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Introduction

A learning difficulty is considered a condition that can cause an individual to experience
problems in a traditional classroom learning context. It may interfere with literacy skills
development and can also affect memory, ability to focus and organizational skills. A child
with a learning difficulty may require additional time to complete assignments at school
and can often benefit from strategy instruction and classroom accommodations.

Learning difficulties are an important category and the interest in developing their
treatment programs has begun. It can be noted that the students who suffer from learning
difficulties are normal in terms of mental abilities . Moreover, they do not suffer from any
disability but suffer from difficulties in learning and acquiring the English language skills
( listening — speaking — reading — writing ). The category of students with learning
difficulties has received a great deal of attention from researchers and specialists.

Learning difficulties (LDs) refer to a variety of conditions that might affect the
acquisition, retention, organization, understanding and use of nonverbal and verbal
language. It impacts students' learning. Understanding students with LDs and their learning
is important for teachers to understand how to provide a positive learning environment.

Therefore, it is very important to develop the system of education of refugee schools,
including teachers, students, educational environments and administration, by consulting a
number of experts and specialists in emergency education and building upon the
experiences and efforts of global organizations and institutions. Education is one of the
most important areas in which the association works, especially with refugees and displaced
persons in emergencies around the world. Learning a foreign language is important, but
there are difficulties concomitant to this .Language teaching practice assumes that most of
the difficulties that learners face in the study of English are a consequence of the degree to
which the native language differs from English. These difficulties can occur at different
levels of proficiency in terms of three linguistic areas : the syntactic, the phonological and
the semantic areas.
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Teachers deal with a variety of difficulties in the classroom while teaching English as a
foreign language . They face many difficulties during teaching the students. This leads them
to adapt strategies and programs related to the students' needs. The effective teacher should
be able to recognize the difficulties and find solutions for them.

In addition , there are different reasons that cause English learning difficulties. First
,refugees who learn English in their home country are surrounded by an Arabic speaking
environment. Their chances to hear English outside their classrooms are rare. Second, they
lack the exposure to the English language and also lack arich English environment. Third,
there is a shortage of qualified teachers to teach students how to use the language, and the
facilities inside the schools are insufficient.

Conflicts and wars have destroyed most of the infrastructure, especially the educational
such as schools and universities, depriving refugee students and youth of their right to
education. As a result, this threatens the occurrence of a humanitarian disaster because of
the rise of an uneducated generation during and after the war, thus impeding the
development of those countries. Those people need special educational care in such a way
that integrates them and makes them feel that they are a part of these countries (many of
them are refugees and displaced). Education is one of their human rights, and despite the
efforts exerted for their inclusion in education, it turns out that these efforts are still very
limited if compared to their increased numbers.

Emergencies can be the main reason among refugee students learning English
difficulties. It is defined as situations where the individuals’ lives, dignity, and
psychological as well as social well-being are at risk because of natural hazards, disasters,
armed conflict, or military occupation. Therefore , it is necessary to handle the crisis with
rapid and comprehensive responses in all fields of life.

Emergencies related to natural, human crises and disasters. They also related to
individuals who exposed to extreme distress, threat, and deprivation, such as refugees,
displaced persons, victims, disasters made by man, wars, terrorism, and genocide. As a
result of natural dangers, disasters, and armed conflicts , cities are destroyed; societies are
collapsed ; problems are deepened; individuals' lives are hampered; their well-being and
dignity are endangered. Therefore , it is important to employ methods of teaching, learning
and assessment that are appropriate to the nature of refugee students who encounter
English learning difficulties in different learning environments. Moreover, utilizing
technology applications provides them with recent learning and electronic assessment
methods .
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Moreover, there are different causative factors of EFL Learning difficulties such as
teacher, students, classroom environment, curriculum, war and financial factors. They are
clarified as follows:

Teacher

¢ A lack of teacher's motivation leads to low participation. The lack of motivation leads
the learners to express themselves in negative common expressions such as “I don't
know”, “no comment” or they keep silent.

¢ There is a lack of professional development.

¢ There is a lack of experience in Syrian refugee students' cultural and circumstances
after war.

¢ The teachers give the learners an overcorrection during the speaking time which make
them felt that speaking class is an embarrassing situation and made them afraid of
making mistakes.

¢ Oral communication instruction is neglected.

¢ The teachers’ use of inappropriate teaching strategies and the use of L1 during language
instruction postpones EFL students’ speaking skills.

¢ Teachers have little prior experience with integrating life skills and language learning
strategies into language teaching e.g., locating appropriate stories and songs. In addition,
they reported that such skills are not an element in the final exam thus it is not focused
during their teaching.

¢ The teachers don’t allow learners to participate in speaking activities.

¢ Some teachers use L1 for class management. This can be another factor that relates to
the problem of speaking difficulties. This is because using L1 means sacrificing valuable
opportunities for well-motivated foreign use.

¢ Both teachers and students reported that they gave least attention to speaking tasks in
the textbooks because speaking is completely excluded from exams.

¢ The communicative use of the target language is almost neglected.

Students

¢ Students feel anxious and shy, therefore, they prefer to be silent and feel speechless in
classroom interaction.

¢ They feel anxious to express their ideas in a conversation.

¢ The students do not know how to pronounce well. They have incorrect pronunciation
and get worried about their pronunciation while speaking in class.

¢ They also feel with difficulty to express their ideas through speaking because they do
not have enough vocabulary.
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They feel nervous to construct any sentences.

Anxiety and unwillingness during the English-speaking process are considered two of
the biggest obstacles for EFL learners. They are appeared when the learners are afraid
of being negatively evaluated when making mistakes, particularly in front of their
friends.

Students are worried about making mistakes because of the fearful of criticism and or
being shy.

Students have no motive to express themselves.

Only one participant can talk at a time because of large classes and the tendency of some
learners to dominate, while others speak very little or not at all.

Students have negative attitudes regard to speaking English language.

Students who share the same mother tongue tend to use it because it is easier . Moreover,
the learners feel less exposed if they are speaking their mother tongue.

Students do not have an awareness of the ways speaking can be practiced and learn how
to cope with tasks that require oral production.

Students report that they are hesitant to speak because of their teachers’ scoring
procedures and their classmates’ mockeries.

Students transfer the cultural rules from their mother tongue to EFL.
There is a lack of schooling experience.
Classroom Environment

The classes are overcrowded.

Classes are often large, so learners do not have enough opportunities to use and practice
the language due to situations such as disruptions, noise and a lack of attention from
their teachers.

Most of students who reluctant to speak in English class feel that the classroom
environment does not support them to participate in classroom interaction.

Curriculum

Students find the content is usually either boring or difficult to understand.

It is found that grade four textbooks do not provide students with frequency of
opportunities to use English communicatively, and they do not include sufficient tasks
that are particularly designed for speaking.

Extracurricular activities that aim to improve students’ speaking skill are very rare.
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There is a lack of involvement in real life situations in the target language.

Some English materials in the classroom/school do not help students in learning and
speaking English.

Vocabulary items are taught in isolation. The listening materials are not used by the
majority of schoolteachers because of the large number of teachers compared with the
number of cassettes available.

The curriculum does not provide enough opportunity for learning and practicing new
and varied vocabulary and does not provide enough variety in tasks designed for the
teaching of grammar.

The syllabus does not satisfy the learners’ communicative needs . It is considered the
main reason for learners’ speaking difficulties.

The lack of oral activities in textbooks is a strong reason for students’ difficulties in
speaking.

Speaking is the only skill that is not included in the exams. The focus is mainly on
teaching reading and writing besides grammar and vocabulary.

There is a lack of digital literacy policy support. Digital literacy needs to be integrated
into curriculum and syllabus.

The tests also neglect the speaking skill and just depend on written tests . This may affect
badly the status of speaking skill among learners.

War

Students experience traumatic experiences and post-traumatic stress.

Students encounter a series of traumatic experiences before entering the classroom.
Specific mental health issues are quite common in refugee populations, especially post-
traumatic stress disorder.

The learners will be frustrated in their language learning if they don’t experience some
measure of healing from trauma.

Financial

Most of the refugee in Lebanon cannot attend English classes due to their special socio-
economic status.

The refugees work for long hours. There is no time for them to learn the language
because the financial difficulties.

Syrian refugees living in the USA also faced challenges in learning EFL. It is found
that most of the Syrian refugees are deprived of their basic needs such as food, shelter,
clothing, education, and medicine. This poses challenges to their learning.

Some refugee students cannot be full time students because they work to earn money or
are looking for jobs by day. They join the classes only at night.

Most Syrian refugees are mainly concerned with fulfilling their needs such as, food,
shelter, and clothing. Thus, education is less important for them.

14




Paper Resources :
Student's Book
Handouts.

Songs, games
supplementary materials
Role-Playing Activities
Mobile apps

Videos and realia
YouTube videos
Nursery Rhyme

Flash Cards

@ & & & 6 & O o o o o

® & & & O O o o o

Websites

Audio aids

Models

Apps for language learning
Computers

Mobile Phones

Visual Resources

Visual Aids

Additional Resources
Common Classroom materials
Pictures

¢ Game Based Learning

¢ Multisensory Approach
(Audio-visual — Multimedia)

¢ Mobile Based Learning

¢ Mobile Applications (Mobile
Apps)

Questioning

Role Play Activities
Brainstorming

Readers Theatre

Task Based Learning

E-Learning Strategies
Paired Reading

Choral Reading
Graphic Organizers
Paired Writing Method
Puppet Based Learning




Scope and Sequence Matrix for English Language Course: Grade Four

Dimensions Learning . Teaching Methods and Learning Instructional | Assessment
e 1o Indicators . L .
Difficulties Strategies Resources Activities Techniques
+ Refugee students have
difficulties in recognizing
letter-sound relationships. Visual -Audios material
% Refugee  students  have Game technique
difficulties in recognizing E-learning strategy. i
. . Videos
compound words containing | Multisensory Approach | " *Songs , Task
Listening Phonological short and  long (Audio-visual — sUupp etmgnl ar *games, asks
Difficulties |  Difficulties vowels, Multimedia) {I\r;‘a derl'as *Role-Playing Q;“Zfes
odels . . ests
% Refugee  students  have . i Activities
epe e e *Visual aids Homework
difficulties in discriminating Game Based . -Games )

. . . Realia . Assignment
sounds of English words in Learning - videos :
listeni YouTube Listeni -Exercise
lstenlng. Mobile Based Computer = Isten!ng to

% Refugee  students  have Learning Audios

difficulties in inferring the
speakers’ tone.

K/

Refugee  students  have
difficulties in listening to
learn correct pronunciation.

Mobile Applications
(Mobile Apps)
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Dimensions

Learning
Difficulties

Indicators

Teaching Methods and
Strategies

Learning
Resources

Instructional
Activities

Assessment
Techniques

Listen for Gist

R/
L X4

Refugee  students  have
difficulties in listening for
detailed  description  of
something and guess what it
is.

Refugee  students  have
difficulties in  generating
antonyms, synonyms, and
definitions for words heard.

Refugee  students  have
difficulties in inferring the
speakers' tone.

Vocabulary

Refugee  students  have
difficulties in learning new
vocabulary in listening text.

Refugee  students  have
difficulties in guessing new
word and vocabulary.

Refugee  students  have
difficulties in identifying
words heard.
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Dimensions

Learning
Difficulties

Indicators

Teaching Methods and
Strategies

Learning
Resources

Instructional
Activities

Assessment
Techniques

Sound
Discrimination

R/
L X4

Refugee  students  have
difficulties in discriminating
sounds of English words in
listening.

¢

o
A5

Refugee  students  have
difficulties in recognizing the
same sounds in different
words (Phonemic ldentity).

X/

Refugee  students  have
difficulties in recognizing
individual sounds in a word
(Phonemic Isolation ).

Refugee  students  have
difficulties in listening and
saying new words when a
sound is taken away
(Phonemic deletion ) .

X/

Refugee students have
difficulties in listening and
saying new words when a
sound is added (Phonemic
Addition ).
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Dimensions Learning Indicators Teaching Methods and Learning Instructional | Assessment
Difficulties Strategies Resources Activities Techniques
+ Refugee students have
difficulties in substituting
one phoneme for another to
make a new word (Phoneme
Substitution).
« Refugee students have
difficulties in recognizing
numbers 22-29.
% Refugee  students  have Nursery S
difficulties in telling the time. Rhymes amegs Tasks
* Refugee  students  fear CDs Eictures *Rc?le-PIa;/ing Quizes
5 DI U G TATES Mobile Assisted Vldeos_and Activities Assignments
ekl I —— % Refugee  students  have | | on0 300 | earning . realia Describe TEStS_
PeaKin nuncia difficulties in  describing (MALL) Tools Visual aids cture Self-
Difficulties Difficulties weather and observe weather . Realia p evaluation
o Mobile Apps Dialogs
conditions and seasons. Game technique -CD_S ‘Watching -Homework
% Refugee  students have | g joaining Strategy -Online videos Exercise
difficulties in pronouncing resources AueTes
some pairs of English -Books Dialogs
-YouTube

consonant sounds (i.e. /{f/ and
/] as in .chair. and .share; /v/
and /f/ as in .van. and .fan; /p/
and /b/ as in .pat. and bat.).
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Dimensions

Learning
Difficulties

Indicators

Teaching Methods and
Strategies

Learning
Resources

Instructional
Activities

Assessment
Techniques

7
L X4

Refugee  students  have
difficulties in pronouncing
some English  consonant
clusters (i.e. .grandfather.
often mispronounced
.grandfather).

Refugee  students  have
difficulties in knowing how
to pronounce a certain word
well.

Refugee  students  have
difficulties in understanding
the pronunciation of the
native English speaker.

Fluency
Difficulties

Refugee  students  have
difficulties in  expressing
their ideas in a conversation.

Refugee  students  have
difficulties in introducing
themselves and talking about
their families.

Refugee  students  have
difficulties in offering and

Game technique
E-learning strategy.
Mobile Based Learning
Mobile Applications
(Mobile Apps)
Cooperative learning
strategy
Students works in
groups
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Dimensions Learning . Teaching Methods and Learning Instructional | Assessment
e 1o Indicators . . .
Difficulties Strategies Resources Activities Techniques
requesting assistance during Questioning
group work. Role Play

Refugee  students  have | Puppets based learning
difficulties in  describing
feelings.
Refugee  students  have
Communication difficulties in expressing
& Interaction ability.
Difficulties Refugee  students  have
difficulties in talking about
one’s daily life, and past
simple tense.
% Refugee  students  have
difficulties in giving advice.
% Refugee  students  have
dIffIC.U|tIeS in  producing Mobile learning
rhyming words. .
applications
Rhyming Skills Game technique

E-learning Strategy
Role Play Activities
Questioning
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Dimensions Learning . Teaching Methods and Learning Instructional | Assessment
e 1o Indicators . . .
Difficulties Strategies Resources Activities Techniques
+ Refugee students have
difficulties in asking and
Reading answering  questions in
Difficulties reading material
(interpretation skills).
« Refugee students have .
e . - Game technique
difficulties in linking i .
. . E-learning Strategy *Role-Playing
Interpretation pronoun to its referents . : . o
. S Grafic Organizers Activities
skills % Refugee students  have . : Flashcards )
e . . Paired Reading Method . Scaffolding Tasks
difficulties in organizing Pictures .
. . . *Story- Quizes
ideas in sequence. Reading . .
‘ Telling Assignments
« Refugee students have Texts .
epe e . . *Role-Playing Tests
difficulties in distinguishing *Visual aids I
L . Activities
between main idea and Realia .
. Describe
details, and recall the stated i
picture
one.
< Refugee  students  have | Game Technique (Pingo,
difficulties in  recognizing Scavenger hunt)
Vocabular oor words or vocabulary . .
y - P Y E-learning Strategy
Aspect % Refugee  students  have

difficulties in connecting the
meaning of unknown words

(Audio- Visual)

Brainstorming Strategy
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Dimensions Learning Indicators Teaching Methods and Learning Instructional | Assessment
Difficulties Strategies Resources Activities Techniques
to daily used objects or Graphic Organizer
habits. ) ]
+ Refugee students have PRIlESE (Reael 1) Lo
difficulties in remembering | nobile Based Learning
uncommon words . ( Mobile apps ) such as
% Refugee  students  have “Prodigy game “or
difficulties in generating or Learn English
label antonyms, synonyms Vocabulary — Kids”
and definition for words read
+ Refugee students have
difficulties in recognizing the
lexical family to which a
word belong.
% Refugee students have | Game technique: Such
difficulties in reading aloud. as (Jigsaw/Scavenger
% Refugee  students  have hunt )
Reading :rlg I(;lljjlr::?nsarilg [ ngr;) a;ag :](;3 ;I r:)?‘ Col Ialtz)ol;z;:/r: Zgrategy
Fluency

sentences.

Refugee  students  have
difficulties in reading
different types of reading

Brain storming
Reading theater
Choral and repeated
reading
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Dimensions

Learning
Difficulties

Indicators

Teaching Methods and
Strategies

Learning
Resources

Instructional
Activities

Assessment
Techniques

texts to obtain information
and show enjoyment.

have
reading
acquire

Refugee  students
difficulties in
independently to
information.

Refugee  students  have
difficulties in recalling stated
main idea and/or details.

Identify and
analyze the
relationship in
reading.

Refugee  students  have
difficulties in identifying and
analyzing relationship among
facts ,ideas, concept, and
themes in reading materials.

K/

Refugee  students  have
difficulties in in making
connections between what
they read and  prior
knowledge.

K/

Refugee  students  have
difficulties in  predicting
content and outcome of
situation.

Puppets based learning
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Dimensions Learning . Teaching Methods and Learning Instructional | Assessment
e 1o Indicators . . .
Difficulties Strategies Resources Activities Techniques
+ Refugee students have
difficulties in expressing
personal feeling or attitude
towards characters, events,
visuals, etc....,
« Refugee students have
difficulties in applying the
use of grammatical rules. Pictures Tasks
< Refugee  students  have : . *Graphic uizes
. _g .. i E- learning Strategies p Q
difficulties in using parts of . organizers. Assignments
. . Online games
speech and their functions in SuEsTeT *Models . Tests
the sentence (adjectives, s *Visual aids -Homework
Group work . .
adverbs, verbs ...etc.) Realia Assignment
. - Role plays i
Writing % Refugee  students  have . Songs -Exercise
R Grammar e s . . Puppets based learning
Difficulties difficulties in transferring

grammatical knowledge into
communicative language use.

X/

Refugee  students  have
difficulties in wusing the
different kinds of sentences
(the differences and
formations of simple,
compound, complex).
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Dimensions Learning Indicators Teaching Methods and Learning Instructional | Assessment
Difficulties Strategies Resources Activities Techniques
+ Refugee students have
difficulties in expressing
ability in the past.
% Refugee  students  have
difficulty in spelling
commonly confused words | .| garning strategy
(homophones). Mobile Applications
i Refugee  students  have i
Spelling & difficgulties in  spellin Same feonide
Mechanics syllables division pfefixeg Cpoperatlon s_trateg)_/ Pictures Tasks
Yy _ , A discovery or inductive *Graphic | *Role-Playing Quizes
and suffixes. approach . . .
organizers. Activities Assignments
Refugee  students  have .
difficuliies i applvin *Models . *Scaffolding Tests
. PPIYING *Visual aids * -Homework
correct punctuation marks . : .
N Realia Describe Assignment
and capitalization. i i
picture -Exercise
Refugee  students  have
difficulties in remembering .
E-Learning strategy
uncommon words . Mobile Applications
Vocabulary % Refugee  students  have PP

difficulties in using words for
describing pictures.

Game technique
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Dimensions

Learning
Difficulties

Indicators

Teaching Methods and
Strategies

Learning
Resources

Instructional
Activities

Assessment
Techniques

Organization
Skills

R/
L X4

Refugee  students  have
difficulties in  writing the
paragraph chronological
order.

¢

o
A5

Refugee  students  have
difficulties in making chart
event mentioned in
chronological order.

Refugee  students  have
difficulties in connecting new
vocab to meaning.

