp-content/uploads/2014/03/Phoneme-Segmentation-
Activities2.pdf :
https://www.readingrockets.org/strategies/blending_games
https://www.freereading.net/wiki/Introduce_first_sound_segmenting_(Mico_versio |
n).html i
https://www.freereading.net/w/images/1/15/Index_Picture_Cards.pdf
https://www.freereading.net/wiki/Introduce_middle_sound_segmenting_(Mico_ver !
sion).html
https://www.freereading.net/wiki/Introduce_last_sound_segmenting_(Mico_version). |

html

https://www.freereading.net/wiki/Segmenting_syllables name_game.html
https://www.freereading.net/wiki/Blending_syllables _name_game.html
https://thriveedservices.com/how-to-teach-phoneme-segmentation/ i
https://aplusclassroomcreations.com/7-amazing-activities-for-phoneme-segmentation- |
in-first-grade/
https://earlyimpactlearning.com/oral-segmenting-activities-16-fantastic-games/ i
https://www.easyteacherworksheets.com/pages/pdf/languagearts/phonics/segmenting/ |
44.html

https://topnotchteaching.com/literacy/phoneme-blending-games/
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https://www.freereading.net/w/images/1/15/Index_Picture_Cards.pdf
https://www.freereading.net/wiki/Introduce_middle_sound_segmenting_(Mico_version).html
https://www.freereading.net/wiki/Introduce_middle_sound_segmenting_(Mico_version).html
https://www.freereading.net/wiki/Introduce_last_sound_segmenting_(Mico_version).html
https://www.freereading.net/wiki/Introduce_last_sound_segmenting_(Mico_version).html
https://www.freereading.net/wiki/Segmenting_syllables_name_game.html
https://www.freereading.net/wiki/Blending_syllables_name_game.html
https://thriveedservices.com/how-to-teach-phoneme-segmentation/
https://aplusclassroomcreations.com/7-amazing-activities-for-phoneme-segmentation-in-first-grade/
https://aplusclassroomcreations.com/7-amazing-activities-for-phoneme-segmentation-in-first-grade/
https://earlyimpactlearning.com/oral-segmenting-activities-16-fantastic-games/
https://www.easyteacherworksheets.com/pages/pdf/languagearts/phonics/segmenting/44.html
https://www.easyteacherworksheets.com/pages/pdf/languagearts/phonics/segmenting/44.html

Speaking Difficulties

4{Introduction
= =

| This dimension deals with speaking difficulties that fifth grade students face .
i It includes pronunciation difficulties , fluency difficulties ,communication &
i interaction difficulties and rhyming difficulties.
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(1)

Pronunciation Difficulties

(2)

Fluency Difficulties

(3)

Communication & Interaction Difficulties

(4)

Rhyming Difficulties
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Topic One
Pronunciation Difficulties

Indicators of the Difficulty

% Refugee students fear mispronouncing the words .

+» Refugee students have difficulties in pronouncing some pairs of English consonant sounds (i.e. /4f/
and /f/ as in .chair. and .share; /v/ and /f/ as in .van. and .fan; /p/ and /b/ as in .pat. and bat.)

« They have difficulties in pronouncing some English consonant clusters (i.e. .grandfather. often
mispronounced .grandfather).

+» Refugee students have difficulties in knowing how to pronounce a certain word well.

% Refugee students have difficulties in understanding the pronunciation of the native English speaker.

Learning Outcomes

By the end of this topic, fifth grade students will be able to:

Speak confidently without fear.

Pronounce some pairs of English consonant sounds (i.e. /4/ and /[/ as in .chair. and .share; /v/ and /f/
as in .van. and .fan; /p/ and /b/ as in .pat. and bat.)

Pronouncing some English consonant clusters (i.e. .grandfather. often mispronounced .grandfather).
Pronounce a certain word well.

Understand the pronunciation of the native English speaker.

X/
X4

L)

7
X4

)

7
X4

X/
X R

7
X4

)

Learning Resources

Paper Resources : Visual and Audio Resources :

+¢+ Student's Book +* Models-Flash Cards and Pictures
¢+ Handouts ¢ Visual and Audio aids
Electronic Resources: Additional Resources

%+ Mobile applications %+ Common Classroom materials
¢ YouTube videos-Computers - Websites

Intervention Strategies
Multimedia)

(Audio-visual

Game Based Learning

4, E-LEARNING | (W

.w{‘ DigitaiGame Baded Lesmirg
S

Multisensory Approach
(Audio-visual — Multimedia)




Procedures of The Topic

Recognizing students' learning difficulties (Pronunciation Difficulties)
% ldentify and discover your students' learning difficulties in pronunciation through using one of these

methods:-
First Method : Second Method :
Teacher divides students to groups and asks them | = Teacher divides students to groups and asks
to prepare their sentences to talk about things them to choose a topic to answer the questions.
they like or dislike. If students are not able to If students are not able to guess the problems,
guess the problems, it means that they have it means that they have learning difficulties in
learning difficulties in speaking confidently and speaking confidently without fear and
pronounce a certain words. pronounce a certain words.
o i Speaking cards
SPORT | TRAVEWNG
o Mawe you bver wos i beeed of s el e Mave 3y tware i tha i th year !
. Mmm” (,F) e Where have rou travelied?
1] Mowe you plnted o @
. Mmmm o] vemmervacations yet! 8-
1 maathen? : ¥
(.* :
x...............................:..7 .............................
PROBLEMS | CLOTHES
o Howe you ever croshed pour She or car? D Warwr pou heaned your oo todey?
o Have you ever lost oty 110 M o0 ver wone second band clothes?
o Have pour parerts pusished 10 vt o bought sew dethes
ou this meed ! ! s mosth?
Make semtences about Tom ” Nake senterces ohaut Susun x ............................. ‘l .............................
Tom doean't ke banaras t_ﬁ
FOOD : FREE TIME
o Moo pou ever drush 4 cucumber juce! e What s the beat bock you have ever read?
.............................. o Have you eaten piczs th week! HE MwWhmwg
o Whatls the best food you : o Wt move have you seen el
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Remediation Techniques
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The purpose of this topic is to introduce students to an essential part of learning to speak confidently
without fear through working activities in groups and sing songs orally.

Pronouncing some pairs of English consonant sounds (i.e. /47 and /f/ as in .chair. and .share; /v/ and
[fl as in .van. and .fan; /p/ and /b/ as in .pat. and bat.)

Games provide a playful environment in which learners follow prescribed rules as they strive to attain
a challenging goal. Games can be a way for students to be active learners. The game helps the teacher
to create contexts in which the language is useful and meaningful.

Pronounce the initial and final sounds isolation will be discussed and various activities will be
performed.

Students have also worked in small and large group to do various activities.

Students will be able to correctly circle or point to words/ items that begin with the letter.

Point to a picture of the object making the sound and name it.

Use an ideal video for students to learn the pronunciation of some words and letters.

Ask the students to do the Exercise by clicking on the picture that match the word and read it loudly.
Each child selects two or three picture cards that match the sounds, places the cards in the same order
in which the sounds are heard and explains the sequence of events.

Use free mobile applications in order to help students to learn tracing and phonics and overcome any
difficulty related to the new words, discriminating the Sounds of English words in listening, and to
learn correct pronunciation.

7
0.0

Activity (1) Activity (2)

Teacher shows a video and asks students to
listen carefully to the honest cow and the tiger
story in order to tell this story in their own
words.
Teacher asks students to and answer the
following questions:

4+ What’s the subject of the video?

4+ What issue are they discussing?

4+ What’s the main idea of video?
If students are not able to answer the above
guestions, it means that they have learning
difficulties in understanding the
pronunciation of the native English speaker.
The story is available at the following link:
https://www.youtube.com/watch?v=ta5elcoxyOw

The Honest Cow and Tiger Englizh @

¢ Play the "Describe Your Friend" song and
do the active listening worksheets tell the
class that they are going to listen to a song
about a boy and a girl. Give out either
"Describe your Friend Worksheetl" or
"Describe  your  Friend  Worksheet2"
(Worksheet? is better if you cannot print out
colored worksheets).

¢ Read the instructions to the class and then
play the song. As the song is playing students
should do the Worksheetactivity. Play the
song again if required. Finally, go through
the song one more time stopping to check
answers.

@

¢ If everyone enjoyed the song, you could
play it again and have everyone sing along
(especially as it’s such a catchy tune!).
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| Lyrics for "Describe Your Friend"
(US Version)

Tell me about your best friend!

Chorus:

What does he look hke?
What does he look like?
Tell me all about him.

Verse 1:

He is tall

He has short hair

He has brown eyes

He has blonde hair

But most of all, he is great!

Tell me about your best friend!

Chorus:

What does she look like?
What does she look fike?
Tell me all about her.

Verse 2:

She is short

She has long hair

She has biue eyes

She has black hair

But most of all, she is great!

Lyrics for "Describe Your Friend"
(GB Version)

Tell me about your best friend!

Chorus:

What does he look like?
What does he look like?
Tell me all about him.

Verse 1:

He is tall

He's got short hair

He's got brown ayes

He's got blonde hair

But most of all, he is great!

Tell me about your best friend!

Chorus:

What does she leok like?
What does she leok like?
Tell me all about her,

Verse 2:

She Is short

She's got long hair

She's got blue eyes

She's got black hair

But most of all, she s great!

Gestures for "Describe Your
Friend"

There are no gestures for this
song - a histening activity with
worksheets accompanies the
song instead (see point 6
below). However, if students
enjoy the song you can
encourage them to sing along
and dance!

For the active listening activity
use either of the following
worksheets:

e “Describe your Friend
Worksheet 17 is a "listen and
circle what you hear'
XPICISE,

*  "Descnbe your Friend
Worksheet 27 is a "listen and
draw' exercise {this s better
if you can't print out the
color Worksheet 1)

7
0.0

3

%

Activity (3)

Play "Guess Who?""
For this activity, you’ll need lots of magazine
pictures of people. Try and get lots of
different types of people pictures, with
different color eyes and hair. The more
pictures you can find and cut-out before class
the better
In class, lay out all of pictures on the floor or
on a large table.
Start by saying "My friend has (short, brown)
hair, he is (tall) and he has (green) eyes" (GB:
"My friend's got (short, brown) hair, he is
(tall) and he's got (green) eyes").
Everyone should try and guess which picture
you are describing. You can also give
additional clues (clothes, etc.). The student
who guesses correctly can then have to
describe someone.
Now , everyone has got the idea of the game,
put students into small groups and have them
play the game together. Whilst they are
playing, monitor, help and encourage the use
of the lesson structures.

Activity (4)

«» Use farm animal plastic toys for "play
time" If you have a small class, start off
sitting together playing with the farm animals
and any other farm toys to go with them
(buildings and barns, tractors, pens, other
animals, etc.). For larger classes, if you have
enough sets you can put the class into groups
with the animal toys to play with. At this
stage, you don’t need to do any direct
teaching — just play with the animals and
have fun together! This stage, you don’t need
to do any direct teaching — just play with the
animals and have fun together!

\ﬁ\v_/‘

‘,'SAM PGE

o,

+* Introduce the vocab as you are playing,
start saying the animal vocab and animal
sounds. E.g. "This is a pig —oink, oink!". As
you and your students play with the animals
tell them the animal names and sounds in

English.
B
= 7 Q"
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« Teach & practice the vocab after playing for a while collect all of the toys and put them away,
keeping the cow, dog, sheep, duck and pig out. You’ll also need the same farm animal flashcards

Put the flashcards on the floor. Hold up one of the plastic animals and chorus the vocab, as
follows: T: "cow, cow, cow" Ss: "

: "cow, cow, cow" T: "And a cow says Moo. Moo, moo, moo” Ss:
"Moo, moo, moo" Then ask which flashcard (on the floor) is the cow. Encourage your students

to point or touch the correct flashcard. Then place the animal on its corresponding flashcard. Do

for all of the animals.
[ ots

« Play "Put the animal on the flashcard" Now you have 5 animals’ toys sitting on their

flashcards. Pick up each animal toy and throw it somewhere in the classroom. Call out different
students to pick up an animal and place it back on the correct flashcard.

Worksheet(1)
¢+ Every student chooses one topic and talk about it from the below worksheet:

TALK for 1 MINUTE
House & Home

Talk about U | Toik abour ) ¥
what you like about H things in your hems you
your house/apartment. i couldn'r live without

Tolk obout where —
it's better to live in o
house or an opartment

old homes are different
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Worksheet(2)

Study this family tree and complete with the correct words:

MARTIN  JOAN

86" 9.8

wSAN

ép \‘Bdb@
e MAGGIE ™

. Susan ls Maggte (- ————————————

: . Martin is Tim's ; w m
. Peteris Mary's "

i 6. Maggle Is Tim's

j . Bob Is Ana's. P ' ’nndmm

! : 8. Mary is Maggie's ;
|19, Mary Is Peter's . | %%
| i 10. Peter is Tim's ”
‘ 11.5usan is Martin's | cwm plfﬁm
12.Tim is Susan's .
- | 13. Ana s Bab's ‘ Mﬂ m
| 14.Ana and Bob are Mary's

| Make more sentences| ;5 m

rvewou(sheets com
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Worksheet(3)
Teacher asks every student to choose one of the following cards and talk in front of the class:

Instructions: Select two or three speaking cards and ask the questions to your
classmate. You can make some notes.

r

FOOD
What is your favarite dish?
Why do you llke it?
When do you eat it?
How often do you cook it?

FRIENDS

Who is your best friend?

How often do you see him/her?
Where does he/she [ve?

How does he/she help you?

HOBBY

o What are your hobbies?
o Why do you like them?
0 When did you start them?

t

BIRTHDAY
Whan Is your birthday?
How do you celebrate it?
What presents do you like?
How many friends do you
usually invite?

1

ANIMALS
+ What [s your favorite snimal?
o Whydoyou like i1?
»  Where does it live?
»  What does |t eat and drink?

MUSIC
What i your favorite music?
Why do you like it?
When do you listen to it?
Whe (s your favorits singer?

https://www.Iiveworksheets.com/sk1499936ve

O et )
IJ.ﬂ:II: I.Ll

tn-'-‘E‘-'l‘E'- I=:I'!n ‘.|
'|-=EE‘ '-"-"“Fl rl

i H“HHF S5
RERSE et
ltdE AN I ARE 4I

Ll DS ae .

[®)55 2 S p i)
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Worksheet(4)

Y/N-questions
Speaking cards

|
| g—
13
FOOD ' HOBBY
» Do you like snot with pasta? | | ¢ Doyou practice hobbits?
» Do you like sliced soap? { = * Doyoulike catching flies?
* Do cook tiles for rice? I =« Doyouenjoy cheating?
« How often do you eat pans? 1
1
L
3 b
" :
FRIENDS o ! ANIMALS
o Areyoua disloyal friend? _/,ﬁ\ (1 * Isacrabyour favorite animal?
o Areyoualierwithfriend? [ ' T || ¢ Arethe hens felines? “
s [Isyour friend a fiea? \ § 1§ o |Isthe pet scratched? ~
o Isit haed to be unfaithful? \ ’ | o Arethe lice your favorite pets?
" ]
, '
| L— R
G Spoemme
|
HOME |
o lsyour home a mess? : MUS'C
|
i | #  Isthe hymn your favorite song?
S¥idspiords |+ Isthe pot a nice drum?
: Ar:wf Mho i ,"w I Are interesting some nolse?
your home's rooms so ‘1 & A ou s good sgner?
ugly? |
|
|
e e e et
|
|
CLOTHES ! SCHOOL
o Are your pants mottled? : ¢ Isa pencil your favorite tool?
o Are your socks threadbare? 1| o Arethe scissors dangerous?
¢ Isnot with sleaves your jacket? | | ¢ Isthe tollet a nice place to
¢ Isanold blazer expensive? : Take a class?
:
|
e bt
|
|
SPORTS ; FAMILY
¢ Isthe bakery a sport? : o s your family humble?
o Are the golden sports awards? ' 1§ * Isyour brother beautiful?
o Arementhe only ones who can {1 o Areyour parents single?
play soccer? : o Are your cousins younger?
¢ Are there platinum medals? | <
: iSLCallective.com
X
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Worksheet(5)

Speaking Werksheet ~ Can you .7
(Ask and answer: Can you .. ? ]

v @

1. Canyou l_&l prctarien? . Y€S, Tcan, No, T can't,

2. Can you sl TS5 CON, No, I can't.
3. Canyou cemen? Yes, I can. No, I can't,
4. Canyou .2 Yes, I can. No, I can't.
5. Can you
2 Yes, I can. No, I can't.
7. Can you -?  Yes, Ican, No, I can't.
8. Canyou .2 Yes, I can. No, I can't.

.2 Yes,Ican. No, I can't.

@ s emd  Yes; Eean; No, I can't.
o
9. Can you

Qe
4

10. Can you b (O S -~ O o« L4} No, I can't.
11, Can you % a3 Yes Tican; No, I can't.
v

12.Canyou oy ' isinnn?  Yes,Ican,  No, T can't.

(.v

Word bank
cook - dance - play the guitar - play the piano - play tennis -
ride a bicycle - ride a horse - sing - skate - skip - speak English - swim
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Identify and discover your students' learning difficulties in pronouncing some pairs of English
consonant sounds (i.e. /g7 and /f/ as in .chair. and .share; /v/ and /f/ as in .van. and .fan; /p/ and /b/ as in
.pat. and bat.) ; through using one of these methods:

First Method Second Method
«» If students are not able to answer this
Worksheet, it means that they have learning

rate:

[
Say the aume of the plerure. Chaoes the <orreet soumil.

oy [ch] o [sh (\ | ch) difficulties in pronouncing some pairs of
A = rﬁ: O English consonant sounds (i.e. /tf/ and /J/ as
ch| &~ [sh T in .chair. and .share; /v/ and /f/ as in .van. and
L0 3 ?%{% sh .fan; /p/ and /b/ as in .pat. and bat.)
s Ea = e et e oo i o et it
A7~ sh| 3 th i\g sh ' mm121| m@rr} g 2 |
R 1 st = eh | | S “ | e
h i = = | |55
asg aae. prwe Issreareil wirve BN 4 P i g 2
I a] .7 oh | «{Q g[eh O] e =1wIE]

F.F sh th \ v/ ’ - :

«» |If students are not able to answer this

==

Worksheet, it means that they have learning ’ [Z":]%‘] 1 Df:q S —
difficulties in pronouncing consonant sounds i < | = (=)
(i.e. /47 and /f]. " fEIEE) 1 v ElEl 1

Activity (1)
+ Teacher explains English consonant sounds (i.e. /4/ and /[/ as in .chair. and .share; /v/ and /f/ as in
.van. and .fan; /p/ and /b/ as in .pat. and bat.).
«» Teacher presents some examples to help students to recognize the difference between them.
+«+ Teacher read and students repeat after her/him.
% Teacher can also use records; students listen and repeat after her/hem.
Examples
Consonants - Unvoiced and voiced pairs

Unvoiced P t tI k wvoiced b d d3 g

< Ch Makes the sound /t[/ in Chair , and /sh/ in chute
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°

< Sounds

Sounds [p], [b]: /rabid/,/cap/,/cub/,/rip/, /lobe /, llab/
, [V]: /vet/, Ibet/, /' bat/, / very [, [ berry /, [ leaf /, /base /, Ivase /, [bicker /, /vicar/

P-P-P b-b-b

urma

anther %. e @
eoplie f

olite bed book basket
enguin

iano e il &
aper pen pot panda

.......................

This video is available at the following link: https://www.youtube.com/watch?v=jjUVjpwQGxY
Where students can listen and repeat correctly.

Teacher asks students to answer the following Exerciseto be sure that they understand the difference
between English consonant sounds.

CH, TCH, CZ, and T all represent the sound /t[/ in these
words, except in one of them, where they represent the
sound /k/. Which one is it?

chimney teach watch nature future Czech

.These words are pronounced with the sound /[/.
Identify the word where SH, S or CH represent a
different consonant sound.

fish sure sugar shame television machine milkshake
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hese words are pronounced with the sound /f/.
Identify the word where PH, F or GH represent a
different consonant sound.

photo shepherd funny laugh cough knife dwarf

Activity (2)
<+ Teacher divides students into groups and asks them to answer the following Worksheet.
s Time : 10 minutes

Say the name of the picture. If the name of the picture
begins with the sound shown, print it on the first line. If
it ends with the sound, print it in the second line.

1. 2. 3. 4,
f

Activity (3)

B
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< Teacher asks students to watch a video about consonant sounds song; it is available at the
following link:

N — 1

« After watching the video teacher asks students to answer the following Worksheet

ch or sh?

Chick. Lsten and chosss tha cerrect ssund

4

WLIVEWORKSHEETS

Activity (4) About the second application
Activities for Students by mobile apps
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Download the following mobile apps on your

mobiles or tablets and enjoy learning English

consonant sounds. It is available at the

following links:

= https://play.google.com/store/apps/det
ails?id=animal.sound.kids

+ https://play.google.com/store/apps/det
ails?id=com.intellijoy.android.phonics

About the first application

Are you looking for an interesting, efficient
way to help your child learn new things in
English? ABC Kids — Phonics is here to help
your kids learn both the numbers and alphabet
in English. You can also help your kids learn
animal names, animal sounds, do alphabet
phonics sounds studies and many others.

R/
0.0

Letter Sounds with Carnival Kids Lite first,
which contains the first four out of the eight
activities.

About the third application

Learn Consonant Vowel Consonant (CVC)
Words: This app has CVC (Consonant Vowel
Consonant) words to improve and help kids to
learn and read English words. CVC Words
play an important step in practicing phonics
and learning how to read. Words will be
pronounced from the speaker as well to allow
quick and easy learning.

Leam Consonant Vowel Cansonant (CVC) ¥,
uscenus

Worksheet(1)

Say the name of the pictures,

1*ecem 20212022 - At the Beach
Warkshoes 2o )

Do vou Bear 1he ‘e sound or the s somnd?
Drag and drop the pictures in the correet beoa

Date
\ )

Chaaer shark chmach ship chim
e
chips showt | chickes shocolaie fish
siwc il e rmes sheop wharn chooe
> ( 6,_'7 El
~u -
- & - .'
L ——
- LENVEWORKSMELTS
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https://play.google.com/store/apps/details?id=com.intellijoy.android.phonics
https://play.google.com/store/apps/details?id=com.intellijoy.android.phonics

Worksheet(2)

B3 UuTA
SOsamex Lo el ;<“-‘.'..-I"~\('

oS Jol rel v
[N mwmummm*a-mu

Badc N

zmmcdmunm“mmhmm

= | =

- - - .

;w«ama-mmmw“mu

RO B

4. Listen ond choose the picture thot storts with the sound /e
= | ' Lo

- o =
[F]70-SS- . _

Worksheet(3) Worksheet(4)
+»+ Teacher asks students to listen and click the
correct phonics ! _— S
P 1 ~ PHONICS S|
__PHO | DRAG AND DROP THE WORD
LISTEN AND CLICK 1 1 Geography ZQUESﬁOl‘I
") Watch o el < BP‘ . §watch
g sty g R I = Picture dJanuary atc
)Geography 1" “cw® 1 Gvillage Jchildren \
Januany > . - % ;SCOUCh 90angerous1 0Jump
Picture " “CH"
-!)J”mp J IIJII IICHII
) Children " ln
*D Village v
‘) Dangerous  "]"
) Couch »
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Identify and discover your students' learning difficulties in pronouncing some English

consonant clusters (i.e. .grandfather. often mispronounced .grandfather).; through using
one of these methods:

First Method Second Method
+» Teacher asks students to answer the Exercise | < Teacher asks students to answer the below
and pronounce the words. Exercise and pronounce the words. If students
< If students are not able to answer this are not able to answer this Worksheet, it
Worksheet, it means that they have learning means that they have learning difficulties in
difficulties in pronouncing some English pronouncing some English  consonant
consonant clusters. clusters.
Blends: pl or pr? Nome

Write the blond 15 90 with cech pustere

P e Wl L 4 i

X iy 7€ 5
b [erean | |trme | Eon froa e y

—_—-—NCE —— ™ ——ttEen?

—_——cnct e e 1 SO ¢,
’

off & 3

- & s i Y ——Cpeller

Activity (1)
¢+ Teacher Introduces words with initial blends only of 4 sounds. When students are ready, introduce

final blends still with only 4 sounds before finally tackling words with initial and final blends and
three letter blends at the beginning.

Owe Syllable tnitfal /ok, sw/ Picture Cords
RO

2 @

\Mn JA\_ swear  JL swung | swan )\m )

S T s M P Za e mbrd by Bk WA CCF P EITE i A S Ve A Lt ST g g o
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<+ Teacher asks students to answer the following Worksheet:

CONSONTANTS - BEGINNING BLENDS
Fill i the bianks with the correct cansonant blend.

bl cl

' br

cr dr fi

Activity (2)
s Teacher presents the below example to
her/his students to make revision.

Cloecs -

YEAESRE?

splash

sgdirel shrmp

Play Games:

% Play with volume. Ask the students to say it
in a louder voice, increasing volume or ask
students to speak in a whisper, very quietly.

% Experiment with speed. ‘How fast can you

say it?’ is building up speed like a train. Look

at the board and tell me the difference and
similarity in the list of words on the board.

(Three letters having one vowel and two

consonant letters.)

Ask the students to give examples of some

consonant letters and the words having three

letters only, and some words having
consonant and vowels in them.

Then, teacher asks students to watch a video

about consonant clusters; it is available at the

following link:
https://www.youtube.com/watch?v=rn_AbSzk b8

7
L4

7
°

%+ Show a picture of spring season and ask the
students: as;

+« Which season is this? Possible anger would
be as; spring.

¢ Show a flashcard of ‘spray’ and get students
to say which word is it and note their
responses on the board. Read spray and sprite
again and ask ‘What is the name of this drink?
Possible answer would be as ‘Sprite’. Read
the contrasting words. ‘Is it same or different?
(same as it is having ‘spr’ letters —different as
it has ‘ng’, ‘ry’, ‘te’ letters and vowels ;I; and
‘a%)

% Ask the group to discuss for three minutes and
write Words starting with ‘spr’ (possible
responses have been given at the end of the
lesson).

% Let groups share ideas with other group
members.

¢+ Record all the responses on the board.
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Consonant Blends

Students  practice  the sounds by
chanting/reading aloud using the list of words
written on the board.

Introduce the idea of three cluster consonants
in the initial position.(see information for
teachers).

7 7
0.0 0.0

7
0.0

R/
0.0

R/
0.0

7
0.0

Activity 4

Write ‘nts’ on the board.

Ask the students to discuss in groups and give possible answers for the consonant cluster in final

position.

Record their responses on the board. Possible responses: ants, fonts, hints, hunts, pants, paints,

tents, etc.

Point to the word and ask the students to read the word.
Ask the students to copy the words with ‘spr’ (initial consonant cluster), ‘nts’ (final consonant

cluster) in their notebooks.

Students who have finished the written work can reinforce and read it again.

7
0.0

Activity (5)

Activities for Students by mobile apps
Download the following mobile apps on your
mobiles or tablets and enjoy learning English
consonant clusters. It is available at the
following links:

https://play.google.com/store/apps/details

?id=com.kejulnc.nlycnsnnts

https://play.google.com/store/apps/details

?id=com.gminh.english.pronunciation

ONLY CONSONANTS

1 Puzzie |

This cool English alphabets game is the best
option for you to learn about vowels and
consonants. The game is specifically
designed to engage kids, teenagers and adults
alike. From is classic yet appealing layout,
design and sound effects to its dozens of
categories and levels, this game is all about
taking you on a fun-filled ride of learning
about English mistakes and correcting them
as you complete words.

Another free mobile application

gaoson
ggdolo
olifelalils
gagolo

As you know English language has 44
different sounds. This English Pronunciation
App will help you be familiar with each sound
and speak English naturally and easily.
Therefore, you can improve your
pronunciation and communication in English
through common examples in terms of words,
sentences, and phrases.
IPA contains 12 vowels, 8 vowel diphthong
and 24 consonants.

140



https://play.google.com/store/apps/details?id=com.kejuInc.nlycnsnnts
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https://play.google.com/store/apps/details?id=com.gminh.english.pronunciation
https://play.google.com/store/apps/details?id=com.gminh.english.pronunciation

Worksheet(1) Worksheet(2)

MName:

Censaront Clusters—zhe. scr, spr. el str Camphete the spefling af the words bekow by writing the comrmct
Insteustions: Say the rame of ecch peture. Wiste the initialor el consanent Mends.
consanent cluster that you heor a1 the beginning of each & =

werd. &

. Worksheet(3) Worksheet(4)
< V[\)/(r)::gst:he consonant clusters to complete the nchg::? ,?,'f g T Rl ,?‘,'"‘c,{s,,.,u |
i
S e et s 13 cvmpiets 0 i or of |
e er drodr tr ltr | I <R 56 = 36 hL
__ess B[ etel gR[ i ;
_um 85 [ Jug B [ oe i
 uck @ | - [ es P L larf
__ee , | v [ Jone  gg@m [ Jhool
__ayon g | 4 [ Jume @ _ leleton
__ab @ ﬁ [: incess «fw | lale ;é
35
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Theoretical Background on Pronunciation

% Good pronunciation skills are a key element to one's ability to speak in every language.
Intelligible speech necessitates accurate production of many factors, e.g., phonemes,
stress, linking, rhythm, and intonation.

< Pronunciation is one of the mechanical components of speaking ability, along with
grammar and vocabulary. In order to communicate successfully, one needs have a good |
grasp of pronunciation. One's command of grammatical conventions and possession of
a wide vocabulary may not ensure efficient communication if improper pronunciation is |
used. Despite mistakes in vocabulary, grammar, and pragmatics, a speaker who has good |
pronunciation is understandable; conversely, a speaker who has poor pronunciation !

..................................................................................................................................................................

| Resources |
; < https://en.islcollective.com/english-EFL-worksheets/vocabulary/home/househome-speaking- !
: cards/125231 ;
F % https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_%28EFL% |
i 29/The_family/speaking_ox8728kb i
< https://www.EFLprintables.com/speaking_worksheets/speaking_cards/My_favourite Speakin
; g_car_116275/ g
5 % https://mloredo.wordpress.com/2014/12/13/2-31-phonetics-consonant-sounds-%CA%83- i
: %CA%AT-%CA%9I2d%CA%9I2/ :
: % https://www.dreamstime.com/stock-illustration-consonant-blends-missing-letter-worksheet- |
education-fill-blank-image50906388
i % https://lessonplancoaches.com/lesson-planning-of-common-consonant-clusters-ii-subject- ;
: english-grade-v/ :
; % https://lessonplancoaches.com/lesson-planning-of-common-consonant-clusters-ii-subject- i
I english-grade-v/ i
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Topic Two :Fluency Difficulties

Indicators of the Difficulty

X/
°

silent and feel speechless in classroom.
Refugee students have difficulties in talking about places.

¢

o
A5

R/
L X4

X/
°

animals.
% Refugee students have difficulties in comprehending basic body language.

Learning Outcomes

By the end of this topic, fifth grade students will be able to:

% Express their ideas in a conversation without feel speechless in classroom.
Talk about places.

Talk about things, objects, books, films, computers, and animals.
Comprehend basic body language.

X/ 7
L X GIR X 4

>

7
*

*

Learning Resources

Refugee students have difficulties in expressing their ideas in a conversation and preferring to be

Refugee students have difficulties in identifying the meaning of a spoken word in a short discourse.
Refugee students have difficulties in talking about things, objects, books, films, computers, and

Paper Resources : Visual and Audio Resources :

+¢+ Student's Book +* Models-Flash Cards and Pictures
¢ Handouts + Visual and Audio aids
Electronic Resources: Additional Resources

%+ Mobile applications %+ Common Classroom materials
¢ YouTube videos-Computers - Websites

Intervention Strategies

E-learning strategy Game Based Learning

(Audio-visual — Multimedia) b

BT TN
UOITADUAT

Multisensory Approach
(Audio-visual — Multimedia) Mobile Based Learning
Mobile Applications
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Procedures of The Topic

Recognlzmg students' learning difficulties (Fluency Difficulties) |
i % Identify and discover your students' learning difficulties in expressing their ideas in a conversatlon
' without feel speechless in classroom, talk about things, objects, books, films, computers, and anlmals
and comprehend basic body language; through using one of these methods:

First Method :
Teacher asks every student to choose one of the topics below and express their ideas in front of the class; students
should listen to each other and exchange their ideas.
If students are not able to practice this Worksheet, it means that they have learning difficulties in in expressing their
ideas in a conversation without feel speechless in classroom, talk about things, objects, books, films, computers,
and animals, and comprehend basic body language

SCHOOL

Has your school got 4 floors?
Have you got a favorite subject? )
Have you got a favorite teacher?
Has your school got a cafeteria?

CLOTHES

Has your mother got a black dress?
Have you got red socks?
Have you gota white Tshirt? ()
Has your father got yellow shoes?

ﬁ‘%

|\ FRIENDS

* Have you got a favorite cartoon? + Have you got a friend?
o Has your family got a big TV? * Has your friend got black hair? !
+ Have you got a favorite film? o Has she/he gota pet?
o Hasyour TV got 500 channels? o Has she/he gota car?
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Second Method :
Teacher asks students to describe the picture and record their answers; the Exercise is available at the
following link:
= https://www.liveworksheets.com/jb1263619ea
If students are not able to practice this Worksheet, it means that they have learning difficulties in in expressing their
ideas in a conversation without feel speechless in classroom, talk about things, objects, books, films, computers,
and animals, and comprehend basic body language.

7~ Speaking Drill

Look at the picture. Describe the picture. Click on the red
microphone to record your answer.

1. ") What are the kids doing?
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Remediation Techniques

The purpose of this topic is to enable students to express their ideas in a conversation and to be confidant
without fear in classroom talking about holidays, places, animals. This will achieve fluency in their
speaking skill.

Talk about things, objects, books, films, computers, and animals. Through discuss and perform various
activities.

Students have also work in small and large group to do various activities which help them to offer and
request assistance during group work.

Use ideal videos for students to learn how to talk, express their ideas, objects, books; films, computers,
and animals

Ask the students to do the exercise by clicking on the picture that match the word and talk about it.

Each student selects two or three picture cards that match the sounds, places the cards in the same order
in which the sounds are heard and explains the sequence of events.

Use free mobile applications in order to help students to learn how to speak and express their ideas in
order to achieve fluency in their speech.

Activity (1)
Sing "Let’s Look at the Animals (Adjectives Song)"
There are two options for this song — either listening and doing the Worksheet or singing along
doing the gestures. Or you can do both.

Time : 15 minutes
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As you play the song students listen and circle
the animal which best fits the description in

.,

Lyrics for "Let’s Look at the Animals"

Chorus: Let’s look at the animals, the song.

Look, Look, Look! What’s that? < Actions. Get everyone to stand up and do the
Verse 1: It’s a bear and it’s big. following actions as they sing along to the
It’s a bear and it’s big. song:

It’s a big bear! < "Let’s look at the animals, Look, Look,
Chorus Verse 2: It’s a mouse and it’s small. Look!": put your palm above your eyes as if
It’s a mouse and it’s small. you are looking into the distance

It’s a small mouse!

7
0.0

"What’s that?": point at an imaginary animal
bear: act big and strong and show your claws
» mouse: act small and run around like a mouse
Chorus Verse 4: It’s a hippo and it’s fat, e snake: move your body like a slithering
It’s a hippo and it’s fat, It’s a fat hippo! snake e hippo: act big and fat (blow out your
cheeks) and roar e horse: gallop around like a
horse e lion: act big and strong and roar like a
lion

¢

Chorus Verse 3: It’s a snake and it’s long.

R/

%

DS

It’s a snake and it’s long. It’s a long snake!

Chorus Verse 5: It’s a horse and it’s fast,

It’s a horse and it’s fast, It’s a fast horse!
Chorus Verse 6: It’s a lion and it’s strong,
It’s a lion and it’s strong, It’s a strong lion!

g o (3’0-.—,

g ﬂ;‘:)”)
' h

5).,'
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Activity (2)
Use farm animal plastic toys for "play time"
If you have a small class, start off sitting
together playing with the farm animals and
any other farm toys to go with them (buildings
and barns, tractors, pens, other animals, etc.).
For larger classes, if you have enough set you
can put the class into groups with the animal
toys to play with.
Introduce the vocabulary as you are playing,
start saying the animal vocab and animal
sounds. E.g. "This is a pig —oink, oink!” As
you and your students play with the animals
tell them the animal names and sounds in
English.
Teach & practice the vocab after playing for
a while collect all of the toys and put them
away, keeping the cow, dog, sheep, duck and
pig out. You’ll also need the same farm
animal flashcards. Put the flashcards on the
floor. Hold up one of the plastic animals and
chorus the vocab, as follows: T: "cow, cow,
cow" Ss: "cow, cow, cow" T: "And a cow says
Moo. Moo, moo, moo” Ss: "Moo, moo, moo"
Then ask which flashcard (on the floor) is the
cow. Encourage your students to point or
touch the correct flashcard. Then place the
animal on its corresponding flashcard. Do for
all of the animals.
Play "Put the animal on the flashcard" Now
you have 5 animals’ toys sitting on their
flashcards. Pick up each animal toy and throw
it somewhere in the classroom. Call out
different students to pick up an animal and
place it back on the correct flashcard.
Play "Flashcard touch” and "The missing
flashcard" game put the animal toys away.
Keep the flashcards on the floor. Tell your
students to sit around the flashcards on the
floor (or on a table) and to put their hands up
in the air. Say a flashcard (e.g. "pig") and
students have to quickly touch the correct
card. Play a few rounds. After that, tell your
students to close and to cover their eyes. Turn
over one of the cards. Say “Open your eyes”.
The students have to shout out the missing
card.
Time : 15 minutes
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Activity (3)
Students are going to learn the words: table,
chair, bookcase, door, and window. Before
class, teacher prints off enough flashcard
pictures of each of these words for each
student in her/his class (so if teacher has 8
students you will need 9 table flashcards, 9
chair flashcards, etc.)
Start off by getting everyone sitting on the
floor in front of you. Hold up the table
flashcard. Proceed as follows: Teacher:
What's this? It's a table. Repeat "table".
Students: "Table" (repeat 3 times) Teacher:
Can you see a table in the classroom? Point to
the table. Students: (Point to tables) Teacher:
Yes! Good job!
Lay the flashcard on the floor. Then do the
same for the other 4 flashcards. Next give
each student the same 5 flashcards and have
them lay the cards out in front of them. Touch
one of your cards (e.g. door) whilst saying the
word and have your students touch and repeat
on their cards. Go through all of the cards.
Time : 15 minutes

7
0.0

Activity (4)

Play "Stick the flashcards onto the classroom
objects" Give each student a ball of Blue-
Tack. Everyone will instantly want to play
with it - allow a couple of minutes to play
(encourage them to mound objects, such as
fruit, etc.). Then bring the focus of the class
back to yourself and demonstrate the activity:
hold up the door flashcard, pull off a bit of
Blue-Tack and stick it to the back of the card.
Then walk over to a door in the classroom and
stick the card to the door. Say "Door" as you
do so. Hold up the next flashcard and
encourage students to point to the object (act
as if you have no idea where it is) then walk
over and stick the card to the object, again
saying the name. Do this for all 5 flashcards.
Now your students can do the same thing.
Teacher says an object (e.g. "table") and all of
the students have to stick their flashcards onto
the object, whilst saying the word. Do for all
5 objects.

Time : 15 minutes
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Worksheets

Worksheet(1) Worksheet(2)
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Identify and discover your students' learning difficulties in talking about places, and identifying the
meaning of a spoken word in a short discourse; through using one of these methods:

First Method

Teacher asks every student to write the words
in the correct spaces and listen to check their
answers, the exercise is available at the
following link:
https://www.allthingstopics.com/places-around-
town.html

If students are not able to practice this
Worksheet, it means that they have learning
difficulties in talking about places and
identifying the meaning of a spoken word in
a short discourse.

o Vire the wards in the comect spaces. Listen 10 check your asmers

DIALOG1 Woman: Viere is the Barclay Hotel?
Man: s on Ratrson
k| Woman: \Where on Rabson?
I’RH‘M the litwary and the park
i..i
Wow @ N Swest  beween  Excuseme
DMLOGZ Tom: Excuse me. where | can fnd 3

Mon: There's one the street
Tom: Over there?

Mon: Yeah that cofies shop

across nedio  bookstoee

John: | realby reed 1o get some
Susanc Yeah Why don't you go o a gym?
John: Good ieal
Susan: No But there's onz
Street and Second Avenue

one naar here?

ol Magke

ererose on the comer 5 there

Second Method
+» Teacher asks every student to write the words

in the correct spaces and listen to check their

answers, the exercise is available at the

following link:
https://www.allthingstopics.com/hospitals.html

< If students are not able to practice this
Worksheet, it means that they have learning
difficulties in talking about places, and
identifying the meaning of a spoken word in
a short discourse.

« Wrie the words in the comect spaces. Listen o check your answess

Tom: Dad! Are you okay, Dad?
John: Owt | thek maybe |

Tom: What I da?
John: 311

myy amnl

broke call should

Doctor: ¥hat hapensd?

John: 1 aladder
Doctor: el izhe an

John: Wil £ 2

hurt yray  Elod

Doctor: Yes, your amn s broken. You'll have to wear
3castiorsic -

\| John: Okay. Bt my am redlly hurts.
Doctor: ! can gve you some
John: I
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Activity (1)

1. Play "What animal am 1?" The song that
you are going to sing later in the lesson
covers two different vocabulary areas:
animals and places. At this stage your
students should have covered some
animal vocab so this can be a review of
many of those animals, before class,
print out the animal flashcards for fish,
cow, bear, camel, bat, duck, goat, hippo.
Also add any other animals your students
have studied in previous lessons. Start by
modeling: look at a flashcard but don't
show anyone. Then act out that animal
(also doing sounds), for example,
walking on all fours saying "moooo!"
(for cow).

2. Play "Animals Walk" game Have
everybody stand at one end of the
classroom. First model: hold up a
flashcard of a lion. Shout "Run like a
lion!" — Then get down and crawl across
the room like a lion all the time roaring.
Then have everyone do it. Then do for all
the other animals (e.g. "Stomp like an

elephant!", etc.).
3. Do "Zoo Animals Play- doh" You'll need

different colored play- doh. Sit down the
students in groups and show them how to
make simple models of animals. Let
everyone make the animals that they
want and as they are doing so circulate
and ask lots of questions (e.g. What’s
that? Is it a lion? What noise does a lion
make? etc.).

Time : 15 minutes
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Activity (2)

Teacher: "What animal is this?" (pointing at
the monkey picture) Students: monkey!
Teacher: Yes, that's right! It's a monkey! And
what noise does a monkey make? Students:
Ooh-ooh-ooh-ooh! Teacher: Right! And what
is the monkey holding? (pointing at the
bananas) Students: bananas!
Teacher: Yes, good job! Bananas! And do
snakes like bananas? Students: No! Teacher:
Let's check
Then teacher asks students some questions
such as Do you like bananas? And let students
ask each other What is your favorite fruits?

Do ""Zoo Animals™ worksheet
Teacher prepares animals’ worksheet, and
then he/she takes a crayon and elicits its color
(e.g. "What color is this?"). Then color one of
the animals whilst eliciting its name. Do the
same for the other animals. Give out the
worksheets and have the students color the
animals, all the time praising, and helping,
encouraging and asking target questions (e.g.
what is it”?). Finally, go to each S in turn,
look at his/her worksheet, ask some questions
and then give back with lots of praise.