Refugee  students  have
difficulties in organizing
similarities and differences in
a graphic organization
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Grade Four

Reference guide for the treatment of learning difficulties in English for
grade four includes background information about indicators of the
difficulty, topic planning tools, components, goals and objectives,
procedures, activities and assessment that the teacher needs to implement
compensatory program for English learning difficulties .Integrating
language skills helps students to build new knowledge and abilities to

what students already know and can do. If students can read a sentence,
they will be able to compose their own sentence using this skill. In
addition, integrating language skills also helps English teachers to
provide additional diversity to the session by expanding the choice of
activities. Instead of just listening, students can also practice speaking,
reading, and writing. This may increase their desire to study English and
help overcome English learning difficulties. Above all, integrating the
skills means you're working at a realistic communication level, which
allows you to enhance your communicative ability in English in a holistic
way.
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First Dimension

Listening Difficulties
A BEA T SAVaE

7

i {Introduction |-

i This dimension deals with listening difficulties that fourth grade students face.
11t includes the phonological difficulties , listening for the gist , vocabulary and
| sound discrimination.
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(1)

Phonological Difficulties

(2)

Listening ‘QJ

Listen for the Gist for Q"St L o 4

(3)

Vocabulary

(4)

Sound Discrimination
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Indicators of the Difficulty

< Refugee students have difficulties in recognizing letter-sound relationships.

% Refugee students have difficulties in recognizing compound words containing short and  long
vowels.

% Refugee students have difficulties in discriminating sounds of English words in listening.

% Refugee students have difficulties in inferring the speakers tone.

% Refugee students have difficulties in listening to learn correct pronunciation.

Learning Outcomes

By the end of this topic, fourth grade students will be able to:
% Recognize letter-sound relationships.
< Recognize compound words containing short and long vowels.
% Develop students' listening skills and awareness of sounds in the environment.
% Infer the speakers’ tone.
< Learn correct pronunciation.

Learning Resources

Paper Resources : Visual and Audio Resources :

+« Student's Book +» Models- Flash Cards and Pictures
+« Handouts « Visual and Audio aids
Electronic Resources: Additional Resources

% Mobile applications « Common Classroom materials
¢ YouTube videos - Computers — Websites

Intervention Strategies

Game Based Learning E-learning strategy
: 8 : (Audio-visual — Multimedia)

Multisensory Approach

obile Applications
(Audio-visual — Multimedia) =
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Procedures of The Topic
Recognizing students' learning difficulties (phonological difficulties )

% Identifying and discovering your students'

learning difficulties in recognizing letter-sound

relationships by circling these sounds in new words through using one of these methods:

First Method :
Recognizing Letter-Sound Relationships

et te [ p
&l 17al tT]Joinls Thiilplsy

For each letter-sound relationship, instruction should
include naming the letter or letters that represent the
sound and it should associate a picture cue of an
object with the target sound to help students
remember the relationship between the letter and the
sound.

Teacher tells students to listen for a sound made or
on the audio.

Then teacher asks students to say the name of each
picture and draw a line to match the letter with the
sound.

letter Sounds: L and M -[J0s

3y e narve oF o0 e Drow @ e o souh
MO 20 Wl wont IRl SO w1y e MOICNAG SOuni

for ssmpda | . bon ™ . Mareey

monkey

W

A

ladder

iy

murror

Second Method
«» Teacher reads the letter and students listen and then

do the following exercise:

Look at the alphabet in the first column.
Circle the picture which begins with that alphabet.

¥
G
,‘\

| @
6

TwSetiary com Al igtis raserves www, turtiodury com

'
]
1
]
]
]
)
'
'
'
]
1
]
]
'
]
'
]
]
'
i
1
]
1
]
'
'
]
1
i
'
1
'
'
]
'
L]
f
L]
]
'
'
‘
1
'
°

Copymght
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Recognizing Compound Words Containing Short and Long Vowels.

Recognizing students' learning difficulties (recognize compound words containing short and long vowels).
% ldentify and discover your students' learning difficulties in sound word discrimination through using
this method :-
Identifying Same and Different Sounds
% Have students close their eyes.
Make two different sounds, such as laughing and clapping. .
% Ask if the sounds are the same or different.
% Repeat for other pairs of sounds, sometimes making the sounds the same and sometimes making them

different.
% Have students tell if the sounds are the same or different and identify what the sounds are.

*

o
%

7
*

Recognize Compound Words Containing Short and Long Vowels

< Recognizing students' learning difficulties in compound words containing short and long vowels, by
circling these sounds in new words through using one of these methods:

First Method: Second Method:
% Teacher asks students to listen to audio and do the | < Teacher asks students to listen to audio and try
following exercise: to write the compound words on their
% If students are not able to do this exercise, it means notebook, and then do the following exercise:
that they have learning difficulties in recognize | < If students are not able to do this exercise, it
compound words containing short and long means that they have learning difficulties in
vowels. recognizing compound words containing

short and long vowels.

COMPOOUND WEORDS

Dvaw & Lo 40 mnateh ench of the wanls am Ahe )

wth & word om the raght te crente & compenind word

‘1‘_;3 1 hot ball
! J
C . bed flower &

foot man

sun bag r“

fire dog '3 |

M X
@y hand room

4 g
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Discriminating Sounds of English Words in Listening

Recognizing students' learning difficulties in Discriminate the sounds of English words in listening,
Infer the speakers’ tone, and learn correct pronunciation, by circling these sounds in new words through

using one of the following methods:

3

o4

3

o4

First Method:

Teacher asks students to listen to audio and do the
following exercise:

If students are not able to do this exercise, it means
that they have learning difficulties in recognizing
compound words containing short and long
vowels.

Wead the questiony, Circle the word that answers the guestion. Then wrile the
word om (e lime, g

sk
) Wt will the cacrpalionn do” shate
e

Disdt aesd Sarat will play what? '?
[

Whant will the garbs do with
e bikes?

The eabtut tnes 10 do whae
- the gras”

What woukd sou checose 10 & in
B park

This boy s lappy because bo wan
fornt o what!

Second Method

Teacher asks students to listen to audio and do
the following exercise:
If students are not able to do this exercise, it
means that they have learning difficulties in
recognizing compound words containing
short and long vowels.

Look at the pictures and say the word. Click "long a" or “short a" for
each.

cape
-

longa  shorta

lamp

Mo

bong a short a

pancakes

long short a

glasses

L1 ]

longa  shoera

ape

long a short a

Apdro:

$

9

long a short a

cake

v
T

long a short a

alligator

long a short a

g3

ﬁ

longn  shoreta

whale

Jong a short a

stamp

¢

long a short o

crab

-

longa shorta

https://lwww.liveworksheets.com/sv2324555fg
O

Recognizing students' learning difficulties in substituting one phoneme for another to make a new word

( Phonemic Substitution), recognizing the word that remains after a phoneme, separating sounds and
counting how many sounds they hear (Phonemic Segmentation), and making a new word by adding a
phoneme to an existing word (Phonemic Addition) by circling these sounds in new words through

using one of the following methods:
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First Method:

Teacher asks students to listen to audio and do the following exercise:
If students are not able to do this exercise, it means that they have learning difficulties in recognize

7
°

/7
0’0

Phonemic containing short and long vowels.

Dotel

Short Vowels

}‘E » & )
ﬁl‘b ‘ -
Circle Oh- thort vowals and write the word

ﬂe. aeiou aeiou

LF "Lﬁﬁ@ @

box R
aeiou aeiou

Find all the short
vowels in the table

There are 20

im
c|pP
XE
+1C

a

=1
[

B
=jrlojTKH—|o

Second Method

< Teacher asks students to listen to audio and do the following exercise:
If students are not able to do this exercise, it means that they have learning difficulties in recognize

compound words containing short and long vowels.

o
%

>
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Short Vowels Tesf YL

b) big
¢) bug

[Score: /16 ']
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The purpose of this topic is to introduce students to an essential part of learning, to phonological
alphabet.

Tell the students that today we are going to learn about compound words that contain short and long
vowels

Sing a song to introduce the various letters that provide a further insight to investigate into the
alphabet.

Discuss and perform various activities. Students will use the root words of compound words.
Students have also worked in small and large groups to do various activities. A colorful, animated
music video to learn how to pronounce the sounds.

Students will be able to correctly circle or point to words/ items that begin with the letter.

Point to a picture of the object making the sound and name it.

Ideal videos for kids to learn the discrimination and pronunciation of vowels and consonants sounds
are introduced.

Ask the students to do the exercise by listening and clicking on the picture that matches the word.
Each child selects two or three picture cards that match with the sounds, places the cards in the same
order in which the sounds are heard, and explains the sequence of events.

Each new letter that is introduced has a small picture beside to show its sound.

Use free mobile applications in order to help students to learn the phonological alphabet and
overcome any difficulty related to the new words, discriminate the Sounds of English words in
listening, and learn correct pronunciation.

Activity (1) : Listen and Circle Activity (2) : Listen and Circle

My name is

Can you find the objects that
Circle the pictures that start with the letter g. begin with a letter 6g?

> (

s ¢
3)

“ " p
( - &

Ty

golfcart gloves

Acaderrypworkshaecs com




Activity (3) : Listen and Circle
% Students who comprehend the alphabetic principle and apply what they've learned about letter-
sound are correspondent to transform printed letters and letter combinations into sounds and may
read a large number of words accurately, including those they've never seen before in text. They
have never encountered in text.

Words that Follow the CVC Spelling Pattern* Words that Follow the CCVC
Spelling Pattern
All Continuous Sounds | Stop Sound at the End Stop Sound at the Beginning Blend Includes a Stop

Beginning Sound

man nap pan spat
ran map can scam
yam rag jab scat
van Meg bed step
men fed ten sped
fin rip big skit
rim lid tip skip
win rig hid spin
mom rod pot stop
fun fog hop spot
run rub jug spun
sum nut gum stud

Activity (4) : Listen and Circle

Now, change a letter to
make it say pet.

Now, rearrange the letters
to make it say pot

Now, change a letter to b,
make it say tag. Iml | OI I pl

“L]

Now, change a letter to
make it say cop.

Now, change o letter 1o Figure 1.2
make it say can. Sound bBoxes Can be used when STudonts ano loarmning

words with two or three sounds using a set of boxes that

matches the number of sounds in the word, If students
write a ¢, then an o, then do not yet know letter-sound relationstips, disks (1ee

o £. Have students read example 3) can be used for this activity, Once students
the word, know letter-sound relationships, they can use letter tiles
for this activity (see example b.)

Tolt stodents & word, Then have students repeat the

The instructor would read the words to the right of the
= L o o 5 » ® word slowly as they will pull a disk or letter tile into each

I s Ing at th? '?o"‘ Le rking up to the box while saying the sounds in the word, After students
top of the ladder. This activity could be completed with have placed the disks or letter tikes in the baxes, I
students writing the letters in blanks or students could students slide thelr finger across the arrow under the set
use letter tiles to complete the activity of boxes to read the word as & whole unit
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Activity 5 Activity 6
Mobile application game for practicing letter < Another Mobile application game for

sounds and phonics practicing letter sounds and phonics
% It is available on the following link: < It is available on the following link:
% 5Kindle Apps that Teach Letter Sounds and
Boom Cards”. Phonics (funlearningforkids.com)

% https://funlearningforkids.com/5-kindle-
apps-teach-letter-sounds-phonics/

KINDI AFPD
thet Yeosan
Lettar Ravinas
el Pl

7
0.0

Winter Ending Sounds, Final Sounds Boom : :
Cards (Digital Task Cards) % Letter knowledge enables kids to recognize

Provide th tice student dt ¢ the letters of the alphabet, understand the
rovide the practice students need to master purpose of those letters, and create the
ending sounds, final sounds with these

. ) . nds that they make. Developing thi
digital, engaging winter snowman Boom sounds that they make. Developing. this

. X familiarity with letters is important pre-
Cards._The interactive nature of the cards & reading skills that will help children
fun winter theme keep students engaged,

i . develop strong decoding skills.
plus, Boom cards require NO PREP making These L Learning Aoos for Ki
them easy for you. Students love building ese Letter Learning Apps for Kids are

. designed to get children playfully
the ending sounds snowmen! interacting and exploring pre-reading skills.

7
0.0

Identifying Same and Different Sounds
Activity 1
< Prepare students for learning and connecting to prior knowledge by passing out compound word
index cards. Instruct students to find a partner that creates one whole word.
< When partners have been formed, ask students to sit together near the electronic white board or
device you're using to display our lesson.
% Ask students what they notice about the word they formed. Guide them to recognize that they are
two words put together. Define compound word and write on chart paper.
< Tell students they will be learning about compound words. Read the first section of our lesson,
Compound Words Lesson for Kids: Definition & Examples, "What are Compound Words?
Ask the following guestions:
v How are compound words different from regular words?
v/ Can any two words be put together to create a compound word?
v Read the next section, 'How do Compound Words Work?'
< Write several words on the board, some are compound words and some are not. Ask students to
identify compound words and explain their identification.

‘Examples,
Catfish hatbox  bathmat upset suntan  cobweb  bathtub
Batman Subset  bellman catnip shellfish nutshell

Cannot  trashcan Gunship sunlit hotbed  setup pitfall
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https://funlearningforkids.com/5-kindle-apps-teach-letter-sounds-phonics/
https://funlearningforkids.com/5-kindle-apps-teach-letter-sounds-phonics/
https://funlearningforkids.com/5-kindle-apps-teach-letter-sounds-phonics/
https://funlearningforkids.com/5-kindle-apps-teach-letter-sounds-phonics/

shotgun within hubcap sunfish Sunbath bedpan catnap backspin
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Finally, allow students to identify compound words in sentences with the 'Let's Practice!' section. Have
students copy the compound word into notebooks, and then share answers.
Recognize Compound Words Containing Short and Long Vowels
The purpose of this topic is to introduce students to an essential part of learning phonological
alphabet.
Introduce the diphthong alphabet and identify the ‘oo’, ‘au’, ‘oi’, ‘aw’, ‘ow’, ‘ew’, ‘oy’, vowel
blends/teams.
Tell the students that today we are going to learn about compound words that contain short and long
vowels
Sing a song to introduce the various letters that provide a further insight to investigate into the
alphabet.
Discuss and perform various activities. Students will play Tic-tac-toe in which they will use the root
words of compound words.
Students have also worked in small and large group to do various activities. A colorful, animated
music video to learn how to pronounce the sounds.
Students will be able to correctly circle or point to words/ items that begin with the letter.
Point to a picture of the object making the sound and name it.
Ideal videos for kids to learn the discrimination and pronunciation of vowels and consonants sounds
are introduced.
Ask the students to do the exercise by clicking on the pictures that match the words.
Point to a picture of the object making the sound and name it.
An ideal video is good for kids to learn the pronunciation of some words and letters.
Ask the students to do the exercise by clicking on the picture that matches with the word and read it
loudly.
Each child selects two or three picture cards that match the sounds, places the cards in the same order
in which the sounds are heard and explains the sequence of events.
Each new letter that is introduced has a small picture beside to show its sound.
Use free mobile applications in order to help students to learn the phonological alphabet and
overcome any difficulty related to the new words, discriminate the Sounds of English words in
listening, and learn.
Activity 2
Teacher tells students that compound words are formed when two smaller words combine to form a
new word, as in these examples:
mail + box = mailbox
milk + shake = milkshake
note + book = notebook
Teacher should follow the easiest way to introduce compound words which is with letter tiles. Teacher

chooses a word such as bathtub from the resource list and builds it with the tiles.
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https://blog.allaboutlearningpress.com/using-letter-tiles/

% Teacher explains to her/his students that the word bathtub has two smaller words in it, and invites
him\ her to find those two smaller words. Letter tiles are great for this activity because your child
can separate the compound word into two words, like this:

% Teacher presents other examples like sandbox, anthill, backpack, and windmill. This is a wonderful
method for helping students visualize

Activity 3 Activity 4
“Bird Friends” Activit “Banana Splits” Game
y

Bird Friends

Banana Splits

% Use compound words to build the yummiest

% Birds of a feather flock together ... and in banana split ever in this delicious multi-
this fun reading activity, birds of a feather level reading game. Every player gets an ice
make compound words, too! Just have your cream bowl and a stack of candy covered
Student select two matching birds and place scoops of ice cream to play with. Students
them side by side on the branch. Each pair of different levels can play together.
of birds makes a compound word. < Time : 10 minutes

% Time : 10 minutes

% Teachers explain to students the three different types of compound words:

Open Compounds Closed Co Hyphenated Compounds
living room campfire mother-in-law

ice cream earthworm merry-go-round

full moon popcorn self-esteem

high school snowball get-together

klmmu
the words
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https://downloads.allaboutlearningpress.com/downloads/Blog_Samples/AAR-L1-Lesson40-Bird-Friends.pdf
https://downloads.allaboutlearningpress.com/downloads/Banana-Splits-Game.pdf

Activity 5 Activity 6
% Teacher uses a song to help to

introduce or review compound CombiWerd
words. . S @E20NE
% The song is available on the : :fi‘:“‘f':n
following link: i
(OB

https://drive.google.com/drive/folde
rs/1QCzf43CSRTHZnZFiEgdvZD7

Xd9Da5ZPT?usp=sharing

% A free Mobile application is available on the
following link:
https://play.google.com/store/apps/details?id=co
m.gg.combiword

% Compound Words : Word puzzle game. Guess the
Compound word from two images. A compound
word is a word which is made up of two or more
other words. For example, the word Cupcake is
made up of two words, cup and cake. Similarly,
this app contains many examples of common
compound words. You have to guess the one word
for each image and think to write

% Another free mobile application is available on the following link:
https://play.google.com/store/apps/details?id=makstyle.pickaword
Pick A Word : 2 Pics 1 Word Guessing Game

: ',_f 1}.;‘qui
rél’ 1,,]|| l?b:l

About this game
% Pick A Word: 2 Picks 1 Word Guessing Game is a brain addictive game, it shows two pictures on
screen and users have to guess the word bringing two photos together. There is some words in palette
below the picture on screen. User has to guess the word and type the word from palette. You won’t
be able to stop playing Pick A Word, one of the most brains addicting word guessing games for
family and friends!
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https://drive.google.com/drive/folders/1QCzf43CSRTHZnZFiEgdvZD7Xd9Da5ZPT?usp=sharing
https://drive.google.com/drive/folders/1QCzf43CSRTHZnZFiEgdvZD7Xd9Da5ZPT?usp=sharing
https://drive.google.com/drive/folders/1QCzf43CSRTHZnZFiEgdvZD7Xd9Da5ZPT?usp=sharing
https://play.google.com/store/apps/details?id=com.gg.combiword
https://play.google.com/store/apps/details?id=com.gg.combiword
https://play.google.com/store/apps/details?id=makstyle.pickaword
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Discriminating Sounds of English Words in Listening

Activity 1 :Sound Discrimination
This is an activity to help students differentiate and produce the short / I / sound as in 'milk’ and the
longer / i: / sound as in 'beef’, although it can be adapted to any pair of sounds which students have
differentiation problems with.

Procedure

To help students hear the difference , teacher explains that s/he is going to say a word with the / 1/

sound several times, then change to a word with the / i: / sound. The students should raise their hands

when they hear the word change. Teacher then says "ship, ship, ship, ship, ship, sheep, sheep,...".

This procedure can be repeated with other words ("hit"/"heat", "it"/"eat" etc.)

To help students differentiate these sounds in the context of longer utterances, teacher then does the

same with a sentence: "I saw a big ship, | saw a big ship, | saw a big ship, | saw a big ship, | saw a

big sheep, I saw a big sheep..." until the students can hear the change.

Teacher then writes, in phonemic script, the words 'Ali' and 'Malak' on the board above a picture of

a man and woman. Teacher asks the students "Who is this?" When has it been established that the

two characters are Ali and Malak? Teacher asks "Who is Ali's partner?" (And point to the / 1/

sound). An acceptable answer would be 'Mak’, '‘Malk’, 'Mala’, or any other name containing the / 1/

sound. If you want to make it easier, you could ask "Wha's her partner, Chris or Pete?" Students

should understand the idea of this game quite quickly.