Time : 15 minutes
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Activity (3)
Before class, teacher prints off the flashcards
for the animals in the song from our
flashcards pages (dog, cat, hamster, rabbit,
goldfish, mouse, turtle, parrot, horse, and
elephant).
¢ Your students will probably already know
some of the animal vocab (e.g. cat and dog),
so rather than just holding up each picture you
can play "Flashcard Reveal": take the first
flashcard and place it behind the pack of the
other cards, so it is hidden from view. Slowly
push the flashcard up so that the picture is
revealed, bit by bit, to the class.
Encourage everyone to shout out what they
think it is until someone gets the right answer.
It is ok if students shout out the word in their
language if they don't know it — but make sure
you teach the English word.
%+ Chorus each word three times and stick onto
the board. Once all of the cards are on the
board, chorus them one more time. Then point
to one picture and elicit the word, then write
it clearly under the card.
Time : 15 minutes
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butterfly
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chicken

fish

® o . by A4S

elephant

Activity (4)
Lyrics for the "Where Do You Live?"

Song Chorus:

% Where do you live?

Where do you live?

Where, oh where, oh Where do you live?
erse 1:

*,

< oo e

I am a fish, | live in the sea.

I am a cow, | live on a farm.

I am a bear, | live in a forest.

I am a camel, | live in a desert.
horus Verse 2:

I am a bat, and | live in a cave.

I am a duck, I live on a lake.

| am a goat, | live on a mountain.
I am a hippo and | live in a river.
horus Verse 3:

I live, I live, I live in a city.

I live, | live, | live in a town.

I live, I live, I live in a village.

I live, I live, I live in the countryside
Time : 15 minutes

) ) ) ) ) ) ) ) ) R/ ) ) ) )
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¢+ After finishing the song, teacher asks students
to work in groups prepare their questions in
order to ask each other the following
questions:
4+ Where Do You Live?
«+ Where is your home located?
<+ What does your house look like?
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Worksheet(1)
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Worksheet(2)
Teacher asks students to work in groups to
discuss the below questions about hotels

Worksheet(3)

Worksheet(4)
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Theoretical Background on Fluency

< Fluency is the ability to communicate ideas clearly without pausing or hesitating so much
that it creates hurdles or breaks down communication. Therefore, it is crucial that teachers
support their students in communicating their communicative intent in listener-speaker |
situations while simultaneously assisting them in producing correct forms in English.
Oral fluency, which in FL learning refers to a learner's ability to articulate freely and easily
his or her thoughts, is a relative concept. Semantic fluency, lexical and syntactic fluency,
and phonemic fluency were used to categorize these skills. Speech production, speech |
distinction, and the skills they needed were all influenced by a variety of social and cultural
variables. Therefore, acceptability and continuity should be considered while explaining
fluency.

2
**

Resources ;

< https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_%28EFL%29/ !
Speaking/Speaking_Drill_jb1263619¢a i

<% https://lwww.pinterest.com/enkeledaleda30/speaking-cards/ i
< https://en.islcollective.com/english-EFL-worksheets/grammar/do-or-does/do-or-does-food- i
speaking/109619

< https://lwww.EFLkidstuff.com/lesson-plans/pdf/classroom-objects-lesson-plan.pdf g
% https://lwww.allthingstopics.com/hospitals.html :
< https://www.toolstogrowot.com/therapy-resources/gross-motor/animal-walks i
< https://www.vectorstock.com/royalty-free-vector/cartoon-monkey-on-a-branch-tree-and-holding-
banana-vector-21527396 i

....................................................................................................................................................................
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Topic Three

Communication & Interaction Difficulties

X/
°

X/ X/
L X X4

>

7
*

enough vocabulary

Indicators of the Difficulty

Refugee students have difficulties in talking about routine actions.
Refugee students have difficulties in giving reasons or an excuse for something.

Refugee students have difficulties in offering and requesting assistance during group work.
Refugee students have difficulties in communicating in English clearly and correctly .

» Refugee students have difficulties in expressing their ideas through speaking because they don’t have

Learning Outcomes

By the end of this topic, fifth grade students will be able to:

Talk about routine actions.
Give reasons for anything.
Offer and request assistance .

SR/ K/ K/
L XA X X X 4

DS

Communicate in English clearly and correctly.
* Express their ideas through using enough vocabulary .

Learning Resources

Paper Resources :
+¢ Student's Book
+» Handouts

RO

7/

Visual and Audio Resources :
** Models-Flash Cards and Pictures
** Visual and Audio aids

ectronic Resources:
» Mobile applications

%o m

** YouTube videos-Computers - Websites

7/

Additional Resources
«* Common Classroom materials

Intervention Strategies

Game Based Learning

Mobile Based
Learning : Mobile
Applications

B

Questioning

Eagan

Role- Play
T &
” ] W
v i

Cooperative learning
strategy

B Cooperntive B |

Laaraiog
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Procedures of The Topic

Identify and discover your students' learning difficulties in communication and interaction
through using one of these methods:-

| Recognizing students' learning difficulties (communication and interaction )

First Method : Second Method :

Describe Daily Routines Giving a reason or an excuse

Look at the following picture and talk about a
plan for the day :

0

Divide students into pairs or small groups.
Ask them to discuss what Anna does ?
Then , ask each one to talk about his\ her daily

routines.

IT'S TIME TO READI

She s Anna.

i batause wy aeef

On Monday, she reads books

kol oocauze thoy Ll —

On Tuesday, she writes stories,

On Wednesday, she studies Englisk,
On Thursday, she plays with the ball
On Friday, she goes to the park.

On Saturday, she eats pizza.

On Sunday, she sleeps all day,

(10— LR L —

= Divide students into pairs or small groups.
= Ask them to look pictures and tell the reason
behind each situation ?

Third Method :Offer and Request

Make a request using (can/will

-
ﬁ;;lg.ig | I
s v | |

Make an offer using (can/will)

Divide students into pairs or small groups.
Ask them to look at the picture and make request and offer .
Then , ask them to make request and offer from their choice.

157




Remediation Techniques

Game Based Learning

% Practice certain activities, Worksheets, and games can teach students to communicate
and interact better with each other.

% Introduce the communication and interactive activities in an interesting way by using
videos and audios which include songs, stories, cartoon, and pictures.

% Games provide a playful environment in which learners follow prescribed rules as they
strive to attain a challenging goal. Games can be a way for students to be active learners.
The game helps the teacher to create contexts in which the language is useful and
meaningful.

% You can use different games to help students communicate and interact with each other
and overcome any difficulties they face while communicating and interacting.

Talking about Routine Actions

Daily Routine &

Objectives :

R/

¢+ Students will use the present simple tense to talk about daily routines and activities.
% They will practice describing their daily routine while playing fun classroom games.
Time : 15 minutes
Materials and Aids:

++ Daily Routines Flashcards.

+ Daily Routines Board Game.

+« Daily Routines Guessing Game Video. https://youtu.be/- M9ztaZH1k
Grammar and Expressions:

¢ This activity focused on daily routines using the present simple tense.

+ The present simple tense is used to talk about things we do regularly.

¢ Tell your students that when talking about daily routine ,they should use the present

simple form of the verb.

Examples:

s I (getup) at 8 o’clock.
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He /She (gets) up at 8 o’clock.

Introduction and Warm up

7
L X4

X/
X4

L)

7
X4

)

DO

Before introducing the key words and expressions, it is important to put the target
language into context.

When teaching daily routines is to ask the students about what they did before they
came to school.

Ask them what the first thing they did that day was.

Elicit from them that the first thing they did was (wake up).

Write this on the board and ask students what they did next.

Once you have a few activities on the board, ask students which of those activities they
do every day, and at what time they usually do them.

This should give students a clear idea that the lesson will be about activities that they do
on a regular basis. That is, their daily routine.

Using daily activity flashcards such as :

et u have
9 P breakfast
‘i V‘ l : 1 .:-_.;z- —

Ask students to repeat after you and practice many times.

Once students have practiced the daily routine phrases, introduce the key expressions.
For example, What time do you get up?

I get up at 7 o’clock.

Once students have practiced enough, it's time to play a fun guessing game to practice
daily routine expressions some more such as .

take a shower get dressed

N

brush your go to school
teeth NS

A -

e
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exercise do your
homework

Click on the following link : https://youtu.be/- M9ztaZH1k to present daily routines
guessing game.

This video focused on to practice making English sentences about daily activities.

To play, simply show the video in class. There are ten pictures of daily activities hidden
behind colored shapes. As the shapes slowly disappear, students must try to guess what
daily routine is in the picture.

When students are ready to guess, they should answer using full sentences.

After each question, pause the video and ask students what time they do that activity. For
example, after seeing the (get up) picture, ask students what time they get up.

Repeat the game until students practice most of the daily routines.

Time : 15 minutes
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https://youtu.be/-_M9ztaZH1k

Activity (2): Daily Routines Board Game

ST ART take a shower get dressed h ::z::rm exercise ﬂ
ll Sl " S
p | Change
w 4 ==t N Plac:
getup 4 8 get up
. ¥ Vi -
'@ TEAM A TEAMB | | Y
POINTS POINTS
brush your f bmtsh"ty:ur
p ~
have breakfast
s
take a shower get dressed hm’m oxm:isih. 2
& | ﬂ o I
w | 2 o || |lseaces

This next activity is a printable board game about daily routines. Before class, print out
the board game and prepare some dice.

Give one dice and one board game to each pair of students. To start, students should
place their eraser at the Start square.

Next, one student should roll the dice and move their eraser. Then they should make a
dialogue with their partner based on the picture in the square that they landed on.

For example, if they land on the (brush your teeth) picture, they should ask their partner
What time do you brush your teeth? and their partner should answer.

Then, it is the other student's turn to roll the dice. The aim of the game is to get to the
star in the middle of the board game to win a point.

The only way to get to the star is to land on squares in the middle (the ones with the
arrows). After winning a point, that student then goes back to the start square.

Continue this game for 5 or 10 minutes, and the student with the most points at the end
is the winner.

Time : 15 minutes
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Activity (3): Daily Routine Speaking Game

Click on the following link : https://youtu.be/AwdeMdRyVRw to present daily
routines speaking game.

In this speaking activity, students will talk about their daily routine while progressing
through 4 different levels.

To begin, explain to students that the four corners of the classroom are 4 different levels.
Level 1, 2, 3, and 4.

Next, assign a daily activity to each of the levels. For example, level 1 = get up, level 2
= have breakfast, level 3 = go to school, and level 4 = go to bed.

All students will start at level 1 (get up) and find a partner. Then with this partner they
should ask and answer What time do you get up?’. students should make their own
answer.

After the dialogue, students should play rock, scissors, paper. The winning students then
advance to level 2 (have breakfast) and the losing students should stay at level 1.

Next, students at level 2 should meet another student at level 2, and students at level 1
should meet another student at level 1.

Students should make a dialogue, then play rock, scissors, paper, and then advance to
the next level if they win

When a student has advanced through all 4 levels, that students gets a point (or sticker)
and begins again at level 1. After 5 or 10 minutes, the students with the most points
(stickers) is the winner.

Time : 15 minutes

Review Activity — Ball Toss

Before finishing the lesson, review the key words and expressions that students learned.
Elicit a daily activity from the students . Then tell students to ask their partner what
time they do that activity.

Next, toss a soft ball to one of the students . That student should tell the class what time
their partner does that activity.

Then that student can toss the ball to another student in the class to answer the question.
Repeat with other daily activities to review what they have learned during the lesson.
Time : 15 minutes
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Worksheet(1)

«+ This daily routine bingo Worksheet is an easy a fun activity to practice daily activity
expressions. Students  should cut out the daily routine pictures and arrange them in a
3%3 bingo grid. Then as the teacher calls out the daily routines (e.g. ‘I wake up at 7
o’clock.) the students can turn over the picture. Once students have 3 in a line they have
1 bingo line. The first student to get 2/3 lines of bingo is the winner.

BINGO

Daily Routines

Cut out the squares and then make a
3x3 bingo grid in any order you want.

https://games4EFL.com/wp-content/uploads/Daily-Routine-Worksheet-Bingo.pdf

163




Worksheet(2)

+« To complete this daily routine Worksheet students should draw hands on the clocks to
show the time that they do those things. Then they should write a complete sentence on
the lines beneath. To make this into a fun speaking activity, once students have
completed the Worksheet you can ask them to walk around the class and ask their
classmates about their daily routine

3.60T0
SCHOOL

4. D0 YOUR
HOMEWORK 5. GO TO BED

https://games4EFL.com/wp-content/uploads/Daily-Routine-Worksheet-Draw-Clocks.pdf
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Give Reasons or Excuse for Something
Why & Because in 3-2-1
Select three photos such as the following:-

\

\j h;’:.; or 199
Sy

Show all three photos to your students.
In pairs, students can write and ask six why questions for each photo.
In a large class, pairs will exchange papers.
Then in one minute, students will try to give short answers to all six questions.
Partners can take turns answers the questions as they read them:
v" Why is she wearing a hat?
v' Because it’s sunny.
v" Why are they happy?
v' Because they are having fun.
v
v

Why is he wet?
Because it’s raining.
Tips:
Choose photos that lend themselves to the language students know..
Curious Questions
Students can work in small groups.
Students choose 2-3 personal items and place them on the desk in front of them.
Taking turns, students will ask the person to their left one question with why about one
personal item. Why do you need this key? Why is your phone (turned) off? Etc.
After an item is discussed, it can be removed from the table. For fun, you can switch
directions after the first round of questions.
Why? Because : Pair work
Divide students in pairs.
Give student (A) a red card and students (B )a blue card
Using the given statements on the cards, student A asks his partner:
"Why are the students happy?"
Student B notes the question on his paper and formulates an answer using the phrase
"the holidays are there" because: "Because the holidays are here."
Student A notes this answer. Then student B asks his partner the question about Samer
and student A replies to the question. The students interrogate each other until all fields
are filled.
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the children

be to expensive

the children

taste fine.

Amal and Omar

not buy the t:shirt?

be sick.

the boys

be a football fan.
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why because game

!-l-l-l-l-l-l-l-l-l-lq

| Why is he/she

i Because he/she is

m I Why isn't he/she
B | | Because he/she isnt

To play, have the students fold the paper in half and write "why" on the top half and
"because" on the bottom.

Ask your students to play in teams, but you could play individually as well. They then
write a simple question in the "why" half. why do you go to doctor?

Have them fold the paper so that they "why" half is hidden and then switch papers with
the other teams.

The teams are not allowed to look at their "why" question and must make an answer
starting with because. because I amill.

Collect the papers and read them out loud or have the students open their questions and
read them to the class.
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Why ? Because : board game
++ Divide students in ~ small groups, using Dice.
They take roles and answer each other till someone arrives at the end

0

7
L4

STAR

lose | Meon
futhet
om | "

TURNI | st

Why wil Nick
ks
photography

Why did you
Why is ha piy the bill G0 BACK

ltenngte | onthe W0
sic? internat? | SPACES)
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Task (1)

Why? - Because

Find the answers to the questions

1. Why do you study English?

2. Why don't you buy the t-shirt?

3. Why didn't you go to school yesterdsy?

4 Why haven't you done the homewark?

5. Why do you read this book?

6. Why don't you go fo the beach?

7. Why do you carry an umbrella?

3. Because it was difficult

b. Because | haven't slept well.

c. Because | prefer basketball.

d. Because | want to go fo London.

e Because it's raining.

f Because | was sick. ?

g. Because it is inferasting.

h. Because | prefer the mountains. :

i, Because it is too expensive.

Bt i pienesteeatiteestsassynit it
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Offer and Request
Guess the Request Game

overview

R/
L X4

®
0'0

In making requests game, students draw pictures of requests and try to guess requests
from pictures a partner has drawn.

In two groups, students draw pictures of requests in corresponding numbered squares
on the worksheet.

Students then pair up with someone from the other group and give their partner their
drawings.

Students  then take it in turns to guess the requests from their partner's pictures
using Can you...”?

Students get three chances to guess the request in each picture.

If a student guesses correctly on the first try, they score three points. On the second try,
they get two points and so on. The student with the most points at the end of the game is
the winner.

Time : 15 minutes

Procedures

R/
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Tell students that you are going to draw a picture of a request using Can you....? and that
they have three chances to guess the request.

Draw a picture for ( can you close the door?) for example ,an open door.

See if the students can guess what the request is within three guesses.

Next , tell students that they are going to draw similar situations where people make
requests.

Divide the class into two groups ( A — B)

Give each student a worksheet.

Ask the students to draw the requests on the Exercise in the numbered squares.

While students are drawing , go around and help them with ideas on what to draw.
When everyone has finished drawing their pictures , hand out some scissors and have the
students cut the Worksheet.

Students then pair up with someone from the other group and give their partner the
drawings.

Next , students take it in turns to guess the Can you...? Requests from their partner's
pictures.

Students get three chances to guess the request in each picture.

If a student guesses correctly on the first try , they score three points . On the second try
, they get two points . on the third try , they score one point.

The student with the most points at the end of the game is the winner.
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Studant A

3wy The smaiemata Balau i T el o S .

i
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1. Can you
2. Can you
3. Can you
AL AN yoas

. CAn yowa

opun the door
cimmn the kitchan™
Pass meE B pan?
Tl T T T 7

healp me with my bage™

- Can you turn on thae hghl?

=

7. Can you =rop talking ™

0. Can you turn thae music down?
“

CaN wors TAkes Off your mnoess >

Student B

Draw the requests below in the numbered squares.

1

v
'
'
'
'
'
'
'
'
'
'
'
'
'

"3 '
' )
| '
) ‘
[ '
‘. '
' '
‘ '
‘ '
' '
‘ '
' 1
' '
P e i wr ov > ey - - e - g
LI '
' '
' '
' '
) '
| |
' '
' '
' '
' |
‘ '
' |
' ]
$ 4
"9 '
. '
‘ '
' '
' '
' '
' '
‘ '
' ‘
] '
' '
' '
1 '

Requests:

1. Can you
2. Can you
3. Can you
4. Can you

5. Can you

open the window?
Qo to the shop for me?
make me & sandwich?

turn on the air conditiones?

take me to the airport?

6. Can you buy e an e cream?
7. Can you bring me a cup of coffee?
8. Can you meet me tomorrow?

9. Can you wash the dishes?
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Using songs help students to make requests in an interesting way.
Asking for Help Songs

% A nice way to teach students how to ask for help or make polite requests is to use songs
or chants.

%+ Ask students to use YouTube in order to watch and listen to songs that help them to make
requests and practice it more and more.

% Ask students to click on the following link: https://youtu.be/5P-89FdwIGc

% After listening to the song, ask students to model what they listen and watch with their
peers .

«» Time : 15 minutes
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Game : 20 Questions
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= It is awonderful game that enables student's to form request and offer.

= Ask students to stand in a circle.

= Let one student stand in the center, and he / she can or can't do.

= The other students in the group have to identify it by asking a set of 20 questions.
The student can respond by saying only yes or no.

In case the group fails to guess, the student in the center is declared the winner.
= Time : 15 minutes

Example :-

= Student A: Can you help me?

= Student B: yes, | can.

= Student A: Can you open the door?

= Student B: No, I can't

= Student A: Can you close the window?

= Student B: Yes, | can.

Using Puppets Based Learning

/l‘.'ooo

P SHIW

Puppet Play

Puppet play is a good activity to try one-on-one or in small groups to help students make

offer and request through using puppets.

= Encourage students to pick up a puppet and be its voice while you or another student adopts

the character of another puppet.

= You can discuss the students' feelings indirectly and offer another point of view through your

puppet.

= Reversing the characters so that students play another role can also promote empathy by

helping students experience how others feel.
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Activities for Students by mobile apps

+« Download the following mobile apps on your mobiles or tablets and enjoy learning
speaking English through communication and interaction skills.
«» https://www.commonsense.org/education/app/conversationbuilder

ConversationBullder
- - P oy 1t Tl kicls 07 o licw sutcea»iul »ociual cxctiarnigcs
SLleR

st R e - e W W

HAME

X/
°e

In this apps student will practice a lot of useful activities and Worksheets, student should
listen and answer the questions with Communication & Collaboration, Character & SEL.
Pros: Supports learning the pragmatics of conversation: turn-taking, initiation, and
staying on topic.

Cons: Images could display more diversity.

Bottom Line: For speech-language pathologists, this is a must-have tool for helping kids

learn conversation skills.

«»+ Use Conversation Builder with kids’ one on one or in small groups to help them build
informal conversation skills. It would also be a great way to help kids rehearse before
upcoming events or situations that might be awkward for them. Select from the various
modules to provide the most timely and relevant topics for kids. Or import a photo of
your own in the Group mode to customize the experience further. Replay the
conversation and help kids analyze if it was successful and why.

(2) Learning Speaking English by Mobile Apps

% Download the following mobile apps on your mobiles or tablets and enjoy learning
speaking English through communication and interaction skills

% https://www.commonsense.org/education/app/articulation-station

X/
°e

X3

2

e

*¢

™\ - Articulation Station

Pricey but definitely worth it for kids strugeling with pronunciation

Ciot 1 nOW - e e o W v W W A
SHARI

Take 2 look insde

Fiiation l< ‘ ” p
2 ™~ :
4 B H Lk s © o IOG I

English Language Arts, English-Language Learning

Communication & Collaboration

Younger students will need teacher assistance when working on Articulation Station, at
least the first few times they use this app., Articulation Station may be used for
independent student practice.

R/
°

X/
L X4

R/
°0
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Worksheets

Daily Routines

Worksheet(1)

MY DAILY ROUTINE

L ARATIOM THE SECTOMMLA RS WITH THE BOUTINEA WITH ARRIWS

m T wash my honds i

T wolk with my dog

= I maks my bed A
l;’d_‘;t“j 1 clean the table m
L8 e
H{:‘-: =0 ¥ pl iTh friend @
4 ‘\‘W play w my 5 —

I get drexsed

i!”;___-'i I wake up ﬁ
B 1 have o shower - u
I have breakfost A
T hove lunch

ilﬂ =2
L have dinner

i

H ii T read books
T play with my Toys

i I play video gamex

T watch televisinn

? I brush my Teeth
by

I sleep

g@ T 9o o schoel
L do my homawar

@ I lay the rable
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https://www.liveworksheets.com/pb668443fx

Worksheet(2)

MY DAILY ROUTINE

* I brush my hair « I get dressed « I go to school * I have lunch « I wake up

« I brush my teeth « ITgertup « I have a shower « I listen to music » I walk the dog

« I do my homework « I go home « I have breakfast « I put on my pyjomes « I wash my hands
« I feed the dog « I go to bed « I have dinner o I study « I watch TV

Use the expressions from the box to label the pictures below,
1
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Worksheet(3)

m §- =
EVERYDAY ACTIVITIES A

e T

e

51864
" - <

Look at the pictures of everyday activities. Write the number of a picture next to the
correct expression.

j talk on the phone C]] go to the cinema
go to bed [ |} listen to music
brush the hair [} do your homework
drink ; ' go out with friends
take the bus go to school
dream r_- play with the ball
sleep [ || ride a bike

SoLIVEWORKSHE

https://www.liveworksheets.com/xi2043479fj
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Worksheet(4)

=

g0 10 bad 90 to school Bruth your teeth hoave dinnor 90 home

PUT On your pylamas rave brockfast nave unch get up hovE O ShOmer

https://www.liveworksheets.com/zg1731042un

5-"|;"F':'|"'=!.l'-i"'h-m
s ﬁi:"'- Hn"...“-ﬁh e
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https://www.liveworksheets.com/zg1731042un

Worksheet(5)

< .
Let’'s Go Green!

I. Orvder the actions.

y eco-Friendly,
daily routine
et w by i b Cmesn § s UL smack ek

179



« T r— APRENDO

III. Match the micrires

Kamnate
AL dwetus 571 e e vmenh ' LAt e st
[ (LR L 126 10 Tec 2 | sl INE Sahiea

[ ¢ e 4 smattnn

( ]t oot wrmcsas.

P g rom

[= ._‘ e Wi

O[] e tomes

APRENDO
B - e | ,

IV, Complote the sententes about Elewa's routine,

Rco-friondly, dally routine

e
' g0

Le .
@ [T T T T,
“rnthiere l
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https://www.liveworksheets.com/kj2288185ab

Worksheet(6)

USHY AND BECAUSE

rite rs as in the ex e:
EXAMPLE: He is nervous. He has an exam
Why s he nervous?
Because he has an exam.
She is sad. She is sick Thcy are happy. They passed the exam
| | o | 4
[ | I |
She is crying. She feels sod It is at the ver. It is sick
I I ? [ ] ?
| ] |
Unscramble: Put the words in the correct order to make questions.
1- is he wearing why a hat ?
l | >

2- why pyjamas they are wearing ?

| | >

3- why a sweater wearing are you ?

I >

I_-_'h'.'\t BT it
FEEEE __LLE
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Worksheet(7)

(1) Look and write.
1. Iwanttogotothe. |

because | want

| |

2 Iwanttogotothe |

because | want
|

3. |wanttogotothe |

because | want

| .

4. | want to go to the |
because | want

https://www.liveworksheets.com/bf2979244kb
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https://www.liveworksheets.com/bf2979244kb

Making Requests and Offers

Worksheet(8)

Working Together

tiool Q Reod ‘i Wrte
Write phrases in the speech bubbles to make a conversation.

\
Ve
— —
| Sure. How can | help
you?
-Can you help me?
-What can | do for you?
4 need help.
-Yes, of course.
“Could you help me?
- Yes.
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https://www.liveworksheets.com/ls1538374mu

Worksheet(10)

OFFER SOMETHING TO SOMEONE

A Fill the blank with the right words based on the picture

1 Would you like some [ T

2 Would you like some (

L/

3. Would you like some

4 Do you like some [ | "
5 Do you like some ( | a

B Choose the best option to complete the questions

7 AN, T W ey
. .~ V2

. ‘__".Ivouh'kel.._vl. pears

/ ,' l v . 1 would like an apple.
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https://www.liveworksheets.com/kk1604363qs

Worksheet(11)

Can | help you?

1. Look at the picture=. Order the converaation.

o 2
EsR |

Drag and Drop.
AL Do you wanT ma To éj

[ & sure. thank you |

help you with the bow>

A You re welcarneel

[ & Heno.Lim ]

AL e, dad)

Z.Check the correct option.

a). The dialogue ix . : . polite T) t impolite :)
-|—— —

B). The girt I= (  asking for D help

E_—:—t’ff-ﬁf\—g—____—:)

=~
7% | e TN
| =5 L
Jlad . N

T can” v Excuse me, can you
help me, please™>

B _CTheck The correctT option.

a). The dialogue is_. E_ Polite O E__ lmmusfa_:')

B). The man i !__ —c:ku\g for- __> el

!—- of fering ::')
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https://www.liveworksheets.com/ns2858691ub

Theoretical Background on Communication and Interaction ;
» Communication and Interaction are two terms that often go together although there is a |
difference between these two words.
Communication refers to the act of sharing information. On the other hand, interaction
refers to acting in such a manner so as to affect the other. :
Communication refers to the act of sharing information and this usually takes place
between two or more people. Language is usually considered as one of the means through
which we communicate with one another. It allows us to share information or convey a

2
%

2
%

message in an effective manner. However, communication is not confined to language |
alone. i

2
%

Interaction refers to acting in such a manner so as to affect the other. This is believed
to be reciprocal. Interaction does not always have to be through language; it can even be :
through gestures. However, the vital feature is that there should be a clear response to |
the action. '

..................................................................................................................................................................

Resources

< https://www.englishclub.com/efl/tefl-articles/emotions/
: » https://games4EFL.com/lesson-plans/daily-routine/ :
: % https://www.EFLKidstuff.com/lesson-plans/daily-routines-times-of-the-day.html :
; % https://www.EFLkidstuff.com/lesson-plans/pdf/daily-routines-lesson-plan.pdf i
% https://englishwithjennifer.wordpress.com/2019/05/10/3-simple-fun-activities-to-practice-
; why-because/ !
: »  https://en.islcollective.com/english-EFL-worksheets/search/why%20because :
i < https://www.waygook.org/index.php?topic=14393.0 i
; < https://www.EFLprintables.com/games worksheets/board games/Why Because board game i
i 944829/ i
i % https://www.liveworksheets.com/pb668443fx ;
% https://www.liveworksheets.com/pm17835271h

< https://lwww.liveworksheets.com/xi2043479fj

% https://www.liveworksheets.com/zg1731042un

% https://www.liveworksheets.com/kj2288185ab

% https://www.liveworksheets.com/0s24258640p

% https://www.liveworksheets.com/vn1989842vj

% https://www.liveworksheets.com/bf2979244kb

% https://www.liveworksheets.com/Is1281822ma

% https://www.liveworksheets.com/Is1538374mu

»  https://www.liveworksheets.com/kk1604363gs

% https://www.teach-this.com/images/resources/guess-the-request.pdf
% https://www.EFLactivity.org/requesting-games-EFL/
% https://www.liveworksheets.com/ns2858691ub
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Topic Four : Rhyming Difficulties

Indicators of the Difficulty

Refugee students have difficulties in providing rhyming words to the end of lines of a verse.
Learning Outcomes

Produce a rhyming word.

By the end of this topic, fifth grade students will be able to:

Increase awareness of words that rhyme and develop knowledge about rhyme.

Recognize rhyming words.
Listen and attend to the rhyming strings.

Talk about words that rhyme and produce rhyming words.
Listen to a wide variety of rhymes, poems, songs and rhyming stories.
Join in with rhymes, poems, songs and rhyming stories.

Complete a known rhyme.

Supply an alternative rhyming word and rhyme judgment consistently and accurately say if two words

do/don’t rhyme, select the non-rhyming word from a list.

Generate rhyming words, supplying a rhyming word for a given word and create a string of rhyming

words (including nonsense words).

Learning Resources

Paper Resources :
+«+ Student's Book

®,

* Handouts

Visual and Audio Resources :
+* Models-Rhyming Cards and Pictures
+ Visual and Audio aids

Electronic Resources:

®,

+* Mobile applications

®,

+* YouTube videos-Computers - Websites

Additional Resources
#* Common Classroom materials

Intervention Strategies

Game Based Learning

Puppets based Learning

Questioning

IS AR

Mobile Based Learning : Mobile Applications

B

Cooperative learning strategy

e esarwrive -
5 P -

Role- Play




Procedures of The Topic

Recognizing students' learning difficulties (Rhyming production )

Identify and discover your students' learning difficulties in rhyming production through using one of

these methods:-

b
\
il
s y- S

Brave brown crab euting by Ihe seq.

Oh, no! There's o crow sitting in 0 tree.
Brave little crab stands in front of the tree
He says, “Mr. Crow! You will never eat me!”

Brave green frog eating by the sea.

0Oh, no! There's a crow sitting in a tree
Brave green frog stands in front of the tree
He says, "Mr. Crow! You will never eal me!”

®,

% Have students
rhyming chant .

Y

> o

+* Ask them to produce new rhyming words .

look at the picture and read the fun

* Have students identify and point at the rhyming words

Second Method : Rhyming Word
Ladders

Word ladders can be done as a whole
group activity, in small groups, or during
literacy centers.

To begin, write a word at the bottom of the
board.

Have students think of a word that rhymes
and write that word above it.

Once they get the hang of the activity,
have the students write the word on the
board, going around the room until all
students have had a turn and the ladder is
complete.

Third Method : Build a Rhyme

= Lay out a picture card and have students build a word that rhymes with it.
= Say a word and have students build a word that rhymes with it.

= Have students build 2 words that rhyme.

«»+ Give students a word family such as (--ug , --un ) and have them build as many words as they can .

7

¢ Build the rhyming words they hear in a rhyming read aloud.
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Remediation Techniques

Game Based Learning
with each other.

cartoon, and pictures.

create contexts in which the language is useful and meaningful.

o
A5

while producing rhyming words.

+» Here are some examples of games and activities , teachers can use them to help students produce i

rhyming words .

Identifying and Generating Rhyming Words, Body Part Game
<+ This game can be done in small or whole group.
Goal:

0,

"head, door" -> "no" ).
% Given a spoken word, the student can say another word that rhymes with it ( "eye" -> "my" ).

ltems:

«» Words that rhyme with head: (1-syllable) bed, bread, dead, fed, fred, red, said, shed, sled, spread, ted, i

thread, tread, (2-syllable) ahead, instead

0,

oh, row, slow, snow, so, though, throw, tow, whoa, (2-syllable) ago, below, hello, outgrow

Procedures :
Tell students that they would play the Body Rhyme Game.

X/
X4

L)

¢+ pick a part of your body, maybe head. Point to your head.

+¢ Tell your students the following: now I'm going to say some words, and you have to tell me if the word I i
say rhymes with head. A rhyme is a word that sounds like another word. So if | said red, does that rhyme
with head? Students: yes! Right!

¢ Okay, does bed rhyme with head? Students: yes.

¢ Good. Does cat rhyme with head? Students: no. Correct. Said...Ted...Door...

¢+ Continue with a random selection of rhymes and non-rhymes.

% Stop repeating the target word (head in this case) after a few examples so that students have to test the |
rhyme silently for themselves.

¢ Proceed from 1-syllable words to 2-syllable words.

¢ See the list for words that rhyme with head (Words that rhyme with head: (1-syllable) bed, bread, dead, !
fed, fred, red, said, shed, sled, spread, ted, thread, tread, (2-syllable) ahead, instead

¢+ Great! Now I'm going to pick a different part of my body...my toe.

¢+ Point to your toe. Let's see...does snow rhyme with toe?

+¢+ Students: yes. Does desk rhyme with toe? Students: no. Correct. Go...blow...shirt?

¢+ Go around the group giving students an individual turn with either a rhyming or non-rhyming word.

R/
°

Spend extra time with students who are not getting it.

R/
°

glow, go, grow, hoe, joe, know, low, no, oh, row, slow, snow, so, though, throw, tow, whoa, (2-syllable)
ago, below, hello, outgrow).
% Good. Now let's try...eye. Hey, | have a good idea: maybe you can think of a word that rhymes with eye.

% Practice certain activities, Worksheets, and games can teach students to communicate and interact better |
% Introduce rhyming activities in interesting way by using videos and audios which include songs, stories, i

% Games provide a playful environment in which learners follow prescribed rules as they strive to attain a ;
challenging goal. Games can be a way for students to be active learners. The game helps the teacher to i

Teachers can use different games to help students produce rhymes and overcome any difficulties they face !

+* Given a spoken word, the student can say whether it rhymes with another word ( "head, bed" -> "yes", i

«» Words that rhyme with toe: (1-syllable) blow, bow, crow, dough, glow, go, grow, hoe, joe, know, low, no, i

See the list for words that rhyme with toe(Words that rhyme with toe: (1-syllable) blow, bow, crow, dough, !
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Start with a student who is likely to get it right and continue around the class.
If students run out of ideas, think of a rhyme and give them a clue--e.g.,
When | go outside and look up, I see the... Then change the body part; feet, knee, and hand each have

several rhyming words.

If a student comes up with a non-word that rhymes, such as nie, say: Good. Nie rhymes with eye. But
is nie a real word? | think it's a made up word. Can you think of a real word that rhymes with eye?
Continue until everyone is able to produce a rhyming word.

Activity (1): Producing Rhyming Words

Ihere’'s a cave by the lake.

There’s Dave in 1he cave.

tating cake! Weorng o cape!

Ihere’'s Dave eating cake In a cave by the lake.

There's a cave by the lake.

Ihere’'s a snake in the cave.

Cating cake! Wearing o cape’

There's a snake eating cake In a cave by the lake.

What time is 17 Whaot fime s it7

Oh, no! Oh, no! I'm lata!

1 have a saccer game todoy! I'm late, late, late!
Through the gate and down the lane.

Running, running lo the game!

I hate, | hate, 1 hate, when I'm late, late, late!

A hox with a nota — Hopgy Birthaay!
Ti's cr romm, (% 13 raases fOr et
A Bos v lbc o nate — Fappy Biohdoy!
Tis 03 rokas, 15 O rabass [or sl
Qe muore bux oll alone — Huppy Girthdoy!
Vs 0 pupdy. a puppy for et

—

Ihere's a parly In June on the big sond dune.
Ihere's a blg red tube with a fusc.

\ % 4

there's a parly In Junc on the big sond dunc.
Thare'z a big red tube with a tusea.

Put fire on tha tuse, ond the tube goas ZOOOOM!
Up in tha sky than tha tube goas BOOOOMI

Thara's a party In June an the big sond dune.
Thare's anathar tubea with a fusa!

Present two or three rhyming chants to your class.
Divide your students into groups .

Ask each group to read the rhyming chant and identify or circle the rhyming words.
Ask them to write the rhyming words on paper and try to produce new rhyming words matching with

chant.

Ask them to write the chants again with the new rhyming words .
After writing the new rhyming chant , ask them to read in front of their peers.
Time : 15 minutes
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Activity (2): Rhyming Jars

rhs,rTnincy

X3

A5

For this activity, you will need popsicle sticks, baby food jars, and colored tape.

Write the rhyme on the tape and place it on the jar.

Then, you write rhyming words directly on sticks or.

Students will take all of the popsicle sticks with pre-written words and place them in the baby food jar
marked with the rhyme.

Time : 15 minutes

X3

%

R/
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Activity (3): Read and Complete

Red hen, she has ten little brown eggs.
She goes to sleep!

Then peep peep peep!
The little eggs hove-

Baby chicks are on the bed.
Chicks are on the chair!

Get a net! Get a net! 5
Baby chicks are everywhere!!l

% After reading the rhyming chant , ask students to sing it together as a group.

«»+ In the fourth verse, leave out the last word and instruct students to identify a rhyming word that would
complete the verse.

Students could even be asked to create a complete rhyming verse on their own.

After completing the chant , present the complete one and ask students to show the difference between
both, as follows:

X3

A

*
X4

)
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Red hen, she has ten little brown eggs.
She goes to sleep!

Then peep peep peep!

The little eggs have legs!

Baby chicks are on the bed.
Chicks are on the chair!
Get a net! Get a net!
Baby chicks are everywhere!!!

Activity (4): Draw-a-Rhyme Stories
» Explain to the students that they are going to draw a picture together, using rhyming words.
Read each rhyme aloud and encourage the students to fill in the last rhyme word in the sentence.
Add those parts to create the picture.

R

X/
LX)

>

K/
*
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Monster Rhyme

When you draw a monster, it is said, you always begin with his head/ He’ll be able to see when he flies, if we |
draw two bright eyes/ To tell which way the cold wind blows, our monster will need a great big nose/ Look to i
the north and look to the south, now we can give our monster a mouth/Some up above and some beneath, our i
monster has lots of teeth/ Now under this chin, let’s just check, that’s where we should put his neck/ So he won’t i
be tipsy-toddy, let’s give him a polka dot body/ If he really, really begs, I guess we could give him legs/ To make !
our monster nice and neat, we’ll have to teach him to wipe his feet/ A notice sent by air mail, we can't forget |
our monster’s tail/ He isn’t fierce, he isn’t hairy, but don’t you think he’s a little scary?

Clown Rhyme i
When making a clown, it is said, always start with his big, round head/Make it really messy cuz clowns don’t |
care, On top of his head, give him red curly hair/When people laugh, he wants to hear, so on each side, give !
him a great big ear/Now make him look very wise, by giving him two wide-open eyes/And yes, of course, |
everyone knows, give him a big, fat rounded nose/Now make a line as long as a mile, and turn it into a great i
big smile/Look at his clothes-the clown suit he is in, it has a ruffle, right under his chin/All over his suit are big i
colored spots, so give him lots of polka dots/Now look, can you believe? He has purple stripes on each long !
sleeve/He has two hands-one left, one right, one’s painted yellow and the other white/At the bottom of his funny '
suit, you can see one big black boot and the other foot has not a shoe, cuz he just painted his toenails blue/Now |




Rhyming Book Read-Aloud

! ¢ The Read the book that emphasized rhyming words. The purpose of this activity is to train the students to |
i identify sets of words that rhyme and produce new rhyming words . i
i % Nearly all rhyming books are set up in 4-line rhyming sequences, where in the second and fourth line :
i rhymed, while the first and third line do not. i
! %+ The students were given the instructions, "listen for the rhyming words, and tell me when you hear two |
i words that rhyme". i
i % Initially, you need to explicitly point out which word rhyme with each other. After that , students are i
' able to pick out sets of rhyming words that you have read, then you go around the group, pointing to each !
student when it is his/her turn, and asking him/her to identify the pair of rhyming words that have just been !
i read and produce new one.
i % Each student is provided with the scaffolding he/she needs to be successful in determining which rhyming i

words were read. i
% Scaffolding takes the form of rereading the 4 lines, reading the lines again and more slowly, using intonation !

to emphasize the rhyming words more than the other words in the phrases, or providing the student with |

the first rhyming word and asking him to listen and state which of the words that follow rhyme with the i

original word. i
s Following the book reading, conduct the following additional activities designed to improve the student's !

rhyming skills. i

Use the " Disney's World of English " book.

:stnep’s

WORLD OF ENGLISH

» Choose a rhythmic rhyming book to read aloud to the students . As you read the story, pause at the rhyming !
words to give the students the opportunity to predict and produce the rhyming word. '
Have students clap or jump on the words that rhyme . i
Have students help you write the rhyming words on index cards—place the cards in a pocket chart so you i
can discuss and sort them by spelling pattern i
| % Play “fill in the blank” (once students are familiar with a text, pause before you read a rhyming word and |
i have students fill it in for you) i
i % The teacher reads the following with the students:-

DS
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Here cormes a paimer-—he's in a blg rush—
With big cans of paint anda a big haly brush

Horo comea ancthor one —his ane |s fobe |
Ho hoe o g Drush and o ol woodon ket

c " L " 3
N 9 "%4-

The palnter that's fat says, “#'s time fo begin!”

But the one working hard Is the palinter that's thin.

Tha thin pointer's standing on top of the ladder
And dropping red paint en the one Thot ks tatier,
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trery s painked insstters sa tall
Saye Comato the circus |
The painlers are finished—thece's pant on 1heir clothes < Comeone and come oll!

And o big crop of pant an the fot pantes’s nose| &>

Using puppets based learning

s} ®
L o9
/‘ 000' .oee C\

PUPPET 3

SHOW

i Puppet Play i
Puppet play is a good activity to try one-on-one or in small groups to help students produce rhyming words. |
Many students find it easier to produce rhyming words during puppet play. i
Encourage students to pick up a puppet and be its voice while you or another student or adopts the character i
of another puppet. i
Help the puppet say a word and ask the students to produce new rhyming word.

K/
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Game Based Learning

% Using games help fifth grade students to overcome any difficulties they face while producing
rhyming words.
% Provide different types of games to help your students practice more and more rhyme production.
Game (1): Chant Rhyming Words To Music
% It is one of the all-time great rhyming games.

they will be learning something about rhyme.
+« Put some pumping music on
% Use something with no words, but with a good funky beat. Having no words helps, as the students
don’t get confused with what they are saying
Get the students to stand up, with the music playing.
Then pick a word that has lots of rhymes. Something like the word cat is a good one to go for.
% What you are going to do is chant the word cat to the beat of the music. It is better to make up

X3

A5

3

%

>

X/
*

actions as well. For example, do "cat’s whiskers’ in the air as you say cat. This helps make it as |

fun and multisensory as possible.
«» After saying cat about four times, change it to another word that rhymes. For example, bat. Go
‘bat, bat, bat, bat, with some kind of action (like bat wings) to bring it to life.
«» Just keep going like this, with everyone copying, saying the words and doing actions.
X Time : 15 minutes

Game (2): Use Bean Bags

% Say a word such as “hat”. Then pass a bean bag to the student. The student will think of a word
that rhymes with hat, say the word that rhymes, and then give the bean bag to another student.

% The game continues with the bean bag being passed around to different students until no one can
think of more rhyming words. That student then gets to say a new word and the game continues.

% Time : 15 minutes

% It works well because it's pretty much impossible to go wrong. If the students at least join in, then !



Game (3): The Name Game

the No™
Gam®

X3

A5

Write a student's name onto a whiteboard and have the class read it.

That student then comes to the front and chooses a magnetic letter.

» The magnetic letter is placed on top of the first letter of their name on the whiteboard. (Nesreen ,
Nermeen ) . Everyone now says the student's name and the new rhyming word.

You can say only the rhyming word (Nesreen ) and then the students say the name that rhymes
(“Not Nesreen, it’s Nermeen !).

Time : 15 minutes

3

%

DS

*
°

Game (4): Rhyming Circle

R/
°

This is a fun game. The students sit in a circle with the teacher.
The teacher says a word out loud, and the next student has to produce a word which rhymes with |
the teacher’s word.

Continue around the circle until all the students have had a turn.
Time : 15 minutes

X3

A

X3
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Game (5): Transportation Name Game

How to Play:
Begin by modeling how to rhyme.
Point to a vehicle, while saying a word that rhymes with it.

>

7
0‘0

Here are some examples:

Student should say the real name of the vehicle. This puts rhyming into his/her ears with a visual cue |

(pointing).

If you point to a car and say star, he/she will automatically say car.

it
AL
v

Tell your student, "We are going to play a rhyming game.

Rhyming words have the same sound endings. I'm going to point to one of these vehicles. You're going to

say the word that rhymes with what | say that tell us the real name of the vehicle. Okay?"

Give him/her two examples: "I'm pointing to a bike, and | say like. I'm pointing a boat. | say goat, and you

say boat.

Time : 15 minutes

e Sheep — Deep e Fig-Dig e Ten-—Pen e Look - Book
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: Using Mobile Application !
- |

*

X3

A

o

o

Use mobile application for helping students overcome any problem related to rhyming through training at

home with their parents such as:-

Nursery Rhymes Songs & Kids
Puzzle Games Free

GunjanApps Studios Casual Music & Video

(34

@& Ages 8 & Under

This application is free application, students can download it from (play store).
After installing in your students' mobiles or tablets, they can use it without internet access.

First, go to play store and write (Nursery Rhymes Songs & Kids Puzzle Game Free) and click installing.

Or click on this link and install it

https://play.google.com/store/apps/details?id=com.KidsFreeGames.Puzzles.NurseyRhymes
Overview about the apps
Best Nursery Rhymes Songs & Kids Puzzle Games Free is a fun & educational learning game for students,

toddlers.

o om0 O 8 8 8t s



https://play.google.com/store/apps/details?id=com.KidsFreeGames.Puzzles.NurseyRhymes

i % Students can tap on the animals, characters & activities on screen to make them come alive with funny
: animations & sounds within the game.

! & Thistop rhymes app is enriched with Animations, Sounds, Songs, Puzzles & interactivity for repeat playing
i & learning.

i % This Free jigsaw like puzzle game helps your kids develop matching, tactile & fine motor skills while
: playing different Animals Puzzles.

! % Nursery rhymes for kids interact with the characters onscreen as they learn, play & sing along.

i % Kids & little baby will have fun interacting & touching the animals to hear the sounds.

i % Favorite Nursery rhymes for kids & nursery songs that are included in this free apps for kids - Twinkle
' Twinkle little Star, Old McDonald Had a farm, Mary had a little lamb, Row Row Row your boat, Tisket
_ Tasket, Skip to my Lou, wheels on the Bus, Alphabet Song.

i % This top rhymes app can be used by Parents, Nursery Teachers and Kids for learning & teaching new
rhymes to kids making learning process is fun and entertaining. Unlike other apps, the rhymes are highly
interactive with educational games help cognitive skills. Sing along & play with songs for kids, baby
rhymes & play preschool games, activities.

Best Rhymes game for kids on Android offers free nursery rhymes for toddlers and babies, early learning |
kids songs, toddler games and Kids Puzzles, Animal Puzzles and kids games. Fun, educational toddler i
games that help the little kids learn. These include jigsaw puzzle games, animal games, baby sounds and

i more

*
°

¢ No Wi-Fi is needed, all nursery rhymes, songs, videos and puzzles are offline. Nursery Rhymes and songs
for kids are the toddler apps with preschool songs & music for kids.
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Worksheets

Worksheet(1)

CAN YOU FINISH THE POEM? |

\\ / N
This is my mat
It sleeps on a cat
My cat has a rat
In the hat, there is a hat
K _ ;/

e e
https://www.liveworksheets.com/rm1357650tk
ORI O

@5ikadia i
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Worksheet(2)

RHYMING WORDS

BUCKET 1 BUCKET 2

Write a word from each bucket that rhymes.

BUCKET 1 BUCKET 2
Example:
snake and rake
1. bright and |
l: and house
narrow and [ ]
town and [ |

[ ] and lunch
[ 1 and pink

S @ s w0 N

https://www.liveworksheets.com/ad1291281de
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Worksheet(3)

Name: Date

School:

Listen to the poem and write down the pair of rhyming words.

€
o To 44

S

DING DONG BELL
Ding dong hell,
Pussy's in the well:
Who put her in ?
LittleTommy Thin,
Who pulled her ont ?
Little Tommy stout ?
What a naughty boy was that

To drown poor pussy cat.
ﬁ"' " Who never did any harm.
o But Killed all the mice in Father's barn.
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Worksheet(4)

(Q). Drag and drop the rhyming words :
my tree day
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Worksheet(5)
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Worksheet(6)

.

MAKE RHYMING WORDS USING
THE SETS BELOW
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Worksheet(7)

STO: RHYMING WORDS

NAME:

Drag and drop the rhyming words:

P - -

.
N
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= ——————
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Worksheet(9)

J Dafte: I

Rhyming words are words with
the same ending sounds.

place fact race plate
boat fold bowl float  coat
skunk skip bunk skate Junk
think blink stink tail that
snake snap rake lake snail
treat | greet  train sweet travel
bold bread  ball told fold
pool drool pipe spin mule

Match the words on the left to the rhyming word on the right.
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Worksheet(10)

AAAAAAAAAALAALAALAALAALAAALAAALAAAAAAAAALAAAAAALAAAALAAAAALAAAAS
Rhyme Houses

Drog ond drop the words below into the correct rhyme house.

":c}E:l:@a—s:’":@E:T:@E:TZEE:TZQE:1
Lden & 'red| . 'pat ' & 'met _ | pet  _ when
E TS I i I~ A B g B - 0

l—.—i‘f—.—.-l—. men P . let _-l—_t.r_'.a._t—..l_ Ted .—-L..-yet

— —

<
2
iAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAA.

SoLIVEWORKSHEET

AAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAMAAAAAAAAAAAAAAAAMAAAAAAAAAAA
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Theoretical Background on Rhyming

< Rhyming words are words that end with the same or a similar ending sound. When it comes to
rhyming, it’s all about phonemic awareness, which is the sounds that letters make. Not all :
rhyming words end with the same spelling, so it is important to teach students to listen for the
sounds in words to determine if they end with the same and rhyme.
% Once students have a strong understanding of letter names and sounds, it’s time to introduce |
rhyming words. Rhyming words are a key element in helping students segment words into sounds
and hear patterns in words, thus improving their decoding skills and fluency. i

Resources

< https://lwww.freereading.net/wiki/ldentifying_and_generating_rhyming_words,_body_part_ga
me.html

% https://earlyimpactlearning.com/the-ultimate-18-rhyming-activities-that-actually-work/

% https://www.liveworksheets.com/rm1357650tk

% https://www.liveworksheets.com/gm2764085uj

% https://www.liveworksheets.com/za2140966ec

% https://www.liveworksheets.com/gt3055122bc

% https://www.liveworksheets.com/hy1247255ry

% https://www.liveworksheets.com/ad1291281de

< https://www.liveworksheets.com/tn1255450ye

% https://www.liveworksheets.com/bs701995vm

< https://www.liveworksheets.com/ir1825300tq

< https://www.liveworksheets.com/rd2335718eh
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Reading Difficulties

= Introduction b
= =

This dimension deals with reading difficulties that fifth grade students face .
It includes interpretation skills , reading fluency difficulties , vocabulary
ifficulties and Identify and analyze the relationship in reading.
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(1)

Interpretation Skills
P Interpretation skills

(2)

Vocabulary Aspect OCABULARY

(3) Reading

Fluency
Reading Fluency -

(4)

Identify & analyze the relationship in reading
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Topic One
Interpretation SKkills

Indicators of the Difficulty

¢ Refugee students have difficulties in asking and answering question in reading materials (interpretation
skills).
+» Refugee students have difficulties in recognizing the main idea and state the related details in reading text.

Learning Outcomes
By the end of this topic, fifth grade students will be able to:

0,

¢ Interpret skills (asking and answering questions out of the text)
+» Recognize the main idea and state the related details in a reading text.

Learning Resources

Paper Resources :
%+ Student's Book
+*» Handouts

Visual and Audio Resources :
+* Models-Flash Cards and Pictures
+* Visual and Audio aids

Electronic Resources:
)

+* Mobile applications
** YouTube videos-Computers - Websites

(IR

Additional Resources

0,

+¢ Common Classroom materials

Intervention Strategies

Game Techniques

~—

P——

E -learning strategy (audio /visuals )

Mobile Based Learning : Mobile Applications such as:

Lex's Boadl - Digited TR “eoorw
L™ Uzrery ) Cormgrehansion
"~

o

w - -

(3] Ch

: i m 'x'w.
o~

Mt ¥ . [— =]
i ) atat .

https://www.starfall.com/h/im-reading/



https://www.starfall.com/h/im-reading/

Reading
Comprehien

This application is helpful to determine main idea

This application is for reading comprehension
and it contains charades

Brain storming Prs ore

bramn

E. ST0RMING

Procedures of The Topic

Recognize student's learning difficulties (identifying interpretation skills)
«+ Discover your students learning difficulties by identifying interpretation skills after using one of
these methods:-

First Method
Identifying Interpretation Skills : Answering Questions

/7
X4

D)

Use a text from student's book or the given text below
Read the text aloud with your students after asking them to read it silently and individually.

X/
°

>

/7
*

Write the below questions on the board then ask your students to answer each question in a
complete sentence.

% If your students struggle comprehending the text and answering question, they will have
interpretation skill difficulty.

D)

e

Suggested Text
Yiruses in our Body

Viruses may be small, but they may cause many diseases and illnesses to human
body.
Viruses are very tiny so that you need a microscope to see them. They are smaller
than bacteria, Some of them harm the plants and others harm amimals and people
.They have many different shapes. They Can cause common cold, influenza, or even
Corona. OQur body has an immune system to fight them. For example, when you
breathe viruses, some of them are trapped in your nose hairs or in mucus. In our blood
there are white blood cells that gather to fight the infection caused by viruses. They
can kill the virus or the infected cell.
Answer the following comprehension
questions,

1. What is the text talking about?

2. How can we see a virus in our body?

3. Do viruses attack the human body only

7Explain
4. Name some disease caused by viruses?
4

How can white blood cells fight the virus in our body?
6. Write other questions you want to ask your classmates aboul.




Second Method
Recognizing Main Ideas and Details.

Main Idea Supporting Details
The minwi?is:h!nm These deteils descrite or oplain
impertant paint of @ text the main iflex of the tot.
Gozd readers determine the These details are impartent to the
main ides by loaking for text and support the main ides.

details in the ted,

\
= =

Ask your student to read the previous text about Viruses again.

You may choose another text from their textbook.

Give your student 4 cards: One is red, and the others are yellow.

Ask each to read the text individually and write on the red card the main idea and on the yellow
cards 3 details related to the main idea.

Check their answers and recognize their difficulty.

Remediation Techniques

K/

SR/
L X X

7/ SR/ K/
L X X X X 4

Interpretation Skill and Reading Comprehension

Interpretation skill and reading comprehension could be improved among fifth grade students through some
important strategies that you follow with your students who struggle performing that after reading
individually or as a whole with his classmate .First you can help them predict what is the text about from
the title or given picture that lets your students visualize the text.

Then start reading with them, trying to clarify the meaning of unknown words and expressions.

Infer with them using some clues and practice drawing conclusions about some events, as well as
paraphrasing or summarizing some ideas. ldentify with them some facts and opinion, causes and effects,
problems and solutions, some ideas, compare and contrast , and relating the ideas found in the text.

Now start asking questions about all these strategies

Use some activities that let them get rid of feeling bored or getting confused with some hard information.
When teaching interpretation skill, use first short and simple texts to help your students engage in.

Help understanding effective reading strategies that will lead them to recognize reading comprehension
concepts, and as a result, answer questions correctly.
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L X4

Activity 1:Anticipation Guides

Anticipation guides arouse student's interest in a topic which will be the first stone for reading well to
comprehend well.

+» Use the anticipation guide as shown in the picture or download blank template for it
«+ Introduce the text to the students with its picture and title.
' 2o a"—'c-f,,(,-n P g Qry
e e ey s
""-\"-g X s
¥ ey = Y 1 e
o R i
+» Write predicted statements as shown in the picture and ask your students
«+ If they agree or disagree with , after reading each for them.
%+ Let them discuss with each other's, whether you divide them into groups or as a whole class and predicts
their answers.
¢ Read the text aloud with the students, stopping at parts in the text that correspond to each of the given
statements after revisiting it.
+* Now ask the questions that are related to the statements whether they are about the setting, characters,
events, or actions.
% Time : 15 minutes
My Newhorn Brother
Sami is the only son for Shahin's family. He is ten years old.
11e was admired by all the family members. Ile always goes
with his father (o many places as the markel
to shop. the park to play basketball, the beach to swim, and
the restaurant to have a delicious meal. Sami’s mom was
pregnant and today she would have a new baby born. Hearing
the scream of the newborn brother. Sami began laughing and his father began crying
since this is his second son he was wailting for,
When Sami went into the room, he stared at his new baby brother surprisingly.
Tt was the first time he could see such a little baby. His grandma and grandpa were
sitting with full joy in their eyes. His mom called him to touch the baby's little hand;
he hesitated first but later he didn't leave ir. I1e felt that his little
brother, Ramu, is sending him a message through a look out of his liny eyes:
“Our hands will not separate as long as to live?” His heart was beating like a drum. Tt
was the most fabulous experience he would never have forgotien,
Statement to agree or disagree"
+«»+ Look at the picture. The boy in this story is very happy about this newborn baby.
0’0

*

Being a one- parent's- son means you are neglected and left alone.
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S

The older son is the fellow-friend of the father.

Knowing that you will have a newborn baby brother or sister is hateful.
Tiny babies can send messages to their older brothers or sisters. .
Having a new baby in your family will make everyone happy.

When people as fathers are crying, they are always sad..

X3

A5

X/
X4

*,

X3

A5

X3

A5

Post-Reading Questions

X3

A5

Why was Sami was admired a lot by all the family members?

Was he a fellow friend for his father? Why do say so?

What feeling did the father have when he heard his newborn baby's voice?
Did Sami have such an experience before? Why was he surprised?

»  What message did his brother send after staring at his eyes?

% Why was Sami's heart beating like a drum?

X3

A5

X3

A5

3

S

lﬁ' "”j@
L
:“"*c"" 4 3*:
Elgjw"‘g%x
8
Nome Dot

Anticipation Guide

Use the followrng anticipation guide *o preves 8 Story before you read It Before resding. mark whether or
0T yOU agroe o daegree wth goch statement. After reading the stery, fil m the poge number whare you
found Yhe answer 1o sach stutement tall whethar or nat you were right. and reflect an what you feund

Agree Daagree Foge = Were you right?
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Activity 2: Charades.

Learning English skills must not be serious.

It is more effective when students learn out of a game.

Charades are more than a party game to get your students engaged in reading. It is best breaking the routine
and moving while answering or asking comprehension questions related to the reading text.

Create a set of reading comprehension question whether they are on the fiction reading text which is easy
to be acted by the students, or non-fiction one where questions are more complicated.

You can ask two partners to act the answer or depend on key terms or concepts as cause and effect to act
the answers using charade.

After preparing the questions divide the class into two teams asking a player from the first team to act the
answer of the first question for the opposing team

Once the answer is guessed or not, the acting team has to give the question and explain how they were
trying to show the answer. You may ask about theme, symbol plot, characters, events, etc...

Use the text in Activityl and try this game with your students .
Time : 15 minutes

Activity 3:Story Spinner

Using the spinners to answer comprehension question is much fun for the students .Hang a spinner on the
board with numbers from 1 - 8. Use a list of questions numbered from 1 to 8 related to the text .If the text
is fiction ask about story elements. If it is not you can add question related to causes, effects, problems
solutions ,fact opinion, etc

After reading the text individually or reading the text aloud with the students, divide the class into 2 groups.
Spin the spinner, students watch for the number it stops at and answer the question related to the number
after thinking and preparing the answer with their partners from the text.

Correct answer leads to a point for the winner group.

You can use this activity to prepare students for an active revision before exams. These spinners could be
used by students on a device as shown by projecting it on your Smart Board ,and clicking the Spin™ button
to let it go and the "stop" button to let it stop, while the Reset" button allows to spin it again.
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Time : 15 minutes

Digital spinner

Story stems

1 Who s e man onarocier of
== (Sten)

e story?

WG was e proéers n The

story”?

F wWnat! wos Ine outhor 's

purpose of 1he story®

Descrioe e plo! of e atory

C i Horer Thall SToey OO

NOve O o ferenl eocing

NOw wat Ihe protiem solved

n e story?

Cout you commect 1o o

choracter n Ihe Story? Wwno?

now?

8 Use frveoe Iroifs 10 dosoroe
e moan chorocter

.~

g o

.

o S0
Ol O

Name:;

e

Read and answer the questions please.

"B "FL
| Pl e T

This s Kate. She's g teacher. She works at the nearby
school. She's friendly to fer students, She teaches

bxf PRatioar,

e ke I

Mathernatics, She piets op at § o'clock o the & 5
morning. After the showver, she sats Broaskiast ot & o i.! (14
cilock. ALS o dluck, siw oes ta school by school bus. -g‘: ;: JL
FITR
Kate stars hee fist class at 9 o' cdock, She always »rom

StArLs the class with & amile. She helps the stadents on
their guestions and doulits, Qnee her clasies are done
i the marning, St eats lunch in the alternaan with
her colleagues. Sho returns hame at § o' clack.

Atter returning home, she maditates for some time to

relax her ming and body. Then she starts cooldng for

dinner. After dinner, shewatcheas her favorite shows

for some tima. She gees to sleap aftera halfan hour 4 4

time gap. Bezcause she knows that it Is not good for
her eyes to sleep Immediately after watching TV or
moblles.

1. what's her name?
. What is her prafession?

Where does she wark?
Does she go by schaol bus?
Does she get up at 4 o clack?
Is she fnendly to her students?
Does she eat her breaklast at 6 o” clock?
Does she start the class with a smile?
Does she meditate In the morning?

10 Does she sleep immediately after watching Tv?

Pl st s sote fiae wvorestiset x and chiebs b ek st e oy

1T atlen Gy sin
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Interpreting Main Idea and Supporting Details

The main idea is one of the confusing lessons teachers give
to their students.

Main ldea is the message the author wants to express about
the reading material .It may be expressed directly or
indirectly ,it may be found at the beginning of the
paragraph and in the concluding sentences.

In order to ease this concept for our students ask the
questions of who (person & people), when (time), where
(place), Why (reason or explanation) and how (method or
way ). You can start explaining this concept using anchor
charts on which you discuss and differentiate between the
main idea and supporting the details in a text or in a
paragraph.

Then give small text to apply the concept of main idea and
supporting details on, using a graphic organizer as T- Chart
or circle diagrams with ideas bubbles. You can use more
than one example text until you find students become
better.

Later go to a bigger text that you can highlight the title to
help find its main idea, in addition to the text features and
the mentioned questions above.

You can use the doughnut figure keeping the empty space
in the middle for stating the main idea , and then spread
the question words on the doughnut for the students to ask
and answer .The collection of these answers will lead to
the main idea. Let the doughnut be surrounded with the
little dough ball that are cut from the middle of the
doughnut and start hunting each supporting details from
the rest of the paragraph to fill each dough with. When you
direct your student to perform activities and compete using
games, you overcome the boredom of reading again and
again to conclude the main idea and supporting details.

Circle the Main Idea of the

Paragraph and

Underline the Details:

Yesterday, | My
new coat has a bl d red
sleeves. My coat is very fuzzy so

Totayy

very warm, The rof

thereisa

my coat . On the
T'will wear my coat to school.

wuww iperchandlanguagebids com/man-ldes

Ponks
gy
]
i

Pty e

|
The ot o
P ke |
Wil fom

tewl

or b order b

I
Nt roed

g hm
Ao v ek
Vwind

P

Mot |
i |
Moty
o e ol
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‘Worksheet no ( ) Class :

Subject Enalish

Mo Main Idea

Teachers:

| Objective: student find the main idea and the supporting details from texts they read.

t m@ﬁ il: : Min 1den

The main idea is the most important idea in a text,

The main idea is often stated near the beginning of a text.

Details tell more about the main idea,

[ Ramadan is the mos=t important time of year for MuslimsJ It is the ninth
month of the Islamic calendar and begins when the new moon appears, Ramadan
Is a month of fasting for healthy Muslims - they don't eat or drink from sunrise
to sunset. People eat two meals a day during Remadan, one before sunrise
("sohour") and one after sunset (“iftar"),

Main Idea
Ramadan is the most important time of year for Muslims

Detail 2 Detail 3

. | Ramadan iz the ninth amadan i a month of cople eat two meals
| month of the Islamic asting for Muslims. uring Ramadan; sohour
: calender, nd iftar,
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The main kdea of 5 story ts what the whole story
Is mwsily about. The drnﬂs are muﬂ preves of

Luca’s grandpa lives on a farm, His grandpa has a big garden, and many
unimals. When Louca was little, he was afraid of the chickens. When he
helped his grandpa foed the chickens, the chickens chased him, crying,
“Cluck, cluck. cluck!™ But his grandpa showed him how 1o shoo the
chickens away wath his hind, saying, “Shoo chicks, shoo chicks!™ Luca
still doesn’t like the chickens much, but he 1sn’t afrasd of them now. He
foels very grown up

1. What s this whole story mostly aboat? Choose the answer

Luca and the chickens | | Luca’s favorite
animal

Grandpa’s garden

2, Which of these is o small piece of mformation froe the sory that sakes the story
moee interesting? Choose the answer

Luca helped pick the The chickens said
"Cluck, chuck, cluckt™

Luca drew a picture
of the farm vegetables,

T N
i'=‘= i.!"ll i i m
" I'.-tli- .| (1] «l'ﬁ

-'":_;;.
I" -3 I

F e 158 !L

!lr‘.,:;uhﬁ L..i
Vi '...I'.tl‘.i

*
X4

L)

7
X4

)

7
X4

)

Activity 1 : Bloom Ball

Use the 3D activity to let your students know about the text
presenting its main idea and the supporting details it is followed
by.

Your students will love this project.

The bloom ball could be a series of many circles.

Ask your students to create the ball with one face that represent
the main idea of their reading aloud text ,and the other stuck
circle will hold all the supporting details in the text.

Students can write and draw their own ideas about the text when
you divide them into groups of two or three in order to discuss
with each other the part they are responsible for.

You can join all the sections in a bloom ball and hang it from the
ceiling in the classroom.

Struggling students could be helped by using some question to
ask about the most important thing in the story.

Time : 15 minutes
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Activity 2: Amazing Artifacts.

An artifact is an object that is the most important with a story /—AMAE&—ARM

behind .Each of us has an important object that s an artifact. Read
the text in their textbook or the suggested text and ask your
students to sit each with a partner in order to discuss and select

5 or more artifact from the text you have been reading, or they /\ ] :‘]':
have been reading by themselves. They must later explain why

they chose these artifact and what make them significant. | S
Your students' artifact may not be so important, but they may f

select two out of five which have a big significance. /\_<

Collect all their answers on the board and start sorting them in a
T Chart as main idea and supporting details with the students.
For more amusement, you may let your students add some
drawings concerning these ideas and hang the T-Chart so — N
students can get a final summary from.
Time : 15 minutes

Suggested text:

The Future Car
Future car will be very exciting and amazing as most of the inventers announced . By
the end of 2030 we will have cars that depend on computer technology to be driven
and not on steering wheels ,so people will save effort driving them as they are driving
themselves where all the riders are passengers. They can guide along the road and can
even bark themselves and of course without mistakes.
Future cars will not pollute the air as they use water instead of gasoline to get in

function.

They will be wider than nowadays cars and will hold many more passengers than
ever.

They will have more technical parts as T.V screen to e
enjoy, work ,or even be connected to others. Future D

cars are amazing and comfortable means of transport
for all the citizens

X/
X4

X/ X/ X/ X/
LXK QIR X )

R/
°

X/
L X4

X/
X4

L)

Tips for parents:

In order to improve you student's reading comprehension skills, keep in mind the following :

Make connection with prior knowledge (places /names /idea)

Visualize "mind movies " (what it is look like? How you feel? what it smells)

Ask questions to look for information or predict endings.

Look for clues to infer and interpret.

Ask what is important in the line read, so your child can conclude the main idea, supporting details,
main character, problem solution,, ......

Stop from time to time to reread with your child the part that didn’t make sense.

Read, and read, and read to widen your students' knowledge for the outer world after discussing with
them what was read.
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Worksheets
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What’s in a Story?

Read the story, then write the main idea in the middie it e =il
box. Write one detail in each of the other boxes. . ,;5: % g N

he first day of school! €l s o B 3
st rst day of school! Ellie is very e -
excited. She takes her new backpack hg sl i

and lunchbox to school She is happy to
see her friends in the classroom, The
students like their teacher, Everyone
has a good first day of school.

[omu: } [ Detail:
ING Prol

Main idea:

Reod the story. Weite the main idea in the center box of the story web.
Write one deotail in coch of tho other bowes.
Jake has his birthday
party today! His pals come
to his house. They bring Jake
gifts. Jake and his pals wear
party hats. They eat cake. They
play games. They all have fun
at the party.

)

Moin Ideo:
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refused Some come becoste they like our weather They hed 1o
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T-REX

Mead the paragraph and find the main Mea,
B Ty T
remertiapbeads 2087 IR0V
L

Yng kv g

Thee tetiion, “Tyidaavnsusus T’ sonis “Tyrunt Lizsnd King” The T-Hes
W 3 BOrRocet CArDIvoTe that £are ANICE X VICTUM's fngh with its chany toeth
= hod was foac fewt il The T-lex Hved in the baw Cnnscecss Poriad, abant
e s time an o petural oo, the Trlowutops It & wp for debate utminy
bt et s Whie Snlmal woims s B ey OF o s vingwe.

MAAIN OKA MASPONTING DR TAM S

el S
Ol el

Lxie T,

Main Idea and Supporting Details
Read the story and answer the questions,

Josh is a great football player. He

practises every day after school. Josh
plays for his school's football team. This

year, he has scored six goals. Josh can
kick the ball very far. He can also run very

fast with the ball.

Write the main idea of the story.

Write 2 details that support the main idea,
1)

2)
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() Learhiing E
Main idea and details

Reading Comprohensicn Workshom

Practice

A panol of wice SHouIA 1ead 1o e student and help the STudent 10 rECOT their
answors.

The main idea of a story is what the whole stoty 16 mostly abow!

The detalls are small pleces of information thal make the story
more interesting.

Listen 1o this story. Think about what the whole story is mostly
about.

|

‘Luca‘s grandpa lives on a tarm. His grandpa has a bag garden,
-and many animals. When Luca was litlle, he was afraid of the
chickens. When he helped his grandpa feed the chickens, the
‘chickens chased him, crying, “Cluck, cluck, cluck!” But his
‘grandpa showed him how to shoo the chickens away with his
‘hand, saying. “Shoo chicks, shoo chicks!” Luca stil doesn’t like
{the chickens much, but he isn't afraid of them now. He feels
jvery grown up.

1. What is this whole story mostly about? Circle your answer.

Grandpa’s garden | Luca and the | Luca's favorite
| chickens | animal

2. Which of these is a small piece of information from the story
that makes the story more interesting? Cércle your answer.

Luca drew a | Luca hefped pick | The chickens said
picture of the farm. ; the vegetables, | “Cluck, cluck, cluck!”

Oriine reackng & mam hse K5 © wawhSisarming com

|

Lam wely o red putlonly 300 Lue Dowsdrs. My 2D E 5 BoOmito. I'm
Dasahow ywars 243

Tam waaring 3 e sulioees. o whilte il skit ard trsbnecs. My oame is
Sebly Marper. T am wearing a ywlow pubiants arsl Lesan Lossdns. My
e iy ey,

Sy 15 Robert's sister Sha < elevet yvears ob) Sre olyys taskettol in
USROG L.

Paetey i Soberin’s best frend. They go 10t seme achosl. They am
0000 StUTENts. RODEMO HwaYys Qs JOMAr Tacks, Hanry & 2 ©F lazy ard
srielenas S o fola o Schood. T Ledck i ot ) pus bl Mo, 1% fve
DTOCK Bow At they &0 00ng 85 have 3 walk i3 the park; The day is
SNy 200 TS Iy vl HvE 3 10 e

% x o'thoci anc Satly i plryng Lannks with @ frand, Bise, ol thw doby,
They uspnliy skay 01 the MYeno0n, They Savae played togethes for thnse
YOS WO Uney THED Uve OIICR, Dhey WIT MG0E Aace. S4¢ 15 3 9200
Triand from Tha sefioel el s Taes [aying Leras. S soeters runeing.

READ THE TEXT AND ANGWER THESE QUESTIONS
1+ W00 15 WEM NG DOOmD DOUEN S

2,15 Seby Heteys st T P i34
A-Doms rarey ot tetter marks than Botecio?
£.-Weg s tate for schoot?

S-Weo e Abot and Bed? L.

BoHON OB SINT?
FoWhal | Aoy Tevpanie mavityV -

B-Is Robants younger than ais siser?
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Grandperents are unually old but they have o
young spirit, My mother's porents ore very
generous. They ore always heppy unless they
ore sometimes a bit il Rheumatism or o cold
that they comtrol with some medicine,
Patrick is my grondfather. He is 60 years old
ond my grondmether, Lourn, it five yoars
younger thon him.  He wos a carpenter when
he was young ond still he does some picce of
wood for me. 1 heve o table in my bedroom
mode by him. My grondma whe was o hurse
ond she worked ot the locol haspital for 40
yeors. They lrve 5 kilometers away from our

house %0 we don't see them every doy, We |
4.-Fronk is his nome.

often hove lunch on Sundays with them,

My dad't grandperent live in France becaute
they have & house there. We go to visit them
every twe yeors. They are very friendly and
they are quite old too, Lise s her name and
Poul his rome. They were both teachers
They met of the school They have lived
together for 40 years.

People say that grondporents  spoil
grondchildren. Perhaps it's true but they are
very hoppy to have their grondkids with
them. They cook end buy presents for them.

2.~ He is 55 yeors old
3.-They live in near our house.

5.-My grandma is 40 yeors old.
6.-My dod ¢ parents were carpenters.
7.-Lisa it my mom's mother,
8.-Paul it my dod's fother

9.-We never go to France.

10.-My dod's parents live in London.

11.-We have lunch on Saturdays with
my grondparents.

12.-Loura is my dod's fother.
13 -Grandporents don't spoil kids.

3
:
|

IV DINAIVDIIADINIINIDVIDNVAIDIVIDINDD
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N e L
Reading Comprehension: Linda's Lavely House.
3§ Thk @ my friend Linds house She lvee in
Middlesbrough in the North Fasr of England  She hes
o beguriful detoched house near the countryside.
Thare ora four badrooms in her house. Ora mastar
bedecom ond Three medivm sized bedrooms. Lirgdas
hewse i3 big, comfertable and modera Ugsiairs there
are the bedreoms, e landing erd the family bathroom. In the bedrooms she has big
comfortabin bade, wordrobes, baddids tables with table lampe on them Thers ore
also dressing Tobls. rugs on The Mleor. pointings and clocks on The wall Tn the
bathroom there is a toilet, shower, & washbasie with o big misror above i1, a rug 9n
The floor ond shelves on The wall for The Towe’s. DowrsTairs, There & o big cosy
living room. & kitchen direr and o epacious halway In the halwoy. she haos the
stoircase and o place 1o hang coats ond umbrelios, Thers & also ¢ dining room whach
i3 next to the hiving room, Linda uses tho! room for guests, The kitcher is quile
farge. 17 hos ot a Table and chars Towards the end of the kitchar. a huge fridge,
0 cooker, big white cupboords whau e ks«pl her plates. glossas ond lots of
other shings. Thers is o wash Lo d b and tumble dryer in the
utility room. There uchoene"ic in here MMMM baz her cffice and small
Gyme
Answer the following in full sentences:
1. Where does Linds live?
2. How mary recoms doas she have?
3. What can yoo fingd d “
4. Whot does she hovo in her kitchen?
B. Where 1z her offico ond gym?
1. Lind's house is in the South East.
2. Her heuse is comforiable and old.
3. Lina doesa’t e rogs
4, You canT &7 and eat in Lind's Kitchen,
5. She hes a garage for hen car.
6. Linda worka e her fning room.

Part A:  Read obout Mary the musician and answer The questions.
Write full cantancas pleoss.

| This iz Mary. She/s a musican She's tedl and beaatiful. She
works in a studha and ¢ roncert holl, She ploys tha paono.

Every day she yels up at mne weloch i the moroing. She Taes
0 shower ond gats drezsed. She drinks o cup of tao ond ante
vorres toaxt At ten welock, she tokey @ 1o to the xtudo

Tn the ztudio, sho ploys the pioro. She witas new songs and
makex L0x At ook d'elock, xhe goex o the reatourans She
cots ek with bee frickds. AT three o'cloch, she goes 1o The
xtucha agan She plays mace miusic and mnge, At xx o check, xhe
goes home ard hes Enner.

Sk gone to the concart ball ar maht a'cleck, Shn playx here
music for lols of people. They ik her Jongy. She goes hume ut
elaven o'clock. She i very tined and 2he goos to bad,

L Whot's her noms?

2 Where dorx she wock?
3. Tz zhe ol

4. Does she drird coffee in 1he mething?
5. Docs she ride o Was to work?
6. Doxe gha piay the gurtar>

7. Where does she eat nchy?

& Doxx ghe xing in tha xrudio?
9. Whers does she novwe dorer?
11 Whan dosx xhx go to the corcert hall?

iStCollectives.com
12, Whot time does she 9o to bed?
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Yerterday Lwad plaping vidicganed n iy roos whion 1 hood
Pezpls sovorne) Toweamt ot and sTA wa M ghbory o,
w35 o i

In ‘ewn tame X0 wewrar the fireney emised ord fought
egamat tha Faa far anc hasr und mhay redo it Woa!l They
wrs radly beavel Ove of thar arnnvnd e hnae ord st
#5c Jobedan's dog 1het wes Sngpped n e fine

1 wode ¢ Saconon T wort 1o be e firavan whan 1 grow ap 11
e sreveg sl brae erdeg to TOhT dgavst The fox, 1o S
reeple's hues 3vd preparty 1 o' wert! 1 oon sheady wre 4 n
The renmgurt ‘Drass trawen rasans & fowdy of fous”
Marwll ke reely seol

Merk frue (T) or fose (F). When f3 folne
you'll azen %o ottty yous asower craly:

Thae bry & bwasiw wmk ve firw | )

The ey thivas the flacmon ere breea | )

e achirca e Towligvraa | )

In tesh long Vhe Fireven te arvive. | )

19 teak o hoer o ctnguash e hre | |
The bey s caighsars sm apot. [ )

A Frnwmm vonnd tho dhyé Iife ()

The boy wans Yo be & firafighsar ahen be grows
Wi}

e wirrs 10 be 3 g o Sive a5 he
Setighters { )

Argwer The eesthem:
Wher mas e bay dong aben the seighbons hase caught fire?

34 e wwrh o e o Firwwmn brfyre Soot choy?

Wy il b e e e o fraven o the futire?

Wrrer guathies doss he 1hink sre smeniid for 2e0g a frenen?

WVeber enn ha slenndy snw o e nessipoper

Wi @5 vou think tha aecpaps ¢ is rafervng 167

Hoaw Zoes “he bay think bl worrer il deel? Le you agree with bn?

Endangered Animals
bave Dave,

* Lad yra boome that there ere svwall 1hal are dscppearvy from e
etk An aviescd Yhat wee cace gt DUt (x row gty chegaecr ng i
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Iawgnr b areand 1 e hng deas at charge Eadargenad avra s bacave
ornpined Tor GTTamer tosunt Sawe ek s 4 hled Tor e bade
horas, or ke Save s reh ore ercangered bacame 1he places ey b
000 being IpE1ApRE Mary ranfonsss e have) dectnn e daan anra
witteat o pleze to bacand eaf, Theare crimcls way segn ey o 4 re own
P i feand Dvdongand ankwae Wit iy Ivas e ore chaffes blec
rhies. ol eor dewml fyos W et e peziecd vra s Thl e
APEENrET 23 TRy &8 es Besawr e ect
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& Wory e o vy zecor exdagerall Sre Ino romoas,

2

’
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2 &
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% Interpretation in reading has become one of the most significant issues that attracts the :
attention of people who want to overcome language barriers that stand against comprehending
the text and answering question related to same clues.

% Through interpretation , you can read between the lines and clearly understand what is being
said by the author .

% You can reach deeper meaning in the text to help answer any question asked, recall the main
ideas of the paragraph, and state their supporting details.

Resources

% https://www.understood.org/en/articles/7-tips-to-help-kids-understand-what-they-read

% http://www.coffeecupslessonplans.com/2015/07/reading-comprehension-with-bloom-
balls.htmlI?spref=pi&m=1

% https://teachersherpa.com/template/Story-Stems-Digital-Spinner/c56f87e1-78b1-46¢9-
a611-1a15595f8f7b/details?authorName=Hillary%20Kiser&afmc=f73e1705-476d-4d01-
83cd-2f5dd1c292bf

% https://teachersherpa.com/template/Story-Stems-Digital-Spinner/c56f87e1-78b1-46¢9-
a611-1a15595f8f7b/details?authorName=Hillary%20Kiser&afmc=f73e1705-476d-4d01-
83cd-2f5dd1c292bf

% https://literacyideas.com/reading-activities-for-any-book/

% https://www.wordgametime.com/grade/5th-grade

% https://literacyideas.com/reading-activities-for-any-book/

% https://www.wordgametime.com/grade/5th-grade

% https://www.teachingexpertise.com/classroom-ideas/5th-grade-reading-comprehension-
activities/

% https://thisreadingmama.com/summarize-basic-signal-words/

% https://study.com/academy/lesson/reading-comprehension-games-for-5th-grade.html

% https://www.readingrockets.org/strategies/anticipation_guide
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https://teachersherpa.com/template/Story-Stems-Digital-Spinner/c56f87e1-78b1-46c9-a611-1a15595f8f7b/details?authorName=Hillary%20Kiser&afmc=f73e1705-476d-4d01-83cd-2f5dd1c292bf
https://teachersherpa.com/template/Story-Stems-Digital-Spinner/c56f87e1-78b1-46c9-a611-1a15595f8f7b/details?authorName=Hillary%20Kiser&afmc=f73e1705-476d-4d01-83cd-2f5dd1c292bf
https://literacyideas.com/reading-activities-for-any-book/
https://www.wordgametime.com/grade/5th-grade
https://literacyideas.com/reading-activities-for-any-book/
https://www.wordgametime.com/grade/5th-grade
https://www.teachingexpertise.com/classroom-ideas/5th-grade-reading-comprehension-activities/
https://www.teachingexpertise.com/classroom-ideas/5th-grade-reading-comprehension-activities/
https://thisreadingmama.com/summarize-basic-signal-words/
https://study.com/academy/lesson/reading-comprehension-games-for-5th-grade.html
https://www.readingrockets.org/strategies/anticipation_guide

Topic Two

Vocabulary Aspects

Indicators of the Difficulty

++ Refugee students have difficulties in recognizing vocabulary and words.
%+ Refugee students have difficulties in classifying words into semantic or lexical families.
¢ Refugee students have difficulties in remembering uncommon words that they don’t have the
opportunity to hear them.
+» Refugee students have difficulties in determining the meaning of adverb of frequency and their function

as they are used in a text.

Learning Outcomes
By the end of this topic, fifth grade students will be able to:

R/

% Recognize word or vocabulary in reading selection.
‘0

» Classify words into semantic or lexical families.
+» Remember words or vocabulary that they learn as they don't have the opportunity to use or hear them.

0,

++» Determine the meaning of adverb of frequency and their function as they are used in the text.

Learning Resources

D)

(IR )

Paper Resources : Visual and Audio Resources :

+¢ Student's Book ¢ Models-Flash Cards and Pictures
+*» Handouts + Visual and Audio aids
Electronic Resources: Additional Resources

¢ Mobile applications + Common Classroom materials
¢ YouTube videos-Computers - Websites

Intervention Strategies

Game Technique

E learning Strategy (audio /visuals )

Mobile Based Learning (Mobile apps)such as:

- H H L 500+
Kids Spelling SIS English For Kid s
Matching e Vocabulary @
Game
PR L e O G.0.T studio
. _ C o 2
Graphic organizers i Y <
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Brainstorming

Peer Learning Strategy

Jigsaw

cooperative learning

Procedures of The Topic

Recognize student's learning difficulties (Vocabulary Aspect)
«+ Discover your students learning difficulties by identifying vocabulary after using one of these
methods:-

First Method :
Recognizing Vocabulary

v : ' C (:\NTI\’ CO—U r?\
| Mon\muus UL lﬂ',‘
| | V()(ABUI AR\’

>

K/
*

To check if the students can make connection between the word and it's definition ,try this method.
Divide the class into two teams.

Give a list for each team containing 10 vocabulary words.

Let each team look for the meaning using dictionary or even the internet.

They may look for the definition or synonym of the words.

Ask the teams to take turn, read their findings (definition, synonyms) to the other team who will
figure out the vocabulary word related.

+«»+ Discover your students difficulty when they struggle guessing that.

)

*
X4

L)

K/
X4

)

R/
°

X/
L X4

R/
°




+«+ You can prepare 8 categories of words and give each student a sheet of paper holding these

categories.

«+ Ask your students to identify the item that should not be (odd one out) in each category that

Second Method :
Classifying Words into Semantic or Lexical Families

verb

e Vs e el

3

ot [ (]
L]

noun

0w g

! ot 1
;‘If !Il' WMLOn

e 4

P—d

djective

jjunction

holds similar words.

+«+ Discuss with your students the reasons for choosing this odd one (Why did they consider it

0dd?)

Suggested categories:

X/ K/
L X GIR X 4

K/
X4

)

X/
X4

K/ X/ K/
LXK IR X )

X/
X4

L)

dog rabbit, cat dragon, dog (dragon mythical)
banana, tomato, peach, apple, orange (banana: shape)
car, train, airplane , truck, motorcycle (air plane: moves in air).
engineer, doctor, teacher, engine firefighter (engine, machine)
highway, street road, path, stone (stone :material)
Oceans, seas, mountains, rivers, streams (mountains: without water).
beautiful, smart, adult, tall, good (adult noun).
water bottle, pencil, drink, shop (drinks: verb)




Third Method :

Uncommon Forgotten Words :

s Check your students' difficulty in
remembering uncommon forgotten Words
using this Crossword puzzle. <)

¢+ It consists of series of interconnecting boxes,
each of which contains one letter. ———

¢+ Use the uncommon forgotten words. Hors lo Use:brisver: kny
¢ First divide them into lists of clues, across
and down respectively,

¢+ Ask your students to consider the meaning
of words, number of letters, and surrounding

words. 4
% Check your students' difficulty after they
struggle filling the boxes .
Fourth Method:
Adverb of Frequency
% \This simple activity is to recognize your students’
difficulty concerning adverb of frequency. S—TT
% Print a copy of Advert of frequency guessing game for ~ 4:9503‘"
each student. F':°"::l'tv|
% Ask students to fill in the blank sentences that have Adverbs S;nqmmez
adverbs of frequency. of Occasionally
% Ask each student to work with a partner. After that, ~ Seldom
students take turns reading adverbs they used to fill in . requency E

¢+ His partner must then guess which sentence he used that
adverb to complete. Sentences:
% lusually see my friends at the weekend.