Teacher then asks, "What's Ali’s favorite food / drink?" Answers could be 'milk’, ‘fish’, ‘chips’,

'gin’ etc. Teacher writes this information on the board and continues asking questions about Ali and
Malak until there are two columns with information about Ali and Malak's lives (where they live,
favorite colors, animals etc.)

Then drill sentences such as "Jill likes fish and chips”, "Jill likes Brad Pitt" or "Steve lives with Pete

Reid" are drilled .

In subsequent lessons, when a student makes a /I1/or /i:/ pronunciation error such as
saying 'deeficult’ instead of ‘difficult’, | write the word 'difficult’ on the board and ask "Is this a Steve
word or a Jill word?". Students can answer then be asked to pronounce the word correctly.

Time : 10 minutes

Activity 2

1. Listening — listen to sounds on CD, then ask the students to: point to a picture of the object
making the sound and name it, point to a real object that makes the sound and then try it out.
Variation: — listen to the sound of real objects with eyes closed. Children guess and name.

2. Play Sound Bingo — listen to sounds on tape and cover the correct picture.

3. Sound walk — students draw pictures or write down the names of the sounds they hear on the
walk.

4. Grouping sounds — animals, musical instruments, vehicles, etc.

5. Odd one out — ask the students to identify the sound that is not part of a group of sounds, eg.
dogs barking, pig grunting, cow mooing, musical instrument playing.

6. Musical discrimination — discriminating between loud/quiet, high/low, fast/slow notes. This
should be part of a music lesson — ask a TA to observe.

7. Clapping or tapping rhythms — you can use students' names and polysyllable words. This
activity can be linked with picture-noun recognition. Students can work in pairs, using picture-
noun cards — take turns to clap syllable beats and choose the picture-noun card to match the
number of beats.
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8. Same/different 1 — ask the students to listen to sets of two everyday sounds and identify those
that are the same and those that are different.

9. Same/different 2 — ask the students to listen to sets of two words and identify those that are the
same and those that are different, eg. but/bat, bat/bet.

10. Same/different 3 — ask the students to listen to sets of two words and identify those that rhyme
and those that don't, eg. Cat/mat, bed/bud.

11. Hands up 1 — ask the students to put up their hands when they hear a particular sound (sounds
given one at a time).

12. Sound bingo — discriminating between initial sounds.

13. Rhyme time — ask the students to listen to a word. If it rhymes with the word that they have in
their hand then they can keep it. The winner is the first person to collect five rhyming words.

Activity 3 Activity 4
% The teachers use video clips about the <« Teacher <can use Mobile free
sound discrimination, it’s available on the application; it is available on the
following link: following link:

https://play.google.com/store/apps/details

Phonics - Sounds to Words

Helping Your Children

Develop Good

b oolw

https://drive.google.com/file/d/1Lb930WEMNJITr
TpEF3DNDpFP9rrDJnnwo/view?usp=sharing

7
0.0

Start learning the sounds a, m, s, t and
the revision level. One In-App purchase
gives you access to the remaining levels
and sounds - no more to pay.

% No internet access is required and no
adds.

Activity 5
% Teacher can use Mobile free application; it is available on the following link:
% https://play.google.com/store/apps/details?id=com.mts.soundessentials
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“Sounds Essentials” is a speech therapy app designed and developed to increase sound recognition
and listening skills in children. The app has 4 engaging and beautiful activities, each of which is
used to develop Auditory Discrimination skills for children.

Sounds essentials is a perfect blend of education with entertainment. This edutainment application
can be used by SLPs and speech therapies during therapy sessions to enable children build auditory
memory and recognition skills.

R/
°
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°

It is substituting one phoneme for another to make a new word ( Phonemic Substitution), recognizing
the word that remains when a phoneme is substituted, separating sounds and counting how many
sounds they hear (Phonemic Segmentation), and making a new word by adding a phoneme to an
existing word (Phonemic Addition)
Activity 1

Teacher explains to her/his students that Phonemes are the smallest units of sounds in a language. If
a phoneme is changed, the word may change, e.g. change the I sound in 'lack’ to a b and the word
changes to 'back'.

Example
In English, the sound e in 'pet' and i in 'bit" are examples of vowel phonemes, the sounds j in ‘judge’ and
sh in 'ship’ are consonant phonemes. Diphthongs include the oy sound in 'boy' and the ay sound in ‘bay'.

R/
0.0

If the teacher wants to focus on a sound which is problematic for her/his students, ask them to find
five words with that sound and write them in phonemic script. With a little training, students could
prepare their own 'minimal pairs', for example with the sounds /1/ and /i/. Depending on their level,
they might come up with something like this:

Il

Sit- hut - will -uall - bin Seat - heat - wheel - meal - been
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Activity 2
Teacher can use songs which enable students to listen and repeat the sounds: Animated phonics songs videos
for revising and teaching letter-sounds. Catchy and easily adaptable, children want to sing along and invent
their own. The song is available at the following link:
https://youtu.be/ Set9vvCOul

Activity 3
Teacher tells students that today we are learning about the letter’s’ and the /s/ sound. We will find
words that start with the letter’s’ and make the /s/ sound. We are going to start collecting words so
we can create a letters, sounds and word book. The first words/pictures we will add to our book are
words starting with the letter or grapheme’s’. Grapheme is another name for a letter shape.
Video clip about grapheme, for example, Geraldine Giraffe:
Let’s watch Geraldine Giraffe practice the letter’ s” sound. She is going to find some things around
her house that start with this sound.
When we hear the /s/ we are going to say it aloud and draw an 's 'in the air. Model this using the
index finger. Make sure you use the hand you write with.
After the video clip, bring children’s attention to the whiteboard/easel with a plain A3 piece of paper
attached. Write the letter 's' at the top then ask the children to recall some of the 's' objects Geraldine
the Giraffe found starting with /s/ e.g. sunglasses, scarf, spoon, stinky smelly sock:
Draw a picture of the object then write, the word next to it, saying the word as you write it.
Ask students to pretend they are Geraldine Giraffe and look for things around the classroom that
start with the /s/ sound. Encourage students to share the objects and reinforce the /s/ sound. Record
(draw and write) these objects on the A3 poster too (e.g. scissors, sticky tape, Sam, Sun, seat,
smile...) and display.
Students then work individually. Ask them to write the letter 's' in their letter, sound and word book
and draw or write some pictures and/or words from the poster or their own examples. Children
requiring support may work in a small group with the teacher to complete this task.
Students return to the whole group. Read a story with a number of words starting with /s/. Encourage
children to put their hands on their head when they hear/see a word starting with /s/
How to Catch a Star by Oliver Jeffers (2004) = star, stars, seek, sky, sunrise, sat, some, sun, saw,
still, spaceship, seagull, something, sand....
Ask students to record (draw and/or write) one of the words they heard from the story into their
letter, sound and word book. Model by adding a picture and word to the A3 poster. Ensure the poster
is displayed in the classroom to support future reading and writing sessions.
Activity 4
Teacher can use Mobile free application; it is available on the following link:
https://play.google.com/store/apps/details?id=com.nessy.hairyphonics2us
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Hairy Phonics 2

-

< Hairy Phonics 2 develops phonemic awareness with the 9 most common vowel digraphs. This is

where two vowels join together to make one sound.
< Another free mobile application that teacher can use with his/her students, is available at the

following link:
https://play.google.com/store/apps/details?id=com.rvappstudios.abc.spelling.toddler.spell.phonics

Spelling & Phonics: Kids Games

Sound Out
A

< Itis a perfect game for kids to learn to spell, while having fun! & .The game helps young children
learn to spell by sounding out words, phonics, and teaches how to associate letters with pictures.

Golden Tips:

Use various tasks and activities to encourage and motivate students to participate in listening.
Praise your students and provide support such as ( excellent work, well-done-,...etc)

Use simple and interesting listening texts suitable for your students.

Try to use texts related to students' beloved country Syria.
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Worksheets

Worksheet (1)

The Letter G
Worksheet 2

l. Select the uppercase letter which matches the lowercase

letter on the left.

g MGTP

2. Drag and drop the pictures into the correct boxes.

Does It Begin with the Letter G?

each word.

3.Drag and drop the letter ‘g’ to complete

i
e
( b
g ) -

,
g J
‘\_ _/’

host

SaLIVEWORKSHEETS
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Worksheet (2)

11_ Consonant Sounds

Look at the picture. If it begins with G
write the letter on the Ist blank. If it ends with
write the letter on the 2nd blank.

\

z For more great worksheets, lesson plans and teaching tools, visit 3
% www free-math-handwriting-and-reading-worksheets com. All rights reserved.

eyl T by
EE" g EJ,' E
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Worksheet (3)

[PHONICS WORKSHEET: W ByTMnlcn]

LMW%WMMMWMW:
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Worksheet (4)

. It"s phonics time! /d/: Click on the picture. Listen
and tick the words with /d/

Ol
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Worksheet (5)
Listen to audio and answer the exercise

Compound Worcds

ZMMWNMIMM

), P _oe

-+m-“:~
. |

Draw a line fo match the two words that will make
a compound word.

@ butter snake m

rattle poc|< 3

o

c space @
| i -
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Worksheet ( 6)
Listen to audio and answer the exercise, it is available at the link:

Listen. What sound do you hear, *I* or “ee"? Click on
the correct sound.

53



Worksheet (7))

Match the sound to the correct letter

a
[a]

[P |
o
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Worksheet ( 8)

Match the picture to the beginning sound
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Worksheet ( 9)

THE -T-SOUND

Select the pictures where you can hear the “t * sound.
Q) Q)

-
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Worksheet ( 10)

b

Cc

d e

Number Class

f g

h i

Write the letters for each picture then colour

L L IETRE R
Eﬁ"‘!in‘-—" 5“:3‘?—3‘.5“1-\_:@
SOERSER REESIE A
LTy il
SR LiF eI
= rHe B
=i v B
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Worksheet (11)

z p d-g

Nrite the middle sounds for sach of the following pictures
O\
S XA 738 |
14

!\-.L':‘Yu,'

m p b d

N

h

% [ B

vV
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Worksheet (12)

MIXED BLEN

59




R/
0'0

Theoretical Background on Phonological Difficulties

Phonological awareness is also considered a fundamental component of phonological
processing, which refers to the use of speech sounds in the processing of both written (i.e.,

reading, spelling) and oral (i.e., listening, speaking) language (El-Hassan, 2017).

According to Johnson & Geoswami (2010), phonological awareness improves in a
developmental order, with syllable awareness coming first, then rhyme awareness, and
eventually (partly via alphabetic learning) phoneme awareness. As a result, it's critical to
understand the words Phonological Awareness, Phonemic Awareness, and Phonics in

connection to phonology.

The influence of linguistic expertise on phonology is generally less strong. Some
researchers found it to be a strong predictor of phonological accuracy (Morrow et al.,
2014;Ruiz-Felter et al., 2016), while others found it having relatively little effects on
phonology (Almeida et al., 2012;Cooperson et al., 2013;Goldstein et al., 2005). 2010;
Goldstein et al. We believe that even if a child has limited language experience in one
language, bootstrapping from the phonology of the other language may compensate .

Resources

% https://improvingliteracy.org/ask-an-expert/whats-best-way-teach-alphabetic-principle

»  https://www.kidsacademy.mobi/lesson/letter-sound-relationship-1-m-32112927/
% https://www.google.com/imgres?imgurl=https

»  https://www.google.com/imgres?

% https://funlearningforkids.com/5-kindle-apps-teach-letter-sounds-phonics/

% https://improvingliteracy.org/ask-an-expert/whats-best-way-teach-alphabetic-principle

% https://www.kidsacademy.mobi/lesson/letter-sound-relationship-1-m-32112927/
% https://www.google.com/imgres?imgurl=https

% https://www.google.com/imgres?

% https://funlearningforkids.com/5-kindle-apps-teach-letter-sounds-phonics/

% https://blog.allaboutlearningpress.com/compound-words/

% https://www.mrsrichardsonsclass.com/compound-word-activities/

% https://www.teachingenglish.org.uk/article/sound-discrimination

< https://www.liveworksheets.com/cg2554759mb

% https://www.teachingenglish.org.uk/article/phoneme

% https://www.youtube.com/watch?v=pbxFOxz9c1g

% https://www.teachingenglish.org.uk/article/phonemic-chart

% https://www.pinterest.com/pin/286682332503854369/

% https://gamesdesl.com/greetings-and-introductions-esl-games/

< https://en.islcollective.com/english-esl-worksheets/search/reading+comprehension

% https://www.wilbooks.com/free-resources-free-online-books-second-grade
% https://www.eslkidstuff.com/esl-kids-games/vocabulary-games.htm

% https://www.liveworksheets.com/br2625913ie

% https://www.voorhees.k12.nj.us/

% https://www.youtube.com/watch?v=jP88434Whijs

% https://youtu.be/ Set9vvCOul

% https://www.ateachableteacher.com/phonological-awareness-vs-phonemic-awareness/
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https://www.wilbooks.com/free-resources-free-online-books-second-grade
https://www.eslkidstuff.com/esl-kids-games/vocabulary-games.htm
https://www.liveworksheets.com/br2625913ie
https://www.voorhees.k12.nj.us/
https://www.youtube.com/watch?v=jP88434Whjs
https://youtu.be/_Set9vvC0uI

Indicators of the Difficulty
% Refugee students have difficulties in listening for detailed description of something and guessing

what it is.

% Refuges Students have difficulties in generating antonyms, synonyms, and definitions for words

heard.

% Refugee students have difficulties in inferring the speakers’ tone.

Learning Outcomes

By the end of this topic, fourth grade students will be able to:
% Listen for detailed description of something and guess what it is.
% Recognize compound words containing short and long vowels.

.0

*

% Infer the speakers’ tone.

Generate antonyms, synonyms, and definitions for words heard.

Learning Resources

Paper Resources :
¢+ Student's Book
¢ Handouts

Visual and Audio Resources :
«» Models- Flash Cards and Pictures
« Visual and Audio aids

¢ Mobile applications
¢ YouTube videos - Computers - Websites

Additional Resources
«» Common Classroom materials

Intervention Strategies

Game Based Learning

ot

E-learning strategy
(Audio-visual — Multimedia)
. o

oo

Multisensory Approach
(Audio-visual — Multimedia)

Mobile Based Learning : Mobile Applications
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Procedures of The Topic

72
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Recognizing students' learning difficulties (Listening for Gist )

Recognizing students' learning difficulties in listening for gist, by using one of the following

methods:

First Method:

Teacher asks students to watch a story
and answer the following questions:

+ What’s the topic of the video?

<+ What issues are they discussing?

+ What are these people talking

about?

+ What’s the main idea of video?
If students are not able to answer the
above guestions, it means that they have
learning difficulties in recognizing
compound words containing short and
long vowels.

% The video is available at the following

link:

% https://www.youtube.com/watch?v=DN

Po8d6zpruU

The second Method:

% Teacher asks students to listen and do the
following exercise: it is available at the
following link:
https://www.liveworksheets.com/worksheets/en/
English_as_a Second_Language (ESL)/Listeni
ng_comprehension/RbEn_6._Listening_Practice
_3c_Trip_to_London_at_Christmas_Time_az14
78525ep

O
0.0

RhEnQ Latening Practice 3c
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https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Listening_comprehension/RbEn_6._Listening_Practice_3c_Trip_to_London_at_Christmas_Time_az1478525ep
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Listening_comprehension/RbEn_6._Listening_Practice_3c_Trip_to_London_at_Christmas_Time_az1478525ep
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Listening_comprehension/RbEn_6._Listening_Practice_3c_Trip_to_London_at_Christmas_Time_az1478525ep
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Listening_comprehension/RbEn_6._Listening_Practice_3c_Trip_to_London_at_Christmas_Time_az1478525ep
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Listening_comprehension/RbEn_6._Listening_Practice_3c_Trip_to_London_at_Christmas_Time_az1478525ep
https://www.youtube.com/watch?v=DNPo8d6zprU
https://www.youtube.com/watch?v=DNPo8d6zprU

Activity 1
% Teacher asks students to listen and do the following exercise; it is available at the following
link:
% https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language (ESL)/List
ening_comprehension/Listening_comprehension-Present_simple_zu594992ec

LUsten lo Mikes daily routine and answer the questions
1. Mike gets up of

o] hoff post five
D quorter 10 %
¢ hot post six

2 AMerhewckesup Mike
o) goes for o wok
b) has breckios!
€] Qoes 1o the gym

3 Mikeealso _

0] byg
b) avercge
c) small

4. Mike works

Q) of o chool
b) of onoffice
¢} ot home

5. In the evening, Mike oflen

a) goes 1o nteme! cafes
b) tolks to fiends
c) works overtime
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Activity 2

% Teacher asks students to listen and do the following exercise; it is available at the following
link:

% https://www.liveworksheets.com/worksheets/en/English_as_a_Second Language (ESL)/List
ening_comprehension/Listening_comprehension-Present_simple_zu594992ec

N LSTENING EXERCISE °

LISTENING 2

e |

Listen fo the conversolion and do the exercises.

1 Listen ond click fve or folse

1. Don gats up eorly.
2 He haos ¢ smol breaidost

3 B0 sugent

5. He goes swimming offer classes

§. Don wolches TV and goes on the éemet before bed.

Activity 3

< Teacher uses a short video with subtitles on a topic that interests students. Use the title to help
students predict the content and then listen out for the content words.
% Students will try to understand what is happening even if he or she can’t understand every
phrase or sentence.
The video is available at the link: https://www.youtube.com/watch?v=s2eC9gTKVa8
https://drive.google.com/drive/folders/1geB41JJ0Mw1mboPBedJk0Cz4JLCTNGWSs?usp=sharing

| 4. Don hos unch ot home e Foke ]
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Warmer/Lead-in (3-5 minutes)
% +To set lesson context and engage students, display pictures of different types of homes around
the world.
Pre- listening (5-7 minutes)
< Itis to prepare students for the text and make it accessible
% Pre- teach vocabulary, show pictures of some of the presumed difficult words in the lesson:
verandah, flat, house, walls, blinds, near, center, old style, modern, mosque, church, and
village.
While- Listening (6-8 minutes)

the students to listen to the audio first.
% Play the video clip. Let the students continue in pairs/ groups. Pause and play the video clip,
as required for the exercise work. Provide the answer keys around the room. Ask for feedback
- Did they find the exercise easy or difficult?
Post-Listening (10-12 minutes)
% Controlled Speaking Practice
< Let students continue with each other's first and then as pairs. Monitor and take notes.

Activity 4

% Teacher asks students to listen to audio clip and do the below exercise.

< Student should practice listening for gist.

% The audio clip is available at the link:

https://www.liveworksheets.com/worksheets/en/English_as a_Second Language (ESL)/Listening co
mprehension/Listening_for_gist uf25815hs

% To provide students with less challenging gist and specific information listening tasks. Instruct
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Listening for gist

1. What's the subject of the video? |
2. What issue are they discussing?

3. What are these people talking about? |
4. What's the main idea of the passage?

Listening for detail

1 Speaker. (we cuntas nepeoro)
o Why does she like travelling? |

2 speaker.

o How many times has he travelled to India?

3 speaker.

4 speaker.

o Whyis it a good experience?|
5 speaker

o What does speaker ke while travelling?
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Worksheets

Worksheet (1)

2. lienagainand il i the gops wih o ochy bom he bor.

getupl  gofounvesty  meetiends  havelinch

have breakdos! have dinner 00 SWmming
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Worksheet (2)

H
=
=
£
&
-
s
=3

P 1 1@ b1

68



Worksheet (3)
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https://www.liveworksheets.com/sm705803rc

Worksheet (4)

DAY : (On Holiday) DATE :

Activity |+ Listen (Track 44) and look at the picture. Number them accordingly.

you |
he H he l:,w
Did £ swim? < Ro. || she @J
[ — ey ey

1. Lynn 2. Mr Thomas 3. George 4. Helen 5. Mrs Dean

Did you watch television yesterday?