% Inormally............ on weekend.

% loccasionally.............. when I am alone.

s Trarely................ in the morning.

% lalways.......... , but some time I forget.

% loften......... in class.

% I sometimes ....... when I go on a trip.

s Ifrequency ................... when I see mirror.
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Remediation Techniques

¢+ Suffering from comprehension comes directly from weak or poor vocabulary .Of course the first

thing is that you have to choose the words out of their text or the words you want your students to
focus on from their daily life.

+*» Then dive deep into the words all week.

«+» After choosing the word use it in a blank sentence.

% For example, the word "category" its sentence is in “We learned in science about the
animals............. and plant............ . Your students will say" types or groups or even "category".
¢+ Here you are depending on their prior knowledge. Now compare the words they predict. Do they
make sense?

++» Then introduce the vocabulary word for this sentence and let your students compare it to their
prediction.

«+» Or you may try all the vocabulary words to check which fits well in this sentence. Then student
are going to copy its simple definition, synonym, antonym, or even draw a picture about it. After
that, it's time for activities and fun. Students will practice vocabulary all week long.

¢+ There are a lot of games to practice vocabulary with your students as Vocab. Crossword puzzle,
Bingo, Charades.......

%+ Try some visual presentations that represent the vocabulary word, so that students could have a
link between the word and the image in their mind.

+ Add extra points for students who incorporate these vocabulary link to their language or use it
while discussing an idea in the reading text or say that they have heard it before and where they
heard it. You may ask questions that must include these word or even ask your students to give
example or non-examples about the words.

¢ Use worksheets of "fill in the blanks”, and after practicing that ,ask them to use it in sentences

of their own.
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«* Word acquisition is highly achieved when we ask for wide reading through which poor vocabulary
becomes rich vocabulary .Students can see words in different contexts which will deepen their
knowledge.

++» Give your student a list of key words to look for or hunt.

¢ Ask your students to write each word and its sentence on a sticky note, then place it on their desk
each time they encounter a keyword.

«+» At the end of each English period, ask your students to have some minutes reading each sticky note.
«+ Time : 15 minutes

**» Make games as “The ladder and the Snake “or any other game and assign each word a point.
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Activity 2

Cooperative Word Learning
Processing information out of learning is done well when
we use cooperating learning.
In order to teach your students key vocabulary words
effectively ,Jigsaw technique (students working with
their peers) is beneficial
Ask each student to learn three new words from text and
then teach those words to their group after dividing the
students into teams.
The responsible student is asked to write the definition of
the word (s/he may use his/her own word or you help
him/her do so) and draw an illustration of the word .
Ask him/her to come back to his/her group to teach
his/fher peers what he /she has learned
Each student in the group can copy the new words they
learn from the students in their notebook.
Time : 15 minutes

Tips for parents :
Expose your students to the vocabulary they learn at school through talking, singing, listening, having
conversations reading stories, or even inventing stories.
You may act in a play with your students holding these vocabulary .You may play with them game in
the park or the garden as word scavenger hunt.

Tips for teacher:
Your students' perspective is different than yours. When teaching vocabulary, try to put yourself in your
student's shoes.
Have your students interact with words learned in a visual way for visual learners, auditory way for
auditory learners and don't forget the kinesthetic learners who will find it easier to learn the word through
physical activities.

Games
++» Download these games & ** Link :
to practice vocabulary / https://play.google.com/store/apps/details?id=air.au.com.minime
ga.bonza
< Google Q
AL Highrise §' eixbliond
s D GoogiBin s \  Bonza Word Puzzle
A y AlA ) m ]Z'l-l Ty
Facfktise  Juwie  Commarty P 4 |
[ —————ir——————|
& dirbnb : oo 3.4 1) e
’ ooge ty
X \ p ==
»
]
ANCW IS I ondoswonn L»
AbLoul this garmes >

Sonzu ie & new type of crassward thet has become
an instunt classic

+»+ Use this app to improve and practice English well.
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Semantic or Lexical Families of Words
Semantic families of words allow students to understand a story or any text, through understanding
words out of context clues. This shows us relationships between words. Students must understand and
learn the words meaning before understanding the concepts and ideas of the texts and before finding the
lexical family or classification of the word. Students with poor words knowledge can't express their
ideas due to the lack of being flexible in using these words.
They can't make links between words and their lexical or semantic family.
For example: They can say. The player runs fast, but they can't say.
The refrigerator runs fast when it is connected to electricity.
So, the difficulty is that she/he recognizes the word in mind but doesn't have the ability to understand
how to use it appropriately . Games and activities will make learning fun and will lead to the objective
of treating this difficulty with simplicity . Use downloaded games and applications that allow students
to practice with joy and benefit, as word family games, synonyms snap, compound pictures pairs,
compound word dominoes, Homophones pairs...

o
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Divide the students into 2 teams (red. and blue), and you put on the board a list of words with different
parts of speech and different categories.

It will be fun to compose sentences of a tale using these words by each student in the 2 teams . Ask
students of the first team to take turns to pick one of the list words in order to compose a sentence with
and add it to the ongoing tale / if student of the red team failed to write their own red sentence then
student of the blue team will take turn and continue the sentence of the story in blue /sentences must be
revised by the opposite team to check if the words are not used correctly with your help.

At the end an absorb story with these words will be composed where the team with the most color
appeared in sentences is the winner.

List of words :

Past time , dinosaur, lived , mountain ,curious, open ,favorite , discovered, boy ,examined , shouted ,
amazing , morning , looked , rock ,explore friends , cave, bones

buried , run ...... (you can add more )

Time : 15 minutes
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Activity 2:Scatergories

Choose with your students ten categories that they like and are familiar to guess about .
Write the alphabet letters on paper strips and throw them on the table randomly.
One student will close his/her eyes and choose a letter strip.
They will have one to two minutes according to the category difficulty to fill in the gaps with words
starting with that letter , mentioning the part of speech (noun / verb/ adj/ adverb...) of that word.
The winner is the one who will finish filling the space in the category or the one with the most filled in
at the end.
Time : 15 minutes
Suggested category :
Country / body parts / actors / fish / jobs /birds (this can help the science teacher )
*(SALT) Semantic Categories Board Game is a learning resource to teach semantics in writing to
download here: Sign up to Twinkl Teaching Resources
https://www:.tinkl.com/sign-up

Stant v 3 =
P .
- -
e [
Categorles Game
]
w \Fialah
° N -
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Semantic worksheet
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Recognizing Forgotten Words

Remembering vocabulary words long term is a challenge your
students are facing. Even through, they don’t have the opportunity
to use or to hear them in their surrounding environment. You can
help.

First , when you teach your students a word , try to jump above just
its meaning, to its part of speech , spelling and even its uncommon
ways of using these words.

Second, you can help commit those words to long term memory by _ ﬂ
presenting the word with its image , writing them in different colors — {a_:’

playing recording of them to your students through context clues sk
of the reading text . 1

Third, use a word wall to collect all the new words during the whole
year on.

Don’t forget to this visit wall to incorporate these words in daily
discussion , instruction, class participation and feedback of the
lesson.

Fourth , try to focus on the week five words to refresh your memory
from time to time ,or you will find it awesome to use mnemonics
that work well to help your students remember some tough words .
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Activity 1:Banana:

This game allows your students to have fun remembering long term vocabulary.
It depends on a code word such as” banana “ or you can choose another code word your student like more.
Ask one student to step outside the classroom while the other student decide on a word from the previous word
lists they have learned or from the word wall that collects the previous word lists.
Students will ask their classmate when s/he comes back for information to discern the word , but they have to
use a code words such as banana in place of the unknown word . They may ask:
“Is there a banana in this room?”
“Can I write with a banana?”
“Can I banana alone?”
“Is banana- ing dangerous?”
Game will go on until you review all the words with your students .
You may use this way in order to practice vocabulary of reading text during the whole period you are working
on the text and its skills .
Time : 15 minutes

Suggested text with vocabulary :

I love my country banana, but now I live in banana .

I want to tell you about my banana, there are many bananas in my country

Alease is one of them. We always banana in the river and there are many bananas near the river and they serve
delicious bananas, but I prefer Kibbeh which is the most famous food in my country, | play with my bananas
on the grass and pick many red bananas to our mothers
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| +»+ Flowers , restaurant, friends , rivers, plates , Syria, Lebanon, country ,swim
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Activity2:Shop a Word

: . \
s B B gs
Words forgotten by the students are related to some topic as :
"At the supermarket " At the cloths store ", At school" "on the mountain”
Tell your students that you went to the supermarket yesterday to buy something related to the topic.
Give them clues and allow students to guess.
You may tell them that you went up "the mountain, to the forest, to Soccer playground whatever is the related
topic, in order to that you will bit by bit recognize the characterized words.
They were very big,
They were distinct animals.
There were many types and names.
Some are Carnivores and others are herbivores.
They lived in the woods
They are dinosaurs.
You may play the game with your students Several times, whenever you have a unit to study, and you can join
its words to previous unit.
Time : 15 minutes
Tips for parents:
Many games can be played with your students during their free time as "Hangman , Pictionary, "Word
Scavenger Hunt", Crossword Puzzle and others that you can improve fixing vocabulary in their long term
memory with your help in a fun way.
Tips for Teachers :
When giving new unit concerning reading, collect the list of words you have given in "Vocabulary Word
Search™ as shown in the picture.
Play this game to recognize vocabulary given and if you want to make it more exciting , turn it into a challenge
for who the first to complete the puzzle.
Meaning of Adverbs of Frequency and Function

Adverbs of
Frequency

]

Adverbs of frequency are important to be taught for the students to express the frequency of actions and show
how the other perceive them .Using them correctly will show a progress in the student's language.

To teach them easily for your students, try to link each with possible questions that they can answer as why?
When? Where? How many? For example, when: Soon, tomorrow, daily .Where: Outside, inside ,away.
How: Happily, sadly, quickly, slowly.

So, students should recognize that there are many categories of adverbs which  will ease using them or
recognizing them in a text ,or even presenting them in sentence construction.

You may create a noun action manner list with your students related to the reading text ,or separately. If the
text holds the word " frog” , pair it with the action " hop " and ask your student to pair them in a sentence
along with an adverb as " A frog hops quickly " choose nouns or actions from the reading text you are teaching
the student about, and pair them with a lot of adverbs , whether they are adverbs of manner , time , place.....
You can play a walk around adverb game from one corner of the classroom to another, asking the students to
tell you how ,when , where “The teacher walked "
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You can choose sentences out of their reading texts with some adjectives in and ask students to change them
into sentences with adverbs .

Example : " The mother has loud(adj) voice ,becomes :The mother speaks loudly ( adv)

“Pair teaching method” can be used here to emphasize using adverbs , by dividing students into pairs. The first
student will tell an incorrect sentence about the story read , including an adverb of his/her own to make the
sentence correct . For example:” The lion roars quietly “. The correct sentence is: " The lion roars loudly" ,and
to make the activity more challenging ask them to give more than one correct choice:

“The lion roars angrily......... "

A lot of games and activities are beneficial helping with adverb of frequency.
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Activity 1:Frequency Step

Ask your students to move around the room and ask the other classmates questions as they are playing this
game.

First draw a ladder on the ground using the chalk. Write the following adverbs of frequency ( often, sometimes
, always , usually , never .....)On the rungs

Student starts at the bottom asking their classmates question ,trying to elicit a response using the word "never"
for example, about the given text.

Then s/he will move up the ladder and try to elicit an answer with rarely and then usually, always, sometimes,
often ...

Students must go up the ladder if they ask questions and get answers with adverbs of frequency correctly. If
they are mistaken, they go back to the start point. Student that reaches to the top first win.

Text: ( Sandra)

Hello, my name is Sandra an ] live in Santiago. I am a Maths teacher and 1 am
gong to talk about my routine in this pandemic.

I Usually get up at 8 o'clock . Alter getting a shower and having breakfast, |
turn my computer on and start my virtual LI 3

lessons, Sometimes 1 use the swoftware
cabied "meet” to make videccalls. Other
teachers prefer 1o use “Zoom™ have
lessons with each grade only once a8 week
because of the lousy nternet connecton

My students often have probiems with
their mternet, 50 the students that
always attend my lessons are few,
Generally, | send them the learning
material via whatsapp. They frequently
ask me to explain them the exercises
through that social media. it isa Latie difficult to do so because we are not
seeing each other’s faces.

In spite of all the gifficuities, | never give up on my wish 1o da my best to help
my students,

Does Sandra stop wishing to help her students? (Never)

Did the teacher send them material via WhatsApp ? (Generally)

Does she wake up at 8 o'clock ?(usually)

Do students have problem with internet ?(often)

Do students need her to explain the excises through social media ? (frequently)

Does she use the software "meet "? (sometimes )

Do few students attend her online class?(always)

Time : 15 minutes
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Activity2:Pre Frequency Hat

This activity is being done before giving a text that focuses on adverbs of Frequency and their usage as a

warmup to understand the text after reading it .

«»+ Write on paper strips adverbs of frequency (often, seldom, rarely, etc) and time expressions (everyday, one a
week, etc.) and collect them in a hat.

«» Ask your students to sit in a circle with the hat of paper slips.

«» Ask the first student to draw a slip and ask his/her front classmate a question to elicit the adverb or time
expression on the slip of paper. For example, if the slip said” once a day”, your student must ask” How often
do you eat breakfast?"

++ He may have three chances to ask a question to three different classmates.

%+ The student who can elicit the target word will win a point.

% Then going to the target text with adverbs to read and understand well is done easily and clearly.

s Time : 15 minutes

Tips:
% Adverbs of frequency are important language skills , specially reading a text since they clarify the sentences

well for readers. They seem to be the seasoning for the text sentences. They can tell us how often actions
happen. They are quite important when talking about daily routine.
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16 Question Strips
ADVERBS of FREQUENCY
e

What do you se/dom do whan you are in English class?

What do you often do when you are in English class?

Whai do you somctlmos dreum about'?

What do you sometimes think about? Why?
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Semantic worksheets
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Reading and vocabulary worksheets

(¥ Learfing Lover P Reador

scientist agricullural  discrimination
slavery productive circumsiances

The Plant Doctor

George Washington Carver was an agricultural scientist who
became cne of Amerdica’s most well-known inventoss. His
accomplishmenis are even more remorkable when we ieormn
how his Ille began.

George cerfainly did nof hove an eosy siart 1o life, He wos
baorm inlo slavery jus! one year belore il wos made illegal in
Ametico. As a child, he kived with his mother's previous
ownass, the Corvers, who ownad g 1aim in Missouri. There,
Mrs. Corver lought him how 1o read and wrile and how 1o
work tha lond,

SEE I SR
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Theoretical Background on Vocabulary Aspect

Vocabulary plays an important role in reading learning. It is the key to reading
comprehension . Students need to know and use the words they hear orally to make sense
to comprehend a text whether it is new or even more advanced. VVocabulary must be taught
using direct and indirect approaches.

Resources

https://www.weareteachers.com/vocabulary-activities/
https://teambuilding.com/blog/vocabulary-games

https://www.englishclub.com/efl/tefl-articles/adverbs-of-frequency/
https://learningattheprimarypond.com/blog/5-fun-activities-for-teaching-adverbs-in-the-
primary-grades/

https://m.busyteacher.org/23627-adverbs-of-frequency-11-activities.html
https://schools.magoosh.com/schools-blog/9-classroom-vocabulary-games-to-use-with-
your-students

https://teacherblog.ef.com/6-super-flexible-vocabulary-guessing-games/
https://bilingualkidspot.com/2018/11/03/english-word-games-for-kids/
https://www.teachhub.com/teaching-strategies/2019/10/teaching-strategies-5-ideas-for-
instructing-vocabulary/
https://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-
and-activities
https://www.themeasuredmom.com/how-to-teach-vocabulary-in-grades-3-5/
https://sltforkids.co.uk/speech-clinic/speech-language-and-communication-problems-we-
help/expressive-language-difficulties/vocabulary-and-semantic-skills/
http://www.speechlanguage-resources.com/vocabulary.html
https://vocablog-plc.blogspot.com/2011/01/word-games-to-target-five-language.html?m=1
https://www.classcraft.com/blog/strategies-for-teaching-vocabulary/
https://www.twinkl.com/resource/t-s-869-slt-semantics-categories-board-game
https://www.teacherspayteachers.com/Browse/Price-Range/Free/Search:semantics+games
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https://www.weareteachers.com/vocabulary-activities/
https://teambuilding.com/blog/vocabulary-games
https://www.englishclub.com/efl/tefl-articles/adverbs-of-frequency/
https://learningattheprimarypond.com/blog/5-fun-activities-for-teaching-adverbs-in-the-primary-grades/
https://learningattheprimarypond.com/blog/5-fun-activities-for-teaching-adverbs-in-the-primary-grades/
https://m.busyteacher.org/23627-adverbs-of-frequency-11-activities.html
https://schools.magoosh.com/schools-blog/9-classroom-vocabulary-games-to-use-with-your-students
https://schools.magoosh.com/schools-blog/9-classroom-vocabulary-games-to-use-with-your-students
https://teacherblog.ef.com/6-super-flexible-vocabulary-guessing-games/
https://bilingualkidspot.com/2018/11/03/english-word-games-for-kids/
https://www.teachhub.com/teaching-strategies/2019/10/teaching-strategies-5-ideas-for-instructing-vocabulary/
https://www.teachhub.com/teaching-strategies/2019/10/teaching-strategies-5-ideas-for-instructing-vocabulary/
https://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
https://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
https://www.themeasuredmom.com/how-to-teach-vocabulary-in-grades-3-5/
https://sltforkids.co.uk/speech-clinic/speech-language-and-communication-problems-we-help/expressive-language-difficulties/vocabulary-and-semantic-skills/
https://sltforkids.co.uk/speech-clinic/speech-language-and-communication-problems-we-help/expressive-language-difficulties/vocabulary-and-semantic-skills/
http://www.speechlanguage-resources.com/vocabulary.html
https://vocablog-plc.blogspot.com/2011/01/word-games-to-target-five-language.html?m=1
https://www.classcraft.com/blog/strategies-for-teaching-vocabulary/
https://www.twinkl.com/resource/t-s-869-slt-semantics-categories-board-game
https://www.teacherspayteachers.com/Browse/Price-Range/Free/Search:semantics+games

Topic Three : Reading Fluency

Indicators of the Difficulty

Refugee students have difficulties in reading correctly without any mistakes ( accuracy and rate) .
Refugee students have difficulties in understanding simple reading material.

X/ X/ X/
L X X X g

enjoyment.
Refugee students have difficulties in reading independently to acquire information.
Refugee students have difficulties in recalling main ideas, actions, objects, or events.

CR )
L X X4

X/
°e

Learning Outcomes

By the end of this topic, fifth grade students will be able to:
¢ Read loudly and accurately without any mistake.
+¢ understand simple reading Material.
¢ Read different types of reading texts to obtain information and show enjoyment.
% Read independently to acquire knowledge.

K/

*

¢ Recall stated main idea and details.
¢ Read with expression, correct intonation, and phrasing
Learning Resources
Paper Resources : Visual and Audio Resources :
+«+ Student's Book +* Models- Flash Cards and Pictures
+* Handouts + Visual and Audio aids
Electronic Resources: Additional Resources
¢+ Mobile applications % Common Classroom materials

+* YouTube videos - Computers - Websites

Intervention Strategies

Game Based Learning Questioning

Brainstorming Mobile Based Learning : Mobile Applications

BRAINSTORM %‘%

-

Group Work Role- Play
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Refugee students have difficulties in reading different types of reading texts to obtain information and show

Refugee students have difficulties in reading with expression, correct intonation, and phrasing ( prosody)



Procedures of The Topic
Recognizing students' learning difficulties (reading Fluency )

0,

++ ldentify and discover your students' learning difficulties in reading fluency through using one of these
methods:-

First Method :Reading Accuracy and Rate
Read the Following :

Snow White and the
Seven Dwarfs

Once upon a time, there was a princess. Her name
was Snow White.

Snow White's mean stepmother was the Queen. She
N7/ had a magic mirror. Every day, the Queen asked the
\ / mirror, “Who is the fairest in the land?” It always
»  said that she was the fairest.

One day, the mirror said that Snow White was the fairest in the
land. This made the Queen cross. She told her huntsman to ask
Snow White to leave. The huntsman let Snow White run away.

X3

S

Give students "timed reading passage" .

Ask them to read the assigned part of the story .

Set a time for their reading (one minute ).

Record how many words they can read in that time.

Count the correct words and divide it by the total number of the words.

X3

S

X3

%

X/
L X4

X/
L X4

Second Method :
Reading different types of reading texts to obtain information and show enjoyment
Choose a short text for students to read.
Ask one student to read the first two lines loudly
After reading the two lines, ask him/her a question to obtain specific information.
Repeat the same steps until finishing the text.

X/ X/
X X4

X3

S

>

X/

S
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The Mango Fruit

There is a tree in the backyard.
It is a mango tree. The tree and
tall and sturdy. It has many
fruits. The fruits are green. They
all look fresh and clean. | picked
one from the mango tree. It
smelled sour. | like to eat sour
fruits so love mango fruits.

What is the name of the tree in the backyard?
Do you like eating it?

Third Method : Read independently to acquire information
READING CONTESTS (AGAINST THEMSELVES)

Reading
Competition

Students like this method because they are in a race against themselves.

Give the students a text and use a 2-minute timer.

Ask them to read independently and when the time was up, they circle the last word they read in one
color.

Then, reset the time and they reread the text, circling the last word in a different color.

After a few readings, students were able to notice improvements in their fluency speed.
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Fourth Method: recall stated main idea and/or details

Choose a suitable text for students.

Ask them to read it in groups.

Write some questions related to the text.

Ask students to answer the questions correctly.

Discuss the answers with students to check whether they recall the main ideas or the details.

\aAAAALALALAAAALAALALALALALALALALALALALALALALALALALA LA LALALALAALALLLA)

Best Friends

@ Hi.Im Julie and my best friend is Hanna, we are always
¥together. We are 13 years old and we are in the same

y class. Hanna lives in the same street as me and we like to
W walk together, When we have a break in school, we often
:ploy games and sometimes we have lunch. We always go
¥home together and talk about our hobbies. When I am
:doing my homework and I don't understand a question, I
woften call Hanna for help and we do it together. When we
¥ finish our homework we always talk. We never go to sleep
wWithout talking.

v
¥ At the weekends, we usually go to the shopping-mall,

:Homa always wants to go shopping but I sometimes want to go to the cinema. We plan our day
¥ together and we never quarrel. On Saturdays, we watch films, we usually eat pizza and rarely eat

M n
Mo

:Wc like to wear beautiful clothes, jeans and T-shirts, pretty dresses or skirts. When I want o wear
¥ jeans, I often ask Hanna to give me her T-shirt because she has got really cool clothes. And I

:someﬂmes give her my dresses.

R BB B J

:Homa has an interesting hobby. She likes to take photos. She has got many beautiful pictures and
:she collects them on her computer.

:I have a hobby too. I write poems and I think my poems are good. I read them to my parents and
y friends and they love my poems.

Are Julie and Hanna cousins?

How old is Hanna?

Where do Julie and Hann live ?

What do both friends do on the weekend?
What is Hanna's hobby?
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Fifth Method: Reading with expression, correct intonation, and phrasing
Reader's theater

Choose a reading text that students are familiar with, and that has lots of dialogue.

Ask students to take turns reading the passages aloud, using dramatic voices and gestures appropriate
to the text.

This method is a way to practice expression in reading aloud.

This a sample of the text and you can read the full text from the following link:

A one-act dramatic play
The Silly Chicken
by ldries Shab
/
)/ CAST

- Neenabe |

[ . Nenie !
-

£ o Nerahe !

Ie Sily ik
The Clever Mx
First Greepart Peaphe of the Towen

Third Grouy o€ Peupbe of fae Towm,
Al

Secone Groug of Pevcie o e Town

cdens 3 dhvss e e Preqle of the Towr Gk right weas beastully cobared scarves d
Chorfug with unxedicg paterrs axdoodors Boys 2ugdet wearlong ity ot dached 21 and s
l"lp: witheest Bries, faeinstance. e bors Mrlm.rmp |

THE SCRIPT

Namalar 1: Ovce vpon a e v courery farasey, e wasaonn

NarmalarZ vl in 5 o Here wee & hicseny and be wasa ey slly chckes el
Namabar k Be el abostsaving, .

The §illy Chicke: ek tackaxch, tece-tackotirk ackooekteck

Allof the Neezabuoss Ard robody kivss el beward,

Namaar 1 06 course, e £4in'| mean anathing ot adl. et robody koo that.
Namabar 2 They thought thal

The Silly Chickes fuck bk, s bkt ank-tuck-feck

Namabar & ruis: meansoceefung

Ths i b hand 0 T S Ohn by L Shin 08 by (e B of Btn Siadk. P by Mo Bt -
wwrhopahiicon Bardoosr o dowp s paalb dsdal aguidoe n d o arsskoc b pibla
L b b owew v ek

Nazwte 1: o, @ very ot ern coare 0o e o, ac e decded b s L hecedd L o
wht e chicken peser 2y

The Sells Chiche: sacan btk ke tick bk ebtad-anck

Nozzye i Faatbe inad ke leam the chucker's Langaage

Neewve 3: He tied ood b ored and be triad Bueal e eamed tosay was

The Clever M b tuck s aachotuch 1ok, ek s dud,

Nozwve 1: Urfeetinoirdy. dthoogh be szonded jestlike the chidhen .

Allef fhe Numaters:he uad o bes whor e was sapng

Nezove 2: Then e dacided b bach the chicom b sash our ind of langusye

Nazse 3: e tniad and he wed, ard be med

Neewwive 30w bie gulbe o Lorg Sne, b b the enad. thee b ches orabd spech periatly wdl.
Allef the Nurratees:jest like vou and e

Naesire 2 Aber leaming o vk os w2 &, e chucken e ind) fre main sveed of the ianand
cldonl

Tae Sdly Chickien: The carthis zoirng o wwalowe s gt

Naewne 3: Al rat the povct e dda's Rave wiuat be s saving

ALl of the Namatoon: becone ey dds Lot  cocher tobe albing hons lisguegy.
Neemive 3: The chickoncaled st agim

The Slv Chicke: The carths grdeg m sl ows s 1t

Ncsyve 2 This dore bhe people heardinn, arad they began o oy ..

Fiest Groap of Paople: Cood wvers’

Secvd Uomap af Peaple: Cond gacuee!

Thied Geonpaf Peapie: Dewr !

Feest Georapof Pangle: The ety bs godrg tosseatbin o3 ot

All ek the Peogle of fae Tawa: Yes irdeed! Toe chckes sypssal

Naznre 3 Thoonsgly slamad, all the people pucied up e s procioes thirgs.
ALLef fhe Narmebees:ond bezar o ronm gt amey bom e etk

LAY e Pople of ihe Toowe, 1o A Comncd, ras from v e " o o e el el emand
weds ]

Nazzve 3: hey st oo oo aran.
Naemive 2: 0 xnabver They ran farcogh the fisds..
Nacovie 3:a0 000 Lhe woods and aoros D paadras They on up the poumiare

https://drive.google.com/file/d/1KtMZreOCWeq4gU9moiRkReH2 AIOWTiwM/view?usp=sharing
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Remediation Techniques

Reading Accuracy and Rate

Reader Theatre
First , the teacher presents quick review about readers
theatre as follows:

Readers Theater is an exciting and easy method of
providing students with an opportunity to practice
fluency leading to a performance. Because Readers
Theater minimizes the use of props, sets, costumes,
and memorization, it is an easy way to present a
play in the classroom. Students read from a book
or prepared script using their voices to bring the text
to life.

Readers Theater is a communication form that
establishes contact with the audience.

The script is always read and never memorized.
Readers may be characters, narrators, or switch
back and forth into various characters and parts.
The readers may sit, stand, or both, but they do not
have to perform any other actions.

Then, choose a script or prepare one based on a text.
Choose stories and develops scripts for each text.
Make copies for the group, two for each member .
Discuss the purpose and procedures for Readers Theater with the class/group.

Assign students parts by having them volunteer .Practice needs to be done aloud and also silently .
Model fluency by reading aloud the stories and offer a brief minilesson that presents explicit explanation of
"Accuracy and rate" as aspects of reading fluency.
Discuss with your students the scripts.

Students start to practice reading personal copies of scripts, reading all the parts independently. They take these
scripts at home for further practice.
Then divide the students into groups and provide each group with specific script.
Students read the script, taking different part with each reading.

The circulates among the groups, coaching and providing feedback.

Encourage the students to pay attention to their performance when reading.

Students read and reread the script to which they are assigned.

Y/
0‘0

Readers use only the interpreter’s tools to express
emotion. These are eye contact, facial expressions,
and vocal expression. The voice, especially, should
be very expressive.

Scripts may be from books, songs, poems, letters,
etc. They can be performed directly from the
original material or adapted specifically for the
Reader’s Theater performance.

Musical accompaniment or soundtracks may be
used but are not necessary.

Very simple props may be used, especially with
younger students, to help the audience identify the
parts.

Practice for the Readers Theater should consist of
coached repeated, readings that lead to a smooth,
fluent presentation.

Students can read/perform their scripts for an audience of classmates, parents, or even the principal.
Remember, this is not a performance based on memorization. They are reading the script they have
practiced .

Time : 20 minutes

Assigning Roles

X/
o

Assign roles to students based on reading proficiency. When students practice fluency, it is important that they read
materials at or below their reading levels so they can focus on accuracy, expression, and reading rate. If a student
reads text that is too difficult, his or her attention will be focused on decoding words and comprehending the text
rather than reading with fluency.
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Meeting the Fluency Objective
The fluency objective for this script focuses on the use of repeated readings to increase reading rate and accuracy.

/7
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Provide each student with a copy of the script. Tell students to highlight their lines and circle punctuation marks.
These visual cues will make practicing easier.

Allow students plenty of opportunities to practice reading the script. They can practice with their character groups
as well as in their performance groups.

Play the professional recording of the script prior to daily practice. Proper pacing, pronunciation, expression, etc.,
are characteristics of a fluent reader. Hearing the professional recording will provide a model for fluent reading as
well as give students a goal to work toward. Encourage students to read their lines chorally with the recording.
Divide students into their character groups and have them practice reading only their lines. Tell students to give each
other feedback on what they are doing well and what they could do better.

As students practice in their character and performance groups, walk around to monitor for participation and accurate
readings. If you hear a student struggling, help him or her read the line with you until it is right. This applies to
mispronouncing a word, not reading fluidly or with proper expression, etc.

Choose scripts or plays that aligned to the reading levels of students and take into consideration any topics of
interests to them. The students had a wide range of reading abilities, so she decided to split the group into two
Readers Theater groups, according to their reading levels.

Choose scripts closest to the group's average reading level.

Model fluent reading by reading the scripts while the students listen. Then the students practice reading their lines
over and over until they acquired an appropriate level of fluency.

Applying Reader Theatre with Reading Accuracy and Rate

7
0.0
7
0.0

7

0.0

Select the reading script.

Highlight each character’s speaking parts with different color highlighter pens. This helps students track their parts
without being distracted by the dialogue of others.

After duplicating the necessary number of English scripts, use a highlighter pen to highlight all of the English lines
or all in each copy of the script. Then instruct the students to focus solely on the blue lines (or green lines, or pink
lines, etc.) in their reading of the script. This will help keep them focused on just the English lines (as appropriate).

Pre-Reading

.0
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Present the script of "the cat and the fiddle)
The students should all read their lines in an upbeat and lighthearted way.
Then the teacher presents the original version of the script as follows:

ORIGINAL VERSION

l|cj. diddle, diddle
INhe cat and the fiddle
e cow jumped
Over the moon
I'he hittle dog f.lH_‘,’i!\'xZ
I'o see such sport,
And the dish ran away
With the spoon

The teacher repeats the first two lines several times and writes the word diddle in large letters on the chalkboard.
Tell your students that they are going to replace the first letter in that word with another letter. The teacher says the
new word for them and then invites them to repeat the first two lines using the new word. The teacher may wish to
use the following words, and then encourage students to invent their own: such as biddle- middle- viddle, etc.
STAGING: The narrator stands in back of or to the side of the characters. The characters may be standing or seated
on tall stools.
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The Cat and the Fiddle

NARRATOR: Hey, daddic, daddle,

The cat and the fiddle,
Over the moon.

The little dog kasghed
To see such spost.
:\ndlhc&shmmty
With the spoan.

COW: Thisis a good story.
CAT: Why do you say that?
COW: Because | get to jump over the mooa.
DOG: How do you do that?
COW: Well, 1 guess I'm pretty strong.
DISH: You must be. ['ve never seen a cow jump that high

befiore.

SPOON:
COW:
FIDDLE:
CAT:

DISH:
SPOON:
FIDDLE:
COW:
CAT:
DO
DISHE:
SPOON:
FIDDLE:

COW:
CAT:
DISH:
SPOON:

DOCG:
DISH:
SPOON:
CAT:
FIDDLE:

DOCG:

1 haven't cither,

Well, I've been doing a lot of excrcises,
You must have | can’t jump that high
I can”t cither

But you [points to Cat] sl can jump.
That"s raght, Cat s & very good jumper.
Yeu, 've scen him jump really high
But, in this story Cat docsn’™t jump.
You're nght

Yeu, me and my frend Fiddle just sing.
Right. You sing “Hey, diddie, duddice. ™
I wish | could sing.

Well, there's one thing you can do.

That's nght. You two [points to Dish and Spoon |
RO 1O run awasy.

Where do you go?
Yeah, where do you two go?
I don™t know.

1 don™t know. either. The person who wrote the
story didn’t tell es.

Maybe you ran over 10 another story.

Maybe we did

And. maybe we didn’t.

But, let™s not forget our friend here [poiats o Dogl.

You're nght. Our fricad gets 10 laugh during the
whole story.

Ha, ha, ha!
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Read the script “The Cat and the Fiddle” with NO expression.

Read again, this time with expression, demonstrating good prosody and reading habits.

After reading, ask students to decide which reading was more interesting/exciting. Have students respond by writing
their answer on their whiteboards.

During Reading

/
0.0

/7
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Divide students into two groups (One group of 10, one group of 10). Ask the students to begin reading their Readers
Theater script in its entirety.

Remind them to carefully and thoroughly read though the script. If there are any words that they do not know, are
unsure of their meaning, or are unfamiliar with their pronunciation, ask the student to write it on their whiteboard,
and discuss whole class post reading. This activity may take up to 15 mins.

Each day the teacher guided students in a discussion of the purpose and procedures for Readers Theater in the whole
group. He \ she emphasizes the following criteria: speak loudly enough for the audience to hear, pronounce words
correctly, read with appropriate expression and pace, take turns accurately on a consistent basis, hold the scripts
below face, and stand in one place.

Post Reading

7
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Assign parts if time allows then ask students to reread their parts only for one minute.
Ask the students to read orally for one minute. Ask them to read in their normal manner, not overly fast or slow.
Administer reading probes at least three times per year.
Collect each student’s script.
Be aware of the errors students made while reading.
Calculation: Total number of words read correct divided by Total words read (correct or corrected + uncorrected
errors). Example: 137 words read correct / 145 total words read (137 correct + 8 uncorrected errors) = 94.5% correct.
Scoring of wepm: Count the number of words read correctly in one minute (Include errors corrected).

Task (1)

Read the following script (Pat —a- Cake)for one minute

A Pat-a-cake,

: Pat-a-cake

: Baker’s man!

: Bake me a cake,

. As fast as you can.

Pat it,

: And prick it,

: And mark it with a B.

: Put it in the oven

: For baby and me.

: This time, you [points to B] start. O.K.
: O.K. Here goes. Pat-a-cake,
: Pat-a-cake

: Baker’s man!

: Bake me a cake, Pat-a-cake
: As fast as you can.

Pat it, B: Put it in the oven

: And prick it, C: For baby and me.

: And mark it with a B. D: Now, you [points to au di ence] can help
: Put it in the oven us out.0.K.?

: For baby and me. AUDIENCE: O.K.

- Hey, that was fun. This time, you [points to C] start. O.K.? | E: Here we go. Pat-a-cake,

: O.K. Here goes. Pat-a-cake, AUDIENCE: Pat-a-cake,

. Pat-a-cake A: Baker’s man!

: Baker’s man! AUDIENCE: Bake me a cake,

>MOUOW>MOUOW>MUOW>MUO®T

moOw
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A: Bake me a cake,

B: As fast as you can.

C: Pat it,

D: And prick it,

E: And mark it with a B.

A: Put it in the oven

B: For baby and me.

C: That was neat. Let’s do it one more time!
D: O.K. Here goes. Pat-a-cake,
E: Pat-a-cake

A: Baker’s man!

B: Bake me a cake,

C: As fast as you can.

D: Pat it,

E: And prick it,

A: And mark it witha B

B: As fast as you can.

AUDIENCE: Pat it,

C: And prick it,

AUDIENCE: And mark it with a B.
D: Put it in the oven

AUDIENCE: For baby and me.

E: For baby and me!

ALL: For baby and me!

@
*
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Activity (1):Read with partners

Ask your students to choose a story they need to read it.

Ask them to stay in pairs.
Ask them to start reading between each other.

After that, ask each pair to read their story at the front of the class loudly.
Let them read it and ask them to correct their mistakes by themselves

Time : 20 minutes

Activity (2): Reading Circles

Use interesting and motivating books for your
students to help them read fluently, for example the
book entitled : "Snow White and the Seven Dwarfs".

Tell your students to imagine as if they like Snow
White and the Seven Dwarfs , what can they do?

= Divide students into groups and ask them to Read-
Aloud .

= Gather the students around and hold the book so
they can see the pictures as you read.

= The story is available on the followung link:
https://drive.google.com/file/d/1FRsZultDTOUvPX-
H2WKY6FzWhvQ40J9e/view?usp=sharing

Elﬁ*,r A0
= e e
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At the end of the story, ask the students guestions,
such as:
4+ Who’s Snow White?
<+ Who was Snow White's stepmother?
=% Where did the dwarfs live?
=+ What happened at the end of the story?
= Then ask them to read alone and write the maon
ideas in the story .

s Time : 20 minutes
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https://drive.google.com/file/d/1FRsZultDT0UvPx-H2WkY6FzWhvQ4oJ9e/view?usp=sharing
https://drive.google.com/file/d/1FRsZultDT0UvPx-H2WkY6FzWhvQ4oJ9e/view?usp=sharing

A

Once upon o time, there lived a princess named Snow White. Her hair was
as black as coal, fips red 05 a rose, and her skin as white as snow.

Snow White's stepmother, the Queen, was very mean. She hated angone
who was more beautiful than her,

The Queen hod @ magic mirvor and asked it, "Mirror, mirror, on the wall
who is the fairest oae of oll?" Every day the mirror had the same reply.
“You are the fairest”.
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One day the magic mirror told the Queen that Snow White was the fairest This made the Queen very jealous! The Queen told her royal huntsman to
in the land. take Snow White far into the forest and kill her.

@0\

The Queen told the huntsman to bring back Snow White's heart as proof
she was dead.

The huntsman found Snow White but could not kill her. He warned Snow
White that the Queen wanted her dead. Snow White ran to the forest.
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Activity (3) :REREAD

= Rereading a sentence several times helps to
increase fluency.

= Tell students that the first time they read a
sentence, it may sound-like-a-robot, but
each time they reread it, it sounds smoother.

= Encourage students to use expression as
they reread.

= Have them practice with familiar texts and
summarize what they read.

= Teacher can use an example from students'
textbook and ask them to read and RYPS:
summarize .

= Students read and write their summary
under the picture as follow:

Sharks

What has fins, sharp teeth, and swims in the ocean?
A shark!)

Sharks have been around for a very long time. Sharks
have lived in the oceans even before dinosaurs
recamed the earth! Sharks are fish, and there are aver
400 types cf sharks. When they have

babies, the babias ars called

Shorks lose their teeth, like

humans, but they don't just

lose their baby teeth. They

lose teeth throughout their

lives. When a shork loses a tooth,

a teoth from another row of ieeth

will move into its place. New teeth are clwaoys
growing. Most sharks ore carnivores, so they feed on
other animals, like fish or seals.

Sharks mighl loak scary, bul they are nat vseally
agangerous to people. Pecpla are more dengerous to
sharks, sinceé pecple hunl sharks, Te be sale, Ihough
itis o good icea la leave sharks alone il you see
them!

https://drive.google.com/file/d/1 6xXYOMECciEKSovg461y47hsKF1wCAep/view?usp=sharing
« Time : 20 minutes

o n;!

P e L
R g EH
R R
LA P O ]
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Read independently to acquire information and recall the main idea

Activity (1): Puton a Retelling Glove

Retelling is a vital skill for students to work
on to help them understand what they are
reading.

These gloves are a snappy accessory with
labels that you can easily change.

For fiction retellings, you can include setting,
characters, problem, events, and solution.
For nonfiction retellings, you can include
main idea and supporting details.

At the bottom of the glove, you can focus on
making connections.

Time : 15 miuntes

Activity (2): Toss a story ball around.

Good readers need to be able to recall and make
sense of, or comprehend, what they read.

One of the best ways to increase comprehension
in students of any age is with the Questioning
Strategy.

How to use a Question Ball:

Read a story together just as you normally make
predictions, read with inflection, ask questions,
discuss thoughts, etc.

Bring out the Question Ball and let the students
look at it. Talk about the question words written
on it.

Play catch! Whoever catches the ball gets to ask
the question using the question word that his/her
left thumb lands on.

Answer the question and throw it back.

< Time : 20 minutes
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Task (1):

Divide your students into groups.

Give them a story to read and answer questions followed the story.

The story is also available on the following link:

https://drive.google.com/file/d/1GuMddV5j3h0zj3jtch  VK51eDNOVfjG/view?usp=sharing

e Yo 8 sy Then At 4520 (uesion

Oranges Everywhere

Bertiay woi wondecing “hrough the trées. Tha al smelled of aranges
ol arcurd him. he waa=nar we: per'scl, anc the aranges wera
growrg bagger by ha dey, He liced 2 walt throogh the groves. ard
loved ma small of the orange:. out he dide't ke Ihar he and hiz
famiy ole crangas all tra ime. Somatimes, 3 wantac 10 avesd

mam far weeks ot o lime

He wished bis lamly coud grow abagr things, liea coem, oo Ihe
Ingreciests fo¢ his lavarite 2ip Irat W mam mode. His mouth
warared |ust thinking abour his foverile dip. Yes, thase ingredeats
wouls Da betler tran cconges ol the

hme

'Mam, why do we have 1o have
cenrges amost vy doyi” hervey

oked

"Wall yrco wa prow them treme ae

plenty ereund,” s mam ealied
' Doas every ¢ld 20! o3 many oranges i we do?” he asted

"%o, calinil&ly nol, Trave ars parts of the county ond parls of the
worlg thot dan't nave the type of wealhar a2 0ranges graw in
‘We'ra octuaky very locky!®

YSeaome kids don'l eal oronge: at alle®

“We actucily sang oranges aii over the werld, sc that il pecsie can't
Q'ow thak cwn crargas, Mey con ik suy crd eat them.” said Mom

“Fmmen... s¢ pecsle move loock al over the wedd? Ate there foods
ot | ke thot don't grow hera?”

“There s an ingredient in the dip you like, Arlichckas do nol gow
well hare. sa ey hove (o Le sent lrom womewhers whate they grew

well.” regliag Mom.

never tnewl” excaimed dantey, 'Whal esé maves arourd like

fa0de”

Manty of things! The locleries that meke your lovarile loygs ore rol
al in ox lithe fown hece, Tha companies mekea 1he feys Iran send
the 1oys 10 ¢rnar 2iccas. 5o 10oC ard product: mave fram where
ey can ba grown or Made 8dsly ta places whare thay con's be
g'own or mede aosiy, Peope mava themseives, oo, Maybe thov're
leating lor 2 specific job thol 't croond whese they live, or Ihey
wer! o b closer 10 1haT lamiies, o ey 15! want 3 Charge of
scenery.”

“Wewl | nevee thaugnl otoul whera ol of eur loog and loys came
fom or aboul 2eole Mmaving far away. I's wevy intecesting,”

Benllay soic.
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https://drive.google.com/file/d/1GuMddV5j3hOzj3jtch__VK51eDNOVfjG/view?usp=sharing

“1ira &, I'm glad you asead. 1'm soery you gar Arae of aotng fisas!
aranes af me tre, Rl | hope naw I rekes o Wity we do

I Fasall 192 1oy in poie oan wores
*185, Ul st right 1ake o Draow bam mam vaty once 0 o whis

MoVEs LI gt grow mp dwn aihizrokas)® Bentay mplisd

Wom lgughad and 1oid, “Suwe. meney. Now let's go mace dnnze,”

e

Jascribe Beetay s chomctar Whol evidancs Tom the fest
malot pou meseiins har?

3. mhot coas "oveia® mEan in Ihe Tl porogr anhd How e veu

Khow?

4 Why o foacs gal sas! G IfaEn® peces v ac e counly eng
s wadg?

w

T ycu ek Bantay wil ke abbs 10 g ow L oan eiichme:?
why of whe nol2

Task (2):
Read the following story and then answer the questions:-

Feaz $he short oy, Then Mswir #0ch osston Bul the dronas ¢o not work. Belore winter comes, ofl the
drenes aré driven from the hive so that they don’t eal the
The Bee honey which they did not gathes:,
Beeas live in o house 1nal i« called ¢ hive. Thers are three 1118 not safe for childien fo hancle bees, Beas have o
kinds ¢! bees: workers, drones, ond queens. Only one painful sting that they use in thar defeasn

gusen bee can live in ecch hive, | she is losl or deod Ihe
otner baas wil stop tralr work,

Beas are very wise ana nusy tHe croaturas. They all joln
togethar to build cells of wox 1or thar hanay, Eoch boe
toxes 115 proper place and does i1s own work, Some go out
cnrd gather honey tfrom the ttowers: othars stay at homa
ond work inside ‘he hive,

The celis which Iney build are all of one
shape and size, and ra room 5 ieft
hetwaan them. The cells are not

round. Thay hava six sides d

Do yau ever inok inta o giass
hive to see the baos whilg af
work® I is pleasuni 1o see how

busy they always are.
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Questions:

1 How many sides does a cell in the hive have?
a. Three
b. Four
Cc. Six
d. Seven
2 Wha!l happens 10 the drones in the winter?

a. They sleecp.

b. They find a new hive.
c. They are driven oul,
d. They repair the hive.

3 Which is not a kind of bee?
a. Workers
b. Kings
c. Queens
d. Drones

4. Which word best describes bees?

a. Hard-working
b. Lazy

. Stupid

d. Cuddly

https://drive.google.com/file/d/1drpJzdWelpBz7mz-IHVwUrUaC2kBoFWV/view?usp=sharing

Activity (3): Mark Up the Main Idea

R T S 1

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
i
i
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
b

This activity focuses on the main idea and key details.

Read the comprehension passage together and answer the Exercisequestions.
Read also to find the main idea and key details.

Time: 10 minutes
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Task (1)
Read the story , then answer the questions

Fosd v shee! wiory. - Thawy avyere rch aoeviter Ve ediean’ t tretbavas thoeere Mo raan odd o b coverr, Hles ron foe
milar. He started 1o gat tirad, and it wae garing dork
will the Wolf Usiestty, I sseek weraled sl Hne < sjiet loguaiher te e

But Wil had no pack sow, He dacicied to find o cave Whan
VAL wean Iaes Uga AL e weesnlsed weas B ez Hhing iy weay,

wny 0'd 0 the wolves hove 10 dla everything tagather

oYWy ¥ Ty abm feegamitaer, prizrysct logmiher slagl

Piwe saed i lueed down lo xl

LW Theuah, "Sleaepnngg woule: ba
ruch aosiar with my pock af around me. If somatring

comes. I'd hove them to profact me.”
raqmtenn, com waltnd 1ogethar Trmrywhecs. Fvsryesay. 1|

Wl oshouiting. Ha baraly ©apt that night In *he

N e deictead la
Yl wos Qrowling up. He could do thing: himself now. and

Hie Brestd xoormiee a0m iy gResiaes sdmeaan, braest IOt tun e waledn ')

lot himy fry iz ideos by himzelf, Wil didnt getr it

00 Dock Wil hapad ha
carwied fingd rs
pacy agols. He

O cainy. Hhies presizk Wink weslkiergg 1hvesuapgts B weaieds. Will hised uantaek fo whae Huy'o Ral Bue) egether. A e wax

onidoa that there was food cown o path. out
Thise praacck cliadr™ o waerd fes gon thiesl wesy A2 0

tnnnregy, Per arriseifoest €3 cdepanr. L lrmamieoome, T WO Ehaaugatil . The
pock would be improzied it | brougnt a deor foruz oll ™ 50
fime essaczicdeied o hund o his eower

Firtaally. Wil said, "Why da we nusd o poeck

arywayd I'm golng to go cawn thot Quiity, he crepl Beowgh he wooos. Mue hucked The deur

gl o 100 have plenty fe wail il In7a o cisarng. Wil looked oroung, Where was tra dear
ann't nead you guye!® Sudaent acmeaihung churgud oul ol Hhe hhueas al O owax
tha gaar. andc thase antiars wara sharp !/l I hie pask wara

Thie pouk did ol approvea. They sad & o hore. they would help hire, bul Wil was alones . Ko ran from
YW you can try gaing ottt on your awn, but wa neso 1o Thet efesmr rox laaxt < hime exoonlet] Artmr 2o whitler, fhm emr
wark fugu e i vure pace. Pocks nelps us sorvive. stopped chasing nim

Wl rartact Tle ctartmd 1ninking Bow moch sacear thic srip Questions:

wowWld Nave Doon with i pock Dy hiz side. Re would have

Eraaeery s3tiies fen xomtengs Nuatnzdiy. 1100 Wransies Fraaves B1esrs wearre : Rucouny Wi slucy iy vounown.words,
with tharm all oraund him Ha wauld have haan ahle 0 tave
wawn the duor will ha puck by e adoe, Now. Will was jusl
hurggey o lenmiy. e sealized his pack hee bean rght, > What i€ the cantral incan af he Hard
Pracks €10 heln theam survive, Will Ernaw thet niow, oo was

octermined 'O find his pock and work hard to help trom os

st ax ey hu'p b
s Dascnbe Wil Would Will hoeyve Juarmae o luaxoe 1 hix
personality woe dittarsns ¥

4 Ituw wesled e sl harsend st lieg) Boves chionggead thes sty ¥

5 Why doac Wil nass nure pockd

Read with expression, correct intonation, and phrasing ( Prosody)
sent the picture of the story (The horses ) and begin to activate the students' prior knowledge (Brainstorming).

Pre

=% The teacher: What do you see in this picture?
= Students: Horses.

= The teacher: Did you see it before?

% Students: yes, on TV.

=% The teacher: How?
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https://drive.google.com/file/d/11v78KCNA1NFmDad3wD_hIYi_deQ7RDel/view?usp=sharing

4 Students: It is an animal.
4 The teacher: Good.

« Then the teacher read a line from a story: Horses are beautiful creatures. They can be different colors, and can
run quickly. Did you hear how I grouped the words? That’s because the words go together. And then I paused a
little before | read the words. This comma (points to the comma) told me to do that.

++ (Reads another line):" People like to watch horses because they are strong and powerful.!” .Did you hear how my
voice got louder and more excited right here? That’s because the author put in this exclamation mark (points to the
exclamation mark) to show how the author said the words.

s+ Then ask students to complete reading the story as follows:-

S e SAOT SNV TN Bnse s SN LS Theen ars wid hoe
tiea the Aanat o

S0t MAany PAonle Aaes Noras as pete oo Thay

¥ MACE tha BATA ekt Whne panpie teet dartac
Horses 1o fake Boncs 2a pela, oy were jual vacd for woek, The hoteos would pot
CAMARAt i panrle Tauls thia PACAL 0 [OWT 14 e frrmeare oulki mare

HOrsas 06 beo il Greotures. They can be diforent Cosars. and Con run macky srd fhair finloe amar wars ales Lies ta move goods Yom pace

DCO. By CONPINg GOIECH On Their BOCHs, Som e Ow Ok 04
Fy Sonat. Thews Fones help pecgie wilh disnall

a0l comionabim, or wors muaciay May might not othamwiss ba abie

Quickly. Feosie tke 1o walch hone: sezoute they ore srong and
BCame mera

poeweriul.

VL MM OFs ANITALE TRAT ROws ha o Fur, o 1o wark

o usandly ive Dirth 16 §va youna The motker wone

urd fueza the taby ik, Hooes When hee ilrong crealures are realed with care, they moxke woncefal

n taa clmact ol e way araund

e soby in e sgr

I Aymr that rampanicen WEAL site Ao yail know abnoat hocean?

ol goten and jume,

rouny hones thul e one poor cld o yourge we coloe leuak., & yuueng

Arter 4 yman © Ir contizaced an adult. Many panp e tank that o
¥ 10 young , DUL INDE i) DConect, A 0oy 5 O type of horss that

dows nol grow very lerge,

1crsms can live Jp 1o 20 ar 28 yecors. Sametime: geapie can el Fow alz o

Pare i oy looking of 1hi They aensrally fleap dandeg oo, 10 *hot if

way quickly. fores only news

a predalor aprragches. ey
ARG trraa haii af deap Dar Ao

raad i e takan corm Al lnces aneent oem ke mar
Tgemai, which neoe 1o be M hone

Acing @ Int of walking on hord proond. pecple put

yseInans on ihem, thean loks off 1ns

W00 mhan The nooves nesd
mmming, New Fonemas ara then
nut on

or looa, hamer act faone wan on
2198, hoy. vali, Com. SpEnr. ag
mareete Thmy ore hactlveeny
manning thay io net ant othar
animot Thein S1emochs o ¢ sl 50
thay meed imall fraquent feeding:

https://drive.google.com/file/d/179ZwGDNJcPOkraALKS5jv3f55Uf TPprr/view?usp=sharing
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https://drive.google.com/file/d/179ZwGDNJcPOkraALK5jv3f55Uf_TPprr/view?usp=sharing

Worksheets

Worksheet(1)

Best Friend Blues

Alexa and Brittany ware best friends.

They'd known each olhéer since Britlany
moved next door in 2nd grade. They
hung out almost every day atter
school... when they were getting aclong.
that is.

Thery werrer verry differrent people. Alexa
did great with her school work, read

a lot of books, and took talliet

classes. Brittany, on the other hand,
would rather play soccer, chat with other kids at school, and rarcly sat
slill Tor long enouwgh o finish reading a chapler of a book.

Often, Alexa and Brillany would play logelher al lhe park across the
street. They'd play on the equipment. play tag with a group of
neighborhood kids, or play soccer, If it was raining cutside. they'd go in
one of their houses to make crafts. play video gaomes. or do their nails.
Some: days they could spend hours together without a single problem, but
other days they just could nol agree on whalt 1o do.

“Come on, lef's play on the equipment. We've played soccer for the last
three days!" Alexa said.

"They jus! cul The groass, | love playing sococer when The grass is nice and
short, | don't want to play on the equipment,” Brittany repiied

“We always do what you want to do Brittany, I1's my furn to choose.”
Alexa was getting frustrated.

“Finc, go play on the cequipment by yourself, I'm playing soccer,” Brittany
shouled.

Questions:

1. How wesrs: Alcxor’s cand Britlany's exparicncas diffaranl®

2 fectoall thies wicary iny yeruar o>wry weiredy

- Whieal rdeseas "forrriirigg™ rmisscars dn Thits xtciry ¥ Tloaw €103 Yoz Know®

https://drive.google.com/file/d/1SRCQOf_NwbMg6LS2kvsaPiUDch6t5XGJ/view?usp=sharing
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Worksheet(2)

How to Care for a Pet Fish

Taking care of a pet is a big responsibility, so you want to make sure you
learn all cbout your pet before bringing it home! Many kids have fish os
their first pet, and fish can give you o good idec of whether or not you'll
be able to take care of a more complicated pet later on.

First, choose what types of fish and how many fish you will be getting.
fFreshwater fish are the best fish to start with, until you get really good ot
taking care of fish and their tanks. Some types of fish do not get along
with other types. so you'll need to research types of fish before you
choose what types and how many o buy.

Next, you need to make sure you have all of the necessary supplies that
your fish will need. They need a place to live. such as a fish tank with a lid
on it. Make sure it is big enough for how many fish you are planning to
get! You can put the fish tank on o dresser or other piece of furniture. or
you might need to get a fish tank stand. Fish tanks also need o light, 50
that they can tell the difference between night and day. and an air
pump and filter, to keep the water from getting dirty too quickly. The
water needs to be kept ot o comfortable temperature for your type of
fish, so you'll need a heater and a thermometer, as well. A water testing
kit for cquariums is needed. too, to make sure the water quality is good
for your fish. Be sure to also get food for your fish! The last thing you need
is a fish net and cleaning products for your fish tank. Many people like to
get decorations for their fish tank, so save up your money if you'd like
decorations!
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Now that you have your supplies, you'll need to set up your agquarium. Put
the tank on the stand. close enough to an outiet so that you can plug in
the equipment. Wash any gravel and decorations you're planning to pu?t
in the tank. Fill the bottom of the tank with the clean gravel and your
decorations. then fill the tank with water. Test the woter with g test kit to
make sure it will be safe for your fish. Follow the instructions on the heater
to heat up the water to the temperature your fish will need. Cilean and
follow the instructions on the filter and air pump o get those in your fish
tank. Make sure your light is ready to go. too! Some people put their lights
on g timer so they don't have to remember fo turn the light on and off
every morning and evening.

You are ready to pick up your fish! The employees at the pet store should
be able to teach you how o make sure your fish get comfortable before
you relegse them into your aquarium. Once the fish ore in the tank. you'll
want to watch them closely to moke sure they don't get sick. Feed them
in small amounts g few times a day. Too much extra food will make the
quality of the water bad, and is not good for your fish! You will have to
change some of the water at least once a week. You might nead to
change the water o littile more often for the first few weeks. Be sure to test
the water to moke sure it is a healthy place for your fish to live. Enjoy your
new pets!

RQuemrntisenin

|15 Whot tvpe of fizn are Seit for pcecorple wno nave not token care of
Fints Suwntaoww

= Why 9o you Neec to retearch typec of fizh Cefore you Duy them?d

> Whot docs ‘relooze” moon in the ot carcgrooh® How oo vyou
e

- Whnot iz the ocic of the zccond paragraph?

= wWould a pet fan e O good it for youd Why or why notd
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Worksheet(3)

The New Car

The Brown family is shopping for a new car. They look at

many, many cars. The cars are all kinds of colors. John
wants red car. Kate wants a blue car. Mary wants a yallow
car. They do not agree on what color will be best. Mother
says she wants a green car. None of the kids like green.
John asks his father what color car he wants. He says he
doesn't care about the color. Mr. Brown just wants a car
that worksl

1. What does the Brown family want to buy?

2. What kind of car does Mr. Brown want?

https://drive.google.com/file/d/1UL B4deGStgMdVxkraObgfM1LvSDcY At0/view?usp=sharing
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https://drive.google.com/file/d/1ULB4deGStgMdVxkraObqfM1LvSDcYAt0/view?usp=sharing

Worksheet(4)

Read the following text in one minute:

Name Reading Fluency

The New House
Kent has a new house. It isin a new fown. It is on a new

street. Kent has a new room. Kent is shy. Kent likes his old
house. His mother says he will like the new house too. Kent
helps his mother and father move into the house. It is fun.
They order pizza. They put things away. Kent gets to pick a
color to paint his new room. Kent picks blue. Kent and his
mother paint his new room. Kent looks out the window. He

can see the big yard. He can see a big park. The new town

has a nice school. Kent starts to like his new house.

https://drive.google.com/file/d/1JQyvDzaMntwWDJJYiNDOQkd4YZV7YJrd/view?usp=sharing
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https://drive.google.com/file/d/1JQyvDzaMntwWDJJYiND0Qkd4YZV7YJrd/view?usp=sharing

Theoretical Background on Reading Fluency

Fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to
understand what they read, students must be able to read fluently whether they are reading aloud or
silently. When reading aloud, fluent readers read in phrases and add intonation appropriately. Their
reading is smooth and has expression.

% Reading Fluency involves comprehension, speed, accuracy, and expression. Fluency is the ability to
read texts at an appropriate speed. Students with problem in fluency read too fast and make careless
errors, read too slow and forget what they were reading, or read at a good pace, but in a monotone
voice.

When a student doesn't have fluency, not only does the sound choppy, but their comprehension
suffers also, and then their reading skill will be negatively affected.

o0
%

o0
%

Resources :

% https://drive.google.com/file/d/1JQyvDzaMntwWDJJYiNDOQkd4YZV7YIrd/view?usp=sharing E
% https://drive.google.com/file/d/1DZMJFcAw2qgee2zTWTk60oPJ1cRYv0ezOr/view?usp=sharing i
< https://www.readingrockets.org/reading-101-guide-parents/first-grade/fluency-activities-your-first-
grader i

< https://www.liveworksheets.com/my427509zd
< https://www.readingrockets.org/reading-101-guide-parents/first-grade/fluency-activities-your-first-
grader

% Frederick s, A.D.(2007). Mother goose readers theatre for beginning readers. London: Teachers Ideas
Press.

% https://drive.google.com/file/d/1drpJzdWelpBz7mz-IHVwUrUaC2kBoFWV/view?usp=sharing
% https://drive.google.com/file/d/179ZwGDNJcPOkraALK5jv3f55Uf TPprr/view?usp=sharing !
% https://drive.google.com/file/d/1sSRCQOf_NwbMg6LS2kvsaPiUDch6t5XGJ/view?usp=sharing
% https://drive.google.com/file/d/1xHsloQsf4qGjXjMOtPPk9UytsVk33uVz/view?usp=sharing !
% https://drive.google.com/file/d/1ULB4deGStgMdVxkraObgfM1LvSDcYAtO/view?usp=sharing E
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https://drive.google.com/file/d/1ULB4deGStgMdVxkraObqfM1LvSDcYAt0/view?usp=sharing

Topic Four
Identify and Analyze the Relationship in Reading

Indicators of the Difficulty

¢ Refugee students have difficulties in identifying and analyzing the relationship among facts, Ideas ,concept ,themes
in reading material.

% Refugee students have difficulties in explaining connection between what they read and their prior knowledge.
Refugee students have difficulties in evaluating the author's purpose with reference to details in the text.

Refugee students have difficulties in brainstorming appropriate topics and concluding required information

RY

KR/
A X X4

Learning Outcomes

By the end of this topic, fifth grade students will be able to:

* ldentify and analyze the relationship among facts, ideas, concepts, themes in reading material.
* Explain connection between what they read and their prior knowledge.

+¢ Evaluate the author's purpose with reference to details in the text.

% Brainstorm appropriate topics and conclude repaired information.

Learning Resources

DS

DS

*

X/

Paper Resources : Visual and Audio Resources :

+«+ Student's Book ¢ Models- Flash Cards and Pictures
+* Handouts ++ Visual and Audio aids
Electronic Resources: Additional Resources

¢+ Mobile applications +» Common Classroom materials
¢ YouTube videos - Computers - Websites

Intervention Strategies

Game Technique : Role Play E learning strategy (audio /visuals)
—

Mobile Based Learning (Mobile apps)such as:
https://www.starfall.com/h/im-reading/

This application for reading comprehension
This application is helpful to determine main idea and it contains charades

Brainstorming

oran

B STORMING



https://www.starfall.com/h/im-reading/

Procedures of The Topic

Recognizing students' learning difficulties (Analyzing Skills):

+¢+ Discover your students learning difficulties by identifying analyzing skills after using one of these methods:

First Method:
Friendly

Answer with agree or disagree whether the sentences are correct or incorrect and change them to fit the idea in the

++ Jim was born on March 30.

«+ Jim went to a restaurant after watching a film.
«*» They explore for the city since it was night.
%+ Their lunch was burger and chips

7

+* The film was about an action movie.
* They enjoy the rain and liked it.
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* They thought that Jim's birthday was the biggest disaster at the end.
What thing do you like to change if you were Jim?
» Give your students 5->10 minutes to answer and check their difficulty?

text.
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Second Method:(Prior Knowledge)
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«»+ Before reading a text to your students about Important Jobs or some people
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«» Ask question to check their prior knowledge

Name some jobs in the society ?

Who treats people from illness?

Whom do you call to put off fire?

What do teachers have?

How can you go from place to place?

Whom do you pay money for at the market?

Who is the most important person for you in your life?

+» Now ask your students to read the text and ask students to count the people mentioned in the text and tell about
the job of each.

+ Compare their answers and check their difficulty
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We Are Important il e o
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Doctors are important, They keep us healihy, e UL - A T -

m.t “.I- [} 1‘"..‘ -" "I "I, .I..

Police officers are important, They keep us safe. E f‘;: “.;. i .I.E E'g;"f..:;:-:

) ) O .:'.J'.‘i TR N T
Firefighters ore imgortant. They help people.

Teochers ore important. They help us leam.

Scientists are important. They leam new things to

help us.
Bus drivers are important. They get us places safely,

Caoshiers are important, They let us buy food and
clothes,

*
Families are important.
They take care of us.
M\ ¢

We all are important!

Third Method
Author's Purpose

¢+ Refer to the two previous texts (Friendly / We Are Ihiportant) or to any other text from their textbook.
¢+ Ask students to read each again and answer the following questions.
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“* What is the author's purpose for writing this text? Why do you say so0?

% If students struggle give them choices as to inform /to entertain/to persuade.

% “Friendly” is to entertain

% “We are Important™ is to inform.

+¢* In addition, they have to explain their choice. Check and recognize their difficulty if they struggle.

Fourth Method
Brainstorming ldeas:

[Brainstorm |

% Use the graphic organizer to check your students' difficulty in brainstorming

Choose a topic you need to check your student's thoughts towards required information.

Write the topic in a circle on the board ,for example “Fish”.

Draw branched bubbles surrounding the topic circle and connected to it.

Ask your students to give ideas or information related to (fish).

% They may say Salmon, goldfish, Oscar, swim, ocean, salt water, fresh water, gills, scales.......
% If students fail, then they have difficulty brainstorming ideas or topics.

Remediation Techniques

+¢ The most difficult skill students struggle in their school days is analysis concerning relationship among facts,
ideas, concepts, themes ...... in a reading material.

+»* They fail to generate a complete analysis that draws a persuasive conclusion about those fact but fortunately
teachers can help.

+¢ Students must master any skill we want to teach . They must be taught the skill separately, so that they
understand it.

+* Then practice with student analysis away from the text, using general topics with different opinions .You may
use visuals and discuss with them about it as the ad of “Teaching Through Covid-19”. Argue with them about the
text “The Use of Color™..... for example:

+¢ Avre bright colors associated with fun and youthful ?Let them go in a deep analysis.

+»+ Ask them to look for evidence to reach this conclusion, they have to look for ideas and connect them using
fundamentals.

++ Stopping from time to time to make discussion or an open conversation is necessary for any confusing ideas
students may face.

++ Going to the text future or aspect, students could organize the information they gather and recognize
relationships as a cause effect, character comparing and contrasting .
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Activity One :
Get to Gist

+* In order to analyze a text well, students should know first the main idea and details.
+** You may play with them this game first by distributing cards and asking them to go out to
the playground and draw or write every things found or done in the playground on the cards.
When they come back, ask them show which card names the topics (playground), and which
cards name the details about the topic ( features ). Arrange with the students the cards (main
idea cards in the middle, surrounded with the details cards )
¢ Now come to the text you are giving to the students and tell them that we are going to
follow the same steps.
+¢ Read the text with them and ask them to record sentences from the text on note cards.
+* You can help specifying the most important sentences, and then post the cards throughout
the classroom.
+¢ Have pair of students in turn move about to read the sentences on the cards and "get the gist" which is the main
idea .Make a little discussion, comparing to the previous game you started with, to express why they consider this
as the main idea.
+* Then ask other pairs of students to get the details and discuss among each other if there is still a detail not
mentioned on the distributed cards.
¢ Time : 15 minutes
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Fray, rood the atoey Thes, Nghlght the weam ides yalow o
Navd wgWght the detode graes Lodt, 00t ond ponte to cowplets the wel :+:r;!:4=
Ocean Animals b
H I Ja"
Do you like sharks? Sharks, kke many other 3
At

animals, kve in the ocean. Whales and dolphins live i

L

in the ocean, too. If you go fo the ocean, you may @ g
also see crabs, eels, and many kinds of fish You
may even see an octopus! Al of these animals can
swim. Would you like to take a trip to the ocean?

ﬁ‘-
1 You can see craobe in the 1 Many animadls live in the |
ocean ocean
: Sharks bve in the oceaen : Whales ondm:c are :
hacam L 1
T

1 Many Ffigh live in the ocaan :
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Tips for Teachers:
++ Once you've identified students who struggle analyzing a text, dig a bit deeper to determine which skill or
concept they need to build, when you address that, go to instructional activities that will help mastering that
target analysis.
Tips for Parents :

+¢ Discussion and asking logical question about your students' daily activity will help a lot to arouse their
critical thinking as information must not be memorized, they must be analyzed. So, discussion with why how,
when, where, must be on everyday little job.

Prior Knowledge:

%+ Prior knowledge of students for a topic to be learned is considered to be the
building blocks that are the base for new knowledge blocks in order to access
upcoming content.

¢ When you develop a relationship with your students, you can recognize what
they have already done ,and help them to share that . So it is is your job to activate
this through a variety of ways. The most effective way is KWL Chart which is
tried . Ask your students to write what they already known about the topic in K,
and in W they collect all the questions and ideas they want to know about . After
reading the text, they will be able to write what they learned in L and elicit all the
main questions in W. You may add another column to provide analysis which
shows how students find answers to the questions.

++ Another way to activate priori knowledge is the anticipation guides which
arouse students' curiosity about what is coming next especially kinesthetic
students who will stand up and sit down to agree or disagree about some mentioned
statements . To gauge prior knowledge of students ,make pre-reading step by
showing them poster about the text, a video, or a simpler preparatory text either
with simpler English language or in their homes language so student will discuss
each with a partner about connecting their prior knowledge to the new knowledge.

Activity one:
Activating Prior Knowledge
¢+ Use a topic from their textbook or practice using prior knowledge with the

student by introducing a topic about :trips, clothes ,sports ,animal, countries.....a
K/

+» Divide the class into 4 groups.

R/

+» Give each one of them the mentioned topic or you can give the same topic
related to their reading materials.

®,

¢ Ask the first Group who are struggling writing to draw what they already know Activating Prior 1

about the topic (animals). Knowledge
¢ Let them share their drawing with each other or draw one picture each has a

part in . :;; s,
+¢ Ask the second group to create a mind map using word or simple phrases about 7 D N
the topic and share it with the other members or let them have one in common. ~mw

+¢+ Ask the third group to share sticky notes with what they already known about 5t g
the topic and sort these notes into categories related to the topic. preghhes e

. oy
apojt T Y0 Mg

+¢ This is more advanced for a group 4. Ask them to write a paragraph about what
they have already known about the topic by sharing its ideas. These are considered
to be a warm up before starting to read a more complicated text.
¢+ Use this game to allow students go back to their prior knowledge about a
specific topic, for examples: outer space with related categories.
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%+ Ask students to think of words associated with this topic that begin with a
randomly selected letters.
+¢* In order to encourage students to bond with others and reflect their prior
knowledge about the topic, pick up a ball of yarn.
+¢ First give words or phrase of your own. For example the related category could
be "Planets”, if the assigned letter is "m" ,say the "planet is Mars"
«+ If you need it to be easier, don't assign letters or categories and let it free about
the topic. When you share your word or phrases, hold the end of the yarn string,
and give the ball to the students who shares another word or phrases about the
topic as "full of stars", "hold the sun and the moon" ,or" Saturn".
+» When they have finished, they hold on to the yarn string and pass the ball again
creating a physical representation of connecting with other students' prior
knowledge about the topic.

Suggested Text :
%+ Shooting for the Stars

Shooting for the Stars

Cur Planet
Wa live on plenet Earth. Our planet is cavered in land and water

in Lhow waler,
ohere are lota of
amazring flah and
SO0 Creatures

l

On land, we builkl
hounen, grow plants
and take care of
animale

Owur Solor Systom
The Sun s at the mdddle o] owr sofar
sgstern. Therse are 5 planets in oar soloar
syyctarn that all mows around the Sun

The planet clagest to the Sun (= Mercury

The planet furthest away from the Sun
iz Neptune

Ths Moon
The Moon Ttravels around the Faorch
Artroncuts travelled to the Maoon in o
rocket 1o see whar they could find

The first axtronaut ta loand on the Moon wna
Nell Armatrong in 1969

) llli‘ iﬂllli‘ i:
O 0|

g SR
LR T s W 1
g B e g

[ AL w i
fie 3pe 55 ML
e T

X

il e MY
i'T-o- l I I r-lilllr: 1 ]
e e T |

Author's Purpose:
+¢ Author's purpose could be expressed when students answer the question: Why
did the author write this text?
%+ Use the following pie image to summarize the possible answers for this
guestion
«» Author writes to PIE (persuade, inform, entertain ).
«»+ Tell your students :Do you read the story? Do you laugh? Do you get amused?
Then the writer entertains you.
% Do you get fact? Do you learn something? Then the author informs you.
» Do you change your mind? Do you get convinced? Then the author persuade
ou.
% Give your students little paragraphs to practice with them before coming to
whole text .Example on text that informs:

%

X3

<

R
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«+» Fish are animals that live either in seas or rivers. There are about 9700 types
of fish species . Some are tiny whereas others are few tones as dolphins. Dolphins
are mammals that give birth to their young.

+¢+ Use this mentor text over a few days to practice the "pie" parts. Let them sort
pictures or small texts from books. Cut them and make their own booklet filling
the three main parts: entertaining part ,persuading part and informing parts.

¢+ You may give them a topic about dogs for example and ask them to try to
choose sentences that are applied on the same topic three purposes as:

+¢+ P: dogs Are Faithful pets and help in danger.

%+ |: dogs are mammals.

+«+» E: once upon a time there was a dog.

%+ Here students become the authors themselves and from what they introduce
they can inform, persuade, or entertain.

¢ Now go back to the reading text that is related to the same topic and discuss
with them which part of the pie is applied on the text after they give their own
ideas.

+¢+ Try this print and digital unit to practice author's purpose with your students
on Pinterest ,an application you download freely

adduertimrard. et
Campogy njeedh

eneyek ;edm,-‘kl
) buxvopl'ry tart half

Activity 1: PIE Visual Aid
++ Create a handheld pie visual aid as an anchor chart that your students will
return to whenever s/he is asked for author's purpose. Your students may create
one of their own.
+» Use a white paper plate that you divide into fourths (author's purpose,
persuade, inform, entertain). Decorate the pie with colors and papers to match the
Real Pie.
+¢+ Once finished ,decorate the classroom with them waiting to use them as visual
aids when you discuss author's purpose for any types of reading you do in class.
++ Give students examples about topics and let them guess which pie part they
should annotate. For example: Fiction about animals, information about Corona
Virus , Text about importance of travelling.
+« Time : 15 minutes

Activity 2 : Skits
¢ Read the text with the students aloud, making sure that it's understood by each
of them.
++ Then divide students into actors to show the scene performed Infront of the
class.
¢ Give your students 10-minutes to prepare the scene related to the topic.

«» Then ask the student to act out the scene in front of the class while the class |

can determine the purpose behind it.

¢ This is the most suitable for narrative or persuasive texts .
s Time : 15 minutes

¢+ Suggested topic: "More School"
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More School? =

By: Razhae! Parion w;—;—

I

Can you boleve it17 Our princspal just informed us

that we are going 10 start having school i July! Are
you kidding me? September through

[ ‘M.y' "M June is PLENTY of $chool if you ask me

{ s For example, us students work 50 hard

L5555 g0 ton months that T don't think i s 100

much 10 ask 10 have two tsy-bitsy months off. [In

fact, we work 20 hard that our bramns just stop

working after June, It would be nearly impossible 1o

cram any morg information into our mindst

Not only that, but teachers need a break, too.
I mean, come on, these ciassrooms don't just run
themselves, you know. Cur teachers are here early
and Stay lato just 10 make sure overything is roady
for whon us kids come eveory day. To be honest, |
think that I'd be alright staying until July, bul my poot
teacher, I don't think she could handle i, [1's enly Jan-
uary and her hair 1§ starting o stand out on 1S ends
Please, PLEASE reconsider, doar pracgal, meking us
stay until July. Don't forget, if the kids ore out of
School, we won't bc n your office for bcmg n 'roub’c

¢ S NT - 1k e s bl
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Tips For Teachers:
%+ Invite your student to the library or use your classroom library .Ask your students to read the back cover
of the book and try to determine the purpose of the book using only the details.
+¢ This will help your students master the skill of looking for certain words and simple things to determine
what the purpose is.

Brainstorming:
«» Generating ideas and thought to be examined later is the step that you teach
your students to utilize in their future education and job .It’s brainstorming.
«+ It allows free flow of ideas that improve your students' thinking process ,and
helps them and eliciting the Prior knowledge ,recognizing colleagues thinking and
reviewing when coming with a large numbers of ideas.
«+ But some students struggle doing that . There are several tools available to
make it easier for students to share brainstorming activity related to the reading
material such as: pre-printed maps ,concept Maps, online mapping tools,
PowerPoint.
+¢* You can place that topic or concept in the middle of mind map and branches
of ideas .You may use a free-form style. But this need creativity and thinking
quickly and efficiently .You can pick a simple scene or sequence from film or a
story that was read before as Cinderella or Robin Hood and for a minute long ask
your student to play it and see what they imagine the character in the scene to be
saying no matter how silly or creative the ideas get.
«»+» They will be creative with great fun.
«» Game and activities are the best to let brainstorming and interesting task.
++» Some application for brainstorming :
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Activity 1: Brainstorming Time Bomb:
+¢+ This game works well to develop the skill of the quickly coming up with many
ideas that link to a core theme.
++ Ask a student to stand in a circle in the classroom.
%+ Inform them about the new reading topic that they are going to have.
«*» Write the topic on the board in a circle with branches around .
%+ Tell your students that a ball will be thrown to each of them whenever they get
the ball they have to say a word ,phrase or small sentence about the topic. It can
also work if students simply point each other out or if the ball is thrown around.
% For example, the first students could say “insect “and then pass the game on
the next student as students are expressing their ideas about the topics you are
writing them in the branched of bubbles around the topic.
%+ Game will continue until a lot of ideas are brainstormed to ease who is the
reading material or until they recognize from each other many related ideas.
+« Time : 15 minutes
¢ Suggest topic insects

o
Irsects are small onimals that faIl into the category of
invertebrates so lack backbores, The have exoskeletons
which act @s a protective loyer. Insects are founa
everywhere in the world. Insects alwoys have six jegs
Ary animals who has more than six legs Bke spiger (which
has eight legs) is ret considered as an insect. Insect has
thres body segmerts. head. thorax ard gbdoman, The
heod consists of eyes. mouth and brain The thorax has
legs end wings cormected to it Abdomen contains the
orgens. Sees, grosshoppers. butterfhes ctcyore ol

insects A |

‘-0( "Yi'\
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Irvertebrotes  lock Irsects are

The three body ports of irgects are

and

e BNSGCES  NOS legs anc

spider has ___ Jegs Eyes, ana

brain ore atfached *to Legs ancd

relete to

grasshoppers ard
ingects.

ore few exsmples of

f‘—\{: R
[\__/' f::’j “\__)
“\, |.r/ _-\\, r/’_""\,l
F:i‘m:-\«__.,-/ I'r,f} L"T/
|
N \ N
—
Brainstorming
about
BUGS
Z.

286




Activity two: Creating ideas s

WY
¢+ This game is important, and it encourages creativity and brainstorming as they i ® ,f - o~
are related to each other to be achieved. Q B L O
++» The purpose of this game is to create as many ideas as possible quickly no e
matter if they are correct or incorrect ,real or odd. - e

++» Give them any item or object and ask them to list as many different uses for ® * ; .
that object as possible whether it is typical or not. For example, if you told them : . 9 .
the "Solar System", students would expect to brainstorm ideas like some planets
as Mercury. Students can interview other students during the break time in the
playground. Students can collect other ideas or words so they can widen their
creativity, thinking, and learning from others.

Name. Date:
The Solar System 0
The solar sysiom I made of the sun, the o
planets, and thek moons. The sn s & {he

center of the solae system and the planets L Whatls the solr system made of?

tevolve, o move acand, the san, The pah that
aplane! takes a5 1t moves arsund the sun Iy
tilled its orbit. As the planels move aroand the
wn, thiry akso rotate, or spln, completing oo

2, Whatls & the contes of the solw system?

3. What s the mame fer the path 4 plase: takes u

g As the ghaoes Faces the san, & bs day thne. ltmeves amind the son?
::hm the planet splns away from the sankght, & & \iken does ik ocea?
night .
There e 8 planets bn our sol sysaem,
Wt hading Mentury, Venus, Earth, Mo, Jupites,
Satum, Urmus, and Neptune, Mato was coce Dvaw a phctore of 4 plasel
considered aphinet, bt lsnow clled 2 “dwad | __cevalvisg acound thesyo .
phanet” betause of its simall size, Moy of the Words o Know;
phinets abio have moons whih also revebve selar ayslen
wound them, The sokr sysiems & tuly amazing! planet
rovolie
: orhit
Somathing rew that | karned: Nile
The solar system Is truly amazing!
Is this a fact or opinion?
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Brainstorming worksheet
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Worksheets

Brainstorming worksheets
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Main idea and supporting details worksheet

Name

Main 1dea & Supparting Details Ul

Pead coch porograph carcfully, then choose the sentence

That telis Tha man ides

L ol vk 1o ploy GANOS FOE ForidiTh GOdia 6 CROGE Tricidm 11 INGES L 0
great dual of thooght. Kol e ihes Yo ploy icyy demandng boord pamey that
are bated moetly on Lk, Ha geafere Marapely Sceute it reguirec luck and
ShAL L b's oleme, €oil hikes 1o ploy s lion waeo gomes o5 bang o5 Thay arer)
too viokent.

| Kat oriose iaving

(=) == =

2 Mario ik aatenieg too much talevioon A toddia thouddn's be sparding hoore
Ateiveg blankly 0F o “recn Worge yet Some of ke smibd Dekasoe has boen
frapired by theae owtdl carteona she watchea W need 10 Jpena mare time
raading backe with har aed pudl Th pug on tha TV

R T e

bt o Marla

ST, gty speccnl Tops T Le bis 0 hes frionis, A Top puppry 1701 can bark or
a waft dall vo hvag can be comzany for the peraon whe (2 alore.

- - —— p -
Velvg Sannve wop e Wity soeneore | e mates a e
@ VRt I a iy ek
nceciel vey \

4. Nushrcomy gon't grow on treax If you wee mushrozms stuca between *he
A CRag, pids Koo Trudy wiast il Thaw'a MOST Ky it sad Tha wark of o red
squirrel. Sed sparrely the muhrooma. They ke bz put them in trees. Then
thaw howa faod Th et in tha winrar

v N
oy Shece ara WTip el e H WNie ® 10 grow
masheoom e

P

Mzie Cdaa ard Zuppertieg Darale

Py e Aebibiamnber toaroannme b mann ke

‘ . -
Targ mad vm
L <charc cf=er rkoes or

“hang bws T pheg el
of yerraviwl shedn o

T Dinmy? wem ac weamy Tine paet <0

Mesal than paraaraph basww, bare sevmer tlas goen b owr. thal felon

- the

L (R S EU DO

Taal s b chatws conie

Covwads maasgaa s iy Ih
wnilra camd o apebadiak Taa g van wperanyl

48 ot Yhese pee v, bnels by
Thrp wr e tunty wnilns Avy <bvey T SR
.

B L L T

F WSeas dnlinanirnad s manssoras sl e puavas g he?

Xt v et L alences Pash sappees the pa i bere
T
b 4

A Bve mre sarsly feshare <hes peedeces the cemel FraT Ser aane

a0 Cavale 9o wenar 2l Saex niThdr niter?
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Identifying the Main Idea & Delaily
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Main Idea & Details: Icebergs
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Theoretical Background

To guide your students to be successful leaders, it is extremely important to improve analyzing
a text which involves breaking down its ideas and structure to understand it better, think critically |
about it, elicit information targeted, brainstorm efficiently, and draw conclusions. When using
analysis in the reading skill, it means to read critically to discern point of view, purpose, fact
,events, main ideas, themes, etc... Organizing the information will lead to understand how ideas
are ordered and related in the text.

Resources
https://www.twinkl.co.uk/resource/t2-e-1230-features-of-a-discussion-text-checklist

https://www.mentoringminds.com/learn/blog/reading-to-understand-part-2
https://www.mentoringminds.com/learn/blog/reading-to-understand
https://www.edutopia.org/article/activating-prior-knowledge-english-language-
learners#:~:text=Activating%20prior%20knowledge%20means%20both,order%20to%20acces
$%20upcoming%20content.

https://web.tech4learning.com/ideas-for-at-home-5th-graders
https://www.indeed.com/career-advice/career-development/classroom-games
https://www.upperelementarysnapshots.com/2015/01/authors-purpose-8-steps-easy-as-
pie.html|?m=1

https://study.com/academy/lesson/authors-purpose-games-activities.html
https://www.emmaand3.com/brainstorming-activities-for-students-how-to-teach-
brainstorming-skills/
https://www.englishbix.com/product/insect-reading-comprehension-worksheet/
https://www.EFLactivity.org/brainstorming-games-activities/
https://owl.excelsior.edu/orc/what-to-do-after-
reading/analyzing/#:~:text=Analyzing%20is%20a%20vital%20skill,about%20it%2C%20and %20
draw%20conclusions.

https://owl.excelsior.edu/orc/what-to-do-after-
reading/analyzing/#:~:text=Analyzing%20is%20a%20vital%20skill,about%20it%2C%20and %20
draw%20conclusions.
https://www.futureeducators.org/prior-knowledge-activities-classroom/
https://www.readingandwritinghaven.com/10-of-the-best-literary-analysis-activities-to-
elevate-thinking
https://www.teacherspayteachers.com/Browse/PreK-12-Subject-Area/Reading/Type-of-
Resource/Games/Price-Range/Free

https://3.bp.blogspot.com/-
gmJ5hH2mRIU/Vh1mgrRYBHI/AAAAAAAABDO/Ucg2HUdI_2w/s1600/Authors%2Bpurpose%2B
pie%2Banchor%2Bchart.png
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https://www.mentoringminds.com/learn/blog/reading-to-understand
https://www.edutopia.org/article/activating-prior-knowledge-english-language-learners#:~:text=Activating%20prior%20knowledge%20means%20both,order%20to%20access%20upcoming%20content
https://www.edutopia.org/article/activating-prior-knowledge-english-language-learners#:~:text=Activating%20prior%20knowledge%20means%20both,order%20to%20access%20upcoming%20content
https://www.edutopia.org/article/activating-prior-knowledge-english-language-learners#:~:text=Activating%20prior%20knowledge%20means%20both,order%20to%20access%20upcoming%20content
https://web.tech4learning.com/ideas-for-at-home-5th-graders
https://www.indeed.com/career-advice/career-development/classroom-games
https://www.upperelementarysnapshots.com/2015/01/authors-purpose-8-steps-easy-as-pie.html?m
https://www.upperelementarysnapshots.com/2015/01/authors-purpose-8-steps-easy-as-pie.html?m
https://study.com/academy/lesson/authors-purpose-games-activities.html
https://www.emmaand3.com/brainstorming-activities-for-students-how-to-teach-brainstorming-skills/
https://www.emmaand3.com/brainstorming-activities-for-students-how-to-teach-brainstorming-skills/
https://www.englishbix.com/product/insect-reading-comprehension-worksheet/
https://www.eslactivity.org/brainstorming-games-activities/
https://owl.excelsior.edu/orc/what-to-do-after-reading/analyzing/#:~:text=Analyzing%20is%20a%20vital%20skill,about%20it%2C%20and%20draw%20conclusions
https://owl.excelsior.edu/orc/what-to-do-after-reading/analyzing/#:~:text=Analyzing%20is%20a%20vital%20skill,about%20it%2C%20and%20draw%20conclusions
https://owl.excelsior.edu/orc/what-to-do-after-reading/analyzing/#:~:text=Analyzing%20is%20a%20vital%20skill,about%20it%2C%20and%20draw%20conclusions
https://owl.excelsior.edu/orc/what-to-do-after-reading/analyzing/#:~:text=Analyzing%20is%20a%20vital%20skill,about%20it%2C%20and%20draw%20conclusions
https://owl.excelsior.edu/orc/what-to-do-after-reading/analyzing/#:~:text=Analyzing%20is%20a%20vital%20skill,about%20it%2C%20and%20draw%20conclusions
https://owl.excelsior.edu/orc/what-to-do-after-reading/analyzing/#:~:text=Analyzing%20is%20a%20vital%20skill,about%20it%2C%20and%20draw%20conclusions
https://www.futureeducators.org/prior-knowledge-activities-classroom/
https://www.readingandwritinghaven.com/10-of-the-best-literary-analysis-activities-to-elevate-thinking
https://www.readingandwritinghaven.com/10-of-the-best-literary-analysis-activities-to-elevate-thinking
https://www.teacherspayteachers.com/Browse/PreK-12-Subject-Area/Reading/Type-of-Resource/Games/Price-Range/Free
https://www.teacherspayteachers.com/Browse/PreK-12-Subject-Area/Reading/Type-of-Resource/Games/Price-Range/Free
https://3.bp.blogspot.com/-gmJ5hH2mRlU/Vh1mgrRYBHI/AAAAAAAABD0/Ucq2HUdI_2w/s1600/Authors%2Bpurpose%2Bpie%2Banchor%2Bchart.png
https://3.bp.blogspot.com/-gmJ5hH2mRlU/Vh1mgrRYBHI/AAAAAAAABD0/Ucq2HUdI_2w/s1600/Authors%2Bpurpose%2Bpie%2Banchor%2Bchart.png
https://3.bp.blogspot.com/-gmJ5hH2mRlU/Vh1mgrRYBHI/AAAAAAAABD0/Ucq2HUdI_2w/s1600/Authors%2Bpurpose%2Bpie%2Banchor%2Bchart.png
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Topic One
Grammar

Indicators of the Difficulty

+» Refugee students have difficulties in applying the use of grammatical rules.