Did you eat fish yesterday?
Did you play any sports yesterday?
Did you go for holiday last month?

Did you listen to music yesterday? [

Did you have breakfast in the morning? |

https://www.liveworksheets.com/nc2251049qqg



https://www.liveworksheets.com/nc2251049qq

Worksheet (5)

The buyg

One, two, threae!
Theres o bug on
Whnare did \r go?
I sfon's hruow

Listen and answer. [ —

Where are the ants?

Where is the bee? I

Where are the butterﬂies?l

Where is the cricket?l

Where is the spider? I

Where is the web? ‘

Which insect lives under the ground?

Which one’s make this sound? |

Which one is yellow and bla :k?l

Which ones have wings of different colours?|

Which animal has eight legs? |

https://www.liveworksheets.com/ual548222ne
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Theoretical Background on Listen for Gist

< Listening for gist entails a broad understanding of a theme rather than a concentration on
individual specifics or discrete facts. It is one of many styles of listening that seeks to answer
primary questions about the central subject, topic, and goal of an oral text. In the first
; language (L1), one normally listens for gist before deciding whether to keep listening or |
stop. Listening for gist is commonly done in a second language (L2) despite linguistic
restrictions (Elliot & Wilson, 2013) such as syntactic or lexical deficits that make
. comprehension difficult.
% Listening is used for a variety of purposes, including determining the overall meaning of a
: text, identifying a single piece of information, and determining the illocutionary force of an |
utterance. Listening for gist differs from other styles of listening in a way it has a wide

purpose.

Resources

% https://www.google.com/imgres?imgurl=https

1
< https://improvingliteracy.org/ask-an-expert/whats-best-way-teach-alphabetic-principle
< https://www.google.com/imgres?

% https://www.kidsacademy.mobi/lesson/letter-sound-relationship-1-m-32112927/

% https://funlearningforkids.com/5-kindle-apps-teach-letter-sounds-phonics/
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Indicators of the Difficulty

% Refugee students have difficulties in learning new vocabulary in listening text.
% Refugee students have difficulties in guessing new word and vocabulary.
< Refugee students have difficulties in identifying words heard.

Learning Outcomes

By the end of this topic, fourth grade students will be able to:
% Recognize the new vocabulary in listening text.
% Guess new words and vocabulary in listening.
< Develop students' listening skills and learning of the new vocabulary in the environment.

Learning Resources

Paper Resources : Visual and Audio Resources :
+«» Student's Book + Models-Flash Cards and Pictures
+» Handouts «» Visual and Audio aids
Electronic Resources: Additional Resources
% Mobile applications % Common Classroom materials
<» YouTube videos-Computers - Websites

Intervention Strategies

Game Based Learning Questioning
ezt LAY

Multisensory Approach (Audio-visual — Mobile Based Learning : Mobile
Multimedia) Applications

B

Using Songs Instruction

Using Songs in
tho English Class

b O 8



http://www.primary-education-oasis.com/activities-for-teaching-vocabulary.html
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Procedures of The Topic

Recognizing students' learning difficulties (Vocabulary in Listening )

methods:-

% ldentify and discover your students' learning difficulties in vocabulary through using one of these

/7
0.0

First Method

Difficulties in Learning New Vocabulary in
Listening Text.

Touch and Go

This method will require a little bit of
preparation and is good as a warm-up for both
high and low-level students .

Use a text that includes essential vocabulary, and
students will need flashcards with these words
on.

Pair up students or put them in small groups.
Give each group 2-3 flashcards with vocabulary
words on them.

As you’re reading the text, your students must
raise the card with the correct vocabulary word
when they hear it in the text.

Time : 10 minutes

0.0

X3

S

R/
0.0

R/
0.0

O
0‘0

O
0‘0

Second Method

Difficulties in Guessing New Word and
Learning Vocabulary.

Guess what it is

Put students into teams of 3or 4 .

Then everyone sits and listens carefully to the
teacher for a description of something or
someone (e.g., “This is an animal which lives
in Africa and Asia. It loves taking baths. It
flaps its ears to keep cool. It has a really long
nose” answer: elephant).

Then each team discusses what they think it is
before giving an answer.

You can give the description sentence by
sentence, encouraging the students to guess
each time, until one group wins.

You can start with easy clues and slow speech,
but then choose more difficult words and speak
more quickly so the students really have to
concentrate.

Time : 10 minutes
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Third Method : Learning & Guessing New Words
Secret Message

Make two teams and have each stand in a line (parallel with each other).
Take two students from the front of each line outside the classroom and whisper a sentence to them
(e.g. “Tonight it is going to rain, and tomorrow it is going to be sunny”).
Then the students come back and whisper the sentence to the next student , who in turn whispers it to
the next, and so on down the line.
The student at the end either writes the correct sentence on the board or says the sentence to the teacher
(depending on the level of the class).

Points are awarded: 2 points for a perfect sentence, 1 point for nearly perfect and a bonus point if the
team finishes first and get the sentence right.
Then do it again with two new students.
Time : 10 minutes

Remediation Techniques

% Introduce the new vocabulary in an interesting way by using videos and audios which include
songs, stories, cartoon, and pictures.

% Games provide a playful environment in which learners follow prescribed rules as they strive to

attain a challenging goal. Games can be a way for students to be active learners. The game helps

the teacher to create contexts in which the language is useful and meaningful.

Ask students to listen to a story to identify the vocabulary and answer the questions.

Discuss the new vocabulary with the students and ask them to do various activities. Students will

watch the video and listen to the story and answer the activity questions.

Students have to work in small and large groups to do various activities.

Students listen to the audio, and during listening, teacher asks them some questions to help them

guessing the meaning of the new words.

% The teacher shows a video which includes short stories, so the students get an overview of the
content, and then ask students to answer the activity questions.

K/ R/
0’0 0.0

K/
0’0

0.0

Learning New Vocabulary in Listening Text

% Teachers can use games in order to help students overcome any difficulties in learning new
vocabulary in listening . There are many different games that can be used in listening to learn
new words , such as:
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Game (1) : I Went to the Zoo and I Saw a...

< This game is more advanced and involves listening as well as memorizing.
Procedures

% Choosing any animal names, start the game by saying “I went to the zoo, and I saw a monkey.”

% Student responds with “I went to the zoo, and I saw a monkey and a lion.”

% You respond with “I went to the zoo, and I saw a monkey, a lion, and a tortoise.”

% For each turn, repeat the animals that have already been listed, in sequence, then add a new
one. You may not repeat an animal.
At first, this may be tricky, but with time you will be amazed at how many animals your student
remember.
After practicing this for a few time, students remember all the words and learn new words.
This game can be varied with any list e.g. [ went to the shop and I bought a...” or “In my fruit
salad there is a...”
% Time : 10 minutes

7
0.0

7
0.0

Game (2) : Which One is the Odd One Out?

< Which one is the odd outis a game that develops listening for a particular piece of
information?

< Say a list of words to your students that are part of a particular theme or category. Insert one
word into the set that does not belong and ask your students to identify the word that doesn’t
belong.

Example:

< Apple, banana, lion, pear and apricot.

% The word lion is an animal, but the rest of the words are types of fruits.

< Start off with an easy example like this and later make the categories less obvious or make the
odd word of a slightly different category.

< For example, say a list of vegetables and insert one fruit, or say a list of negative emotions and
add in a positive emotion.

< Time : 10 minutes

Game (3) : The Whisper Game

< This game is best played with a group of students. For it to be most effective, you will need at
least 6 students, so this could be a good game to play in a classroom.

< Divide students into two teams. Whisper a word to a student , who must then whisper it to the

student next to him/her, and so it goes until the last student in line who has to say the word out

loud. If he/she pronounces it correctly, the team gets a point.

You can use this game through (Whisper a sentence to students).

One student begins by whispering a sentence to the next student.

They then have to whisper it to their friends and so on until the last student announces the sentence

out loud.

% The first student should write down their sentence so that they can show the other students what
they have actually said.

7
0‘0

X3

%

7
0‘0

>
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% It can be fun to alternate who comes up with the first sentence and who is the last student that
must say it out loud.

% Time : 10 minutes

Listen to Stories

% You can use stories to learn new vocabulary through listening as follows:

% Listen to audiobook CDs or stories on YouTube, without looking at the screen.

% Ask your students about the story after s/he has heard it.

% Ask your students to close his eyes and listen to you reading the story without showing the
pictures.

% Ask them to think about how s/he will draw the story for you in the morning.

You can use different stories such as the following :

%+ The first story, called Wake Up Mum, is about two little bears who try to wake their mother
at the end of winter. They try all kinds of strategies to wake her — tickling her with spiders,
getting a cuckoo to sing to her inside the cave, and eventually, awakening her with the sweet
smell of honey.

Wake Up Mum

Two little bears peeped out of their cave. Winter was over and they could smell the fresh spring
air. It was time to get up and play after their long sleep. “Let’s run under the trees,” said Ben. “I
want to roll in the grass,” said Bessie. “We’d better ask mum,” said the bears together.

Ben and Bessie went into the cave where they had slept with their mum. There, she was in the
far corner. Mother bear was still fast asleep. The two little bears tiptoed over to their mum and
shook her gently. “Wake up mum. The snow has melted and it is time to play,” said Ben.
Mother bear did not even move. She grunted and rolled over to carry on sleeping. “What can we
do?” asked Bessie. “We need our mother to wake up and take us into the forest to have some
fun.” The two little bears sat outside the cave and tried to think of a way to wake up their mum.
“I know, let’s get some tickly spiders and see if they will wake up our mother,” said Ben. The
two bears went to find some tickly spiders. Bessie was feeling a bit scared of the spiders, but Ben
collected them on a big leaf. He took them to where his mum was lying. The spiders walked off
the leaf and across mother bear’s back. Mother bear giggled in her sleep, but she did not wake
up.

“I think we should ask a noisy cuckoo,” said Bessie. The bears went out to the trees near the cave.
Sitting in the tree was a cuckoo. “Cuckoo, cuckoo, cuckoo,” sang the bird. The two bears asked
the cuckoo to follow them back to the cave and call out to their mum. “Cuckoo, cuckoo, cuckoo,”
sang the bird but mum just rolled over and carried on sleeping.

The two little bears did not know what to do. They had tried tickling, making a loud noise and
calling out to mum. “I know,” said Ben. “What about something she likes to eat?” “Honey!” said
the bears together. Off they ran to a beehive. They talked politely to the bees and the bees gave
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them some honey. They ran back to the cave and tiptoed in to see if their mum would smell the
honey.
Mum’s big brown bear nose began to twitch. Then her nose began to wiggle, and she opened one
eye. The baby bears took a few steps backwards. Mother bear opened both her eyes and blinked.
The baby bears took a few more steps back. Now they were up at the opening of the cave. Mother
bear sat up and gave a big sniff. “I smell honey,” she said.
Mother bear was awake at last. Ben and Bessie were so happy. The little bears took a few more
steps out of the cave and happily mother bear followed them. At last, they had found the best way
to wake up mum! Three happy bears skipped into the forest to enjoy the spring and have fun
together.
< Divide your students into groups and ask them to listen to the story and write the words they
know while listening.
% Then, read the story slowly and ask them if they don’t know the meaning of any word , they can
ask you.
< Encourage students to try to guess the meaning of the new words . If they don’t know, you can
tell them.
% Time : 15 minutes
Guess the Meaning of New Word in Listening
% Use different activities to help students to guess the meaning of new word while listening and
overcome any difficulties they face :
Activity (1): Listen & Guess

Topic: Appearance Function: describing people
P, Ak
Aims:

< Developing listening skills for selecting relevant information and learning new vocabulary and
phrases to describe people .

Procedures:

% Listen to six people describing 6 other people they met in different situations .Ignore irrelevant
information.

% Focus on their appearance and match the description you hear to the face in the pictures

% Pre-taught vocabulary: Beard, moustache, hair... Other new items are taught in context through
visual/aural input

Follow-up activity:

% Play ‘Guess who?’ game , one Student at a time describes a person from class. Other students
guess who he\ she is.

% Time : 10 minutes
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Identify Words Heard

Songs are an effective way to learn English because of many reasons:
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Songs introduce authentic language .
They involve target language cultural aspects.
They can be used to teach various language points.
Using songs is a nice and joyful activity to foster listening skills.
Songs are fun.
Using songs in identifying the words heard is very effective.

Identifying Words in a Song
Find a suitable song for your class and have copies of the lyrics.
Give a set of cards for each group of 5 students . Each set of cards contains about 20 words. Some
of these words are taken from the song. The others are not, but are similar in meaning or sound
to the words from the song.

The Activity

Give each group the set of words.
Tell students that they have a few minutes to lay out the cards and decide what they think the
song is about.
help students brainstorm, ask a few guestions:

Do you think it’s sad or happy?
Is it a love song?

@,
0’0
R/
0'0

R/
*

R/
*
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o
o3
o
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¥

>

‘Why? Which words make you think that?

Tell the students that in fact only some of these words are in the song, and that they’ll listen to
the song to find out which.

If they hear one of the words, they should grab that card.

The students in each group should compete to grab as many correct words as possible.

They’ll get +1 point for correct cards and -1 point for wrong cards.

Play the song once for students to listen and grab.

Then ask students how many cards they’ve got.

Hand out the lyrics and ask students to find their words.

The student with the highest number of points of each is the winner.

Follow up

®
0.0

®
0.0

As a follow-up , use the lyrics for a variety of purposes, for example as a text for reading
comprehension or language work, or for the class to sing together.
Time : 15 minutes

Examples of Songs
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§amily sonsg
Grandpa, Grandma!
Dad, Mom!
Brother, Sister!
Baby!

Family, family!
F-A-M-1-L-Y
Family, family!
I love my family!

\

\

|
You should really tryit.
Listening well, listening well.

https://www.liveworksheets.com/pv1841514is
% -9
S omme”

My Flowe
I had a little seed,

and I put it in a pot.
I put it in the sunshine,

and 1 watered it a lot.

1 waited and 1 waited.

I watched it grow and grow.
And then one day a flower
came out to say hello.
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% Use a free mobile application for helping students to learn the vocabulary in an exciting way ,and
overcome any difficulty related to the new words through training at home with their parents such
as: using Learn First Words — Baby application Learn First Words is an educational app designed
to introduce your baby or toddler to everyday vocabulary. It is designed to teach your baby new
words through sound, animation, and flash cards. It’s fun, free, and perfect for children between
the age of 1 to 5.

Learn First Words — Baby Application

LEARN ©RST woRDS

Mobile Apps Activities for Students
Download the following mobile apps on your mobiles or tablets and enjoy learning English.

% This is a free mobile application to learn vocabulary available on the following link
https://play.google.com/store/apps/details?id=hh.sez

[=] ';‘Pﬂ’lily:\: E]

EASY TO LEARN

< This free application helps students to Learn Basic English Words with flashcards and their
pronunciation. English vocabulary learning aims to teach English in a simple way without getting
bored with pictures and flashcards. It covers basic English words for beginners. Learning English
vocabulary has a simple and user-friendly structure. It offers basic English words with different
groups that can be easily used. It does not require any registration to use. Learning English
Vocabulary app consists of two main parts. While the first part teaches basic English words with
the help of flashcards, the learned vocabulary is tested in the second part. Learning English
vocabulary offers a funny way to memorize words. You can find the easiest way to learn and
memorize English words with this application. You don't need to know English to use the menus.
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Another Free Mobile Application :Learning Vocabulary
< Download the following mobile apps on your mobiles or tablets and enjoy learning English
Learn First Words - Bab

YECEYAPLES

LEARN ©RST woRDS

% Learn First Words is an educational app designed to introduce your baby or toddler to everyday
vocabulary. It is designed to teach your baby new words through sound, animation, and flash
cards. It’s fun, free, and perfect for children between the ages of 1 to 5.

< Learn First Words features 15 kid friendly categories and over 150 words. Flashcards teaching

method is great for babies, toddlers, and children allowing them to learn at their own pace.
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Worksheets

Worksheet (1)

By: Andrea Ges |
% Ciothes

i Listen and match: l

. T-shirt o <]
Shorts .
€
-* Shoe
- Socks m
, Hat
= .. [E
Dress
L2
Jacket
Trousers
AN
Shirt

https://www.liveworksheets.com/en221405ij!
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Worksheet (2)

7

1, Listen and match

BASKET

EASTER EGG

BUNNY

FLOWERS

EGG HUNT

CHOCOLATE

NEST

CHICK

N

T L
@ e i,
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Worksheet (3)

Clothes and colours

Listen ond Choose the Correct picture

...................................................

e
CpRi
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Worksheet (4)

geeeeeese

I’m wearing orange shoes

I’'m wearing a red jacket

4
I’m wearing an orange T-shirt
I’m wearing black trousers
I’m wearing a blue T-shirt
I’m wearing an orange skirt
I’m wearing a blue cap

I’'m wearing brown trousers | |

https://www.liveworksheets.com/or1930383sa
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Worksheet (5)

What ary | wmrihf,?

1 Lwten and dhesoe Lhe nersen.

https://www.liveworksheets.com/rh694045vq

DR a0

r"‘]F:r‘B
[-_ﬂ’.i,ti. =i :r,
..ﬂmeutn-
™) B, oty B
awhms@m
FEHEE I
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Worksheet (6)

H ;. k j'- =

J' af |y :.;'.
it

L T e
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Worksheet (7)

VOCABULARY

Listen and write the correct number.

<0 |
<) |
<) |
o[
<0 |

o) @) |
%) ) |
$) <)
%) ) |
%) o) |

<)
)
)

<)

)

Al .

https://www.liveworksheets.com/tl1604517ka
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Worksheet (8)

GHOIOND)

Listen ' and click

i

1

1

1

!
!

@)

!
I

revee =

Y|V

https://www.liveworksheets.com/ju76125vd

Ty ST
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e
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o T R A % iy X )
ST B
@S5 T
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Worksheet (9)

MY HOUSE

Look L at the picture,
listen &': ‘and click ‘\I}; on the correct word.

&

b
3
s A e
=il 2
B i e st
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Theoretical Background on Vocabulary in Listening

One sort of learning through meaning-focused input is vocabulary learning through listening. In
order to obtain reasonable comprehension and success at guessing from context, learners would
require at least 95% coverage of the running words in the input.

Listening comprehension and vocabulary knowledge have a strong relationship. The 5000-word
frequency was discovered to be the strongest predictor of variance in listening comprehension,
both of which have important implications for EFL listening comprehension.

......................................................................................................................................................

Resources

https://www.fluentu.com/blog/educator-english/esl-listening-activities-for-kids/
https://www.eslkidstuff.com/blog/top-10-lists/top-10-listening-activities-without-a-cd
https://www.eslkidstuff.com/blog/top-10-lists/top-10-listening-activities-without-a-cd
(https://empoweredparents.co/8-games-to-improve-your-childs-listening-skills/
https://empoweredparents.co/funny-stories-for-kids/ https://ihworld.com/ih-
journal/issues/issue-42/five-fun-ways-to-teach-listening-to-yl-effectively/
https://unicefkidpower.org/listening-games-for-kids/
https://busyteacher.org/14765-5-easy-listening-games-esl-beginners.html
https://www.educationworld.com/a_tsl/archives/06-1/lesson011.shtml
https://www.myenglishpages.com/blog/lesson-plan-identifying-words-in-a-song/
https://www.pinterest.com/janineculbertson/kids-songs-with-actions/
https://www.liveworksheets.com/en221405jl
https://mwww.liveworksheets.com/er107033jd
https://www.liveworksheets.com/hy520470om
https://www.liveworksheets.com/or1930383sa
https://www.liveworksheets.com/rh694045vq
https://www.liveworksheets.com/es132982da
https://www.liveworksheets.com/ox1240209ks
https://mwww.liveworksheets.com/gm785510sj
https://www.liveworksheets.com/xv1875548uu
https://www.liveworksheets.com/t11604517ka

Golden Tips:

Use various tasks and activities to encourage and motivate students to participate in listening
Praise your students and provide support such as ( excellent work, well-done-,...etc)

Use simple and interesting listening texts suitable for your students.