++» Refugee students have difficulties in using parts of speech and their functions in the sentence (adjectives,

adverbs,...etc.).

7

simple, compound, complex).
/7

+» Refugee students have difficulties in writing short paragraphs.

Learning Outcomes
By the end of this topic, fifth grade students will be able to:

0,

+* Be able to apply the use of grammatical rules properly.

Rl

+*» Write their sentences using the parts of speech (adjectives, adverbs, articles ...etc.) correctly.

Rl

++ Differentiate between the simple, compound and complex sentences.

®,

+*» Use types of sentences correctly (simple, compound and complex sentences).

R/

+» Write meaningful short paragraphs.

Learning Resources

¢ Refugee students have difficulties in using the different kinds of sentences (the differences and formations of

Paper Resources : Visual and Audio Resources :

+«+ Student's Book +*» Models- Flash Cards and Pictures
¢+ Handouts ¢+ Visual and Audio aids
Electronic Resources: Additional Resources

¢+ Mobile applications +« Common Classroom materials
¢ YouTube videos - Computers - Websites

Intervention Strategies

Communicative activities

Interaction-Based Activities.
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Scaffolding

Describe pictures

Writing assignments.

Role Play Activities.

First Method

A\ to
Identify and discover your students' learning difficulties in ““¢e kot o
applying grammatical rules: about «
+* Select material from magazines, websites, books, ...etc. % P reEOSition S
¢ Your worksheets and the written sentences on the ?: Slong
whiteboard must be clear. £ i across
A
+¢ Divide the students into pairs. ¥ 2t w it
d

«» Hand the students the worksheets that includes your
pictures. +¢ Tips : you should not hand them various or
different pictures. Give all your students similar

¢ The worksheet must have wrong and right sentences about worksheets which include similar pictures.

using prepositions.
++ Ask the students to look at the pictures carefully.

«»» Ask the members of each group to fill in the blanks the
right preposition.
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«» Provide them another sheet containing true and false
propulsions and ask them to circle the right ones.

+¢* Write down your notices.

Prepositions of place

WD P ARE il
Look at the picture and complete the sentences using: under. 00, 1. dehind. i
{rons of, pear, besween and neat 10 .

1. Theshark Eswimming ___________ the whale.

2. The hermit crabis ity shedl,

3. Isin the two fish,

4. Theoctopus s the big rock,

S Thestarfishis _____ the seaweed.

6. The crab and the shrimp are to each other,
7. The 15 sitring the rock,

B Thefshishiding __________ the coral,

https://en.islcollective.com/english-EFL-
worksheets/grammar/prepositions/prepositions

LEE Y BIGE & ES WERDADERD C FALSO
Racac amd chaoze TRIE an FANSE

THE LAMP IS UNDER THE SHELF.
ST 1

https://www.liveworksheets.com/worksheets/en/English_as a Second Language (EFL)/

Prepositions
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https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions/57820
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Prepositions
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Prepositions

Third Method

Recognizing capitalization: Beach ball Capital Letters.

s+ Use a beach ball to discover student's difficulty in
capitalization.

+*» On the sides of the beach ball write different types of parts
of sentences as: common noun, proper noun, quotation
book or text title, verbs, pronoun....

++ Let your students stand in a circle and throw the ball to
one of them.

+¢* He or she has to write a sentence on the board using the
words on the side his/her thumb placed on i.e.

+¢ If his/her thumb is placed on proper noun he or she must
run to the board to write: (Beirut is the capital of Lebanon),
or (Omar always wins the basketball game).

+¢ If he or she wrote the sentence without capitalizing the
annotated part, their difficulty is then .

+¢ Hand the students new worksheets that contain (possessive adjectives).
+¢* Redo the same previous steps.
+* Provide them a crossword chart and ask them to solve it.

+* You can also provide them a sheet containing a model of underlined words and ask them to replace the
underlined words with the correct possessive adjective.

+¢ Write down your notices.

| 25 v n

Ll 2~ =

T

https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language (EFL)/Possessive_adjectives
+»+ Hand the students new worksheets that contain (object pronouns).

+» Redo the same previous steps.

«» Provide them a sheet containing Exercise about the difference between the subject pronouns and object
pronouns. So, ask them to circle the pronoun and decide if it is a subject pronoun or an object pronoun.
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+»» Write down your notices.

Grade 3 Monouns Workaheot
Subyect pronouns: |, you
he she, £ we, they
Circla the pronoun in each sentence
Wiite "O" ¥ the pronoun is an odject and Otjact pronouns: me, you
*S" f the pronoun is a subject him, hor, &, us. thom

5 |®ooleczwonsccds

_2.Laura caled me last night
\ .‘.“:
3. We are late agan! F

_4.The coach will not let us play tonight

5 You are going skating ths aftemoon

6. Anita lort you her tavorite pencil.

7.1 5 time 10 leave

8. There was a math test. Colin found it difficult
___9.He studied hard for the 1651
—___10. The teacher gave him the answeor

11. Har glasses were broken, 50 mathee bought her new ones.

12. Jack and Gabe are making 100 much noe. Tell them to stop

https://www.k5learning.com/free-grammar-worksheets/fifth-grade-5/pronouns

Second Method

Identify and discover your students' learning difficulties in applying grammatical rules.
% Select suitable material from websites, books, ...etc.
«» The worksheets and the written sentences on the whiteboard must be clear.
+» Divide the students into groups.
+» Give the students the worksheets that includes tenses.
+¢ The worksheet must have sentences with choices and ask them to choose the correct form of the verb.
% Hand students another sheet and ask them to tick (V) the correct sentences and cross (x) the wrong ones.
«» Tell them to correct the wrong sentences.
+» Allocate a limited time to do the activity.
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+» Hand students new worksheets that contain (sentences with blanks to write the correct form of the verb).

+*» Redo the same previous steps.

- { Choosing the Correct Tense |
Complete each sentence with the correct verb tense.
Example: Timothy ate the pancakes and drank the juice.
¥ drank [C] drinks
n Rachel climbed the tree and the cat.
[[] rescues [[] rescued
2) Although Mia was born in New York, she now in California.
] wves ] twed
3) Yesterday, Ronnie went to the camival and the ricles,
[J enioy [[] enjoyed
4) Hamet had misplaced her backpack, but she it in the closet
D found [:] is finding
5) When | get to the mall, | you.
[ an [} wiican
6) The caterpillar slowly and munched some leaves.
D crawled D crawl
N The sun In the east and sets in the west
[] rise ] rises
8) Lillian country songs in the concert tomormow.
[] wtt sing [l sang

https://www.mathworksheets4kids.com/shift-verb-tenses.php
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Correctling verb tonses

ade 5 Verts Wortarse

Circle the mcorrect sentence. Rewrnte
it contectly on the ing below

Vel tanses musl De conustent
wWith the mbaning of the sontenco

1 a. | shoop woll on the weekencis when | can
(@When she was young. my mom sieeped 8 1ot whanover she could

Yheo she s OGO mom sient 2 tot sheasisr she couid,

(]

& 1 ngs in e showar a8 1he Tme
B. My brother 3ang io church on Sunday

3 2 We ke my dog 10 classes because he doesn | isten
. My oki dog taked classes. and 4 realy hoped

‘ a. ek we will wan all of our league gamos.
0. My coach thinked we might win hatt of our games

S & In 1he summar, vy Tamdly swam ot the ool Bocouss we love &
D, Last yoar, we Swam aimost every day

% a. | 338 carnot bolove wo troke the vase
& 1 Droaked a aflorent vase last your when my Doty were gone

A 1wl Dong Appios angd amorad WhHnn Wil 9O Of OuF PG
b. Did yoo brought any cheose and bread ?

Third Method

Identify and discover your students' learning difficulties in using parts of speech and their functions in the
sentence (adjectives, adverbs, articles, nouns, verbs ...etc.)

+* Provide students with texts suitable for their current reading level.

« Instruct students to go through a page or two and identify all the nouns, adjectives, adverbs and verbs.

«+» Ask students to sort these parts of speech into four lists as the following:

Nouns Adjectives Adverbs Verbs
House Red Quickly Come
Omar Beautiful Slowly visit

« Let the students go through the same text but this time ask them to sort the kinds of nouns, kinds of adjectives,

kinds of adverbs and kinds of verbs as the following:

Adjectives Adverbs
Descriptive Demonstrative Proper | Manner Place Time Frequency
large This Indian Slowly Here Now Often
Nouns Verbs
Proper Common Stative Transitive Intransitive Auxiliary
B Africa Bottle want throw sleep Is

302



https://www.k5learning.com/free-grammar-worksheets/fifth-grade-5/verbs/correct-verb-tenses

+* Allocate a limited time.

+¢+ Challenge each group to generate as many different examples as possible of
each kind of speech.

+»» Ask them to classify each word in their sentences. For example:

Sami usually plays football professionally @ e
N adv v n adv . ‘
Fatema writes in a nice handwriting ’ N

N v pre adj N

+«*» The winning group is the one with the most adverbs. As a bonus, or
tiebreaker,

+¢ Write down your notices.

Fourth Method

Identify and discover your students' learning difficulties in using the different kinds of sentences (simple,
compound).

+¢ Divide the students into small groups.

+¢ Provide the students a worksheet containing sentences with blanks.

+»» The worksheet must have a group of words at the top of the sentences to fill in the blanks by the students.
«» Ask the students to write the correct part of speech in each blank.

++ After they finish, write down your notices.

+¢ Help them to recorrect their sentences.

Example:
Good — well — beautiful — beautifully — house — red — read- I am doing .....
+ lhavea...... backpack.
+ My........ is near the bus station.
+ lam...... at English.
S the following instructions carefully.
+ This painting is .........
+ You play the piano ..........

Fifth Method
Identify and discover your students' learning difficulties in writing short paragraphs.
+¢ Divide the students into pairs.
+» Show them a photo. The photo should have some questions below.
«» Tell them to look at the picture carefully.
«» Let them take a few moments before they start answering.

+» Let them answer the questions.

303




+*» Go through the desks and help them if they need any vocabulary.
+*» The questions which they should be written on the photo:
You can show them photos about seasons

=  What is in the picture?

In the picture I can see .........
There's / there are .....
Thereisn’ta .......

There aren’t any .........

What is happening?

The girl is ...ing

The man is ...ing

It is raining.

Where in the picture?

At the top/bottom of the picture .........
In the middle of the picture .........
On the left/right of the picture .....
Next to ...

In front of .......
Behind/under/near .......

+* Check their answers.

+¢ Ask them to reorganize their answers in a short paragraph
taking into consideration punctuation marks.

«»» Write down your notices.

+»» When they finish you can ask them to describe the classroom.
https://tr.pinterest.com/pin/392305817512880912/

+¢ You can ask them the appearance of a photo or
answer some questions about appearances. For
example:

Sixth Method

Identify and discover your students' learning difficulties
in writing short paragraphs.
+¢ You can also ask them about an event or trip
they have made.
+¢ Provide them a Worksheet containing some questions. <+ Is he tall or short?
= What color are his/her eyes?

+¢ Divide the students into pairs.

+¢ Tell them to read the questions carefully.
+ Let them take a few moments before they start answering.

<+ What color is hi/her hair?
< Is his/her hair long or short. Soft or curl?
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++» Let them answer the questions.

+» Go through the desks and help them if they need any
vocabulary.

The questions which they should be like the following:

Lal ol ol ol o o o ol ol oR o

What's your name?

How old are you?

Which grade are you?

Where do you live?

What are your hobbies?

What are your favorite subjects?
Do you live in a flat or a big house?
What time do you get up and sleep?
How many brothers and sisters do you have?
What does your father do?

What does your mother do?

+*» Go through the desks and help them if needed.

+»* When they finish, ask them to rewrite their answers as a
short paragraph.

+¢ Write down your notices.

+ does he/she have brown, blond, dark or
white skin?
+ What is he/she wearing?

https://cutt.ly/IK11Dcn
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Remediation Techniques

+» Use the prepositions of place (on the left, next to, on the right, etc.) correctly

+ Using different activities to help students use and apply the prepositions of place correctly as follows:
Activity (1): Look Around

+»» Have pairs of students take turns saying where items in the classroom are without saying the object itself.

+» For example, a student could say, "This object is over the door."

«» The second student guesses which item his partner is describing. “Is it the clock?" If the student gets the answer right,
they switch roles.

«+ Student (1): Where is the desk?
«+ Student (2): It is next to the door.
+» Repeat until you cover the prepositions of place.

Time : 15 minutes

Classroom Prepositions

~

Vocabulary 6: Prepositions Gap Fill
Instructions:
Complete the gaps with the comect preposition
1. above 4. on the left / right of 7. in the middle of
2. under S. behind 8. between
3.0on 6. in front of 9. next o

1. The clock is the whiteboard.

2. The pencil sharpener is the pencil.

3. The pencil is the sharpener.

. The eraser is the pencil and the laprop.
S. The dictionary is the shelf.

6. The shelfis the whiteboard.

7. The scissors are the left table.

8. Thepaperis ____________ the middle table.

9. The pencil case is the paper.

10. The backpack is the table.
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Activity (2): Questionable Questions

+¢ To practice prepositions of location in question form, have pairs of students work together in an activity similar to the
activity one.

Time : 15 minutes

¢+ The first student asks a question about a classroom item using a preposition of location that does not describe the
object’s correct location such as:

%+ is the cat under the box?

++» The second student then answers the question.
+»* No, the cat is under the box.

K/

** is the cat in the box?

+¢ The second student then answers the question.

5'%) infronto!  behind

No, the cat is on the box.

nextto “g 300v8

1)

onthe left el

i
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Activity (3):Where is it?
+¢ Have students bring an unusual item to class or provide one yourself.
++ Let students take turns hiding the object in the classroom while the other students hide their eyes.
«» Once the student is back in his seat, his classmates ask questions using prepositions of location to try to locate the item.

+«+ The student who hid the object answers their questions until someone guesses correctly. The student who guesses
correctly gets to hide the item for the next round.

Time : 15 minutes

Using game-based learning helps students overcome any difficulties in prepositions of
place

++ The following games help students review and have fun with prepositions in an engaging and motivating way:
(' Note: this game can be used at any grade level . The teacher can change while using it ).
Game (1)
The classroom ghost: prepositions of place

«» Inform students that you have some bad news; there seems to be a mischievous classroom ghost.

++ Things are not the same as they were when you left the room yesterday. Some items are now in different
positions, but you can’t remember what was where, and you need their help.

+¢ This game takes some preparation. You will have to move some things around.

¢+ For example, you could place some books under a student's chair, put a marker pen on the windowsill, put
the clock on the teacher’s chair, and put the CD player behind the door, and so on.

«¢ Put students into pairs to make a note of what the "ghost™ has moved around and ask them to use "prepositions
of place"” to make sentences.

Time : 15 minutes
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For example:
++ The bin is in the wrong corner. It should be behind the door.

+¢ The books are under students' chair. They are usually on the shelf.

“+ You could even assign a secret ghost (one student) to make a few more changes to the classroom objects for

the following day, and then review again with your students the next day to check what they remember.
Game (2):The list: prepositions of time and place

+ It is engaging team game to bring a bit of competition to the classroom.

+« Assign students into small teams, at a maximum of four per team.

+» Tell students you will give them a list of ten prepositions.

%+ Each team must discuss how many accurate sentences they can create using the ten prepositions.

* Write the prepositions to be practiced on the board, such as: in, under, on, into, above, below, behind, at, in
front of, between.

+¢ Then, ask the teams how many sentences they think they can produce.

Time : 15 minutes

For example:

+«» Team A: We think we can write eight.

++ Team B: We can do ten.

++ Both teams now work closely together to write eight and ten accurate sentences.

+ If both teams accurately produce the number of sentences, they said they could, they are awarded that number
of points: Team A gets eight points and Team B gets ten points.

« If a team gets even one sentence wrong and does not get the number they said they would, they get
zero points.

 If Team A is confident that Team B will not be able to write ten accurate sentences, they can challenge them

to list them. If Team B then gets even one sentence wrong, Team A steals their points.
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Prepositions of place

In on between under infrontof
Behind ontherightof on the left of

A=The dog I5 ......cciiniuainis the chair, K=There is a cat ....ccmiaimminnninen the bookcase
B~Thecatis e the table. and another cat ...

C=Thecatis ...« the computer, The bookcase is ...

D~Thedogis... v the wardrobe,  L=The dog i .....cimmmrrarmvsrareress



https://en.islcollective.com/english-EFL-worksheets/grammar/prepositions/prepositions-place-1/58687
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2 E @

in under on in front of behind

-

-

Ex. 1. Arswer the questions 4ke in the exomple.

i)
g, Where is the mouse? m 1A% tewder #ho Bov
1. Where is the man? I
2. Where is the ffvg?’

3. Where are the pumpking? _

4, Where is the cat? m
5. Where is the bus?ﬁ

6. Where are the eggs

? @
7. Where is the lamp? !t ii
8. Where is the girl? !

9, Where is the mouse? E —

https://en.islcollective.com/english-EF L -worksheets/grammar/prepositions/prepositions-place/70508
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Use the possessive adjectives (my- your- his — her) correctly.
Presenting Possessive Adjectives

+¢ Students who come to this grammar point for the first time often already know "What’s your name?" "My
name is...".

+» A good way into possessive adjectives can be extending that to "What’s my/ his/ her/ its name?"

++ The most obvious and easiest way of drilling this is by students testing each other on the names of everyone
and things in the class, such as:
=  What is your name?
= My name is Adel,
=  What is her name?
= Her name is Soad.

% If they know each other very well, this can be extended to "What's his mother’s name?"
+«+ You can also get them to test each other with pictures of famous people, cartoon characters, etc.

% The best way in teaching grammar is to give students a need to use the forms to communicate, and then to
present whatever language they don’t know.

% A nice way into this is to take something from a students' desk such as their book, mix it up with your own
book then try to give them back the wrong one. When they shout out "No!" try to get them to explain why
with sentences like "This is your book™ and/ or "That is my book".

¢ If they can’t come up with the correct possessive adjective form, you could ask "What’s your name?" and
then "Which is your book?" straight after to try and get the same "My... is..." form in both answers.

+«» Ask another student to correctly identify his own pencil, your pencil, the pencil of a male student, and the
pencil of a female student.

Drilling Possessive Adjectives

s Drilling "I (me) my, you (you) your" etc. until students get the hang of the basic forms.

Fun Classroom Practice Activities for Possessive Adjectives
Possessive Adjectives Drilling Games

++ Use more game-like activities to practice the basic forms of possessive adjectives include:

«»+ Throwing a ball back and forth, perhaps with the rules of tennis or volleyball about who "serves" (with the
subject pronoun), how you can score points, when you end the game, etc.

+¢* One student throwing and catching or bouncing a ball on their own, seeing how far they can get through the
list

+¢ Building a tower of blocks until it falls down, with one block for the subject pronoun then one block for the
possessive adjective each time

+¢+ One person going through the list and suddenly stopping, and the other student (s) racing to say the correct
next word.
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Possessive Adjective Practice Games
My Name Your Name His Name Drawing Game

+ Students draw themselves, their partner, other people in the class such as the teacher, famous people, fictional
characters, cartoon characters etc., and their partner tries to say that person’s name in a correct sentence, e.g.

X/

s "His name is Mickey Mouse"*

% ""Your name is Ahmed " and "Its name is Goofy".

+* The game is most amusing if they only have names to choose from when they try to draw, but you might
want to have pictures ready that they can at least glance at to help if they are otherwise likely to be slow
getting started with their drawings.
Possessive Adjectives Feeling Games
Students try to identify things with their eyes closed and/ or feeling inside a bag.
They then try to say the right possessive adjective sentence about that thing, e.g. "It’s his hair" with a
male lion’s hair, "It’s my pencil" with stationery, "It’s your little finger" with body parts, etc.
Using games helps students to overcome any difficulties they face while using
possessive adjectives
Game (1)

Possessive Adjectives : Celebrity Win Lose or Draw
Play Win, Lose, or Draw game to practice possessive adjectives.
Put a selection celebrity names in a hat. They do not have to be real people though they can be.
% Cartoon characters such as Mickey Mouse work well, too.

X/
o0

X3

*¢

7 7
0.0 0.0

R/

7
0'0

Divide your class into two teams.
Have one person from each team come to the board and let one of them draw a celebrity from the hat.

3

%

313



7
°

On your go, the two players race to draw a picture of the person on the slip of paper while their team guesses who
itis.
% In order for a guess to count, the players must start it with a phrase such as "His/her/its name is..."

< Give the artists two or three minutes to draw for their team before calling time. Award a point to any team that
guesses the person correctly.

Minnie cm her eyes Minnie opens her s.
Daisy closes her ayes. Daisy opens her eyes.

id opons s mou'h DOME clasos his mouth

Pluto opons hic maout Fluso cloeos hic mauth

Goaly wigges his fingers.
Clarabollo wigghns her fingors

Role play
% Ask students to take turns to perform the following with each other.

3

Dewey covers his eyes.
And Loule.. loule!

Chip covers his ears.
Dale covers his ears. Cover your eyes!

314




Goofy holds his nose. Minnie holds her nose.

)
2 &

Minnie claps her hands. Donald stamps his feet.

Clarabelle ciaps her hands. Daisy stamps her feet.
Applying Tenses

¢+ Students at this grade must be moved from fragments to fully formed sentences through a range of possible
grammar lesson plans (tenses. Possessive adjectives, object pronouns and prepositions)

+¢+ Students in the fifth grade must be familiar with parts of speech and they should be able to identify the nouns,
adjectives, adverbs, verbs...etc.

+¢+ Students who promoted to the fifth grade must be taught how to use the simple and compound sentences.

+¢ Students who promoted to the fifth grade must be taught how to write short paragraphs.

Applying the use of grammatical rules:

Students must be able to write simple sentences taking into consideration the use of basic grammatical rules such as:
The components of simple sentence and some tenses.

Subject — verb agreement.

The complement of the sentence should make a sense to be able to write meaningful simple sentences applying
the basic rules of grammar.

«»  Write the form of the simple sentence which is typically made up of a subject, verb, and complement.

7
0.0

R/
0.0

3

¢

She Eats an apple every morning

7
0.0

Give them some examples about the simple and continuous sentences and refer to the subject, verb and the
complement.

S \ C
Omar sleeps at 10:00 o'clock
Fatima slept at 10:00 o'clock yesterday
They are watching tv right now

Ask them to write sentences by their own.

Go through their desks and help them.

Write some wrong sentences taking into consideration the subject — verb agreement. Ask them to refer to the
mistakes.

My brother play basketball every week

7 7 7
0.0 0'0 0.0

Mona goes to the mall yesterday

They have lunch at the moment

X3

%

Inform them the differences between the previous sentences
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Dividing them into small group.

Ask them to answer some questions, for example:

- What do you usually do every morning? (Three answers are required at least).

- What did you do yesterday? (Three answers are required at least).

- What are you doing right now? (Three answers are required at least)

Write some examples without complement or a verb and ask them to complete your examples to make sure that
they are able to create a sense in their sentences.

Fatima | .. At 10.00 o'clock every
evening.

We Have |
Mysister | . A new sKirt last week.
Adel Went|

R/
%

R/
%

R/
0’0

Time

Activity (1):Tell A story from a picture
Provide your students with a picture, ask them to study it, and make a story out of what they saw.
Let them set the story in the past, present simple, and present continuous.
This activity will boost your students' knowledge of tenses, and they can boost their knowledge on how to use
them.

: 15 minutes
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Activity (2)

+ Knowing how to correctly use and identify verb tenses is an essential skill for students of all ages and
abilities. Even though verb tenses are an important aspect of grammar, they can often be overlooked or
seen as boring. The following games are a great way of getting away from the boredom of simply
teaching the mechanics of grammar, and getting students actively involved in the learning process.

Time : 15 minutes

A Tense Race
+¢+ For this game, you will need to write out a list of verbs on index cards. You can use the following list
the first time you play this game.

< Am s Feel % Go «» Drive
s Came s Want s Smell < Play
% Run s Make % Taste o Try
< Swim + Hear s Cook

«» Sing % See

The rules of the game are as follows:

¢+ Put the students into evenly divided teams and ask for a representative from each team to join you at the
front of the class.

++ Tell them you are going to read a verb and the student from team 1 has to give you either the past tense
or present tense of that verb as quickly as possible.

% Begin by reading the first index card. Remember, only the student from team 1 may answer. If the

student is correct, hand them the card and move on to the representative from team 2, and so on.

If a student hesitates or speaks incorrectly, they must sit down and the next representative from their

team goes to the front of the class.

Repeat this process until every student has been eliminated or you have run out of cards.

The winning team will have collected the most cards.

¢ To increase the difficulty, try playing the game using irregular verbs or by requiring students to use the
past or present tense of the verb in a sentence.

Activity (3): Insert the Verb
This writing game incorporates creativity and humor.
Instruct each student to take out a blank sheet of paper and a pencil, not a pen.
Tell them to write one paragraph describing what they have done so far today. When they got up, what they ate,
how they got to school, etc.
After your students have finished writing, tell them to count the number of action verbs in their paragraph and
write the number on the top of the paper. It's important that they only count verbs that involve a specific action.
Instruct them to erase all of the action verbs from their paragraph with an eraser or black pen.
Tell students to partner up and tell each other the total number of verbs they erased and vice versa.
» Now, on a clean sheet of paper, each student will write a list of verbs, in order, relating to activities they think
their partner got up to that day. For example, if my partner, Sally, told me she had eight verbs, | would write the
following list: got up, ate, went, brushed, ran, got on, saw, played.
Then, partners exchange verb lists and insert the new verbs to replace the original verbs that have been erased.
When the students have finished adding the verbs, ask for volunteers to read their paper aloud. Because the
paragraphs are about the student's day up to that point, all of the verbs should be past tense.

X/
°

X/
°

X3

*¢

7
0'0

R/
0.0

X3

%

R/
0.0

7
0'0

R/
0.0

3

7
0'0

3

%

Time : 15 minutes




7 7
0.0 0.0

3

¢

7 7
0.0 0.0

3

¢

3

¢

7
0.0

-
3
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Activity (3)
Divide students into pairs.
Ask the student to look at the picture carefully.
Let them decide if each group of words is a sentence or a fragment.
Ask them to write (s) if words are a sentence and (f) if they are fragment.
Assign a certain time.
Ask them to rewrite the fragments into complete sentences.
Meanwhile go through the desks and offer help to those who have questions.
Choose a student to answer only one sentence. Then choose another one to the next sentence ... etc.

: 15 minutes
Tips:
You can hand each group a copy. Or stick the picture on the board but in a large size. Or use a projector.
_F 1 Theertancs 1o e mosse faave ‘ Aihe ol o ARCiE
T N 5 1. Lomawants a new byt
maE 2. The fomesi= e gaden

- 5. Thars o0 thews gwencastons o0 fw casch
5 The trowon e goand

»e, 6 Tha weterTall & 9 o0 of v ek .
6 Crancpa les 1238 0 the seckner
7. James e ad the sodacscoans
Y. Durrg Sy, berfom achooi sianec

4 Ran downtre stest

_— 3 Thes 0 L bod

3 Camluty onire sheft — L B E e ;
4. Newe y 1m0 oo .

& ot e bl wwary 1y ot g l - _ 4. Nere 50 s e recice

B B8 g b gutr back n e case

Reanie he kagrents rio complele serences.
Rawis 1w Igreens rte conpiste sankinces

7
0.0

7
0.0

7
0.0

The teacher will warm up the students by showing them some pictures of the parts of speech to be learned
(adjectives, adverbs and articles) and giving them a game called “Treasure Hunt”:

Teacher: What’s an adjective? (Pointing to a picture of happy face): Oh, look! an adjective! (Pointing to a picture
of hot teacup): Oh, look! an adjective! (Pointing to sad face): Oh, look! an adjective!

Then in groups the students will be able to give more examples. The teacher will set a timer and have them write
down as many of a certain part of speech as they can see in the classroom. Then, he/she will switch to a different
part of speech and have them attempt to write more words.
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Presentation:
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The teacher will write down phrases and sentences and underline the parts of speech to be learned (adjectives,
adverbs and articles) on the board. Then he/she will illustrate the differences between adjectives and adverbs and
the different types of articles and their function.

Ask the students what they know about the parts of speech especially (nouns, adjectives and adverbs.

After you get their answers inform them that:

Noun may be a (person, a thing, a place)

Give them some various examples.

Ask them to classify the following words:

place Thing person

book — park — pillow — Ali — mosque — sister
Adjective is a word that modifies a noun

Give them some examples: (big, red, kind, beautiful, nice, cold, ...etc.).
Ask the students to give you some adjectives from inside the class.

Ask them to give you an adjective and a noun for example: (big class, hot weather, white wall ....).
Tell them that the Adverb modifies a verb and usually ends with (ly).

Teach them that the adverb of frequency (usually, sometimes, often, always ...).

Give them some time to classify some words:

nouns Adjectives Adverbs

quickly — Muhammad — slowly — white — yellow — man — kind - always

Practice:

K/
0‘0

In groups, the teacher will make the students practice what they have learned through using a variety of games
for example:

1. Tic Tac Toe Game:
The teacher will draw the basic Tic Tac Toe grid on the board. Then, he/she will put different parts of speech in
each of the squares. The students are divided into teams. Each team will select a square and name a word of the
same part of speech in the square. If a team can think of the word under a set time limit, then they can mark their
X or O in the spot. Then, the other team selects a square that has a different part of speech and tries to perform
the same task. The team which will get three Xs or three Os in a row first wins the game.

Farte ef Speech
Tic—Tac—-Toe

v Hrepodsition vero

( Note: this game can be used at any grade level . The teacher can change while using it ).
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2. Hunt and sort eggs.
% The teacher will fill plastic eggs with a variety of words and hide them around your room. Then, he/she will send
the students to find them. After that the students will open and sort them into the correct bucket.

( Note: this game can be used at any grade level . The teacher can change while using it).

Activity (1): Color a parts of speech picture.

¢+ The students will be given a sheet containing parts of speech and they have to color every part of speech with the
right color.

P — = = : ocle-
o5 Eocech Golar by <
2 i e e L]

( Note: this game can be used at any grade level . The teacher can change while using it ).

Activity (2):Colorful Copy work Grammar:
Work in groups or in pairs.
Give each group a card contains some sentences.
let the students to circle the noun, underline the adjective.
Tell them that the fastest groups are the winner.
Go through the students and take a look at their activities.
Help those who need a hand but don’t give the answers.
Let the winner students read their answers loudly.

R/ 7 R/ R/ 7 7 R/
R XA X I X IR X X X4
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The large fan blew a cool breeze on us.

Bill rode his yellow skateboard down the steep hill.
We like pink lemonade better than regular lemonade.
The rocking chair is comfortable.

My dog has a plaid collar with his name on it.

Grandpa swept the dirty porch.

Adjectives are
words that
describe nouns

Pasta is Abby's favorite food.

Skunks are black and white.

L . O i .

The car's gas tank is empty.
10. | have a pen with red, blue and green ink.
11. My beautiful mom loves how peaceful the lake is.

12. Early morning is the best time to catch fish.

1. Th.@ggxheapedm father to wash the(@inycar.

2. The pretty girl twirled in her new dress.
3. The clean windows shone in the sunifight.

4. Mary put her biue pencil, her red marker and her sharpener back in
her pencil case.

S. The green grass grows under the warm sun of summer.

6. His yellow pajamas were so long that they dragged on the floor.
7. The fiuffy pillows covered his small bed.

8. She tied her long. black hair in a ponytail.

9. The nervous cat jumped when the loud children entered the room.
10. Mark rode his new green bicycie to the park.

11 The children danced 1o the groovy music

12. Luke organized his numerous toys on the shelf. ™ — —— =
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Activity (3)
You can tell the students that the adverb usually tells (how, when and where) the action happens.
Remind them that the adverb modifies the verb.
Work in groups or in pairs.
Give each group a card contains some sentences.
let the students to circle the verb and underline the adverb.
Tell them that the fastest groups are the winner.
Go through the students and take a look at their activities.
Help those who need a hand but don’t give the answers.
Let the winner students read their answers loudly.

7 7
L X X4

e

¢

7 7
L X X4

e

¢

e

¢

7
°

R/
0.0

When 1.The pe 50006t than we thooght How ’-ﬂ""mm P e
2.The morde ended lator an expecied 2 Felicaamived [aig af the party ’ "iﬂd
3.This race began garker Sun the st one — 3.Jamie Ives pogr the park. ‘l’( i |
4 Sheis supposedio be here now _4,Kwnmmdm:mmmgtrmv;;mc N
58e carefid, there is jice gyenwhare ﬂ —__5Robperformed remarkably on stage

-
6 Hang your coat fhate. by the door 6.The store seems fadhet than expecied
7. Come harg, please 7.1 hope the show starts soon
8.The Jones are moving fix fromhere B Hopefully they can come 1o the party
9.She darces graceiuly 8Put the pot here, by the slove
10. The Ritie bay answered the question poltely 10. The man shook her hand firmly,
11, Finish this task moidly so we can move 1o the neat 11, The dance will begin later than we thought
12. You should abwarys answer the phone promptly 12. Wewll walk fhere fogether

https://www.k5learning.com/free-grammar-worksheets/third-grade-3/adverbs/how-when-where

.
;: 1
(O fe

ekde

using the different kinds of sentences (the differences and formations of simple and

compound sentences).
Grammar should not be taught in isolation away from context.
When grammar is contextual within real life text, it will have a positive impact on students writing this can be
done through working in cooperation and, interacting with peers, and communicating through communicative
grammar activities as games and you can implement catchy activities as games and natural context to provoke the
student's enthusiasm, inters, and motivation, so grammar class are becoming enjoyable and task —oriented for
student delight.
You can use the deductive approach:
% PPP (presentation/Practice/productive) to teach communicative grammar.

7 7
0.0 0.0
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Presentation, in this stage you can present grammatical concept in meaningful context as building upstairs on
board, using realia or flash cards and miming.

Practice:

You can use activities as gap fill Worksheets, sentence transformation, picture, dictation, recording sentences can
meet the new concept.

Production:

As information gaps, problem solving, and board games are activities for your students to practice more freely on
their own.

Example on that explanation the simple and compound sentences

Ask students a sense of concept questions to lead them to discover the form of the simple sentence tense.

We visit our grandparents every Friday.

uestion:

How many subjects are there?

How many verbs are there?
rother and | go to school by bus every day

I got up early and drank a cup of coffee.

How many subjects are there?

How many verbs are there?

Ali reads novels, but Sami reads comics.

How many subjects are there?

How many verbs are there?

Skim the Worksheet again to find more example.

Conclude the concept, form, and key words for simple and compound sentences.

Write "5~ for simple semences and “C for Emily
COMmpound sertences :

3 1 Clocks Qo forwond n the speing

me. $o 2
2 They left carly. 50 they armived Mrst !~
a Doty PIACHCoSs Ihe GLISar ovory day

4 Thay dict nat brunhs Their meth, noe didd By Come Seir
[

o Thie Suliling hoas soverst alevasors and stainaeis

6 Wae ook the city bus, Dut it wors crowded.

7 S0 Qrocecy SIOMON o Opon on Sundays

n I cict ot ent sty cockinm, yet s arm oo et

2 The farry doss not operate st g

10, He Ginmbod e Book. snd b bes nothing it o resd
11, The birds are singing » the trees and the bushes.

12 They do Not foar gHosts, NOTr 00 ey T MOoNstens

https://www.k5learning.com/worksheets/grammar/grade-3-simple-compound-sentence-a.pdf

https://www.k5learning.com/free-grammar- worksheets/third-qrade-B/sentences/simple-compound
Ay M',
‘!

A,_&J 1‘??
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Activity (1)

Practice:

R/
0‘0
7
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R/
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0‘0
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/7
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7
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Now prepare cards with words on them and ask the students to form sentences using simple sentences.

Ask the students to complete the sentences below to form compound sentences.

Student will work in pairs. the pairs will pass on their cards to the next pair after 5 mins. students will look at the
cards and work in pairs to form the sentence before it's time to get the new cards.

Last year /wrote /I/

Usually / Hani /read/

Hani and Tareq / magazines/ always

Often /my sister/ watch and enjoy/

cook and wash/ my mother/the dishes/

Production

R/
0‘0
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Ask your students to create a poster.

Encourage your students to work individually or in groups and you may show them one or two sample posters.
Ask students to introduce at least 2 images and the sentence in simple present at least 3 times.

Ask them to make poster about natural, animals, daily habits, etc....

They may add pictures to the poster or even draw one with their own sentence under and written with their
grammatical concept taught. (Simple present tense)

Go through the desks. When students face some words, help them to achieve their task.

Ask your students to display their posters around the classroom.

You may ask them to use the sentences written in the poster and collect them in a paragraph from notebook.

: 15 minutes

R/
0.0
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Activity (2):scavenger hunt
To help student identify grammar skills in writing, ask them to go on a scavenger hunt for specific concepts.
divide students into groups
Ask students to look through the text from their reading textbook to find simple and compound sentences.
Set a timer and give each group who find an example a point.
Now let students work individually, write another paragraph on the board and ask each to write the examples they
find in the paragraph.
The last sentence is the missing in the paragraph ask each to add his own sentence, or to rearranging scrambled
words in the last sentence and then write their own sentence.
Time : 15 minutes

winen = =

‘~~\ O\
I9/= . —
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Read each pair of sentences, Then make 2
compound sentence by joining the two sentences
with a comma and a conjunction, Write the new
sentence on the line provided.

L. Margaret's poem is long. It is not complicated.

2. Mazgaret does not discuss Maizen in this poem. She does tell sbout her father’s death

3. The poem mentions Margaret's mother, It quoses advice from Ms. Dell

4. Margaret could have refused to write the poem. She could have refused to resd it
10 the class.

5. The poem was well written. Ms. Peazie was proud of Margaret's efforss.

6. The class did not say anything about the poem. They did react to it,

7. Maybe no one knew what 10 say. Maybe the students were afraid 10 say the
wrong thing.

. The students were silent, Ms. Peazle knew what to write.

https://www.scholastic.com/content/dam/teachers/blogs/mary-blow/migrated-files/simple-and-compound-sentences-1.pdf
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Application for learning building sentence

. Santence with

With

Practice

W'y Practice
‘ MBSAit
Contains ads

https://play.google.com/store/apps/details?id=com.sentenceMbsait.sentence

Writing short paragraphs

R/
0.0

The benefits of teaching writing:

It will help your students' writing be more interesting and full of details.

It encourages students to use new vocabulary words.

It can help students clarify their understanding of new subject matter material.

Activity (1) : Five Senses chart

R/
0.0

7
0.0

3

¢

+¢ Prepare the Five Senses chart
< Write the following headings on a piece of chart paper

What did you see?

What did you hear?

What did you smell?

What did you feel?

What did you taste?

Invite students to discuss a recent school event or field trip.

Explain that they will be writing a report about this event

Present the Five Senses chart

Refer to each heading on the Five Senses chart.

Have students use their chart as they write a report about the chosen event.

For more details: https://www.youtube.com/watch?v=4vMbbKMx1m4&t=122s

R/
0.0

7 7 7 7
0'0 0.0 0.0 0.0
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Activity (2):Describing pictures
First of all, it is a good idea to get your class familiar with different parts of a photograph. Words such as
foreground, background, center, in the distance, left, right, top, bottom, and corners are essential for this.
Draw a rectangle on the board with some basic pictures and label these different areas. It is also handy to leave it
on the board so they can use it for reference when doing their own picture descriptions.
Next, check the suggested vocabulary on the worksheets and make sure they know these words. Be sure to add
more vocabulary where you see fit.
Finally, do a demonstration and describe a picture yourself for the class to see. This way they know clearly what
their objectives are.
Once your students have finished their picture description worksheets it is time to check what they wrote. This is
the time to correct and grammar or punctuation errors.
It is also often a good idea to get them to read their descriptions aloud to also get in some speaking and
pronunciation practice during the class.
Time : 15 minutes

scooter — climb — bush - bench

https://bit.ly/3nyJMPu

OF0
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Activity (3): Describing one’s physical appearances
Show them a photo of someone.
Ask them about the following points
Provide them some vocabulary and expressions
Identify them as male or female when appropriate.
Take note of their skin color:
(Pale — dark brown — blond — dark) skin.
Estimate their age range.
He/she is (around 25), (probably 40)
Give their height: Very tall — tall — average — short — very short.
Describe their weight: He/she is very thin — he/she has a very large build — average
Note their hair color, length, style, and appearance:
Color: brown, black, blonde, sandy, red, gray
Length: short, medium, long, shoulder-length, etc.
Style: straight, curly, wavy, afro, ponytail, dreadlocks, bun, mohawk, etc.
Appearance: messy, thinning, frizzy, glossy, clean, slicked, and so on.
Mention their eye color, eye shape, eyebrows, and glasses.
Color: black, brown, grey, blue, green, hazel
Shape: wide, narrow, bulging, deep set, squinting, etc.
Eyebrows: color plus qualities like bushy, thin, connected, and so on
Glasses: note the color, shape, material, thickness, and any tinting
Describe their clothing, or at least their overall "look™ or style.
He/she is wearing (hat, pants, shirt, shorts. Jeans. Skirt, shoes, jacket)
He/she is well-dressed.
After they finished answering the questions, ask them to rewrite them in a full
paragraph.
Correct their mistakes if They make grammatical mistakes or punctuation errors.
Ask two or three students to read their paragraphs loudly in front of the class.
Time : 15 minutes

You can also ask them to describe themselves, a friend in the
class or a teacher ..etc.

https://bit.ly/30xlI

Kzc

"

[] e
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Tips for parents:
Create a poster with your child holiday nouns and verbs.

tell her / him that we have to write on the poster each day the morning sentence and the evening sentence.