Try to use words and expressions related to students' beloved country Syria.
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Topic Four : Sound Discrimination

Indicators of the Difficulty

Refugee students have difficulties in discriminating the sounds of English words in listening.
Refugee students have difficulties in recognizing the same sounds in different words (Phonemic
Identity).

Refugee students have difficulties in recognizing individual sounds in a word
(Phonemic Isolation ).

Refugee students have difficulties in listening and saying new words when a sound is taken away
(Phonemic deletion ).

Refugee students have difficulties in listening and saying new words when a sound is added
.(Phonemic Addition ).

% Refugee students have difficulties in substituting one phoneme for another to make a new word
(Phoneme Substitution).

X/ 7
L XG4

X/
°e

X/
°e

X/
°

L)

Learning Outcomes

By the end of this topic, fourth grade students will be able to:

%+ Recognize the word that remains when a phoneme is removed. (Phonemic deletion )
Recognize the same sounds in different words (Phonemic Identity) .

Recognize a word, in a set of three ,that has an odd sound.

Listen to a sequence of separately spoken sounds and then combine the sounds to form a word.
Cut a word into separate sounds and count how many sounds they hear.

Make a new word by adding a phoneme to an existing word. (Phonemic Addition)

Substitute one phoneme for another to make a new word.( Phoneme Substitution)

X/
X4

R/
X

X/
X4

L)

X/ R/
L XG4
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Learning Resources

Paper Resources : Visual and Audio Resources :

«» Student's Book
«» Handouts

« Models-Flash Cards and Pictures
« Visual and Audio aids

Electronic Resources:
¢+ Mobile applications
s YouTube videos-Computers - Websites

Additional Resources
«» Common Classroom materials

Intervention Strategies

Game Based Learning

Questioning




2
°»

Multisensory Approach (Audio-visual —
Multimedia)

Mobile Based Learning : Mobile
Applications

Puppets

Procedures of The Topic

one of these methods:-

Recognizing students' learning difficulties (sound discrimination)
Identify and discover your students' learning difficulties in discriminating the sounds through using

0‘0

0‘0

@
0‘0

R/
0.0

First Method : Phoneme Deletion
What is My Word?

2

In this method , students need to take-away-A-Sound.
Ask students to listen and say new words when a
sound is taken away.

Start by telling them that they are going to take away
sounds. When you say, ‘What’s my word? They "1l
say the new word.

Select word pairs that will be used. It is usually
important to start with three phoneme words.
Demonstrate by saying the word, "cat."

The students repeat the word, "cat."

Then _say , "Take away the /c/ sound. What’s my word?"

0
0‘0

R/
0.0

0
0‘0

Students respond with "at".

and your students repeat words and/or sounds as needed.

Continue and give new word pairs.
You can say the word “cat” and then say the word
“at” and ask students what sound was taken away.

+* Deleting sounds in the middle and at the end of words

is also a variation of this method .

Second Method Phoneme Deletion
Feed the Puppet Activity

L
e

=3 ’

e

» &
£

Use a puppet with a mouth. Use blocks to
represent the sounds in words.

Say the puppet wants to eat the /n/ sound
today.

Use the blocks and say a word that has the
/n/ at the start or the end such as’ nice’.
Show the students the blocks for the sounds
n-i-c-e

Which block will | feed the puppet today?
Have a volunteer put the block in the
puppet’s mouth and then ask what is the
word now?

Students would then say "ice".

Repeat with other blocks of the sounds.
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Third Method : Phoneme Addition
Add-A-Sound

Ask students to listen and say new words when a sound is added.
Select word pairs that will be used. Start with two phoneme words (e.qg., it-hit, at-bat, up-pup).
Teacher says "at" and students repeat the word.
Teacher says, "Add the /c/ sound to the beginning. What’s my word?
The teacher and students repeat words and/or sounds as needed.
Continue and give new word pairs.
In addition , give them the following task:

Reading Phonics
Phoneme Addition

Add a sound at the front of each word
to spell the word for each picture.
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Fourth Method: Phoneme Addition
Hello, Block

.,

y
(HIE(LILIOR

% Give each student three blocks or cubes.

+«»+ Put two blocks together and tell them these blocks represent the word "en."

%+ Point to the first block (the one on your right, the student's left) and say /e/. Point to the other
block and say /n/.

% Tell the students that each block stands for one sound.

% Show the students that new words can be made for introducing a new block.

% Hold a third block and call it /t/.

When you add the /t/ block to the /en/ blocks “Hello, /t/” ask the students what is the new word ?

Fifth Method : Phoneme Substitution
Silly Sound Switch

AN ANE B N

Substttution

Ask students to take familiar phrases and substitute sounds to make a silly phrase.

Pre-select the phrase that will be used.

Demonstrate by saying, "Row, row, row, your boat, gently down the stream™ and students repeat.

Next say, "Let’s switch a new sound for the /b/ in boat. Let’s try /g/. What’s the new phrase?

Students should respond with the right answer such as "Row, row, row, your goat, gently down the stream.”
Play continues with the teacher and students giving new sounds for the identified word in the phrase and
saying the phrase with the silly switch.

The teacher may vary this method by switching the sound for several identified words instead of just one.
For example: /m/ -“Mow, mow, mow, your boat, gently down the stream,” and /sh/ -“Show, show, show, your
boat, gently down the stream."

%+ Switch sounds at the end of identified word/words.

You can also apply the following worksheet:

7 7 R/ R/ 7 7
0.0 0.0 0'0 0'0 0.0 0.0

7
0.0
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Sixth Method :Sound Surprise

+» Substitute the /i/, /a/ , /u/ or sound for the short vowel sound in each word. Write the new word on
the line.

Substituting Phonemes

Substitute the fi/ sound for the short vowel sound in each word. Wiite
the new word on the line,

bull
sat
fun

Substitute the /&/ sound for the shodt vowel sound in eoch word. Write
the new word on the line.

limp 10. con

7.
8. curt 11. bit
9. it 12. dirt

Substitute the /0/ sound for the short vowel sound in each word, Write
the new word on the line.

13. fick 16. track
14, pat 17. fin
15. pin 18. pick
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«» Use activities, questions and games in order to help students overcome any difficulties in sound
discrimination whether phoneme deletion , addition or substitution .
«» First of all, teacher arouses students' interest and activates their prior knowledge in sound
discrimination by giving them the following activities :

Activity (1)

Listen to
some music at
home with your
family. Can you
all clap along to
the beat

Play 'Follow the
Leader' with your family.
One person chooses some
body percussion (for example,
patting their knees, clapping
their hands or clicking their
fingers), the rest of the
family have to copy them.
Take turns to be the
leader.

Teach everyone at
home the "Pat-a-cake,

pat-a-cake, baker’s man"
rhyme and show them
2 how to clap their hands
together to the beat.

different

Ask a grown up
at home if they can
remember any
playground clapping
games from when they
were at school? Can you
learn one and show it
to your friends?

Use your
voice to make
sounds like a car,
a dog, a ghost; a
train and bubbles /
under water.

>

7
*

Divide students into three groups and ask each group to discuss the pictures.
Collaborate with students in their discussion as follows:

Body Percussion - | can use my body to make sounds such as (tap feet, click fingers)
Challenge students to copy simple patterns that you perform first - stamp! stamp! clap! stamp!

stamp! clap!

*,

*
X4
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themed guessing game. Make
some sound effects for different
animal noises and encourage
someone 1o quess what animal
sound you were making. You could
‘meow’ like o cat, ‘'woof' like o
dog or "hissss' like a

Try reading and
snake,

0ying these noisy
sentences:
The car went beep, beep!
The lion went ROAR!

game as you listen to a
story, Think about the sounds or
volces each character might use and

try saying some sentences as each
character. Can you speak like a troll?
How about a fairy? What other
characters could you be? Can you
change your volce to make
different voices for each

storybook and add
sound effects for
everything that happens.
E.g magic beans falling on

«¢+ Provide any help for students if they need.
+«»+ This activity helps students to revise their knowledge about general sound discrimination .
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Activity (2)

Zoe

the Zookeeper wanted
to name some of her animals,

She wants the names to start with

the same letter sound as the animal.
So far she has thought of Charlie
Chimp and Tommy Tiger. Can you

help her think of some names for

her Lion, Snake and
Panda?

Charlotte the Chef
is making some sllly
sound soups! Each soup needs
3 Ingredients that start with the
same letter sound. She has
already made the 't’' sound soup
with toffees, tomatoes and
toast! Can you think of 3
foods to put In the ‘¢’
sound soup?

on a letter sound
hunt! Look around at
home or In an outside area
and find things beginning with
‘the same letter sound, Can you
find 3 things beginning with
‘t'? What other letters
con you choose?

Divide students into three groups and ask each group to discuss its picture.
Collaborate with students in their discussion.
Provide any help for students if they need.

L)

X3

S

X3

A5

X3

S

>

K/
*

This activity helps students to revise their knowledge about phoneme segmentation and isolation .

After performing this activity , go to phoneme deletion , addition and substitution .

L)
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Activity (3): Sound Discrimination in Listening

Letters and Sounds
«» All the elements in Letters and Sounds are focused on developing students' sound discrimination
and listening skills (so hearing, not reading).
«» Use lots of different practical activities for sound discrimination such as :-
Environmental Sounds
I can listen to, identify and join in with making sounds.
Sounds we hear every day are all around us.
Stand in your class with your students and close your eyes. What can you hear?
You can do the same in the park or at any place. Are the sounds you hear different? Are there any
sounds that you can't identify?
Join in with the following activity , what sounds can you listen to?

X3

A

3

%

X3

A

°e

Make a collection of
your own nolse makers.
Think about lots of different
things that make a sound and
gather them together in a box or bag
Use one of the objects to make a
sound for others to guess and
identify. You could include things
like crisp packets, keys, coins in
a pot, a rattle or a

squeaky toy.

on o Listening Walk!
You could go around your
house or an outside area with an
adult and practise Ustening
carefully 1o all the different sounds
you hear Talk about what gou
heard. Did you recognise all the
sounds? Were they loud or
quiet? Were they long or
short sounds?

Make your own nediy
shoher! You could make o
shaker by purting some ymell terns
into a plastic pot and cowering the top
with paper or sliver foll. Trying using
some different tema for the inude of
your shaker « gou could try rice,
buttons, marbles or dried posta
Which sound do you like
bent?

Play
a listening game by
hiding a small toy and using
vocal clues to guide your partner
to find the toy. When they get
nearer to the hidden toy, make your
voice louder; when they get further
away make your voice quieter. You
could try singing a song or rhyme
at different volumes or making
different voice sounds, like
‘ss5" or ‘'mmm’

Play the game 'l Hear
with My Liztle Ear’l Take it in
turns 1o imitate the sound of
something and guess what makes
that sound. You could imitate the

Talk
about sounds you like
ond sounds you don't like

and why. Draw some pictures of
things thar make sounds thatr you
like - for exomple, birds

snging, the sea or @
doorbetl

sounds of things found around your
house like a clock or a telephone
or of recognisable animals
like o cat or dog

Instrumental Sounds

« | can distinguish between 2 or 3 instruments.

< If you don't have percussion instruments (shakers, bells, whistles) in the house then you can
improvise using plastic bottles with sand or rice in them, cooking pans upside down with wooden

spoons as drumsticks, pan lids as cymbals...
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Play one of a small selection of instruments hidden from view of your student. Can they play the
correct instrument back to you? Make it trickier by playing two instruments.

Investigate musical instruments, what they look like and their sounds.

Listen to different types of music and discuss the sounds you can hear in the following activity :

Do
you have any musical
instruments at home? Ask an
adult to show you how they are
played and try making some sounds
with the instrument, Take a photo or
draw a picture of your instrument to

Create a musical
thow to perform! Use o
variety of instruments and
nolse makery and create o
musical show for your friends o
family. Try creating a musical

pattern uiing & variety of
different sounds.

share with the group. Don't worry if you
don't have any instruments - you
could always make your own
instrument, like a simple
shaker!

Make a collection of
toys and instruments/nolse
makers. Then use the
Instruments to create o sound
effect for each toy. Talk about
the different sounds the
instruments make and why
they motch each toy,

Use
the Internet to find
out about some different

instruments, See if you can

listen to some different

Iinstruments. Which s your
favourite? Draw a picture of
your favourite instrument

and write what it is
called.

As
you listen to a story
or rhyme, use some
Instruments or noise makers to
add sound effects to the story.
Think about how different
instruments could be played to
create different effects, For example
can you make a loud noise and a
quiet nolse using the same
instrument?

Play
a listening and
copying game uring @
small set of instruments and
nolse makers. Play o sound for
the other person to copy. Try
creoating loud and quiet sounds
and also some simple
wound patterny
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Deleting and manipulating individual sounds is the most complex phonological awareness skill. It
is an important task when students are brainstorming rhyming or alliterative words, or correcting

their spelling.

It involves identifying the sounds in words and deleting or swapping sounds to make new words.
An example of deletion is: "What is 'swing' without the /s/?" The answer would be "wing"
An example of manipulation is: "What happens when you take off the /d/ in 'dog' and swap it with

Phoneme Deletion

/ck/?" The answer would be "dock".

Present some examples of phoneme deletion to help your students overcome any difficulties in

this skill:

For example, the counters can be used to represent the phonemes in the following words:

What is “flag" without the /{/?

/Q\&\%Q?

flog

1. The student can be scaffold 1o segment the word Into Its sounds

f | a [
fan leg cat gap

2. The deletion af the /1/ sound can be modelled and/or shown visually with counters or letters

phonemes

4 | a e
Ton leg cat gap

e O @ O

5, The student and teachaer can blend the sounds back together to make the word: “lag"

phonemes

I ] g
log cat gop

phonemes O o O

phonemes
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1 this example you could alsa replace the /a/ with a fek/ sound

A"

PP .

shonames O ° @

-~ e
P

e - O ° o

' -
I=a car

ohonemaer

« Q. Whatis "strung™ without the /r/?

+«» Vowel sounds can also be deleted or manipulated:
— e
Lok datl e X mm" O WAt & srang” whans v /Y
o = X2 o : o
e o t X e vea
+¢+ It can be more of a challenge to delete sounds that are not at the start of the word.
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phonemes

Note i

¢+ These phoneme deletion and manipulation tasks can be created with any word, and
will often result in interesting and humorous new words. :

¢ Students can use such activities to play with words and discuss what a real word
ism and what is not.
Ask students what word you get when you add:

X/
X4

L)

\b\ to the beginning of lock?

\d\ to the beginning of rag?

Tell them that deleting phonemes through:

Say stop without \s\.

Say frog without \r\.

Clarify to your students some information about phoneme deletion such as : ;
%+ Phoneme deletion is recognizing the word that remains when a phoneme is removed from another i
word. !
It is a skill that involves students manipulating spoken words by deleting specific phonemes.

You may ask your students the following:

» Say cat — now say cat without the /c/ sound.

% Say spark — now say spark without the /s/.

Give your students examples of phoneme deletion to help students recognize it:

% Teacher: What is bunk without the /k/?

% Students answered: "Bunk™ without the /k/ is "bun".

K/ X/ 7
L X X X4

X/
X4

L)

K/
X4

)

K/
L X4

X/
X4

L)

DS

>

%

X3

Using different intervention strategies to help students overcome any difficulties in phoneme |
deletion such as :-
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| | =2— | |‘+C
- Iy = S
— ./ T S ——_ I~ 3
asirem'l |
= *"'b 4

X/
X4

L)

Select the word(s) to use for the phoneme deletion.

Tell students you are going to say some words out loud and ask them to say the words without

specific sounds.

+» Say the word out loud and prompt students to say the word without a specific sound (e.g., “What
word do we have if we say bat without the /b/ sound?”).

» Practice deleting both beginning and ending sounds in words.

Repeat the tasks until students can fluently delete phonemes with accuracy.

Complete this activity with picture cards where students delete the beginning or ending sound in a

word.

7
X4

)

DS

X/
°e

7
X4

)

Word Picture Cards

X3

8

Examples of word picture cards that can be used during phoneme deletion tasks and games.
Hold a card and ask the students to say the word without the first sound.

For example, if you are holding up a picture of a cat, the students would say ‘at’.

You can then do this but with the final sound in words.

X3

%

R/
0.0

X3

8




Decide which sounds vou’d like students to isolate beginning, middle, or ending sound.

Direct Teaching of Phoneme Isolation

Beginning Sound

The teacher says a spoken word or presents a picture card and asks the student to say the word
without the initial phoneme. The student has to mentally delete the phoneme and say the word
without it.

Example: Teacher: “What word would be left if the /b/ sound was taken away from bat?”"
Student; “at”
Teacher: “What word would be left if the /k/ sound was taken away from clock?”
Student: “lock”

Ending Sound

The teacher says a spoken word or presents a picture card and asks the student to say the word
without the ending phoneme. The student has to mentally delete the phoneme and say the
word without it

Example: Teacher; “What word would be left if the /t/ sound was taken away from pant?”
Student; “pan”
Teacher. “What word would be left if the /5/ sound was taken away from pots?”
Student; “pot”

Syllables

The teacher says a spoken compound word or presents a picture card and asks the student to
say the word without a specific syllable. The student has to mentally delete the phoneme and
say the word without it

Example; Teacher: “What word would be left if base was taken away from baseball?”
Student; “ball”
Teacher: “What word would be left if cake was taken away from cupcake?”
Student; “cup”
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Use a puppet with a mouth.

Use blocks to represent the sounds in words. i
You could say the puppet is wanting to eat the /m/ sound today. Use the blocks and say a word that |
] has the /m/ at the start or the end such as mat. i
i« Show the students the blocks for the sounds /m/ /a/ /t/ and ask:

' Which block will I feed the puppet today?

Have a student put the block in the puppet’s mouth and then ask what the word is now.

Students would then say ‘at’.

X/
X4

L)

7
X4

)

7
X4

)

X/
X4

L)

i students face such as :
Activity (1):Good-Bye, Block

% Aim: Practice phoneme deletion by manipulating blocks.
Procedures
¢ Give each student three blocks or cubes. i
% Show the students three blocks that are related to each other and tell them that these blocks represent |
the word (meat). Students say, Meat. _
+«» Point to the first block (the one on your right, the students' left) and say /m/. Point to the next block :
and say /&/. Point to the last block and say /t/. Explain that each block stands for one sound. :
+«» Separate the first block from the others (leave the second two blocks connected) and show them that :
you are looking at and hearing /m/ pause /&t/. Remove the /m/ block completely, "Good-bye /m/"and !
show them that the remaining word is eat. :
The level of difficulty may be increased by using more sounds and blocks.
Time: 15 minutes

X3

S

K/
X4

L)

Using different activities help students to practice phoneme deletion and overcome any difficulties




X3

%
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Aims : This activity helps develop phonemic awareness, which is a part of phonological awareness. This is |
an advanced activity in which students take words apart, remove one sound, and pronounce the word without |

the removed sound .

Activity (2):Deleting Phonemes

sSay “mice”,

low say mice without th

/m/

(ice)

Resources : magnetic letters, or letter cards with a pocket chart.

i Procedures: _
i % Teach students how to manipulate words by deleting individual phonemes in a word. Usually, phoneme i
deletion takes place orally, not using the written word, but this activity can be utilized along with magnetic i
letters, or letter cards with a pocket chart to incorporate tactile learning while manipulating letters and :

phonemes.

Introduce the activity by starting with compound words and removing a part of the word. For example, use |
a word such as dollhouse, and ask the students to say it without doll. Students will say house. Next, tell ;
students to say playground, without the ground or ice-cream without cream. i
Once students become familiar with removing parts of a compound word, direct them into omitting single

sounds. This helps them recognize individual phonemes.
For example, ask students to say ball without the /b/. They say all.

Try this with many words by first omitting beginning sounds, then moving on to ending sounds. :
When the students can omit beginning and ending sounds successfully, they can start to omit middle sounds. i

Time: 15 minutes

It is important to start this activity with a lot of modeling and thinking aloud for the students as a form of

Tips:

scaffolding before asking them to do it on their own.

Give students different worksheet to check whether they can be able to apply phoneme deletion or not . f

( such as the following Worksheet :
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Name Phoneme Additian Owleran

Phoneme Deletion

Deolate tha/s/ sound rom each of the 1ollowing worcts, Write the now
wordd on the line

| mist

stop

ps
3. sand
4

fast

a9, gust

6, shoot

Delate the/d/ sound kom ooch of the 1ollowing wordls, Writle Ihe now

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
!
; word on the line
i
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
]

7 stand

8. Dand
10. seod

1., dash

12. tind
i Phoneme Addition 5
| % Making a new word by adding a phoneme to an existing word.

i %+ Teacher: What word do you have if you add /p/ to the end of lam?
1: Lamp.
i <» Phoneme addition involves adding a phoneme to a word to make a new word. For example, add /s/
to the beginning of the word park. What word do you have now?

Using different activities help students to practice phoneme addition and overcome any difficulties
+ , students face such as :

| % Use picture cards and hold up objects that can have phonemes added to their words. For example,
' hold up a picture of a pot and ask your students what the new word is if  add ”’s” to the beginning
of the word pot, /s/ /pot/. You can keep doing this with a variety of images.

o e B S -

i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
‘ i
Y card i
- 1
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
i
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Activity (1): What’s My Word? Add-A-Sound Version

« Aim: students hear and say new words when a sound is added.

Procedures :

+ Say “Today we are going to add a sound to a word. When I say, ‘What’s my word?’ you’ll say the
new word.”

+«» Select word pairs that will be used.

s Start with two phoneme words (e.g., it-hit, at-bat, up-pup).

+«» Teacher says “at” and students repeat the word.

¢ Teacher says, “Add the /c/ sound to the beginning. What’s my word?”

+«» Students respond with, “cat.”

% The teacher may vary this game by saying the word “at” and then saying the word “cat” and asking
what sound was added.

¢ Adding sounds in the middle and at the end of words is also a variation of this game.

The teacher and students repeat words and/or sounds as needed.

Game continues with the teacher giving new word pairs.

% Time: 15 minutes

Activity (2):Phoneme Addition: Hello, Block

Aim : Students practice phoneme addition by manipulating blocks.

To Teach: Give each student three blocks or cubes.

Put two blocks together and tell them these blocks represent the word “in.”
Point to the first block (the one on your right, the students' left) and say /i/.
Point to the other block and say /n/.

Tell the students that each block stands for one sound.

Show the students that new words can be made by introducing a new block.
Hold a third block and call it /p/.

When you add the /p/ block to the /in/ blocks “Hello, /p/”” show the students that the new word is
“pin.”

The level of difficulty may be increased by using more sounds and blocks.
Time: 15 minutes

Activity (3):Practice Phoneme Addition to Make New Words

K/
L 4

X/
X4

X/ K/ X/ K/ X/ K/
R XA AR X R X R X X R0

K/
X4

)

X/ K/
L X EIR X 4

7/
X4

L)

Use this activity as a whole class activity to practice creating new words by adding sounds.
To play, shuffle the cards and place them face down in rows in the middle of the playing area.
Players take their turn by flipping over two cards to find a match.
For example, if the students pulls the “&F) + d” card, they would match it to the “ (@ card because
adding the /d/ phoneme creates the word “dice.”
¢ If the cards make a match, the player keeps them and takes another turn. If the cards do not match,
they turn the cards back over and the next player takes their turn.

o o 8 8 8 B -

7/ 7/ K/
R X X I X4




% Play continues until there are no more cards left in the playing area. The player with the most
matches wins!

%+ Show the card to students and have them say the picture word, then add the phoneme and say the
new word.

% Time: 15 minutes

Activity (4):Show Me

s Give each student a mini dry-erase board and a dry-erase marker.

% Project a phoneme addition card and have your students write the new word made on their board.
¢ When everyone has written down their answer, say, “Show Me.”

« Students will flip their boards, allowing you to see who needs extra support adding phonemes.

Activity (5):0dd Man Out

% Set up 8 stations by placing three cards at desks throughout the room—1 phoneme addition card and
2 picture cards, making sure 1 of the picture cards completes the added phoneme pair.

¢+ Students pairs will rotate through each station and identify the cards that match, writing their

answers on a separate sheet of paper.

Activity (6):Knock Off

Have your students stand up and make a line across the room.

Project a phoneme addition card on the screen.

Draw a student’s name and have them tell you the new word created when the specified phoneme

is added.

s If the students correctly identify the new word, they tap the person on their left or right to send
them back to their seat.

% If the students answer the card incorrectly, they must sit out. Game continues until there is only 1
student standing.

% Give students different worksheet to check whether they can be able to apply phoneme addition

or not . ( such as the following Worksheet ):

X/
X4

L)
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Phoneme Substitution

+«+» Phoneme substitution is Substituting one phoneme for another to make a new word.

% It involves the students manipulating spoken words by substituting certain phonemes for others.
In Phoneme substitution , teacher may say:

% What word do we have if we change the /c/ sound to /r/ sound in cat?

+« What word do we have if we change the /d/ sound to /I/ sound in dog?

% Teacher presents the following picture :

*,

7
X4

)

Say to students the word is “sit.” Change /s/ to /f/.
Students respond : “Fit.

X/
°e

Using different activities help students to practice phoneme substitution and overcome any |
difficulties students face such as : ]

% Use plain colored pieces of paper for this activity. First, you need three of the same colored cards |
and display them so students can see (a pocket chart works well).

Tap each card as students help you segment a given word — let’s say ‘hat’. i
Do this multiple times touching the index cards as you segment the word /h/ /a/ /t/. Now, you are |

7
X4

)

X/
X4

L)

card and add a different colored card to that same spot. This is where you give them a new sound. |
Let’s say /m/. Then blend those phonemes together to get the new word ‘mat’. i
¢ Repeat above but do it with counters. |
Using different intervention strategies to help students overcome any difficulties in phoneme |
substitution such as :- i

Word Picture Cards

going to ‘chop’ it — often a hand signal like a karate chop works well here. You will remove the first
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Select the word(s) to use for the phoneme substitution.
Tell students you are going to say some words out loud and ask them to replace certain sounds with
others and then say the new word.
Tell them the new word might not always be a real word—it might be silly made up word.
Say the word out loud and prompt students to replace a specific sound with another sound (e.g.,
“What word do we have if we change the /r/ in run to /b/?”) .
Practice substituting beginning, middle, and ending sounds.
Repeat the tasks until students can fluently substitute phonemes with accuracy.
Complete this activity with picture cards where students substitute the beginning, middle, or ending
sounds in words.
Decide which sounds you’d like students to substitute beginning, middle, or ending sound.

R/ *
RCR X4

3

%

X3

A

X3

A

3

%

X3

A

Direct Teaching of Phoneme Isolation
The teacher says a spoken word or presents a picture card and asks the students to replace the
beginning phoneme in the word with a new phoneme, The students have to mentally substitute
the phonemes and say the new word.

Example: Teacher; “What word do we have if we change the /k/in cat to /r/?"
Student: “rat”
Teacher: “What word do we have if we change the /s/in sat to /p/?"
Student: “pat”

The teacher says a spoken word or presents a picture card and asks the students to replace the
middle phoneme in the woed with a new phoneme. The students have to mentally substitute
the phonemes and say the new word
Middle Sound
Example: Teacher: "What word do we have if we change the /o/in cat to /o/?"
Student: “cot”
Teacher: “What word do we have if we change the /o/ in ciock to /1/?*
Student: “click”

The teacher says a spoken word or presents a picture card and asks the students to replace the
ending phoneme in the word with 3 new phoneme. The students have to mentally substitute
the phonemes and say the new word.

Ending Sound

Example: Teacher: “What word do we have if we change the /t/in cot to /p/?"
Student: “cap”
Teacher: “What word do we have if we change the /o/ in clop to /m/?"
Student: “clam”

Activity (1): Phoneme Substitution: Silly Sound Switch
« Aim: Students take familiar phrases and substitute sounds to make a silly phrase.

115




% Procedures : Say “Today we are going to take a phrase from a song (book or nursery rhyme) and |
make a silly sound switch. f
% The teacher pre-selects the phrase that will be used. Think of a phrase that is repeated or is i
memorable. !
% The teacher demonstrates by saying, “Row, row, row, your boat, gently down the stream” and i
students repeat. i
% The teacher next says, “Let’s switch a new sound for the /b/ in boat. Let’s try /g/. What’s the new |
phrase? i
% Students respond, “Row, row, row, your goat, gently down the stream.” -
% Play continues with the teacher and students giving new sounds for the identified word in the phrase |
and saying the phrase with the silly switch. i
% The teacher may vary this game by switching the sound for several identified words instead of just |
one. i
% For example: /m/ -“Mow, mow, mow, your boat, gently down the stream, ”and /sh/ -“Show, show, !
show, your boat, gently down the stream.”
% Switch sounds at the end of identified word/words. Another variation is to turn the identified :
word/words into nonsense words. '

Note

% The teacher should identify and try switching sounds in the phrase first before playing the game
with students. i

Activity (2) :Phoneme Substitution: Trading Places

Substituting phonemes through:
Identify what sound is different (e.g. well- shell; paste —pest; tent-tend).
Aim : students practice phoneme substitution by manipulating blocks.
To Teach: Give each child five or six blocks or cubes. i
Put three blocks together and tell the students that these blocks represent the word “tack.” Students !
say, “tack.”
% Point to the first block (the one on your right, the students’ left) and say /t/. Point to the middle block
and say /a/.Point to the final block and say /k/. Explain to the students that each block stands for |
one sound. i
% Show the students that you can substitute or “trade places” with some of the blocks. Hold a block
in your hand and call it /s/. f
%+ Model the process of removing the /t/ from the beginning of the blocks and replacing it with /s/. i
Now the word is “sack.”
Students should practice with the teacher many times before being expected to do this individually. i
After students have worked on initial sounds, other lessons may move on to “Trading Places” with !
final sounds. Medial sounds (e.g., changing “cup” to “cap’) should also be practiced. '

Note

% After the students understand phoneme manipulation, the natural progression for integrating |

phonemes and phonics would be replacing the plain blocks with alphabet tiles. i
% Give students different worksheet to check whether they can be able to apply phoneme substitution !
or not . (such as the following Worksheets ): '

X/
X4

X/ K/
XA XA

K/
X4

)

X/
X4

L)

K/
X4

)
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Phoneme Substitution

Replace the bolded letter with the phonemae in the box. Write each
new word on the ine,

() 18/

2 18/
3. n
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% There are many websites that provide interesting online games such as :
% https://wordwall.net/en-us/community/phoneme-deletion

and substitution such as the following:

% This website includes different games related to phoneme deletion , addition

Community - Phoneme deletion

Take away /c/

5 <]
C_ 20 z8

:

tr vy gy

Phoneme Deletion/substitution

]
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Using YouTube videos and songs will help students practice phoneme deletion, addition
and substitution

% Ask students to use the following link about phoneme substitution : R
https://youtu.be/9GA1DgFy_do e Y

>

X/
*

Ask them to use it and enjoy.
Then discuss with them what they watch .
Ask students to use the following link about Phoneme Deletion

L)

7
X4

)

X/
X4

L)

@@
P ET te b gl

“F{Zi

X/
X4

L)

Ask them to use it and enjoy.

Then discuss with them what they watch .

Ask students to use the following link about Phoneme addition
https://youtu.be/2a0ZW;j0aaU0

7
X4

)

X/
X4

L)

[ F
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I Worksheets I

Worksheet (1)

Matches the word with what fit :

Note: (B) for Blending and (D) for Deletion —v’-hs'

Cl + ock = Clock
Win-W=In
Fl +ip = Flip

Cold-C =0ld

Gl + ass = Glass

Mice- M = Ice

A

ND

https://www.liveworksheets.com/a01730072jf

OfpEsO)
ok ¥ Ef" “#.,I'%"
IEE " E Y fi |'@El'
@ II*{“:" Et li;ﬁﬁ'
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https://www.liveworksheets.com/ao1730072jf

Worksheet (2)

Phoneme Deletion

Phoneme deletion is the deleting or removing of a sound in words. Perform
phoneme deletion by removing the sound in these words!

"Delete” the /s/ sound from the following words. What do you get?

Mist Stop Sand Fast Gust

"Delete” the /d/ sound from the following words. What do you get?
Stand Band Card Dash

"Delete” the /t/ sound from the following words. What do you get?

Stand Cart Train Trap Taps

“Delete” the /b/ sound from the following words. What do you get?

Bam Bat Bash Band Bark

“Delete" the /n/ sound from the following words. What do you get?
Band Cant Bend Rend

AP .Il. N
§ o R R
OREREES

Tt ERR R

https://www.liveworksheets.com/mx1996919cx
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Worksheet (3)

Phoneme Deletion

Say the name of the first picture. Take away
the first sound you hear in the word. Click on
the correct picture for the new word.

- f

Ead- O

C
o

f
o

=
A_
@_
ﬂ_

https://www.liveworksheets.com/ql1991209aj
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" Worksheet®»

@

nely. vl
2l

3
s

Swap the underlined sound in cach word to
form a new word. Write the new word

below each picture.

https://www.liveworksheets.com/ed2937553ny

m
:
:
:
|
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worksheet (6)

Name Phoneme Addition/Deletion

Phoneme Addition

Do phoneme addition in each of the boxes, Say the name of the picture, Then
add the phoneme provided 1o the beginning or the end of the picture 1o form a
new word, Write the new word on the line

/S/+

ViV "L

https://www.easyteacherworksheets.com
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worksheet (7)

Name Phoneme Addition/Deletion

Phoneme Deletion

Soy e nome of the pichure, Than remove the phoneme providad from the nome of the prciure 10 lorm o naw
word, Wide the néw word on Ihé ine

https://www.easyteacherworksheets.com
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https://www.easyteacherworksheets.com/

worksheet (8)
Fhoneme Addition, Deletion
_ ¥ Making New Words with
A
Phoneme Deletion

Delete the/t/ sound from each of the following words. Write the new
word on the fine,

. tops
. traop
. train
. cort
. stond

, hroce

Delete the/b/ sound from each of the lollowing words, Write the new
word on the ine,

7. bash

https://www.mathworksheets4kids.com/language-arts/phoneme/substitue.pdf
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Phonemic Awareness - Phoneme Isolation

Click on the picture. Listen to each word. Write the
letter for the missing sound.

https://www.liveworksheets.com/uc2396884it

D0
L

iy
£ “‘*?gu
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worksheet (10)

= Start by working with short vowels. Look at the middle sound of each word. Replace each
middle vowel with short vowel.

o Phoneme Substitution

Look at the middle sound of each word, Replace each middle vowel with short /o/.

map lick

¥ t

m_Pp s_ck
Look at the middle sound of eoch word. Replace eoch middle vowel with short /o/,
bug bet hut

@

b_g b_t h_t
Look at the middle sound of each word. Reploce each middie vowe! with short /u/.

bag hat pop

p_p
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worksheet (11)

/z/, /n/, and /b/

Name:
Lock at the beginning sound of each word. Replace the beginning sound with the letter /2/
hero

map

boo

= Look at the beginning sound of each word. Replace the beginning sound with a given letter

_ap

00

Look at the beginning sound of each word. Replace the beginning sound with the letter /n/
bet

rut

/

et

Look at the beginning sound of each word. Replace the beginning sound with the letter
fox

5/
rug

rat

~ug

http://www.EnglishWorksheetsLand.com

Of:#5 *""THE}
r

'iE’jiI"f; ¥
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worksheet (12)

= Look at the middle sound of each word. Replace each middle vowel with short /u/.

Name Ju/, /i/, and /e/

Look at the middle sound of each word. Replace each middle vowel with short /u/

Look at the middle sound of each word. Replace each middle vowel with short /i/,

fox lap wa

I_p w_g

Look at the middle sound of each word, Replace each middie vowel with short /e/

tan not

cOWeo

http://www.EnglishWorksheetsLand.com
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worksheet (13)

PFhoneme Substitution

Phoneme Substitution

Replace the beginning sound of aach word with the /m/ sound 1o create a
now word that matches the piciure, Write the new word on the line,!

Replace the beginning sound of each word with the /K/ sound to create o new
word that matches the picture. Write the new word on the line.:

rap bat n,. bar

(f» 14,5 0

Replace the beginning sound of each word with the /p/ sound to create a new
word that matches the piciure. Wrile the new word on the line.:

hot CUp (9

https://www.easyteacherworksheets.com/langarts/phonics-substitution.html
olgenio
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Phoneme Substitution

Phoneme Substitution

Replace the ending sound of each word with the /p/ sound to create a new
word that matches the picture. Write the new word on the line.:

cab

Replace the beginning sound of each word with the /1/ sound to create a new
word thatl matches the picture, Write the new word on the line.:

Replace the ending sound of each word with the /1/ sound 1o create a new
word that matches the picture. Write the new word on the line.:

pod cup % man
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Phoneme Substitution /ny

Replace the short vowel sound of each word with the short /U/ sound to create
a new word. Write the new word on the line.

pat net pan

mitt pick son

bitter rest mist

https://www.easyteacherworksheets.com/langarts/phonics-substitution.html

Ll LRl TL .
i mip 3], JEIFE,
L EE 0, i e
ik e et

1 b
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Theoretical Background on Sound Discrimination

E % PHONEME DELETION is a strategy that helps develop students’ phonemic awareness, which E
; is part of phonological awareness. Phoneme deletion involves having students manipulate spoken !
: words by deleting specific phonemes. If this task is too difficult initially, you can begin by having |
i students delete syllables in compound words. Phoneme deletion tasks take place orally without the ;
i written word. Phoneme deletion should be taught using direct and explicit instruction, but after i
such instruction, it can also be reinforced with educational games/activities.

+* PHONEME SUBSTITUTION is a strategy that helps develop students’ phonemic awareness, |
which is part of phonological awareness. Phoneme substitution involves having students i
manipulate spoken words by substituting certain phonemes for others. Phoneme substitution tasks :
take place orally without the written word. Phoneme substitution should be taught using direct and !
explicit instruction but after such instruction, it can also be reinforced with educational
games/activities.

L)

Resources
% https://www.teachstarter.com/gb/blog/18-phonemic-awareness-activities-for-the-classroom-2/
< https://dpi.wi.gov/sites/default/files/imce/ela/bank/RF_PA_Deletion.pdf
% https://block3strategies.weebly.com/deleting-phonemes.html
% https://www.teachstarter.com/us/teaching-resource/phoneme-addition-match-up-activity/
< Schuele, C. Melanie, and Boudreau, Donna. (2008)"Phonological awareness intervention:
Beyond the basics." Language, Speech, and Hearing Services in Schools 39.1: 3-20.
< https://www.liveworksheets.com/a01730072j
% https://www.liveworksheets.com/mx1996919cx
< https://www.liveworksheets.com/gl1991209aj
% https://www.liveworksheets.com/ed2937553ny
% https://www.easyteacherworksheets.com/
< http://mww.EnglishWorksheetsLand.com
< https://www.teacherspayteachers.com/Product/Phoneme-Addition-Worksheet-3454450
% https://www.mathworksheets4kids.com/language-arts/phoneme/adding-words.pdf
% https://www.mathworksheets4kids.com/language-arts/phoneme/substitue.pdf
< https://www.liveworksheets.com/uc2396884it
% http://www.englishworksheetsland.com
% https://lwww.easyteacherworksheets.com/langarts/phonics-substitution.html/
< https://dpi.wi.gov/sites/default/files/imce/ela/bank/RF _PA_Substitution.pdf
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Speaking Difficulties

4 Introduction |» |
= o |

i This dimension deals with speaking difficulties that grade four students face . It i
l'includes pronunciation difficulties, fluency difficulties, communication & |
i interaction difficulties, and rhyming difficulties :
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ENGLISH
PRONUNCIATION

(2)

Fluency
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(3)

Communication & Interaction
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Topic One: Pronunciation Difficulties

Indicators of the Difficulty

/7 X/ /7
L XS X X4

X/
°e

Seasons.