Make to column (one for morning and one for evening)
Use an attractive title to encourage him/ her: "My Little Writer"
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Worksheets

Worksheet (1)

Sabject pronouns
repkace e styect ol a
rierce

Qbject proesurs
Mervo i e odject of
avwn

know John.

John knows

know John.

John knows

knows John.

John knows

knows John.

John knows

know John,

John knows

know John. | John knows

1) Complete with the correct subject pronoun. (I, you, he, ||

she, it, we, they).

. Does[___| speak French? Yes, she does.

2. How is your Mum? [__|is better, thanks.

3. Howare| |7 [_)'mfine, thanks.

4. How old is your brother? [ Jis 10.

5. Where is the teacher from?[ . | is from Belgium.

6. Is this your book? No, [__isn't.

7. What are the children doing? [ are playing in the
garden.
Where is Bob? f___}s watching TV with his sister.

9. Where are your keys? L__J are in my pocket.

10.[__ enjoys going to school.

Come along and let us play together.
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2) Complete with the correct object pronoun. (me, you,
him, her, it, them),

L
2

Maria never eats sweets. She doesn't ike [____]
We're going to a restaurant, Do you want to come with

oo

. | want that book, Please give it to___.

I never watch TV. | don't ke

. I don't know that man. Do you know [...]?

I don't eat meat. | don'tIkel—..

. We're goingto a party. You can come with [,
.| hate dogs. I'm afraid of (__)

. Where is Daddy ? | want to talk tol__,

10. Where are the airplane tickets? | can't ﬁnd@

3) Circle the correct pronoun for each sentence,

1. I don't want to talkto you, please, don't call_...]

bomy ¢oyu dous

2. Who s that woman? Why are you looking at LS
a her b oyou ¢ she d them

a, me

3. Doyou know that girl? Yes,_isin my class..

a her b ohe ¢ she d his
4. Mybrother lkesmusic. . plays the gitar,

a her  boshe ¢ he d his
5. love gardening and ke to help my unclein[__)
garden.
¢ her  d. his

a him b ours

https://www.liveworksheets.com/xa421sz
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Worksheet (2)
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Worksheet (3)
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Worksheet (4)

Look at the pictures and choose the cormrect preposition.
es y escoge la preposiciéon comrecta.)

va las ima

The SKATEBOARD IS _ UNDER e gED.
The BOOKis|______ ~ |the TABLE.
The DOLLis|______ ~ |the BED.

The DINOSAUR is|_____ ~ |the CUPBOARD.

The RULER s~ |the TABLE.

The BOATis|_____ ~ |the CUPBOARD.
The CAaris|___ ~ |the CHAIR.
TheBALLis|__ ~ |the BED.

The ROBOTis|_____ ™~ |the CHAIR.

VOCABULARY
| DOLL: mufieca

CAR: quto / carro
RULER: regic

BOATI: bote / barquito
BALL: pelota / baldn
CHAIR: silla
CUPBOARD: mueble
BED: cama

| DINOSAUR: dinosaurio

ROBOT: robot

! BOOK: lioro
- SKATEBOARD: patineto

https://www.liveworksheets.com/sh2239013te
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Theoretical Background on Grammar

Grammar has a fundamental role in achieving communicative, competence, which refer to the

ability to interpret information express, oneself, negotiate meaning, and write expressively.

So, when teaching grammar, rules will be easier and more effective when teaching them in

context.

This will lead to the top accuracy of the communicative language and it also shows how language
works in sentences and leads to understand, form, and write organized words meaningfully in an

accurate pattern.

So, the need of grammar study is important to make speech and writing meaningful, and to elicit
students' confusion about the usage of "who" and "whom", the matching of nouns with their

verbs, the choosing of pronouns reference the comparison of degree of adjectives.
http://e-fit-nus.edu.sg,wongcy

Resources
https://en.islcollective.com/english-EFL-worksheets/grammar/prepositions/prepositions

https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_ (EFL)/Prep

ositions

https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_ (EFL)/Poss

essive_adjectives
https://www.k5learning.com/free-grammar-worksheets/fifth-grade-5/pronouns
https://www.mathworksheets4kids.com/shift-verb-tenses.php
https://www.k5learning.com/free-grammar-worksheets/fifth-grade-5/verbs/correct-verb-
tenses

https://tr.pinterest.com/pin/392305817512880912/
https://en.islcollective.com/english-EFL-worksheets/grammar/prepositions/prepositions-
place-1/58687
https://en.islcollective.com/english-EFL-worksheets/grammar/prepositions/prepositions-
place/70508
https://en.islcollective.com/english-EFL-worksheets/grammar/prepositions/prepositions-
place/43946

https://tinyurl.com/4ykdes27
https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-a.pdf
https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-b.pdf
https://cutt.ly/mK1NOrx

https://cutt.ly/IK11Dcn
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/adverbs/how-when-
where
https://www.k5learning.com/worksheets/grammar/grade-3-simple-compound-sentence-
a.pdf
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/sentences/simple-
compound
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http://e-fit-nus.edu.sg,wongcy/
https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions/57820
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Prepositions
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Prepositions
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Possessive_adjectives
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Possessive_adjectives
https://www.k5learning.com/free-grammar-worksheets/fifth-grade-5/pronouns
https://www.mathworksheets4kids.com/shift-verb-tenses.php
https://www.k5learning.com/free-grammar-worksheets/fifth-grade-5/verbs/correct-verb-tenses
https://www.k5learning.com/free-grammar-worksheets/fifth-grade-5/verbs/correct-verb-tenses
https://tr.pinterest.com/pin/392305817512880912/
https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions-place-1/58687
https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions-place-1/58687
https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions-place/70508
https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions-place/70508
https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions-place/43946
https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions-place/43946
https://tinyurl.com/4ykdes27
https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-a.pdf
https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-b.pdf
https://cutt.ly/mK1N0rx
https://cutt.ly/lK11Dcn
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/adverbs/how-when-where
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/adverbs/how-when-where
https://www.k5learning.com/worksheets/grammar/grade-3-simple-compound-sentence-a.pdf
https://www.k5learning.com/worksheets/grammar/grade-3-simple-compound-sentence-a.pdf
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/sentences/simple-compound
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/sentences/simple-compound
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https://www.scholastic.com/content/dam/teachers/blogs/mary-blow/migrated-files/simple-
and-compound-sentences-1.pdf
https://play.google.com/store/apps/details?id=com.sentenceMbsait.sentence
https://www.youtube.com/watch?v=4vMbbKMx1m4&t=122s

https://bit.ly/3nyJMPu

https://bit.ly/30xIKzc
https://www.easyteacherworksheets.com/langarts/partsofspeech-objectpronoun.html
https://www.pinterest.com/pin/586242076509511184/?mt=login
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(EFL)/Pro
nouns/
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(EFL)/Poss
essive_adjectives

https://worksheetdigital.com/product/possessive-adjectives/
https://www.liveworksheets.com/worksheets/en/English_language/Possessive_Adjectives
https://en.islcollective.com/english-EFL-worksheets/grammar/possessive-
pronouns/possessive-adjectives
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_ (EFL)/Prep
ositions
https://en.islcollective.com/english-EFL-worksheets/grammar/be-auxiliary-verb/spiderboy-
there
https://en.islcollective.com/english-EFL-worksheets/grammar/prepositions/prepositions/
https://www.EFL-lounge.com/student/grammar/1g20-prepositions-error-correction.php
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https://www.scholastic.com/content/dam/teachers/blogs/mary-blow/migrated-files/simple-and-compound-sentences-1.pdf
https://play.google.com/store/apps/details?id=com.sentenceMbsait.sentence
https://www.youtube.com/watch?v=4vMbbKMx1m4&t=122s
https://bit.ly/3nyJMPu
https://bit.ly/3OxIKzc
https://www.easyteacherworksheets.com/langarts/partsofspeech-objectpronoun.html
https://www.pinterest.com/pin/586242076509511184/?mt=login
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Pronouns/
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Pronouns/
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Possessive_adjectives
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Possessive_adjectives
https://worksheetdigital.com/product/possessive-adjectives/
https://www.liveworksheets.com/worksheets/en/English_language/Possessive_Adjectives
https://en.islcollective.com/english-esl-worksheets/grammar/possessive-pronouns/possessive-adjectives
https://en.islcollective.com/english-esl-worksheets/grammar/possessive-pronouns/possessive-adjectives
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Prepositions
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Prepositions
https://en.islcollective.com/english-esl-worksheets/grammar/be-auxiliary-verb/spiderboy-there
https://en.islcollective.com/english-esl-worksheets/grammar/be-auxiliary-verb/spiderboy-there
https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions/49013
https://www.esl-lounge.com/student/grammar/1g20-prepositions-error-correction.php

Topic Two

Spelling and Mechanics

Indicators of the Difficulty

+* Refugee students have difficulties in spelling words without rules.

0,

+* Refugee students have difficulties in applying correct punctuation and capitalization.

Learning Outcomes
By the end of this topic, fifth grade students will be able to:

R/

¢ Spell words correctly
/7

% Apply correct punctuation marks
+* Apply correct capitalization

Learning Resources

Paper Resources : Visual and Audio Resources :

+¢ Student's Book ¢ Models- Flash Cards and Pictures
¢+ Handouts +¢ Visual and Audio aids
Electronic Resources: Additional Resources

% Mobile applications %+ Common Classroom materials
+* YouTube videos - Computers - Websites

Intervention Strategies

E learning strategy (audio /visuals)
il

Game Technique

For teacher download a lot of work sheet, games ,

activities
Finterest
@ Prrosrest = Liusigle
A6% 26 ME FAD0OM.




First method
Identifying spellings : Unscrambled Words

¢ Prepare a list of words to estimate the students'
spelling  difficulties  concerning  frequently
misspelled words for grade 5 students. Suggested
list: absence, all right, already, although, citizen,
especially, explanation, February, separate,
surprise, thoroughly.

+» Use flashcards and write the spelling words
scrambled on each card.

+» Put the cards face down and asked each student to
take turn open the card.

**You tell them the word, and they have to
unscramble it and write it on the other face of the
card.

+» Cards with correct spelling are put to the right and
those that are incorrect to the left.

+¢ Each student must have three trails.

Second Method

Recognizing Punctuation: Punctuate Paper Strips.

+»» Write a number of different types of sentences on
strips of paper missing punctuation marks.

+¢ Put them in a hat and ask your students to come and
choose a strip from the hat and hurry to the board to
write it punctuated correctly.

+¢ If the student is mistaken to punctuate the sentence,
put a red check with a marker. If she or he is right use
a blue marker to check.

R/

+» Continue until all the sentences are punctuated.
+» Count the red checks and recognize your student's
difficulty.
Sentences:
Dont run its dangerous
Can you hear the bells ringing
Look its going to rain
What an amazing day it is
Cars trucks and trains are means of transport

While he was sleeping an accident happened

e

Third Method
Recognizing capitalization: Beach ball Capital
Letters.
«+Use a beach ball to discover your student's
difficulty in capitalization.
+¢+ On the sides of the beach ball write different types
of parts of sentences as: common noun, proper
noun, quotation book or text title, verbs,
pronoun....
+» Let your students stand in a circle and throw the
ball to one of them.
+¢ He or she has to write a sentence on the board using
the words on the side his/her thumb placed on i.e.
«» If his/her thumb is placed on proper noun he or she
must run to the board to write: (Beirut is the capital
of Lebanon), or (Omar always wins the basketball
game).
+¢ If he or she wrote the sentence without capitalizing
the annotated part, their difficulty is then .

He said | will pass the exam
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Remediation Techniques

Spelling and Mechanic:

+» Spelling most frequently used words that don't depend on the specific rules is a struggle for most of grade 5 learners.

+» They get frustrated to read and write.

+»+ So spelling is the superficial element of writing and with right strategies and activities, spelling challenges can
often be overcome before it follows the student into adulthood.

++ Some cognitive processes are involved in spelling as letter formation, encoding a word e.i. hearing the sound in
word , and then know which letter maps to these sounds in order to write it.

+»+ If words are not spelt as they are pronounced or as homophones:( there-their), they need to be remembered by the
short-term memory by encountering the words and reading more and more.

+¢ In addition, spelling is encoded as a series of muscle movements.

+¢ So practicing using a pen or typing using a keyboard will help a lot.

+¢ Have the student write each word several times in succession , especially sight words when taught.

+** You can bring a magazine and ask your students to cut letters from the magazine and make the words of the
spelling list they have to know.

+¢* They will never forget some complicated words by this task of fun.

+¢ Ask them to spell words out loud to internalize the correct order of the letter using ears as well as their eyes.

+¢ Then keep these words on play in the class environment.

+¢ Play games to practice the words spelling as crossword puzzles, hang-man.... so that students would be motivated
to spell the word correctly to get points and win.

5
s il
g‘j';ﬁiif‘ﬁf""":i‘n*%

LA T T

Activity 1:Missing Letters
+» Here's a super simple idea to be done on board or as a

worksheet.
+* Make a list of spelling words. For example:
« __av____it__ (favorite)
# d__t_r___ ne(determine)
+ a__t_ ugh__ (although)
+ vo__ab__a__ (vocabulary)
#« g_d__1I__n__ (guideline)
+¢ Ask students to fill in the blanks to complete the spelling
words.

+¢ For more challenge, students are asked to write the word again
and also use it in a sentence.

+¢ You may ask students to write word lists with missing letters
for each other.

+¢ This is not only to save time and effort, but also to give extra
practice as both students can make and solve these spelling
words.

¢ Time : 15 minutes
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Writing (1): Inside and outside cities
Write the missing letters:

_y country __Ide | shyscra__er

ey bel swimmin_

ib__ary

| can spell the words ©

faLIVEWORKSHEETS

K S
Leariving
4th Grade Missing Letters
Grade 4 Spelling Worksheet
Theroe ix a lettor missing in each word below. Print the complete word on

LI R e S
the blank fine beside cach word with the missing fetter, Efgjq':._ ki ‘i'::i
H+ Ii i I 1]
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Summer Scramble

Unscramble the words and then join them to the correct

picture
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flybutter

dans

dirb layd

mreac nus

iref

&
— B
&
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Activity 2: Charades.

+»* This is a classroom activity or game that allows students to
practice spelling in a fun way.

+¢ Arrange students into teams (A and B).

+ On the board which is divided into 2 parts A and B
representing the teams, announce the first word to be spelled.

+»+ Ask one student from each team to come to the board and
write one word under the teams words parts.

+¢ As soon as the student returns to his desk, the next student
writes another word, and so on.

+» After 5 or 10 minutes, the team with the most correct words
wins.

+* You may ask the next student to check the word written by
the first before writing their own.

¢ Time : 15 minutes

CHARADES WORD
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oo
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oy
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[

ey

T AU

e

ank
RTATE
SANERALL

LY

rvaTr

s
rALARE
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Tips for Parents

+«»+ To help your students overcome spelling difficulties, develop their auditory and vocal skills, and restrict the
amount of TV they watch. If they are good readers, then they are good writers, so replace TV with reading stories.
Don'’t tackle an entire spelling bar in one sitting. Take 1/3 for example each evening to work on with your child

Punctuation

+¢ Run on sentences confuse readers to understand the written
piece.

+» If students write an instructed task as they chat on the cell
phone, it will be a disaster.

+¢ Punctuation is important to control our understanding to the
text.

+¢ Ask your students to make text messaging to a fake celebrity,
and then change the message into a dialogue using correct
punctuation.

¢ You can give students a cut up sentence to place correct
punctuation in after putting the words into correct order. They
can hold up the sentence for the rest of the class to see if it is
correct.

+¢ Finding errors outside classroom, on signs, advertisement,
leaflets, and letters can be a fun way of practicing punctuation.

+¢ Challenge learners to find the worst grammar mistake in your
local community, so take lessons outside the classroom.

+¢ Punctuation, if mistaken, can change the intention of a

sentence as
+» “ Panda eats shoots and leaves” it must be ““ Panda eat, shoots,
and leaves”.
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Correct the Sentence Punchuation
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U Leariitng
Copitalizing titles
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Activity 1:Punctuated Sentence War

+¢ Divide the class into 2 teams.

+»» Before playing, create cards with all punctuation marks (or
create a spinner).

++ Ask the first Group member to spin the wheel and select a
card.

+» Depending on where the spinner lands, both students of the
two teams will go to the board and write a sentence including
this punctuation mark.

«¢ If the student's sentence is correct, the next student from the
same group will spin the wheel again and write his second
sentence.

+¢ If the student's sentence is incorrect, his partner in the same
group must come and correct the sentence. Otherwise the
other team will correct the sentence and win a point before
they can start spinning the wheel again.

+¢+ Game is going on until all the punctuation marks are covered
and the rules concerning punctuation are understood and
practiced well by the students.

Activity 2:Punctuated Dice.

+¢ This activity is to teach students that a text when punctuated,
will be easier to read through adding pauses, breaks, and
points to emphasize.

+¢ It is also provided to add expressions, details, and switch
perspective when characters and narrators are speaking.

+* Create a diary with different types of punctuation marks on
each side.

¢ Ask your students to make a story composed of written
sentences, each gives his own while the other will complete
the rest part of story sentences when it is his or her turn.

+» Write the sentences on the board without using any
punctuation mark.

¢+ Then ask the first student to roll the dice and add the
punctuation mark that appears on, whatever it is.
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+» Does it make sense? For example, the story starts with: Once
upon a time there was a little boy who doesn't like sport? (
This what comes on the dice side).

+»* Then ask the student to correct the punctuation mark since it
is used randomly.

+¢ Fun and laughter will fill the classroom during this activity
since sentences will become silly punctuated.

+¢ Playing this game will teach students to recognize that he or
she must have into consideration correct punctuation while
writing a story or any other writing piece.
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Tips for Teachers:
+¢ Use an anchor chart that holds the rules for punctuation, or you can distribute them on cards on all the walls of the
classroom so that students can see them and remember to use them while writing as: period, comma, colon, question
mark, parentheses, quotation mark, apostrophe, exclamation mark.....
+¢ Try to use it on the cards with an example through a sentence.
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Capitalization:

+¢ It is odd to write an English sentence without some capitalized words that undergo certain rules.

+» Effective writing must be followed by punctuation and capitalization. So to help students who use capitalization
incorrectly while writing, first display a capitalization anchor chart in front of the classroom.

+» Emphasize on one role until your students master it, then move to the other. Provide your students with some
newspaper or magazines pages to underline the words capitalized in them.

++ Give your students sentences paper strip and ask them to find the rule for each capitalization.

+» Engage them in writing letters to a friend or a star for example and focus on capitalization.

+»+ Create with them a decorated notebook of rules for capitalization to be used to proofread or edit a their work. Put
sticky notes on their desks with capitalization rules as a reference for them. Consider using games and Apps. to
emphasize learning capitalization.

Activity 1 : Jeopadry.

+¢ For the capitalization rules, choose categories like people, Time : 15 minutes
places and things to write them on an index card.

+¢ Each category has 5 questions with the point value 100, 200, T— 6 Ii S P a y
300, 400, 500 on separate index card from easiest to hardest. i T [P

+¢ On the point values card write sentences missing capitalized @ A p ‘ T A L ’
letters.

< Put the category cards with the question cards. 100100 100/100 | 1m 1m 100

+* Give the player buzzers or bells.

+¢ Ask the first student to choose a category with the point value, ‘
then read the sentence on its index card. 2w 2m Zm 2(X) Z(X) zm 200

+¢ Students must answer which words from the sentence should
be capitalized in the form of the question, for example “what

is | and Kuwait Charity School?” ’ 800 300 3(X) 300 3(X) 3(0 3(D

+» If the student is correct, give him or her the index card and he

can choose the next card. _ 4(1)4“) 4(1) mm m m

% If not, tell the correct answer, keep the card, and it's the turn
for the student on the left.
+¢* The winner will be the player with the most total points.

Activity 2: Swat Time : 15 minutes

+¢ Play “Swat” with your students to reinforce capitalization
concept.

+¢ Divide that class into teams.

+»* Use a fly swatter, and if there isn't, students can use their
hands.

¢ Write the capitalization rules on the board, (for example
“proper nouns” “Ist pronoun”, 1st word in a sentence, title,
word after quotation....)

+» Ask students to come in turn, then read the sentence out loud
and repeat one word in the sentence (capitalized one).

+¢ The students Swat the rule featured and repeated word of the
sentence (for example, if the word is “Syria” ,students would
then Swat “proper noun”).

+¢ The first to swat the correct answer wins a point.

+¢ Keep playing until you get sure students recognize the rule.
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Worksheets

Name: Date
Caplital Letters in Thies

/Capitalize:
« MOST WOrds in tities OF StoTies Or writing pieces
= ALWAYS capitallze the first and iast word In 3 teie
o DO not Capitalize smail WOrds like 52 OF. and, in, 3, Or
e

Exampte: Chsiie and the {Thocoiste Faceory

T FOOANHHT MOooo

2 ChigroTtee’s web

31 the very hungry Cacerpifiar

91 where the wild things are

3 DOw! O Deush YOur w2eeh

€ digry Of & wirpy rd

7 preen £9%% and ham

=4 james §0d the i30T peach

§ Curions george

20 the vefvewsen rabhit

I the secret ggrden

221 the wonderful wizard of oF

Ul
CROSSWORD PUZZLE

L1
L111

ACROSS
4. round, swoet bt with yzburw
ot -‘.'.‘ fovr : 10U R Ut wit) ywiow shn
mg& . © large. havd ey dew
. o el podcy Tl inet D red
0 wrmd but that tee many BTl Seecs A - e wm“:g.

@ EE

346




NUMBERS | - 10
WORD SCRAMBLE & WORD SEARCH
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Fifth Grade Spelling Crossword Puzzle
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Punctuation Practice n—
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2 Where dd you get themo,
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1. david ofe lunch with me,

2. Amy and i are going to the movies.
3. My dog’s name Is comel.

4. samontha does gymnastics with jock,
5. We are going 1o hawail for vacation,
6. Tomorrow i am having ¢ porty.

7. whete is the bothroom?

8. my birthday is in december.

¢. brian and justin are brothers,

10. We're going fo new york in june,
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5. loe plays soccer every day

6. Does Joe play soccer

7. My Dad will drive us there

8 Where do you live

9. How many pets do you have

10, Stop! You're making me angry
11. What s yout phone number

12. My name & Jack

13, My older brother made the team
14, Plants need soil, water and the sun to grow
15, Bats sheep during the day

16. When do bats sleep

17, Put the dishes away

18, Thank you fer cleaning yous toom

19, Itis time to go to the show
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Theoretical Background on Spelling and Mechanics

1
< Spelling and mechanics are the writing standards that help any piece written to be effective,
clear, and well understood by the readers. So to cement the relation between words, letters, |
and their sound correctly, master spelling that will avoid confusion not only in the task we
: write, but also in the text comprehended. Can you imagine your future having University |
tasks and the job applications littered with spelling errors and misused mechanics?

Resources
% https://grammar.yourdictionary.com/for-teachers/capitalization-games.html

% https://grammar.yourdictionary.com/games-puzzles-and-worksheets/games-for-grammar-
usage-in-high-school.html

% https://www.theedadvocate.org/15-strategies-to-help-students-who-use-capitalization-
incorrectly-while-writing/

% https://teachingfirsties.com/capital-letters/

% https://study.com/academy/lesson/capitalization-lesson-for-kids-rules-definition.html

% https://www.readandspell.com/how-to-teach-spelling-words

% https://www.spelling-words-well.com/educational-word-games.html

% https://www.spelling-words-well.com/5th-grade-spelling.html

% https://www.readandspell.com/spelling-difficulties

% https://www.greatschools.org/gk/articles/academic-vocabulary-words-for-fifth-graders/

% https://education.yourdictionary.com/spelling-and-word-lists/fifth-grade-spelling-words.html

% https://childdevelopmentinfo.com/learning/tips-for-helping-kids-and-teens-with-homework-
and-study-habits/spelling/#gs.3yga8t

% https://readingeggs.co.uk/articles/2014/02/20/help-child-with-punctuation/

% https://www.niu.edu/writingtutorial/punctuation/index.shtml|

% https://literacyideas.com/punctuation/

% https://www.differentiatedteaching.com/punctuation-activities/
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Topic Three
Vocabulary Difficulties

Indicators of the Difficulty

Refugee students have difficulties in remembering uncommon words that they learn .
Refugee students have difficulties in using suitable words for describing pictures.

Learning Outcomes

Use word clusters to remember uncommon words.
Use context to remember unfamiliar words.
Use suitable words to describe pictures.

By the end of this topic, fifth grade students will be able to:

Learning Resources

Paper Resources :
+«+ Student's Book
+* Handouts

Visual and Audio Resources :
+* Models- Flash Cards and Pictures
+* Visual and Audio aids

Electronic Resources:
+* Mobile applications
¢ YouTube videos - Computers - Websites

Additional Resources
«* Common Classroom materials

Intervention Strategies

Game Based Learning

Questioning

SAgAR

Mobile Based Learning : Mobile Applications

Cooperative learning strategy

réobperaﬂve "‘5

< Learning

Role- Play

- e

______________________________________________________________________________________________________________________________
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Procedures of The Topic
Recognizing students' learning difficulties (Vocabulary )

0,

++ ldentify and discover your students' learning difficulties in vocabulary through using one of these methods:-

First Method : Building Block Second Method : Use suitable words for
describing pictures

SUMMER WORD SEARCH

Look for the words listed below

NWANPU
BA EN IR L
B WG S
NEUEAA
WRRDYN
D
H
C
L

NBOTS
MBEAC
WAVES
| NEAPP

P e e T TE DDy =

m Z C 1 Z2 4 O I >

Fun Pmeoople
Sunblock Beach Water
Play Sand Shell Umbrella

*

S

Introduce the picture to your students.

Divide the students into groups.

Ask them to look at the pictures and write the
words they know.

Ask students to write the words in a list and
discuss it with their groups.

X3

S

Gl

>

*

S

«» Write down aword in a block and ask the students to
search and collect the blocks containing the words
related to that word.
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Remediation Techniques

Game Based Learning

% Using games helps fifth grade students to remember words .

«+» Practice certain activities, Worksheets, and games can help students overcome any difficulties they face in
vocabulary.

Introduce the activities in interesting way by using videos and pictures .

Games provide a playful environment in which learners follow prescribed rules as they strive to attain a
challenging goal. Games can be a way for students to be active learners. The game helps the teacher to create
contexts in which the language is useful and meaningful.

7

+*» Teachers can use different games to help students overcome any difficulties they face in vocabulary .

(1) Here are some examples of games and activities , teachers can use to help students
remember and use vocabulary .

X/
°

R/
A X4

Game (1):Unscramble the words
The Game:

R/

% This is a simple word game for students that needs a little preparation but will get them really
thinking. Students will need to unscramble the letters to solve the word.

How to play:

% Write down a list of words on a page but scramble the letters so that they are not in order.

Students will need to look at the scrambled letters to try to form the word.

%+ For younger students, it can be simple 3-4 letter words, for older ones to make it more challenging
try some 5-8 letter words. This is a great vocabulary game for students of any age that will really
test their problem solving skills.

% Time : 15 minutes

Application

%+ Present the following Exercise to your students and ask them to arrange the words.

%

7
L4

>

Unxcramble the words and chooxe the correct answer

1. srges | garss | _grass | gras
2. ronafuni ] fonutain | fountain fountian
3 sreo l sore | rose ross
g |  bechn | ©Brech bench
5. ubhs | bush [ =hub buhs
6. esurat I statu | statuc | stateu
>
s
>
= ma
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'BIRTHDAYS U

Unscramble the bﬂkdmgs vocabutam and mnber the p»ctms

1. ytbhardi ceka
2. bloloan

3. rbihdtya tha
4, cnzeld

5. rigf

6. onteticf

7. skleparr

8. adbhrtiy crad
9. ndeca

10, simcu

1. wolen

12. fdoo

13, earebveg

14. ohltacceo
15, esetw

16, btesibus

17. ocppnro

18, fsuitr

19. cckpuae
20. iec remac

L)

% After performing the Exercise, discuss their answers and give them the answerkey as follows:
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BIRTHPAYS ' ANSWER KEV
Unscramble the bnrthdmos vocabulary and muber The pictures

1. ytbhardl ceka
2. bloloan

3. rbihdtya tha
4. cnaeld

5. tigf

6. onteticf

7. skleparr

8. adbhrtiy crad
9. ndeca

10. simecu

1. wolen

12. fdoo

13, sarebveg

14. ohltacceo
15, esetw

16. btcsiius

17. ocppnro
18. fsuitr
19. cckpuae

20. iec remac

Game (2): Word Family Game
The Game:

«+ This fun vocabulary game requires students to rhyme and think of new words. It can be played with 2 players
or even a group.

How to Play:

7

¢ Choose one word to start with, and then everyone needs to write as many words that rhyme with that word.
For example if the word is "Mat", answers could be: cat, sat, rat, pat etc.

If you are playing in the car or on the go, you can do one word at a time.

If you have paper, then start with a list of words and go through them all with a timer.

The person with the most words wins.

Time : 15 minutes

R/
°

R/
°

R/
°

X3

A
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There are different vocabulary activities that teacher can use with their students:

Activity (1): Sidewalk chalk

¢ Use sidewalk chalk to build word families.
Suggest a word such as “cat” and have your

child write a new word by replacing the first
letter to make a new word.

+«+ Divide students into pairs or small groups and
ask them to perform the activity with different
words.

Activity (2): Word Searches

+» Word searches are a great way to practice word
families. Here are some word searches with few
words that are essential for students.

®Fged and Jnnksz

Fing the food words in the word .eurch

UDWITCGIKE AC X
ocu-cnenvnnnn_ﬂ
EAPDHRAIVG I MULSP
AR FRETHW I Nals RIA
M B OSEOAORTUINAT
BAUNESMOUIS Y OR|IDWO
acpr':_qslgvzler_si:
ESEWZTAT SIROBSIEILIAID
AE I N T OWATY G RiEU0F 15
ouonanusAalnvs.o
It Mo NS Fuir T Rislualio
v:ncgr_onnou]rc»e_'? -
BANDW I ClHEA HET P y
vraaoauusﬂccno f“,-

{ D

Now write the wards.

a2
-3
@® -
E-3

g@r@ %,

geese
OOOO

Activity (3): Do grocery shopping together

®,

* Ask your students to create a short list of
groceries that they need to buy every week,
including their personal wishes (chocolate,
treats, and other).

% And, if the students can’t write yet, ask them to
create the same list but in pictures and then tell
you what they have drawn.

+«»* Help them to write what they want .

Grocery List
n ...\u.\‘hn(ifs a = ; Mk
- \lmuuul O C ”} fread

:’(.ruu-s D ‘ Kmao
4,' = Orange | " '(.u'rnls

Activity (4): Creating new words

o,

«* This activity will help to develop logical thinking

and enhance students' writing skills in vocabulary.
«» Prepare several cards with short words (3-5 letters),
then show them to your students and ask them to
come up with two or more other words that consist
of the same letters.

man =1 .2
pen

Categories Game
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%

Have students draw six columns on their paper and write a category at the top of each column.

Choose categories that fit what students have been studying in class or go with some basics. Popular
categories include food, names, colors, furniture, animals and clothing.

Choose a random letter and write it on the board.

Give students enough time to write down a word for each category that starts with that letter.

Repeat with new letters as many times as you like.

Time : 15 minutes

X3

A5

X3

A5

R/
o

D)

3

%

X3

A5

This game can be used online through the following steps:-

%+ Click on the following link : https://wordwall.net/resource/5432019/categories
«» After clicking , the game is started , and you will see the following screen :

:

blocks, playdoh,
puzzle, doll

Categories

®,

** You will be asked to find the match.

january,
february, april,
september

+«* Then you will be asked to match up
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https://wordwall.net/resource/5432019/categories

arrs, itahew, parsary, fotrusy
aalad srzae a0 sapterTiher

0,

“* You will find balloon pop, you ask to drag the suitable balloon on the category.
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«*» The game also includes puzzle such as cross word

Pick a word

«» The game also includes quiz consisted of (11) tasks :

/0 Sitch template

applesl bananas, INTERACTIVES

i find the mitch

Watermelon, kiwi -

]
] Wachup
]

'l’ Sakoon pop

r Clossword

Dow il

«+ Encourage students to practice this game at home .
«»* The first one to finish deciphering all the words wins.
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What Am | Thinking Of?

<+ Pair students up and have them think of an object such as :

What Fruits Am | thinking of?

BANANA, APPLE,
LEMON.

& N
€
-

Banana Apple Lemon

¢+ Each student should write 5-10 words describing the object on a piece of paper. When you call time, the
students swap papers and try to figure out what the other person described. The first team to have both words

guessed correctly wins.

Activity (1) :Fruity Fun

*
°

Find the fruit in the grid.
Write the correct name under each fruit.

*
o

9)

o m(m a 2 » =
)

Time : 15 minutes
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Using Mobile Applications

Using mobile apps for overcoming any difficulties in using Vocabulary

Odd one out does Nnot belong

- R e Sy, s Asay = S

= - -

Free Odd one out game.

*

%* Find the item which doesn’t belong to the group, is different from the others and is not like the others.

+»+ Free students game find the odd one out. The child needs to pick the symbol which is not like the others :
and does not belong to the category.

+«* The student needs to find out what the pictures have in common and find out which image is different
from the other images.

«+ This odd one out game is free and fully functional. Game includes images from more than 15 categories.

+«+ A child can play by himself.

+*» The game is excellent and educational.

+* These students educational game enhances your child’s cognitive, language and visual differentiation
skills. The child learns and recognizes new objects names.

% How to play?

** The game has two difficulty levels:

X3

S

Level 1 - All symbols are identical except for one. Pick the item which is different from the others.

Level 2 - All symbols are from same category except for one. Find the item which does not belong to the
family.

After correcting answer a fun animation comes up.

After few correct answers the games moves to next level with more cards.

Write the name of this game on play store and then install it.

Click on the following link and enjoy playing this game:
https://play.google.com/store/apps/details?id=com.weplaywelearn.different.

£

X3

S

X3

%

X3

%

X3

%

X3

S
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Tips
** You can use these apps to help you remember words such as :-

Clctet COryen €Ot

Feeerte b bt Bt bt

0,

% https://play.google.com/store/apps/details?id=ru.mokhin_tech.fourthextra

<+ https://play.google.com/store/apps/details?id=com.worldchip.bbpaw.logic.magiccube

Using online games helps fifth grade students to use words for describing pictures such as:
%+ First write ( English VVocabulary Games) on google store.
Click on the following link:

https://play.google.com/store/apps/details?id=tienjoneey.com.english_vocabulary
Download it and enjoy using it.

R/
LX)

X X4

-
Ot i

Overview

7

«+ This app will help you learn English Vocabulary with play games by pictures.
¢ Play games is the best way to learn and remember English Vocabulary.
¢+ If you are looking for an app to learn English vocabulary.

<+ This app is a free app to help you learn English vocabulary with play game by pictures.
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Worksheet(1)

Activity 1. Match.

https://www.liveworksheets.com/zt2229367xj

Eﬂrl ‘-1[' J1'q| E

u.Hi_ e
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Worksheet(2)

Order the words correctly

i - |

-

ajglb j|mla
SN i |m
@ ®

| |
a" s|d
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https://www.liveworksheets.com/jr966545nc

Worksheet(3)

Word Search

’@‘ sight
Search and find the hidden words! wo r‘d S

o R 5 ] e s [ e 5568 [
RS < S, - FH Sl Sl IR & Y '
N0 Y - - A S - - T A
+| i | A O L S~ A .. ¥l
SR SRE RO U 000 I AT ST - I S0 T
a | | v C a v Z k ] m h
S I S AL - ISf R -
will  like play  the
is  on my  all
M Andbawy (MSG)
SLIVEWORKSHEET
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Worksheet(4)

NAME: | l DATE: | l
CROSSWORD &
FRUITS and VEGETABLES &7

®  uUse the pictures to help you complete the crossword,

wimlrlo(2|l<mloml<|o|(z|P|le|«|=|c|o|n

itt t:.- e -P.*IH'.'.:EE
i “ht a2

v Joat ma'"i‘r

EE .1. 1'1H'F'1.E'
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Worksheet(5)
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Worksheet(6)

Look and write

Finish!!

https://www.liveworksheets.com/jq1203578mn
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Worksheet(7)

Nome: [ ] Date: | |
Lunchtime

word Search
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carrot

https://www.liveworksheets.com/cv2317938cc
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https://www.liveworksheets.com/cv2317938cc

Worksheet(8)

Name: Date:

Colour the words in the puzzle.

hen bed red leg wet jet pen egg ‘

=¥ !‘,I

alrf1|i|e]t]
blw|e|t|]a]o]
elg|g|d|r]h]
dli[Pluft]e]
alblolple ™)
2 Z
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Theoretical Background on Vocabulary
One sort of learning through meaning-focused input is vocabulary learning through
writing . In order to obtain reasonable comprehension and success at guessing from
context, learners would require at least 95% coverage of the running words in the input.

Writing and vocabulary knowledge have a strong relationship.

Resources
https://archive.nytimes.com/www.nytimes.com/learning/teachers/xwords/solution/2006
1215.html
https://tist.school/blog/vocabulary-building-activities-for-kids/
https://www.liveworksheets.com/xf2725801px
https://www.liveworksheets.com/zt2229367xj
https://www.liveworksheets.com/jr966545nc
https://www.liveworksheets.com/dd1292557ct
https://www.liveworksheets.com/ho2027326ve
https://www.liveworksheets.com/bk1709823as
https://www.liveworksheets.com/fn2362398a0
https://www.englishwsheets.com/birthdays%20vocabulary%20EFL%20unscramble%20the
%20words%20worksheet%20for%20kids.pdf
https://mumslittleexplorers.com/word-games-for-kids-vocabulary/
https://encouragingmomsathome.com/word-family-activities/
https://www.liveworksheets.com/cv267077vm
https://princess-awesome.com/blogs/news/top-10-fun-writing-activities-for-kids
https://www.liveworksheets.com/d|1834521yo
https://www.liveworksheets.com/ry1928788gl|
https://www.liveworksheets.com/ng912656z|
https://www.liveworksheets.com/jq1203578mn
https://www.liveworksheets.com/0g575107ec
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https://archive.nytimes.com/www.nytimes.com/learning/teachers/xwords/solution/20061215.html
https://archive.nytimes.com/www.nytimes.com/learning/teachers/xwords/solution/20061215.html
https://tist.school/blog/vocabulary-building-activities-for-kids/
https://www.liveworksheets.com/xf2725801px
https://www.liveworksheets.com/zt2229367xj
https://www.liveworksheets.com/jr966545nc
https://www.liveworksheets.com/dd1292557ct
https://www.liveworksheets.com/ho2027326ve
https://www.liveworksheets.com/bk1709823as
https://www.liveworksheets.com/cv267077vm
https://princess-awesome.com/blogs/news/top-10-fun-writing-activities-for-kids
https://www.liveworksheets.com/dl1834521yo
https://www.liveworksheets.com/ry1928788gl
https://www.liveworksheets.com/ng912656zl

Topic Four

Organization SKkills

7
RS
7

objects, characters, activities, etc....

7

Indicators of the Difficulty

++ Refugee students have difficulties in writing the paragraph
% Refugee students have difficulties in writing friendly letters.
¢ Refugee students have difficulties in comparing and contrasting major similarities and differences between two

¢ Refugee students have difficulties in writing descriptive sensory details.

Learning Outcomes

By the end of this topic, fifth grade students will be able to:

+»» Write the paragraph chronological order.

R/

% Write friendly letter.
L)
7

*» Write descriptive sensory details.

% Compare and contrast major similarities and differences between two objects, characters, activities, etc.....

Learning Resources

Paper Resources :
+¢+ Student's Book

Rl

+* Handouts

Visual and Audio Resources :

RO

% Models- Flash Cards and Pictures

RO

** Visual and Audio aids

* Mobile applications

R/

+* YouTube videos - Computers - Websites

Additional Resources
«» Common Classroom materials

Intervention Strategies

Game Technique : Role Play

& L
@-*

START UF

‘A ,"

E learning strategy (audio /visuals)

i Electronic Resources:
i X
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Procedures of The Topic
Recognizing students' learning difficulties (Organization Skills):

++ Discover your students learning difficulties by identifying organization skills after using one of these methods:

First Method:

Identifying spellings
paragraph chronological order steps in process
+¢ Ask students about what chronology is.
+¢ Tell them to think of chronological process they could write about.
+» Ask them to select any process from the daily habits and right it's
chronological steps as:
= How to brush your teeth.
<+ How to learn a new language.
%+ How to download an app.
=+ How to prepare breakfast.
+» Once students choose one of the process , ask them to step-by-stop
chronological instructions.
+» Check the steps and discover your student's difficulty.

Chronological Order

Cvumtagped ook 110 Wi of Wporaay
et Wy ol of W e & \‘
el

Second Method
Recognizing Punctuation: Writing friendly letter
++ Divide the student in your class into pairs.
++» Ask age to have a white sheet of paper and a pen.
«» Each person to write a friendly letter to his or her partner telling him
about any topic she or he needs to talk about.
+» Ask them to follow the main parts of the letter: address, greeting, main
body, and signature.
+» Check the letters and discover their difficulty.

——__ET

-

P e aw
. ~
.
e o*

: 'writ-it’{% a
-, friendly Letter:

et fichiat
For .ra%cm:’

Third Method
Recognizing capitalization: Compare and contrast skills

«+ Ask your students to set in pairs and it is preferable to sit a girl and a
boy as partners.

+» Give each a sheet paper and a pen.

+» Ask each to divide the sheet of paper into two parts longitudinally or
using a Venn-diagram and order to compare and contrast between each
other as partners.

+¢* You may estimate your students individually by asking each of them
to compare and contrast between home and school, cats, and dogs,
etc... and write their own points on a separate sheet of paper.

+¢ Check the writing and recognize their difficulty.

L AL B

COMPARE

AND
celbhast
ACTIVITIES
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Fourth Method - : -
Saesory Chart
Recognizing Punctuation: sensory details o
Five Senses Brainstorm
+* Give each student a Five Senses Brainstorm Sheet as shown in the
figure. S g —
+¢+ Ask your students to use this sheet and order to organize their ideas AR '
about what they see, feel, taste, smell, and here when they go on a 1
picnic to the field. U W L
+¢ Let each student fill in the circle related to the sense mentioned. . X 18
+¢+ Ask them to close their eyes to imagine or use a poster to visualize and '
describe what is in.

+¢ Check the sheets and discover your students’ difficulty.

Remediation Techniques

«» Writing a paragraph and chronological order is a challenge for students of a great 5. Understanding the concept
well Leeds to a well-organized paragraph writing. So, you must familiarize students with an essential chronology
of events before using this and there is of writing. Using historical events or narrative events, students can go on
running dictation, that is students well run around to make handwritten notes on the key events in a timeline prior
to developing the narrative paragraph ( example Cinderella Story).

—.

+«» While doing this, help students with “what should take place next?” format.

+» Write their thoughts and compare it with what actually happened.

¢ You can provide your students with a timeline of events arranged randomly. They then have to “cut and paste”
Each event and arrange them in their correct orders and column provided.

«» Ask students to justify why they have placed the event and that particular place.

+¢* You may ask your students to watch a video, and then work with them to make a video documentary of their own
by writing notes and adding images alongside each event.

+¢ Activities and games are the most efficient strategies to ease this concept.