X/
°e

X/ K/ X/
LXK X4

speaker.

Refugee students have difficulties in recognizing numbers 22-29.
Refugee students have difficulties in telling the time.

Refugee students fear mispronouncing the words .

Refugee students have difficulties in describing weather and observe weather conditions and

Refugee students have difficulties in pronouncing some pairs of English consonant sounds (i.e.
/47 and /[ as in .chair. and .share; /v/ and /f/ as in .van. and .fan; /p/ and /b/ as in .pat. and bat.).
Refugee students have difficulties in pronouncing some English consonant clusters .

Refugee students have difficulties in knowing how to pronounce a certain word well.
Refugee students have difficulties in understanding the pronunciation of the native English

Learning Outcomes
By the end of this topic, fourth grade students will be able to:

K/
L 4

Recognize numbers 22-29.
Tell the time.

K/ X/
L X X4

X/
X4

L)

K/
X4

)

Pronounce the words in a correct manner without fear.
Describe weather and observe weather conditions and seasons.
Pronounce some pairs of English consonant sounds (i.e. /47 and /7 as in .chair. and .share; /v/

and /f/ as in .van. and .fan; /p/ and /b/ as in .pat. and bat.).
% Understand the pronunciation of the native English speaker.

Learning Resources

Paper Resources :
% Student's Book
¢ Handouts

Visual and Audio Resources :
«» Models-Flash Cards and Pictures
« Visual and Audio aids

Electronic Resources:
¢+ Mobile applications
¢ YouTube videos-Computers - Websites

Additional Resources
«» Common Classroom materials

Intervention Strategies

Game Based Learning

E-learning strategy (Audio-visual —
Multimedia)
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Multisensory Approach (Audio-visual — Mobile Based Learning : Mobile
Multimedia) Applications

Procedures of The Topic
Recognizing students' learning difficulties (pronunciation difficulties )

Recognizing students' learning difficulties in recognizing time by using one of the following
methods:

First Method: Second Method:
+«»+ Teacher asks students to do the following | <* Teacher asks students to do the
exercise. following exercise.
¢ If students are not able to do the below | < If students are not able to do the below
exercise, it means that they have learning exercise, it means that they have
difficulties in telling the time. learning difficulties in telling the time.

|
I DATE
J

WHATTIMEISI'I?

v ondl diow e dlost bosd on e slocks oo, Then wete the
o 'onlmnoom

OOOQ

What time is it?

INSTRCTIONS: Wrte e i e each (o

QOO
QRO

www.Gomes4esl.com
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Activity 1
New Learning and Practice:

+ Introduce a clock and review numbers 1 to 12 Start
the lesson by bringing in a clock or alternatively
make a craft clock using our clock shape craft sheet.
Elicit and chorus the word "clock™. Then point to
number 1 and elicit the number. Point to each number
1-12 in order and elicit the numbers (you can move
the clock hand around as you do this).

% Practice recognizing numbers 1-12 before class

prepare twelve A4 sheets of paper with a number (1-

12) written on each piece. Place the numbers

randomly around the walls of the classroom at a

height where your student can reach them. In class,

draw your students’ attention to the numbers and say

"Point to number 1". Everyone should point. Then go

through all the numbers 1-12.

Teach the time vocab. Hold up your clock and set a

time (e.g. 4 o’clock). Ask the class "What time is it?".

Elicit / teach "It's 4 o'clock”. Move the hand to

another time, and ask again (you can also ask "Please

could you tell me the time?"). Go through the hours
eliciting the times for the class until they have got the
hang of the structures.

< Time : 10 minutes

7
L4

Activity 2

>

K/
*

Sing the "What Time Is It?" song

Now everybody is ready to do the gestures for the song "What Time Is It?".

Start the song and demonstrate moving your arms to show the times as the song is sung - get
everyone to follow you and sing along.

«+ Lyrics for "What time is it?

)

*
X4

L)

K/
X4

)

DS

Tick-tock-tick-tock
Tick-tock-tick-tock
C

horus: What time is it? What time is it? Please could you tell me the time?

L)

X3

A5

>

7
*

*
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X/
X4

Verse 1: It’s one o’clock Chorus Verse 2:
% It’s two o’clock It’s seven o’clock
s It’s three o’clock It’s eight o’clock

% It’s four o’clock +»+ It’s nine o’clock
< 1It’s five o’clock « It’sten o’clock
% It’s six o’clock « It’s eleven o’clock
+»» Tick-tock-tick-tock s It’s twelve o’clock
¢ Tick-tock-tick-tock ¢ Tick-tock-tick-tock

% Tick-tock-tick-tock
Gestures for "What time is it?" For this song your students are going to be human clocks, using
their arms to show the time. Have everybody stand up to move their arms around without hitting
anyone. 1. For the question words sing along and hold your hands out, palms up, in the question
gesture. 2. For the times, hold your arms straight out in the time.

Time : 10 minutes

Activity 3
Play "What time do you...?" Still using the clocks, students are going to show teacher the time
they usually do things.

Ask the class questions, such as "What time do you usually wake up?" (If they are not sure
teacher can use gestures to show what s/he means).

As teacher asks the questions, everyone should move the hands on their clock to the time they
do these activities.

Then select some students to orally tell you their time (e.g. "I wake up at 7 o’clock™).

We are only concentrating on "o'clock™ for this lesson, so if students have times on their clock
such as 7.20 you can teach "About 7 o’clock". Other routine questions teacher can ask the time
for : eating breakfast / lunch / dinner, going to bed, going to school, leaving school, taking a
bath, doing homework, brushing teeth, etc.

What time do you play with your friends?

Time : 10 minutes
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Activity 4 :Do the Clock Craft Sheet

+¢ Do the Clock Craft Sheet. Before class print out the
clock shape craft sheet — enough so that each student
has one. Teacher can either cut out the shapes before
class or have his/her students cut out the shapes in
class. Teacher will also need fasteners for each clock
to fasten the arms to the clock. After constructing the
clocks, put students in pairs. First model the activity
with students. The student sets a time on his/her
clock and asks "What time is it?" or "Please could
you tell me the time?” Their partner answers. Each

pair take turn to ask each other.

+* Time : 10 minutes

Activity 5
% Students can use free mobile application; it is available at the following
link:https://play.google.com/store/apps/details?id=com.kidsclocklearning

Kids Clock Learning

About this app

+» Kids’ clock learning App is learning and having fun at the same time , and that is the aim of
this time telling app for kids. It is an affective assistance to teach kids to read and understand
the time and how clocks work
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Activity 5

«+ Another free mobile application that students can use to learn telling the time is available at the
following link:

https://play.google.com/store/apps/details?id=com.huilinghuanganzuo.learntimel

About this app

% The APP offers new and creative ways to learn telling time. Your kid will love it, and what is
more important, your kid will successfully learn to read clock and make a distinction.

Identifying Students' Learning Difficulties in Recognizing Numbers from 22 to 29

First Method:
¢+ Teacher asks students to listen to audio and do the following exercise:
«» If students are not able to do this exercise, it means that they have learning difficulties in
recognizing numbers from 22 to 29

Write the missing numbers
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Second Method:
+«» Teacher asks students to listen to audio and try to write the compound words on their notebook,
and then do the following exercise:
« If students are not able to do this exercise, it means that they have learning difficulties in
recognize compound words containing short and long vowels.

ALE

~

LT L
ﬂi“‘

Activity 1

¢ Review numbers from 22 to 29, first write the numbers from 22 to 29 on the board and have
everyone shout out the numbers as you write them. Next, get 8 soft balls, cubes or something
similar (before class, tape numbers from 22 to 29 onto the balls) and chorus the numbers on
each ball. Then throw the balls around the room and ask individual students to bring you
different numbers (e.g. "Noor, please give me number 23"). Finally, play and sing along to
"The Numbers Song (Numbers from 22 to 29)" -

++ Sing "The Numbers Song" again Sing the song again (with all the actions) to conclude the
action part of this lesson topic. You can also put the song poster on the board for the students
to follow as they sing. The song is available at the link:
https://www.youtube.com/watch?v=c6e) i34blc

https://drive.google.com/drive/folders/15V-JKC-P1uGM 2xT0JhglDvkdj50jaFd?usp=sharing

15 Sl al®
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https://www.youtube.com/watch?v=c6eJ_i34b1c
https://drive.google.com/drive/folders/15V-JKC-P1uGM_2xT0Jhg1Dvkdj50jaFd?usp=sharing

Students practice numbers 22-29 Put the Students in pairs and give each pair a number of
objects (e.g. 3 plastic fruit, 3 cars, 2 toys, etc.) they are numbered from 22 to 29. Have the
Students practice counting and touching the objects.

Time : 10 minutes

Activity 2
Play ""Put in the Box™"
Then choose a student and say “Maher, put three (pencils) in the box”. As the student picks up
each object, make sure everyone counts along (1... 2 ... 3). Then have the student count the
objects as s/he puts them in the box.
Do this with everyone. Finally, for a bit of crazy fun, throw all the objects out and let everyone
scramble to find, count and put all of their objects back in the box again (all at the same time!).
Time : 10 minutes

Activity 3

Do "Trace from22 to 29”
Worksheet: Finish with some quiet time doing
a numbers worksheet. Use the "Trace 22-29"
worksheet. As the students are tracing the
numbers, walk around, monitor and offer lots
of encouragement. Ask everyone questions
(e.g. what number is this?") And encourage
each student to say the number as they are
tracing it.
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Name
Color the twenty-two caterpiilars.

twenty—two

Write the number and Nnumber woed

Time : 10 minutes

Activity 4
% Students can use free mobile application; it is available at the following link:
% https://play.google.com/store/apps/details?id=com.hiegames.countingnumbersforkidsfree

1 to 500 Number Counting Game

About this app

% 1 to 500 number counting games: You know which is the best way to teach numbers to
students? It’s teaching through games. Yes, Kids love to play a lot of games at their age. What
if they get a chance to learn to count numbers with easy and fun counting games? That is exactly
our concept. Learning about numbers is a first step toward becoming a young mathematician.
In schools, math learning is all about counting, number recognition. Counting is the ability to
recite numbers in order.

Activity 5

+«+ Another free mobile application that students can use to learn counting numbers is available

at the following link:
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&
£ X4

Kids like to play games right? Our concept is

to teach them 1 to 100 English Numbers while
they are playing a simple and easy game.
Whether your kid is in kindergarten, or going
to attend preschool, this is a great idea to teach
English Numbers to your children. What
parents need to do is to start the game and let
your children watch the screen, a small girl
come across all the beautifully designed
numbers while she is on her way to school.
This game has a educational and child friendly
soundtrack.

Identifying Students' Learning Difficulties in Describing Weather and Observe Weather

R/
8

7
o

*

X/

Conditions and Seasons

First Method:
Ask students to listen to audio and do the following exercise:
If students are not able to do this exercise, it means that they have learning difficulties in
describing weather and observe weather conditions and seasons

SEASONS AND THE WEATHER

‘. It'sv:

—! It’s ‘ L

v, %

’,

AUTUMN SPRING WINTER SUMMER

RAINY SUNNY SNOWY WINDY
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Second Method:
% Ask students to listen to audio and try to write the compound words on their notebook, and
then do the following exercise:
% If students are not able to do this exercise, it means that they have learning difficulties in
recognize compound words containing short and long vowels.

The weather

What's the woather ke ?
ratch 1he toliowing piotres (Leng ok numbess) and e woros below

» 4
»

” AR :@:, ‘ xhr\t"m.

|} g 4

oD

couay freezing
cold hot
| rogay partly doudy
ANd 10, what's The weaines e loday?

Remember Ihe name of the lour ieasom
l'. 1

o O% ™

P he 9 1] with one of Ihe 14 words above
1. Peaphs Uity Make on U on Ferr
e Aks chibirwn often rrate wowenen
2 Wmanit's 11h 8 QOING Wa remn
A eoe e e lop of e busdiegn. (h Soo,
G B0 Mo |G Gre Raming velow o e In s foredt

& Ny — g B ollarreen. e U o ond fy oue ey

Activity 1

+» Teach the weather vocab before class prepare weather flashcard pictures for the vocab sunny,
rainy, windy, cloudy, snowy, foggy, hot, cold. Our weather flashcards are great for this. Stick
them around the walls of your classroom.
¢ Play "Touch the cards" Once the class has started,
you walk around the classroom touching the weather
cards. As you touch each card, do the song gesture
while saying the vocab (e.g. it's sunny!). As you do
this encourage students to do the gestures and say the
words with You? Next, get all students to stand up.
Shout out a weather word (e.g. "It’s rainy!") and
students have to run over to the correct picture, touch
it and do the gesture. If you have a lot , it is worth
having multiple pictures of each card placed around
the walls of the room.
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Activity 2

Talk about the weather outside asking students to
come over to the window (or even outside). Say a few
times "How’s the weather?", "Look outside". Elicit
from the class the weather and if it’s hot or cold (You
can also teach "warm" if necessary). E.g. "It’s cloudy
and rainy and cold". Then ask each student in turn
“How’s the weather?”” and encourage them to reply.

Activity 3

o0

Play Flashcard Concentration .Put the class into
groups of 4. Each group will need two sets of weather
flashcards. Model the activity first by having
everyone watch you play with one group: shuffle the
cards and lay them out face down on the floor. Turn
over two cards. If they are different, turn them back
over — it is the end of your turn. If they are the same
(e.g. two sunny cards) you keep the cards (remove
them from the game) the player with the most cards
is the winner.

LN

QQ

o

<
O o

Activity 4

Sing "The Weather Song" First teacher puts the weather flashcards on the board in the order
of the song (or use our Weather Song poster). Have all the students stand up and watch
teacher as s/he sings along and uses the gestures. Encourage them to join in and sing along.

Teacher plays the song two or three times.
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Lyrics for “The Weather Song™ Gestures for “The Weather Song”

Verse 1: There are some easy gestures you can do as you
How's the weather? How's the weather? sing along to the song:
Look outside.
How's the weather? How's the weather? 1. For the question part "How's the weather?”,
Look outside sing along and do the ‘paims of the hands up'
question gesture.
It’s sunny, it's rainy, it's windy, it's cloudy.
It’s snowy, it’s foggy, It’s hot, it’s cold. . For the "Look outside" part, face the window
and put your hand over your eyes (like a
Verse 2: salute), as if you were looking Into the
How's the weather? How's the weather? distance.
Look outside.
How’s the weather? How's the weather? . Use hand gestures for the weather words:
Look outside * sunny: slowly spread your arms out
* rainy: wiggle your fingers downwards like
I's sunny, It's rainy, it's windy, it’s cloudy rain
It’s snowy, it’s foggy, it’s hot, it’s cold. * windy: gesture wind blowing out of your
mouth
J,/_ﬂ\ * cloudy: make cloudy shapes with your
eAT—0mm - hands
‘/E * snowy: wiggle your fingers downwards like
snow and shiver
e foggy: dose your eyes and put your hand
out in front like you are trying to feel for
something you can’t see
* hot: fan your face
e cold: shiver and wrap your arms around
your body

— O

“It’s sunny™

Identifying students’ learning difficulties in pronouncing some pairs of English consonant
sounds (i.e. /f/ and /f/ as in .chair. and .share; /v/ and /f/ as in .van. and .fan; /p/ and /b/ as in
.pat. and bat.).

First Method:

Ask students to listen to audio and do the following exercise:
«» If students are not able to do this exercise, it means that they have learning difficulties in
pronouncing some pairs of English consonant sounds (i.e. /g7 and /f/ as in .chair. and .share; /v/
and /f/ as in .van. and .fan; /p/ and /b/ as in .pat. and bat.).
Listen to audio and pronounce correctly:
The audio is available at the following link:

https://www.englishclub.com/audio/pronunciation/minimal-pairs/ch-sh.mp3
% Minimal Pair /tf7/ and /f/

*
X4

L)

K/
X4

)

X3

P 000/004 e————— ) f
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https://www.englishclub.com/audio/pronunciation/minimal-pairs/ch-sh.mp3

R/
°

R/
0’0

K/
0’0

K/
0’0

R/
0’0

X3

S

X3

S

X3

%

X3

%

X3

S

K/
X4

)

X/
X4

L)

chair
choose
chop
which
catch
cheap
cheese

share
shoes
shop
wish
cash
sheep
she’s

Second Method:
Ask students to listen to audio and try to do the following exercise:
If students are not able to do this exercise, it means that they have learning difficulties in
pronouncing some pairs of English consonant sounds (i.e. /f7 and /f/ as in .chair. and .share; /v/
and /f/ as in .van. and .fan; /p/ and /b/ as in .pat. and bat.).
Listen to audio and pronounce correctly:
The audio is available at the following link:
https://www.englishclub.com/audio/pronunciation/minimal-pairs/ch-sh.mp3

b 0:00/0:04 €M
chew shoe
March marsh
watch wash
cheat sheet
cherry sherry
chip ship
chose shows
ditch dish
match mash
switch swish

Activity 1
Ask students to listen to the audio and then answer the following exercise.
These words are pronounced with the sound /4/. Identify the word where Sh, S, or Ch.
represents a different consonant sound.

teach watch nature Ffuture Czech

chimney

These words are pronounced with the sound /7. Identify the word where Sh, S, or Ch. represents
a different consonant sound.

fish sure sugar shame television machine milkshake
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https://www.englishclub.com/audio/pronunciation/minimal-pairs/ch-sh.mp3

Activity 2
« Make revision with students by using the following pictures.

+ Play the audio and asks students to identify the phonic sound /f/, and then show the above
pictures to help students to recognize the phonic sound /.

151




Activity3
«» Ask students to do the exercise after listening to the audio.

Initial Sounds: Vv

s Practice writing the letters.

\ ' \ '
. ' \ '
ARy speererees T B T P
Y | LN J Al ’ Al '
g Ll ‘i ‘e
L . x 2

Write a 'v'inthe blank under the pictures
that begin with 'v',

2)

b 4 g
- 3F A
» hree  olcano

www.bogglesworldesl.com/initial_sounds htm
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Activity4

«» In this activity, students examine 6 words that are missing letters. Students fill in only the blanks with
the letter /b/ or letter /p/. Picture clues are included. Students also practice tracing the letters.

Consonants: B and P

Proctice weihing the letters

b

Write ‘b  or 'p » the blarks under the pctures

ear

b AL

Jppy

ants

ike

ird

Swn Doppe s Wad omm el damin e
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Identifying Students' Learning Difficulties in Pronouncing Some English Consonant
Clusters
and have Incorrect Pronunciation

First Method:
«» Ask students to listen to audio and do the following exercise:
% If students are not able to do this exercise, it means that they have learning difficulties in
pronouncing some English consonant clusters and have incorrect pronunciation.

Listen to audio and pronounce correctly:

N SSE N2 NN

N
@

Conspnant Clustens (Blands) /ap/

Al Il [y o I vih sty s0h 0 ottt ! bl ) oo o of

N/
N

y
N/

e ae s TROE aapaprmen Bogpe im0 0 wewh Wi ul Gry sesnds batwaan M
Wit ibeacfingg chttars. moe B i tor wilhyin (s < 5antar i geanmmomd ity Hhe
1Ivamg workanea! png O Tivity by wilh willey cha o

N/
N

NN
A
.

Lz

Malch the correc! word fo the conec! plchire,

&

spring

NN

&

spread

.
\ 4

sprout

sprinkle

\_/

N
V.