+» Use calendars and grades in school ( from 1---- 6 ) as examples to explain the concept of chronological for your
students to understand.
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Activity 1: Jobs in order

+* Repair Samsung fences about any “step and process” or
“events and succession”, for example “preparing for exam”.

++» Copy and print out the following sentences below and an
enlarged text with only one sentence per line.

++ Don't forget to print each set on different colored piece of
paper to avoid being lost after mixing them.

++ Divide your students into teams and give each team a set of
one colored sentence strips (10 sentences).

+¢ Sentences on to chronological order as quickly as possible.

+¢ Award price to the first team who correctly arrange the steps.

10 sentences for chronological order

¢ It is efficient to prepare well for an exam if you
follow a few easy steps.

+» Prepare a timeline for all the dates of the subject
you have and the exam (Arabic, English, ...) .

+¢ Put a schedule concerning this subject for a whole
week with main subject titles.

+¢ Write subtitles for the material to be studied in
each subject.

+¢ Stop all the activities and visits and it’s time to
study.

++ Study all the rules and understand concepts
relating to some lessons.

+¢ Practice Worksheets via concerts and rules to re-
enforce your information.

+¢ Write notes on sticky papers about the mistakes
you’ve done or some confused ideas.

+» Have a quick review for some hard lesson, and a
last look for the notes.

+¢ Go to the exam, feeling confident you will do it
well.

The wolf was just about to
eat Red Riding Hood when

&4

—the woodman arrwed and
saved Red Riding Hood by
chasing of { The Wolf

& A

The wolf put on Grandma's
clothes

She met o welf. He asked har
where she was going
o

S

Little Red Riding Heood
walked through the forest

Littie Red Riding Hood
arrived at the cottoge. The
wolf pretended 10 be

Grandma
e )
t’.'.‘ o

Little Red Riding Hood had @
basket of food to toke to
her grandma’s *

- —
The wolf ran to Grandma’s
cottage and lecked Grandma

in the cupbeard

28
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Activity 2: Make a story
+¢ Practicing chronological order is fun and when students or out of their chairs, or even outdoors.
++ Prepare a set of cards, each for a student to write on.
+* Give us student time to think about the events of a particular day as “Teachers day”, “ Independence Day”, or
“Mother’s Day”.
+¢ Ask each student to describe an event occurred on that day.
+¢+ Students will each ride the events randomly on their cards.

Tips for Parents
%+ Play the game of writing a story or event of the whole day. Newspaper strips Android parts of the advance each on
a paper strip and your child were right the other events on the strips. Mix them with each other and ask your child
to arrange them and write a paragraph depending on these events.

Tips for teacher
+*» You may play a video and give each student a graphic organizer with 5 or 6 boxes to write and even row the events
numbering them and Order about this video.

A

Sequencing Stories

'S

«»* This power point presentation may help.
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Name Sl Begrong

Nead tha nenteogus below

Trwn Sarah Lrougt Hanter home
A5 Samb walkiad Sown 1ha SINGL, & g dog i owand ey
Tren Sadah jeakzod that she dnaw ho dog
Sarsh hugged Munmet when he 9ot 10 het
Her taco luenoil whvio wih fnad

e e wins Mondan

Rewnse the sentences in the coroct order.

© Tombrr s Frwsdd, o Shdantv ranpans
L . St Py Loy e £ Vewy Ly

"L a "
1T I LB T
Rt

How to make a jam sandwich
What you need:

A

What to do:

@ Step 1:
@ Step 2
@ Step 3

> steed

@ Step 5

**cut and place naxt to sach step

Spread jam on the bread.
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Writing Friendly Letters

+ Improving writing skills as well as communication one, writing a friendly letter is considered to be a vital task that
must be told to fifth graders. But it is a challenging task 1 teaching the basic foundational elements, when you
provide opportunities for practice using fun games or activities, you will succeed helping them master writing a
successful letter.

¢+ To perform this world, you have to evaluate your students writing skills by a signing an initial letter writing
Exercise( for example writing a brief thank you not or an activity day enjoy during a trip) before teaching the letter
writing to your students (check for ideas, tone, grammar, spellings).

+* No it’s time to teach the basics of letter writing which are address, greeting, a body containing the messages of the
letter, and a closing containing “sincerely”, “Best”, “Thank you” followed by the writer’s signature.

+* To perform writing well, ask for collaboration on letters together or in pairs. You can before write a short letter on
the board and ask students to identify it’s basics.

+¢ Ask each student to come and turn to the board and add on part or sentence to the letter until it is complete. (For
example, writing fictional character).

*¢* To have fun ask them to write a letter to their future self.

«»+ Try to get your students write one letter a week since writing letters takes time and practice to be mastered, where
you can provide continuous feedback on the letter writing.

¢+ Writing the letter be achieved by using activities that your students like a lot.

% Use this video about “Dear Mr Blueberry”.

* This story features a imaginative friendly letters written from a student to a teacher.

o
*
o
*

* Your students love her tall tales that you can present one by one every two or three days for students.

Does your letter...

O Have a dale on the top? +—= November 11, 2013

KEYQ’ Mom

Hi! How are you?
Thank you so much
for the bithday
prasent, The bracelet
iss50 prefty, Hove it
was really nice of you
to think of me on my
birthday. Thanks

agr

e Love
5]
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https://youtu.be/bjBum_cTAcg

- Dear Mr.
Rlutherry

Tips for teacher
«» Use an anchor chart will it's funny illustration to attract your students attention towards the basic of letters as it is
hung on the classroom wall and front of their eyes to get used while writing their own friendly letter.

'(»““M Heading
Q\.“\\Q( -

Dot Grandma, | w \I/ \“ -/\."
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Oct. I8, 2012

Dear Mrs Jackson.[ ]

I really think you should consider letting our
class get a class pet. Pets teach kids about
taking responsibility. Do you agree? | bet

everyone i ke care
of the pet. ds? If not,
maybe you . No

fur=no allergies. | have done research about
how to take care of lizards and | would be
happy fo teach the class what | learned.

Hoping and hoping,

f O] K \

o) senns
Body
Greeting
Closing

Heading |

Name:

Creative Writing

Friendly Letter

Place the parts of the letter in the correct place.

Thank you for taack

lartar. Nen, |

Ve ma "ow

1o were i Frendly
can write a krter to thark people

whary thay do soma 'h:rv-‘a s ol
for me.

| can diso write o latter ta chaat
BOMEONE LR when thay are sick
of write a rotae o a nood friend

You are he ban! teacher evarl

r' e :
3
e :

LLIVEWORKSHEETS
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Activity 1: Activity letter writing

% Using the anchor chart of “Meet-Letter-Larry” up the fun
factor in letter writing, perfectly.

«» Talk with your students about reasons to write the letter (a
“Thank you” or a “Question” ....). Then talk about who you
are writing the letter to.

+» Create with each student and own address book to write the
names of persons (classmates, friends, teachers, relatives...)
and the addresses.

+* Sing with them the song of letter basics or parts: day,
greeting, body, closing, signature (same tune of head,
shoulders, knees, and toes).

++ Use a rubric as given when your students write the letter. It
will be an example to be followed by your students.

+«» Now divide the students into groups of 4 students each (
holding some students of higher level).

«» Ask them to write letters (each group will write one)
including messages they want to tell the other group about.

+» ask he Grove to read his own letter to the group they want to
address for.

+» Then hang the letters on the wall after decorating them with
shapes and colors.

¢ You can’t repeat this activity once a week, so students will
address another group in their next letters.

+»* Time : 15 minutes

Activity 2:
This is one of the engaging activities that will
promote your students passions to write letters.

+¢ Before introducing an a letter writing activity set up “Letter
Writing Center” That includes mailbox, stationery, stamps,
envelopes, letter writing anchor charts, and the graphic
organizers as the address book.

«» This will motivate your students to practice and writing and
instruction. Name it “Writing Post Office”.

++ Divide the class into groups with three to four students each.

+» Ask them to write a friendly letter to a friend who lives
aboard telling him or her about his own country, Syria.

«» Allow peer discussions, for the more discussion
opportunities, the better the writing. Students can verbalize
their thoughts, gain perspectives of others, receive feedback,
and adjust reverse thinking. So they can lead to a stronger
writing when they build up on each other’s ideas.

«» Let them to start writing their own sketch as a group
highlighting the heading and purple, reading in the green,
the body and yellow, the closing and red, and the signature
in blue.

**You can provide them with graphic organizers parts as
shown in the picture to have if your support. Eventually
students will not need the graphic organizer.

P
| o=t
||

\
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+»* Then let each other group collect what is written on each part
of the graphic organizer and perform a full detailed letter.

«» Ask each grow to read his own to the other group before
putting it in an envelope and use a stamp over.

+» Time : 15 minutes

Oirections: Wite a short dlevadly lofler 40 your parents s el tfrem atout your St fnp to the U.S,

{Today's Dats}

(Begin with a Greeting)

{Closing)

{Sign your name on the line}

@ 5"’;":{5;:;&.1.4._0

Tips for parents:
¢ Ask your students to write “thank you note”, “invitation letter”, or any other letters to one of your friends or
relatives. Encourage them to do once a week since this will reinforce their practice writing letters.
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Compare and contrast Skill:

+«» When we compare and contrast, it's generally between two
items, objects, characters, activities or even stories. When
we compare, we look for similarities, and when we contrast,
we look for differences. If these are not taught well do the
students, there reading comprehension and writing skills
will be hindered.

«» Used to everyday objects as marker and pencil start with
obvious features, purpose, physical characteristics, as shown
in the picture.

++» Allow time to think deeper one working with allow time to
share and listen to others ideas.

«» Play with them guessing game and watch you give a
similarity with difference, and the students guess what in
box that you hide the item or object in or you hide a paper
strap that holds its name.

+» Teaches students how to use a graphic organizers such as
Venn diagrams, T-charts, side-by-side diagrams, so when
you ask them to compare two characters in the story for
example, they can organize their ideas well separating what
is common from what is uncommon as shown in the picture

«* To write the Venn diagram ideas in a paragraph, someone
joining words and phrases must be recognized by the
students, so brainstorm words to compare and contrast and
make an anchor chart shown in the picture and tell students
that they use each one time in the writing. (But both,
while,...).

++ Use pictures to compare and contrast sense, activities,
people..., or compare and contrast task cards are shown in
the picture.
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Activity 1 :Two settings.

+¢ In order to record comparison between 2 setting of two stories students are familiar with as (Cinderella and Little
Red Ridding Hood) or ( Zoro and Robin Hood), task cards are the best to use in this activity.

+» Divide the class and two teams ( boys and girls )if possible.

+» Remind age theme with two stories and then ask each team to write on the cards the story elements related to each
story.

+¢ Let students be responsible for setting, others for characters, fathers for events and some for themes.

« Each group will write the story elements on separated cards for each story.

«» Then ask each team to collect the cards for the story they are responsible for and stick them on t-chart graphic
organizer as shown in the picture.

¢ Now it’s the theme turn to join all the cards in a writing piece holding the conjunction

++ ns from the anchor chart word that you had hung before on the wall.

+» Ask representatives to read what is written by each team.

+» The winner is the team who will finish the writing first or the one who will have a good writing piece.

You can use one of these video to clarify more :
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Activity 2: Compare and contrast snowball.

«» Tell your students that they will have this activity of a
snowball to compare and contrast between Syria and
Lebanon.

+¢ Create signs with your students for the two countries: One
said “Syria”, another said “Lebanon” And the remaining two
signs said “Both Countries” and “Neither Countries”.

«+» Posted the signs on the four corners of the classroom.

+¢ To prepare the snowball, give each of your students a sheet
of paper to write down a statement that corresponds to one
of the signs you just created.

+¢ They may write, “it's capital is Damascus”. This statement
would correspond with “Syria” sign. “ it is 10452km2”,
responding to Lebanon sign.

¢ “located on the Mediterranean” Is for both signs and “ in
Europe” goes for “neither countries” sign help students and
their statements and then ask each to crumple up the sheet
of paper to make a snowball.

+«» When you say go, students should throw their snowballs to
each other.

+» When you say freeze, students should freeze immediately,
pick up one snowball, open it up, read the statement, and the
stand next to the sign that it corresponds to.

+¢ You may ask your dance to re-crumple there’s no ball and
repeat the game again.

«» If students are standing in the wrong spot help them after
discussing with them the correct step.

+¢ Time : 10 minutes

THEENDLESSY
ENGAGING WAYTO
. COMPARE & CONTRAST
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Descriptive sensory details:

+¢ In order to write descriptive paragraph for a place for example, we don’t use our eyes only an order to remember

the parts we describe.

+¢ Sensory details are what the writers use when writing description to put the reader in a special setting and make it

real.
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+* To help students recognize and understand to write sensory details and the writing piece let them write notes from
message full of sensory details:

«» what is heard, seen, smelled, tasted, or felt.

+» Let them make a five senses chart and then journals to record any sensory detail they find during the day.

++ Tell them you have to find as many details as you can and at the end of the week, the one with more sensory details
will win. This will excite students to work toward this common goal.

«»» Ask them to report the details they find for you and Adam to The anchor chart that you prepared before (see the
picture). This reporting will allow students to recognize sensory details other students or finding which will provide
the hand for students having learning difficulty with sensory details , that well in turn lead to a difficulty and
descriptive writing.

¢ Wireless students are writing descriptions , remind them to include sensory details from the anchor chart and in
front of their eyes.

+» Let students ask themselves, while writing, some questions such as, “have you included how a place smells and so
on”.

Suation or Scene
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Activity 1 :Color coding.

+¢+ Use a projector how to present a piece of description about
the backyard or a nearby beach.

++ Students should have five different crayons present sons
such as right for small, blue for sight, and so on.

% Ask students to find sensory details in the projector
description and write it on his blank sheet of paper with the
specific color.

+»» When students have found all the details and the writing, ask
them to look at the colors used on the paper sheet.

+¢ If they miss any of the specified colors or other word senses,
they have to discuss that with their peers and with your help
and order to add all the targeted colors on their paper.

+¢ If some students struggle, let them get help from the anchor
chart prepared before and their classroom.

«» For more challenge, ask them to add own sensory
descriptive detail to the topic they are working on.

+» The more details they add, the winner they are.

«» Time : 15 minutes
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Activity 2:Senses game board.

++ Teaching sensory details through games make it fun for the
students to engage effectively and that will be reflected on
the type of improvement They're writing will have.

+ Assign a descriptive writing task for the students such as the
describing “Kasyoun Mountain in Damascus”.

+»* You may help the students with a picture for the mount.

*+to play the game with your student while writing a
descriptive paragraph about “Kasyoun Mountain in
Damascus” you need a game board, dice and some counts.

«» Let your students roll the dice and move that number of
spots.

+«+» Then they have to name the sons they land on as shown in
the picture.

+¢+ Then they have to use the sunset in detail related to the sense
they land on in a statement that describe “Kasyoun” for
example “ feel the cold breeze up the mountain”, or “you
smell and the fresh on its top”.

+» Help students get use of the anchor chart with its enormous
number of sensory details that is hung in the classroom.

+¢ Continue rolling the dice and adding more statements with
sensory details by your students and tell you finish writing
the descriptive paragraph.

+¢ Time : 15 minutes

Use sensory details in writing to give the
read o clear idea of what you are

describing.
“a«\‘,\e

Looks Ik Srreils e el
Shuning In ptlows e ar

Fopis Mhe an oo |

First Snowfall — weam sndes ‘
| ey .

¥
> - :
* *" ® Sounds tha land Tastes ke ookl |
|

cunzhicg catten santy |
}

389




Good writers use sensory words thot cppeal to
some or all of the five senses.
Example:

Cold, white snow blanketed the grean pine
trees in the quiet volley.

On the kne, write each underlined word ond
tell the sense or senses to which it mos?t
appeals as it is used in the sentence

L The young swirmmer was wearing c biue Zuit

2. She dove cleanly into the cool water.

3. The judges wrote the sceres in large black
letters.

warifd  gight

B T Bt S T
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- Hear, Tasle, Tauch, and Smeall
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Worksheets

Chronological worksheet
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Reading
Sequencing Il
Number the stages of a tadpole becoming a frog,

The front legs pop ovt The lungs are ready to use
for breathing

The cells in the egg multply and grow

The tadpole hos bacome o frog

Back legs siowly form

Soon the cels grow into 0 swimming tadpole
Front legs develop mude the lodpole

The todpole’s 1ol seems Yo disappeor

A madher trog lays her eggs in water
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Sequencing

Fnudiog Comprenensicn Workaheer

Practica

Sequencing s putting things « order, frovm Ars! fo (st

Road about bghtning and thunder, paying attontion fo the sequence of
events. from firs! o last
L;pmrmqammmr

Long ago, people made up nmhsardhoondswv-pim
what causes Eghtning and thunder. Having an
something can make it loss frightening. Lightning wmma-«
can be very frightening especially because they often happen
just before a b rainstonm,

We now know what causes fightning and thunder. Have
you ever noticed that you often hear thunder just a few seconds
after you see fightning? This is becausa It is dghtning that
causes thunder. I the s1om is far away from you, Tere are a ‘
few seconds betwoen the lightning and the thunder, If the storm
is close %o you, you hear the thunder almost at the same tme
that you see the lightring.

Lightning is caused by electricity building up inside a cioud. |
When a large mass of warm air and a large mass of cold air |
come tagether high above the eanh, it causes alot ol
movement in the air. Tha coks air moves dawn while the warm
aif moves up, which creates something He friction. An electric
charge builds up in the clouds. The charge gets stronger and
stronger untd it explodes—and the LIGHTNING fiashes.

When the lightning flashes, the air around it becomes

hot—five imes hotter than the surface of the sun!
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Compare and contrast

Practice
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VBT wir GOIETARE tweis TINgs, Wi bl Baw (1ey Are Wiferen)

Lixton 1o the story. How are Rilly and Raon alike? How are they
@tterenr?

0Ny and Ron are brothers. Nilly (8 5 yoars old. Fon I8 7 yoarns
old, One day thels mom ook them 1o ihe zoo. Billy wore his red
oap. A Ron wore his bive oap

Thay had furn walehing alf the animels, Fon iked he monkays
The beal. Me wanted 10 stay and wiltch tham some more, bul Billy
wanted 10 go ses the alaphants Elephants were Dilly's favorite

Thalr mom sald 4 was ime to go ann the elephants, and Ron
was sad. But thelr maom said they could come Hack and soo the
MONKoys agam bolore thoy left the 200, Billy and Ron had a grem
tay al the zoo

1. Gheck the box that lefis how Baly and Mon are cdWferent

Dilly and Ron's mom ook them ta the o0,

Billy |% 5 yonrs okd, ind Ron i 7 years old
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Lane

Sam and Buster
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Theoretical Background

Organization skill is simply taught or acquired to organize one's own writing. It leads to
understand the rhythm pieces by readers. For the method of organization with it's techniques that
one May choose to write an essay is just as important as the content of the essay itself. So
attracting the reader attention and real interest depends on the pattern of organization which will
remove confusion, clear meaning, and connect ideas leading to a target coherence for the writing
task.

Resources
https://www.wikihow.com/Teach-Letter-Writing

https://study.com/academy/lesson/chronological-order-activities-games.html
https://www.classtools.net/blog/timeline-jigsaw/
https://elementaryedu.com/wp-content/uploads/2013/12/LetterRubric.png
https://elementaryedu.com/wp-content/uploads/2013/12/AddressBook.png\
https://theteachingg.com/5-proven-letter-writing-activities-to-boost-your-lessons/
https://www.brighthubeducation.com/lesson-plans-grades-3-5/32851-teaching-about-
sensory-
details/#:~:text=Ask%20students%20to%20tell%20you,they%20just%20provided%20sensory
%20details.
https://open.lib.umn.edu/writingforsuccess/chapter/9-3-organizing-your-writing/
https://teachingmadepractical.com/compare-and-contrast-snowball/
https://the-teacher-next-door.com/compare-and-contrast-activities/
https://www.tejedastots.com/the-why-and-how-of-teaching-comparing-and-contrasting/
https://www.tejedastots.com/the-why-and-how-of-teaching-comparing-and-contrasting/
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https://study.com/academy/lesson/chronological-order-activities-games.html
https://www.classtools.net/blog/timeline-jigsaw/
https://elementaryedu.com/wp-content/uploads/2013/12/LetterRubric.png
https://elementaryedu.com/wp-content/uploads/2013/12/AddressBook.png/
https://theteachingq.com/5-proven-letter-writing-activities-to-boost-your-lessons/
https://www.brighthubeducation.com/lesson-plans-grades-3-5/32851-teaching-about-sensory-details/#:~:text=Ask%20students%20to%20tell%20you,they%20just%20provided%20sensory%20details
https://www.brighthubeducation.com/lesson-plans-grades-3-5/32851-teaching-about-sensory-details/#:~:text=Ask%20students%20to%20tell%20you,they%20just%20provided%20sensory%20details
https://www.brighthubeducation.com/lesson-plans-grades-3-5/32851-teaching-about-sensory-details/#:~:text=Ask%20students%20to%20tell%20you,they%20just%20provided%20sensory%20details
https://www.brighthubeducation.com/lesson-plans-grades-3-5/32851-teaching-about-sensory-details/#:~:text=Ask%20students%20to%20tell%20you,they%20just%20provided%20sensory%20details
https://open.lib.umn.edu/writingforsuccess/chapter/9-3-organizing-your-writing/
https://teachingmadepractical.com/compare-and-contrast-snowball/
https://the-teacher-next-door.com/compare-and-contrast-activities/
https://www.tejedastots.com/the-why-and-how-of-teaching-comparing-and-contrasting/

Summative Assessment

This part includes some Worksheets which help teacher to integrate

language skills ( listening , speaking , reading and writing) to get
comprehensive learning process
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Exercise (1)

¢ Itis available at the following link:
https://www.liveworksheets.com/e01233280zq

1

(35

. When will the man go to England?
SEPTEMBER OCTOBER
A 3]

What did Fred do vestorday?

Whant wis the wenther like on Suturday?
0; ‘6
dadag
A B
. What does Jack want for his birthday?
A ]

When does the next train to Rome leave?

A B

NOVEMBER

(1

N
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Exercise (2)
Listen and complete:

I love to swim

near my house. Swimming is a great (3)_____ 1 swim every day. | wear

my(4). shorts, Afier swimming | (5).[:] a shower. Then |

get(6).—Jand go(7).[___
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Exercise (3)

Listen to the audio and then answer the Worksheet

" MATCH THE WORDS WITH THE SOUND

1 @ LISTEN
\d
2.

The Exercise is available at the link: https://www.liveworksheets.com/dh818025dz

3

%
o
o<
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Exercise (4)

https://www.liveworksheets.com/rz2340789vi

Choose the correct picture
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Exercise (5)

Instructions. Read the statements below. Then, play the audio entitled *How International are you?"
Based on this audio, click on the letter T if the sentence is true or F if the sentences is false. You
are allowed to play the audio twice.

1. Both have eaten Russian food. T &
. The boy has been to Vietnam. T8
. Both have studied French and now speak well. = T F
She has been to Italy. T.JE
Tl Ll
)R -
T LE

. He has lived in Japan for a few years.

&

= . They loved Greek food.
=2 \ |
W) P e P e s o SRR

TASK 4, LISTENING.

Instructions. Read the questions below. Then, play the audio entitled "My life experience”, and
based on it, answer the questions. Write your responses in the blank spaces. You can play the video

' L rHowlov;ghoshe beenaé?udent? - o ‘

a

!
]
]
!
]
)
)
)
]
)
]
|
|
! Both have visited many countries.
|

\

e T L LT

~

3

2. What sports has he played so far? &3
| 3. What is the most extreme activity he has ever done? Rafting
| |
: 4. Has he ever had a medical operation? ,
‘ |
| g
| 5. What pets has he had?! ] |
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https://www.liveworksheets.com/qel1277910dc

Listen and choose

403



https://www.liveworksheets.com/qe1277910dc

Finish!!

Exercise (7)

https://www.liveworksheets.com/fu1430203hg
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Exercise (8)

Fill in the blanks with the correct letter.

https://www.liveworksheets.com/md1922979vt
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Exercise (9)

Name: Date:

Look at the pictures, Choose the correct consonant blend that starts each
word.

tr fr gr dr c¢cr tr

Say the name of each picture. Fill in the blank with the correct beginning
blend.

@ &

)

HETD.
"IEErE

L e are

_,,_.
Bl e TERTE S

L e

bt
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Exercise (10)

Name |

| Date I

Initial, Medial and Final COmsonants

Say the name of each picture. Type the consonant that stands for
the beginning. middle or ending sound of each picture in the box.

~|

D ite

12.

Qoﬂlla

rable_

SaLIVEWORKSHEETS

JED Y v

EIETT
A
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https://www.liveworksheets.com/de2365849sk

Exercise (11)
sound? Connect the pictures to

the correct circle. First circle is for initial sound, second
is for medial sound and third is for

final sound.

a

"

https://www.liveworksheets.com/th1236956pg

Where do you hear
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Exercise (12)

Name Reading Fluency

The New Cat

Ann got a cat for her birthday. The cat is black and
orange. The cat has stripes. Ann named the cat Moon.
Moon is playful. Moon is sweet. Ann plays with Moon. Moon
likes Ann. Moon also likes Ann's dog. Ann's dog is named
Pete. Pete is big. Pete is grumpy. Pete does not like Moon.
Moon jumps on Pete. Moon hits Pete. Moon meows at Pete.
Moon wants to play with Pete. Pete does not want to play.
Pete looks sad. Woof, says Pete. Ann pets Pete. Poor Pete.
He wiill like Moon soon!

1. What does Ann get for her birthday?

2. Who is Moon?¢

3. Who is Pete?

4. Does Pete like Moon?

https://drive.qgoogle.com/file/d/1DZMJFcAw2qee2zTWTk60PJ1cRYv0ezOr/view?usp=sharing
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Exercise (13)
https://www.liveworksheets.com/og575107ec

NN

N f,.”....f.lccw
| NNNRNARNNNAN

Look and wrlte
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Exercise (18)

Observe the picture and complete the sentences

Lola

e . N > w
o ‘- - < ) ———— - f -~ =
z 5 ";
o C.. (’A
Lily and =
Dana . :"‘ - _

**» What were Lily and Dana doing?
| (play with a ball)

** What was Patty doing? <
[{teach)

Betty and Luis

Z & S
‘.“,, o

2 + Dawvid
S ‘;

Observe the picture and write sentences:

Carl | | (skate).
David | . |{(play with a frisbee).
Betty and Luis| | (jump).
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lual Treatment Plan Mc

< The Individual Educational Plan: that plan is specifically designed for a particular
student in order to meet his educational needs so as to include all the objectives
expected to be achieved according to certain standards and in a specific period of
time.

Individual Treatment Plan Model
Student's Name:--------------------- Age:-------mmmeeee- Class:-------
General Difficulty:----
Sub-Related Difficulties:------------------------

)
0.0

>

0

D)

*

0

L)

< The most important points and some general notes about the student based on the
report and the opinions of teachers and parents

®
°

Objectives Teaching methods and activities | Reinforcement Evaluation Notes

414




Remedial Teaching Guide for Students with English Language Learning

Objectives

Minimize/reduce
distractions

Increasing the level
of motivation

Improve
Organization

Difficulties
Techniques for achieving goals with an individual plan

s Make your eyes meet the eyes of the students frequently.
¢ Ask the student to sit near you (the teacher).

+«» Attract the student's attention and interest by following
his responses.

% Ask the student to sit away from places of noise (air
conditioner / door / window) T

< Ask the student to  sit next to his classmates with the
desired behavior
s Keep tasks short and divide them into small parts.

% Keep homework short, simple, straightforward, and
interesting.

¢ Use the distributed practice method (many short sessions)

% Choose assignments, tasks, or actions that stimulate the
student's motivation and interest.

% Increase the rate of new tasks that intrigue the student's
curiosity.

% Provide clear rules and regulations for acceptable

behavior in the classroom.

% Accurately define your expectations as a teacher of
students.

+«» Establish routine, specific places for things in the room.
Provide complete lists of materials needed for each task.

“ Review daily the student's performance of homework
before the end of the school day.

% Use folders to organize work for each student. Use
different colors for different theme files.
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% Keep the instructions simple and short.

Improve listening | % Have the student repeat the instructions to himself aloud.
tasks Attract the students' attention by using the words "keep

your mind", "'stay with me", etc.
¢+ Use visual aids such as: wall chats , graphics.
time management | < Divide the time of the lesson in a specific way and then
prove these divisions.
¢ Prepare a list to help students organize their assignments.

X/

s use behavior contracts that include completing tasks
within a specified time.

Individual Plan Mechanisms Implementation Guide

Plan Dimensions Mechanisms

s Apply one of the individual or group intelligence

Diagnosis and tests.
Evaluation s Apply an EFL test or get its score in the subject of
difficulty.

< Apply the Distraction and exclusion narration
(intelligence < average + achievement > average).

Behavior s ldentify the student’'s favorite positive and negative
Analysis reinforcements .

< Determine the type of motivation that provokes the
child to the optimal level of arousal.

Prepare % Set the direct and indirect goals to be achieved.

individual plan | s proyide a detailed explanation of the skills to be

acquired by the student, supported by examples.

+ Determine the activities and practices that the student
must do to acquire these skills.
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Arousal
Motivation

Activate
activities

Follow the
Reliability of
Acquisition

K/
0’0

Determine the basis for evaluating the student's
performance of the tasks and skills to be acquired.

Determine the types of reinforcements that are
provided to the student in terms of type and timing.
Make the target tasks simple, brief, and at the level of
the student’s abilities.

Make the target tasks exciting for him to feel
successful and accomplished.

Help the student to understand the causal
relationship between the target behavior and its
consequences

Use the sequence and formation of the tasks targeted
to the students’ performance.

Prepare a list to help students organize and carry out
their assignments

Provide an immediate corrective feed for the
student's performance on these tasks

Use positive and negative reinforcements.
Compare the extent to which objective objectives
have been achieved in terms of level and content

Determine the extent to which the student acquires
the new targeted skills in life appropriate.

Determine the extent to which actual performance
deviates from expected or targeted performance .

Identify the correction mechanisms.
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Educational Guidelines for Dealing with Students with
Special Needs who are able to be integrated

The issue of integrating individuals with special needs into normal classes represents
a civilized challenge and a religious, social, economic, political, and educational
demand ; Based on the principle of equal educational opportunities, and in
fulfillment of the right of every individual in society to receive an education
appropriate to his characteristics, needs, and educational requirements ; our belief

that each individual has the capabilities, preparations, energies, and talents that

enable him to participate effectively in developing his society.

Individuals with special needs are those who deviate from the normal or average level
in one or more specific parts of their personality to the point where they require special
services not available to the general public in order to assist them to reach the maximum
possible growth and compatibility. Integration means “integrating students with special
needs in schools and regular classes with their normal peers, with the provision of
special education and support services.” Where integration depends on providing a
better and friendly learning environment for all students based on the fact that every
child has the right to education, an educational environment that welcomes all students,
providing them with high-quality educational opportunities, emphasizing that the
existence of individual differences, physical, mental or achievement differences. It does

not mean at all to exclude any of the groups and deprive them of this right.
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The following defines the categories that can be integrated into the ordinary classes,
their characteristics, the conditions for integrating each of them, and the appropriate
teaching competencies according to the needs and requirements of each category.

Category

Autism

R/
0’0

Characteristics

Mutual social interaction
disorder is represented in
poor eye contact and
nonverbal communication in
general, with a lack of
friendship and withdrawal
from social relationships,
severe mood swings
between extreme joy and
laughter without reason,
extreme sadness, and crying
without reason.

A communication disorder
is represented by: a marked
delay in the development of

Integration Conditions

+¢+ The child be from the category of

"autistic traits" and they are
individuals who suffer from
simple autistic features that are
easy to deal with and in many
cases recover from and can be
enrolled in regular schools despite
their differences from their peers,
provided that their typical
behavior is functional and does
not suffer from a lack of common
attention in a way It prevents him
from continuing to learn.

Supportive Educational Practices

Encouraging the autistic individuals to
make eye contact and focus attention.

Inclusion with ordinary students in
enriching and complementary activities.

Notify them of acceptance and support.

Providing them with fewer minor
problems than their normal peers to
avoid feeling a failure

Focusing on the positive points they have
in the academic, technical and athletic
aspects.

Trying to discover their latent energies.
Every child with autism has skills and
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speech or complete loss of it,
frequent and constant use of
language, loss of the ability
to play imaginative and
imaginative play, with weak
ability to imitate.

Repetitive stereotyped
behavior: body movements,
excessive preoccupation
with  parts of things,
abnormal attachment to
some habits, or things.

L)

abilities, and developing them enhances
his self-confidence

Down’s

Syndrome

The need to repeat
information

Lack of ability to focus and
focus for long periods.

Slow response and delayed
reaction.

Lack of ability to imagine or
visualize verbal
communication.

% The Mild categories, who obtain
intelligence coefficients from 52
to 70 on standardized intelligence
scales and have sufficient skills
for self-reliance with a small
amount of support and follow-up,
and they learn and engage in
integration programs with the
ordinary.

X/
L X4

Satisfying students's needs for love,
safety and appreciation because losing
these feelings for them wastes a large
part of their energies.

Focus on their athletic and artistic talents.

Reducing the chances of failure in front
of the child.

Satisfying the child's feeling of
acceptance by others, especially parents
and teachers, to improve his adaptive
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0

L)

0

0

Lack of ability to solve and
generalize problems.

Emotion in embarrassing
and impulsive situations.

Lack of motivation and
ability to complete tasks

/7
0‘0

The Modern category, with an 1Q
from 40 to 52 and are trainable in
life skills and can be partially
integrated

behavior and behavioral

disorders.

modify

Uses with them the following strategies:
Duncan method, Montessori method,
programmed learning, modeling, and
cooperative learning.

Attention-
Deficit
Hyperactivity
Disorder
(ADHD)

*0

Excessive and impulsive
movement without thinking
and  aggressiveness  for
trivial reasons.

The ability to be distracted
by the simplest and smallest
things.

Stubbornness, difficulty
controlling, loneliness, and
mood swings.

Low self-concept and low
self-confidence.

Decreased ability to
persevere in accomplishing
the tasks assigned to him and

L)

This disorder results from a
physiological defect in some brain
cells, and it is treated medically by
giving sedative drugs on the one
hand and stimulating drugs on the
other. Dealing with these cases as
a long-term behavioral therapy to
modify and improve their
behavior in a group setting.

Therefore, they are merged so that
the teacher follows appropriate
educational practices to attract his
attention and invest his activity
and excessive movement in the
educational situation.

L)

Learning with positive reinforcement
and making a conditional link between
the award and performance on the agreed
destination.

Clarity of language and message
delivery. It is important for the child to
know what is expected of him clearly and
without emotion.

Verbal positive reinforcement
appropriate behavior.

for

Scheduling the tasks, work and duties
required and paying attention to the
achievement in fragmented stages.

- Do activities that increase attention,
focus and perseverance (such as
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the inability to assume
responsibility.

Difficulty in organization
and lack of respect for the
role while playing.

Insist on performing
activities inappropriate for
their age.

Difficulty of restraint and
commitment to sitting, due
to the difficulty of their
commitment to school rules.

Weak attention as they
cannot focus for more than
(5:10) minutes only.

Delayed achievement
performance despite the

high 1Q.

grouping pictures, classifying shapes,
repetitive writing, jaw games and
concentration) to learn by playing.

- Following the contract method, which
means making a clear agreement with the
child on the basis of his performance of
certain behaviors and corresponding to
specific rewards?

Extinction Extinguishing involves not
providing feedback (not paying
attention) to unwanted behavior

Using strategies such as: curriculum

dramatization, peer education, active
learning, and educational games.
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Hearing

Impaired

/7
0‘0

The child  understands
speech difficulty far from
the  source and has

difficulties in understanding
language and literary topics
in cases of simple hearing
loss. As for medium hearing
loss, the child understands
speech from a close distance
(3-5 feet), provided that they
are facing the speaker.

The child suffers from
speech and language defects.

The outcome of his
vocabulary is few.

¢ Hearing impairment is a level of
hearing impairment that can be
integrated into ordinary classes,
provided that the audiometric
scale does not exceed 70 decibels.

L)

% Speak out loud, so that it is not loud, and

the speed of speech is medium.

Paraphrasing the idea or question to
make it clearer.

Use visual aids, including transparencies,
films, and tablets, and avoid having the
source of information in a poorly lit
place.

Obtaining feedback from the student; To
make sure he understands the topic.

Encourage the  development  of
communication, including  speech,
reading, finger spelling, and hand

communication.

Allow the student to sit in a place that
allows him to benefit from visual
information, from other students, and the
teacher.

Motivating the hearing-impaired student
to participate in classroom activities.
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Sitting in a place far from the source of
the noise and close to the source of the
sound so that the teacher can hear clearly.

They must be provided with individual
headphones, especially if the hearing
threshold is close to (40) decibels.

Providing academic support through the
resource room to be trained by a
specialized teacher in lip reading.

Supporting language development by
treating speech and language defects.

- Using strategies such as: curriculum
dramatization, visual presentations,
concept maps, cooperative learning,
practical demonstrations, educational
games.

Visually
Impaired

+» Visual impairment
negatively affects motor
development with its two
elements: moving safely and
efficiently from one place to
another and the ability to

« Itis a level of visual impairment
that can be combined with the
ordinary, as the visually impaired
are those who are able to read and
write in the normal font, whether
by using aids such as magnifiers

- Ensure that the lighting is on both sides
of the student while he is sitting, not
directly in front of him, in addition to
making sure that he is sitting next to the
window; To ensure good lighting.
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know one's destination in
relation to the surrounding
environment.

Less participation in the
physical activities available
to his ordinary peers.

His academic achievement
is very close to the level of
the average student if
appropriate  services and
health care are provided to
him.

Less ability to make and
keep friendships.

or glasses or without them after
enlarging the printed materials in
large letters with the use of
medical glasses, taking into
account the field of vision of the
integrated baby.

D)

Encouraging the student to use certain
tools when necessary, such as: recorders,
magnifying lenses, and constantly
wearing eyeglasses.

Giving students of this category more
time compared to the time allotted to
ordinary students; to be able to perform
the tasks assigned to them.

Teaching using tactile teaching aids.

- Observing the visual field and its
sharpness while presenting images,
drawings and videos so that they are
enlarged and unnecessary details are
reduced.

Sitting in a suitable place to be able to see
and follow the teacher.

Incorporating him into classroom
activities to support his social aspects
and his exposure - to real and live
experiences.

- Develop visual ability through the use
of magnifiers for textbooks and pens

426




L)

D)

with a large dark black line while
writing, and the use of a reading ruler to
help him continue reading.

Putting tools and equipment in an
accessible manner. Students with visual
impairment need to place the tools close
to them so that they can see them.

Take into account the organization of the
furniture inside the classroom, as they
can walk in the classroom on their own if
the furniture remains fixed in its place
without changing.

Using strategies such as: storytelling,
cooperative learning, multiple
intelligences, role-  playing, and
brainstorming.

Slow learning

s Low level of academic
achievement in all subjects
in general.

+¢ Poor ability to assimilate and
comprehend.

% A qualified teacher to handle the
class.

¢+ Providing appropriate educational
and technological means.

D)

Using various methods of reinforcement
(physical, moral, symbolic, and verbal)
and providing reinforcement
immediately after obtaining the desired
response.
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D)

L)

Low I1Q (84-70).

Problems with adaptive
behavior.
Impulsivity and rush to

answer which makes it

wrong.

He has difficulty in memory
compared to his peers, with
difficulty in retaining and
recalling information.

Poor attention for a
sufficient period, failure to
complete duties, and failure
to listen to orders.

He suffers from difficulties
in social and emotional
behavior. He does not have
self-esteem, underestimates
the value of his
achievements and IS
generally pessimistic.

s Employing  enrichment and

complementary activities.

¢ Providing a resource room in the
school.

Diversity in the teaching methods used,
especially individual education and
group education.

Ensuring that education is functional,
serving the student in his life, and is
planned in advance in an orderly manner.

Focusing on the weaknesses faced by
students of this category, and enhancing
their positive aspects and strengths.

- Establishing a positive relationship and
permanent contact with the parents of
these students, and monitoring their
progress according to the educational and
educational programs provided.

Enhancing the process of positive
interaction between students of this
category and their regular colleagues.

Teaching using  educational and
technological means to attract attention
and help it understands and
comprehends.
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L)

0

Does not pay attention to the
symbols and may omit them,
and the difficulty of
understanding some words
and concepts.

Letter  substitution or
distortion, difficulty forming
words and sentences, and
difficulty recognizing them.

The difficulty of logical
thinking and reasoning, and
the difficulty of assuming
responsibility.

His writings are unorganized
and contain errors such as
omissions and substitutions.

+ Reducing the

L)

scientific ~ material
presented to him, as his intelligence is
lower than the ordinary.

Increasing reinforcement and moral
incentives to encourage him to continue
learning and provide support in the
resource room.

Use strategies such as: modeling, peer
teaching, cooperative learning

Learning
Difficulty

Decreased achievement in
some subjects related to its
difficulty.

A qualified teacher to handle the
class.

¢ Providing appropriate educational
and technological means.

L)

The classroom should be equipped so
that its location is far from noise and
external influences that distract the
child’s  auditory  attention. = The
classrooms should be well ventilated and

429




* 0

Disturbance in attention,
perception,  remembering
and thinking.

Excessive activity in some
cases.

His 1Q is normal (90) or
above. It shows superiority
in some subjects and delayed
in others.

Impulsivity and rush to
answer which makes it
wrong.

He has difficulty in memory
compared to his peers, with
difficulty in retaining and
recalling information.

Poor attention for a
sufficient period, failure to
complete duties, and failure
to listen to orders.

He suffers from difficulties
in social and emotional

% Quiet learning environment to
reduce distraction.

¢ Providing a resource room in the
school.

* Provide activities appropriate to
the child's special difficulty.

L)

furnished with sound furniture that
comforts the child in his session.

- Diversity of the educational situation
and its enrichment with activities and
educational and technological means that
attract attention, because the child with
disturbed attention gets bored quickly,
especially from unnecessary repetition.

Changing the classroom and using
another teacher or the same teacher, but
with interesting and varied teaching
methods to draw their attention to the
subject.

Consistently use the senses to increase
attention, focus, support memory tasks,
and reduce and divide tasks.

- Practical application of theoretical
information to develop cognition and
thinking skills.

- Using strategies such as: educational
games, transfer, transformation, verbal
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0

* 0

behavior. He does not have
self-esteem, underestimates
the value of his
achievements and IS
generally pessimistic.

Does not pay attention to the
symbols and may omit them,
and the difficulty of
understanding some words
and concepts.

Letter substitution or
distortion, difficulty forming
words and sentences, and
difficulty recognizing them.

The difficulty of logical
thinking and reasoning, and
the difficulty of assuming
responsibility.

His writings are unorganized
and contain errors such as
omissions and substitutions.

repetition,

imagination, and problem

solving, multisensory approach.
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Learning
Delay

* e

0

His achievement is low in all
subjects.

Lack of motivation for
learning and achievement.

He has no 1Q problem

The reason for his academic
delay IS due to
environmental problems,
neglect and psychological
problems.

The academic delay is linked
to behavioral problems in
the classroom.

- Academic advisor in the school.

- A psychiatrist to follow up on the
condition

- A qualified teacher to handle
the class.

- Providing appropriate
educational and technological
means.

- Providing a resource room in
the school.

He needs a case study and the
intervention of a psychologist and
academic advisor to identify his
psychological, social and environmental
problems.

Increasing his motivation to learn
through classroom and extracurricular
activities.

Modify his unwanted behaviors by
constantly monitoring his performance.

Encouragement, psychological support,
and reinforcement of positive behaviors
to increase the likelihood of recurrence.

Use strategies such as contract learning,
educational games, role-playing,
demonstrations, and problem solving.
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