W

; %A
y
y <
0
@

Nl

BTV HETRTHTE
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Second Method:
Ask students to listen to audio and try to do the following exercise:
If students are not able to do this exercise, it means that they have learning difficulties in pronouncing
some English consonant clusters and have incorrect pronunciation.
Listen to audio and pronounce correctly:

Activity 1
% Show a video about consonant clusters, it is available at the following link:
https://www.youtube.com/watch?v=XrC-958N0O8Y
+«» Explain to students that Consonant clusters in English pronunciation are a group of 2
or more consonants which come together in a word or phrase. In English, when a
consonant cluster comes at the beginning of a word, we tend to
separate these sounds when pronouncing a word.
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Activity 2
% Show the following figure to the students.

squirrel

splash

X/
X4

L)

7
X4

)

X/
X4

L)

DS

X/
X4

L)

X/ K/
L X EIR X 4

X/
X4

L)

K/
X4

L)

K/
L X4

K/
L X4

R/
o

>

Activity 3
Show a picture of spring season and ask the students: as;
Which season is this? Possible answer would be : Spring.
Show a flashcard of ‘spray’ and get students to say which word it is and note their responses
on the board. Read spray and sprite again and ask ‘What is the name of this drink? Possible
answer would be as ‘Sprite’. Read the contrasting words. ‘Is it same or different? (same as it is
having ‘spr’ letters different as it has ‘ng’, ‘ry’, ‘te’ letters and vowels ;I; and ‘a’)
Ask the group to discuss for three minutes and write words starting with ‘spr’ (possible
responses have been given at the end of the lesson).
Let groups share ideas with other group members.
Record all the responses on the board.
Students practice the sounds by chanting/reading aloud using the list of words written on the
board.
Introduce the idea of three cluster consonants in the initial position.(see information for
teachers)

Activity 4

Write ‘nts’ on the board.

Ask the students to discuss in groups and give possible answers for the consonant cluster in
final position.

Record their responses on the board. Possible responses: ants, fonts, hints, hunts, pants, paints,
tents, etc.

Point to the word and ask the students to read the word.

Ask the students to copy the words with ‘spr’ (initial consonant cluster), ‘nts’ (final consonant
cluster) in their notebooks.

Students who have finished the written work can reinforce and read it again.
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Identifying Students' Learning Difficulties in Pronouncing a Certain Word Well and
Understanding the Pronunciation of the Native English Speaker

First Method:
% Ask students to listen to audio and do the following exercise:
« If students are not able to do this exercise, it means that they have learning difficulties in
pronouncing some English consonant clusters and have incorrect pronunciation.
Listen to audio and pronounce correctly:

b) It doesn’t have a silent lefter,

Q) It has o sllent letter,
b) It doesn't have o silen] lefler,

a) It has a silent leter,
b) It doesn't have o silent lefter.
a) It has o siient letler.
b) it doesn't have o silent leiter.

a) it has a silent letter.
b)ndoom"bcnoslomm.k

Second Method:
Ask students to listen to audio and try to do the following exercise:
» If students are not able to do this exercise, it means that they have learning difficulties in
pronouncing some English consonant clusters and have incorrect pronunciation.
Listen to audio and pronounce correctly:

R

AS

DS

0) It has a silent lefter,
b) It doesn't have a silent leffer,

0) It has a silent lefter.
b) It doesn't have a silent letter,

c) thas a sent lefter,
d) I doesn't hove a silent lefter.

a) It has a silent lefter,
b) It doesn't have a silent letter, |

0) It has a silent lefter,

b) It doesn't have a silent letter,
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Activity 1
Show the below picture to the students for soft ‘c’ sound and ask them:
What can you see in the picture? (Expected answer may be as; two mouse/rats)
Tell the students they are called mice when two are together.
What can you see in the picture number 2 and 3? (Expected answer may be as; city, cylinder).

Ask the class to clap for the student who has given a correct answer.
Write the words on the writing board under the soft ‘c’. (Write the words on the board making
four columns like this):
Tell them that if the sound of the above mentioned words in first column is‘s’, it is called the
soft ‘c’.
Where are you sitting? (Expected answer may be as; in the classroom)
Tell the students that the ‘k’ sound is called a hard ‘c’.
Take a cap, cup, clock, copy and cat in the class or the pictures cards to the class and ask them:
What are these things called? (Expected answer may be as; cat, cup, cap, clock, copy)
Appreciate them by asking to clap for correct answers given by the students.
Show the class a picture of a giraffe/giant/gel.
Ask them “what is it?”
When they answer, write it in column 3.
Tell the students that the sound j” is called a soft ‘g’.
Show plastic gun or the picture of gun and ask them:
What is it?
When they answer, write the word in column 4.
Tell the students that the ‘g’ sound is a hard ‘g’.
A soft ‘¢’ is pronounced as letter‘s’; a hard ‘c’ is pronounce letter like ‘k’.
A soft ‘g’ is pronounced as letter ¢j’; a hard ‘g’ is pronounced letter like ‘g’.
Read the words written on the board aloud.
Correct the students if they pronounce it incorrectly.
Activity 2
Students will work in pairs and read the words written on the writing board from the previous
activity.
They can give more words with the same sounds.
Ask them to identify if the word has soft sound of letters ‘c’ and ‘g’ or hard sound of letters ‘¢’
and ‘g’.
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Ask the questions:

% Name a few things that start with soft ‘c’.(Expected answer may be as; cell, city, cycle,
cylinder)

+ Name a few things that start with hard ‘c’. (Expected answer may be as; call, clock, cup, cage,
class)

+» Name a few things that start with soft ‘g’. (Expected answer may be as; giant, giraffe, gypsy)

« Name a few things that start with hard ‘g’. (Expected answer may be as; golf, gun, great, gum,
goat, grass)

Activity 3
Ask students to listen and answer the exercise questions. The exercise is available at the link:
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Lis
tening_and_Speaking/Listening_and_Speaking_KET _e01233280zq

*
°e

You will hear people talking in different situations, and for each recording you are
given a set of images and a question which corresponds to each situation. For each
question, choose the best answer A, B or C. You will hear each recoding twice.

1. What do Mark's parents do?
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https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Listening_and_Speaking/Listening_and_Speaking_KET_eo1233280zq
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Listening_and_Speaking/Listening_and_Speaking_KET_eo1233280zq

2. When 18 Mr. James seeing the dentist?

WIDNESDAY TUESDAY
A B

3. What are they going to do at Jim's party?

A

1. What colour hat did Mark buy?

@ A

B

5. Where is Aunt Lucy staying”
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Activity 4

++ Ask students to listen and drop the picture and record their answer. The exercise is available at the link:
https://www.liveworksheets.com/worksheets/en/English_as a Second Language (ESL)/Listening a

nd_Speaking/Listening_and speaking eg2307870yu

Listen 1o the instruction. Drog ond arop the pichures 10 the comect ploces. Record your onswers

SRR
ALIE e

161



https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Listening_and_Speaking/Listening_and_speaking_eg2307870yu
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Listening_and_Speaking/Listening_and_speaking_eg2307870yu

Worksheets

T

Choose the correct time.

Tell

Worksheets PDF

WorksheetsPDF.com
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Name:
Date:

Worksheets PDF
Teaching Resources
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£
O

Tell

WorksheetsPDF.com
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SplashLearn

Time on the Clock
Write the time as shown by each clock in digital format.
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Listen to audio and do the exercise

UNIT-q WEATHER

Dodru ise @mu@ boyoyalim.
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What's the weather?
. v@
2

8. There's

What's the weather today?

\—-—_-.’,
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How's The Weather? :@

MATCH THE WORD TO THE PICTURE

windy

rainy

sunny

cloudy

hot

snowy

cold
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Choose the correct text and label the season.

Spring Summer Autumn

Winter

]

i

@37
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Listen and choose the correct picture.
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Listen and do the exercise

Name:
A. Say. Write ‘p’ or ‘b’ to make words.

a1 ¢
ig

5 6. f o
i
| 6,‘
ed ce

— 0
B. Write th_o wqrgls from A.
Ip/

PB

SoLIVEWORKSHEETS
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Listen and do the exercise

PRONUNCIATION

Mark the word you hear.

beat
cheap
ease
eat
he’s
feet
reach
seat
seen
steel

)
)
)
)
)
o)
)
)
)
)
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PRONUNCIATION

™ SOUND

Watch the vwoeos

O

LisZean and repaeat

O

L )

The exercise is available at the link:

https://www.liveworksheets.com/worksheets/en/English as a Second Language (ESL)/Pronunciation
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https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Pronunciation

PRONUNCIATION

Mark the word you hear.

and
bag
bat
dad
gas
had
land
man
pan

)
)
)
)
)
)
)
)
)
)

sad
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Listening Practice

Listen and choose the word you hear

m
I
2
o«
]
&
2
‘o
o=

el T s
15k 1
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Theoretical Background on Pronunciation

< Accurate pronunciation is an important part of learning any language, and especially
when you’re learning English. The way your speech sounds can have a big impact on
whether or not people understand what you are saying and their initial impression of you.
The tricky thing about pronunciation is that it is not just a question of acquiring
knowledge, it’s a physical skill that you need to practice regularly.

English pronunciation is not always predictable from the spelling forms that you see.
Words that look the same might have very different pronunciations. For example, cough,
tough, though, bough, borough all end in\ ough\ but all have a different British English
pronunciation (though in American English pronunciation, the last syllable
of borough rhymes with though).

2
%

Resources

»  https://improvingliteracy.org/ask-an-expert/whats-best-way-teach-alphabetic-principle

% https://www.kidsacademy.mobi/lesson/letter-sound-relationship-1-m-32112927/

% https://www.google.com/imgres?imgurl=https

% https://www.google.com/imgres?

% https://funlearningforkids.com/5-kindle-apps-teach-letter-sounds-phonics/

% https://improvingliteracy.org/ask-an-expert/whats-best-way-teach-alphabetic-principle

< https://www.kidsacademy.mobi/lesson/letter-sound-relationship-1-m-32112927/

% https://www.google.com/imgres?imgurl=https

% https://www.google.com/imgres?

% https://funlearningforkids.com/5-kindle-apps-teach-letter-sounds-phonics/

% https://blog.allaboutlearningpress.com/compound-words/

% https://www.mrsrichardsonsclass.com/compound-word-activities/

% https://www.liveworksheets.com/worksheets/en/English_Language_Arts_(ELA)/Compound_
words/Compound_Words_br2625913ie

% https://www.teachingenglish.org.uk/article/sound-discrimination

% https://www.voorhees.k12.nj.us/cms/lib/NJ01000237/Centricity/Domain/434/Activities%20to
%20develop%20auditory%20discrimination%20skills.pdf

< https://www.liveworksheets.com/worksheets/en/English_Language Arts_(ELA)/Phonics/Pho
nics_cg2554759mb

% https://www.teachingenglish.org.uk/article/phoneme

< https://www.teachingenglish.org.uk/article/phonemic-chart

% https://www.pinterest.com/pin/286682332503854369/

% https://gamesdesl.com/greetings-and-introductions-esl-games/

% https://en.islcollective.com/english-esl-worksheets/search/reading+comprehension

% https://www.ateachableteacher.com/phonological-awareness-vs-phonemic-awareness/

% https://www.wilbooks.com/free-resources-free-online-books-second-grade

% https://www.eslkidstuff.com/esl-kids-games/vocabulary-games.htm

% https://www.google.com/imgres?imgurl=https%3A%2F%2Fimages.

% https://www.englishclub.com/audio/pronunciation/minimal-pairs/ch-sh.mp3

% https://lessonplancoaches.com/lesson-planning-of-common-consonant-clusters-ii-subject-
english-grade-v/
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https://www.kidsacademy.mobi/lesson/letter-sound-relationship-l-m-32112927/
https://www.google.com/imgres?imgurl=https
https://www.google.com/imgres
https://funlearningforkids.com/5-kindle-apps-teach-letter-sounds-phonics/
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https://www.liveworksheets.com/worksheets/en/English_Language_Arts_(ELA)/Compound_words/Compound_Words_br2625913ie
https://www.liveworksheets.com/worksheets/en/English_Language_Arts_(ELA)/Compound_words/Compound_Words_br2625913ie
https://www.teachingenglish.org.uk/article/sound-discrimination
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https://www.voorhees.k12.nj.us/cms/lib/NJ01000237/Centricity/Domain/434/Activities%20to%20develop%20auditory%20discrimination%20skills.pdf
https://www.liveworksheets.com/worksheets/en/English_Language_Arts_(ELA)/Phonics/Phonics_cg2554759mb
https://www.liveworksheets.com/worksheets/en/English_Language_Arts_(ELA)/Phonics/Phonics_cg2554759mb
https://www.teachingenglish.org.uk/article/phoneme
https://www.teachingenglish.org.uk/article/phonemic-chart
https://www.pinterest.com/pin/286682332503854369/
https://games4esl.com/greetings-and-introductions-esl-games/
https://en.islcollective.com/english-esl-worksheets/search/reading+comprehension
https://www.ateachableteacher.com/phonological-awareness-vs-phonemic-awareness/
https://www.wilbooks.com/free-resources-free-online-books-second-grade
https://www.eslkidstuff.com/esl-kids-games/vocabulary-games.htm
https://www.google.com/imgres?imgurl=https%3A%2F%2Fimages
https://www.englishclub.com/audio/pronunciation/minimal-pairs/ch-sh.mp3
https://lessonplancoaches.com/lesson-planning-of-common-consonant-clusters-ii-subject-english-grade-v/
https://lessonplancoaches.com/lesson-planning-of-common-consonant-clusters-ii-subject-english-grade-v/

Indicators of the Difficulty

% Refugees students have difficulties in expressing their ideas in a conversation .
% Refugees’ students have difficulties in introducing themselves and talking about their families.
% Refugees’ students have difficulties in offering and requesting assistance during group work.

Learning Outcomes

By the end of this topic, fourth grade students will be able to:
< Express their ideas in a conversation and in classroom talking about holidays, places, animals.
% Introduce themselves and talking about their families.
% Offer and request assistance during group work.

Learning Resources

Paper Resources : Visual and Audio Resources :

¢+ Student's Book +» Models- Flash Cards and Pictures
¢ Handouts « Visual and Audio aids
Electronic Resources: Additional Resources

% Mobile applications +« Common Classroom materials
s YouTube videos - Computers - Websites

Intervention Strategies
Game Based Learning E-learning strategy
Y4 (Audio-visual — Multimedia)

- "_" o B

Multisensory Approach
(Audio-visual — Multimedia)




Procedures of The Topic

Recognizing students' learning difficulties (Fluency Difficulties )
% ldentifying students' learning difficulties in expressing their ideas in a conversation and prefer
to be silent and feel speechless in classroom talking about holidays, places, animals , by using
one of the following methods:

First Method:

% Ask students to watch a video and answer the questions: the exercise is available at the link:
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/H
olidays/Going_on_vacation_un768478jg

< If students are not able to do this exercise, it means that they have learning difficulties in
expressing their ideas in a conversation and prefer to be silent and feel speechless in classroom
talking about holidays, places, animals.

GOING ON VACATION

e My Summer Vacation
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Watch the video and answer T (true) of F (false)

1. She's on vacation on Cuba. D
2. Their favourtie food in the summer is corn on the cob. D
3. Wind Surfing is a water sport. D
4. While doing rock climbing you have to wear goggles. D

5. You can't play Frisbee at the camp.



https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Holidays/Going_on_vacation_un768478jg
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Holidays/Going_on_vacation_un768478jg

The second Method:

% Ask students to look at the below pictures, match the words to the pictures, and express their
opinions about which places they prefer to spend their holiday in .

< If students are not able to do this exercise, it means that they have learning difficulties in
expressing their ideas in a conversation.

& QILBGYS &
Match the words to the pictures

luxury holiday ~ camping  sailing holiday scuba-diving

hiking holiday ~ canoeing  beach holiday  shopping
city holiday  skiing holiday cycling holiday health holiday
honeymoon  culture holiday cruise safari
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Remediation Techniques

The purpose of this topic is to enable students to express their ideas in a conversation and be
confidant without fear talking about holidays, places, animals in classroom. This will achieve
fluency in their speaking skill.

Introduce themselves and talk about their families through discussing and performing various
activities.

Students have also worked in small and large groups to do various activities which help them
to offer and request assistance during group work.

Ideal videos are important for kids to learn how to talk, express their ideas, introduce
themselves and their families.

Ask the students to do the exercise by clicking on the picture that match the word and talk
about it.

Each student selects two or three picture cards that match the sounds, places the cards in the
same order in which the sounds are heard, and explains the sequence of events.

Use free mobile applications in order to help students to learn how to speak and express their
ideas in order to achieve fluency in their speech.

Activity 1

Use the below picture and ask students some questions to help them express their ideas in a
conversation.

Put students in teams and get each team to come up with a name - write the team names on the
board.

Ask questions from below - students have to put their hands up if they know the answer - the
first ones with their hands up can answer and win a point for their team. If they answer
incorrectly, select another student to answer form another team. Keep track of the score on the
board - at the end, the team with the most points win:

QUESTIONS FOR PICTURE:

How many people are there in the picture?

How many children are there in the picture?

How many adults are there in the picture?
Why is the table full of food?
What color are the cans?




% What things are on the table? (plates, glasses, food, drink, salt, cans, napkins, jugs, bowls ...
and a turkey - 1 pint for each item)

% What is missing on the table?

% How do the members of the family feel?

+ Describe in a sentence your own family?

% Time : 15 minutes

Activity 2

< Introduce the vocabulary with audio to enable students listen to the correct pronunciation;
before class prepare the flashcards for the different places in the song: school, the park, the
shops, the beach, my friend’s house, the station, the zoo, home. Hold up each flashcard and
elicit / teach the word. Have students pass each flashcard around the class with each student
saying the word as s/he passes the card.

Show the places of the pictures on the board.
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"I’m going to... Game

% You need two sets of the places flashcards for this game, which practices the key structures
"Where are you going?" and "I’m going to ...". Get everyone to close their eyes as you place
each card from the first set around the room (e.g. place the zoo card in the corner, the park card
under a desk, etc.).

% Next, tell everyone to open eyes. Give a card (e.g. zoo) from the second set to a student. Have
the following conversation (model): Teacher: "Where are you going?" Student: "I’'m going to
the zoo" Teacher: "Ok then. Goodbye" Student: "Goodbye.

% Time : 15 minutes

E 3 library "‘m‘




Activity 3 : Sing Song

% Sing the "Where are you Going?" song Put the places flashcards on the board in the order of
the song (or put up the song poster). Get everyone to stand up and show them the gestures (see

below). Then run through the song a few times.

Lyrics for the “Where are you Going?" sang

Chorus:

Where are you going?

Where are you going?

Where are you going right now?

Vorse 1:

I'm going to school,
I'm going to the park,
I'm gotng to the shops,
I'm going to the beach.

Chorus:

Where are you going?

Where are you going?

Where are you going right now?

Verse 2:
1I'm going to my friend’s house,
I'm going to the station,

I'm goéng home.

Gestures for the "Where are you Going?" song

The gestures are very simple and fun:

« during the chorus everyone does the ‘question
gesture’ (both palms up, looking quizzical) whilst
swaying in time with the music.

during the versss everyone either walks sround the
classroom or walks on the spot — in time with the

size is fine).

% Play the "Where are you Going" board game, this
is a great board game to play in groups of 2-4
players. Put the class onto groups and give out the
boards and game cards (you’ll need to print and cut
out before the lesson). If you can blow up the size
of the game board to A3 when you copy (if not, A4
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this? It's a (lion).

Activity 4

% Teach the zoo animals’ vocab ,if you have plastic toys for the animals or pictures, you can use
them or you can use zoo animal flashcards. Before the class put the toys or flashcards in a bag.
Bring out the bag and peer in — make surprised noises to get the full attention of your students.
Slowly, inch by inch, pull out the animals — elicit /teach/chorus the animal name "e.g. What's

o o o e e
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% Then play "Pass the animals™ Pass one of the animals or animal flashcards to the nearest
student. As you pass, say "(lion) (roar)". Have the students pass all the animals around the
circle, all while saying the animal name and sound, and ask students some questions about
these animals to give each student chance to talk about them .

For example,
% Do you like this animal? Why?
% Can you describe this animal?
< Which animal is the strongest one?
% Time : 15 minutes
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Identifying Students' Learning Difficulties in Introducing Themselves and Talking about
their Families

First Method:

% Ask students to watch a video and answer the questions.
< If students are not able to do this exercise, it means that they have learning difficulties in
introducing themselves and talking about their families

All about me

@- * Mateh the questiorns with the arswers

What s your narsa? T from Spans
ow b o you? Yax, Uwn got s con
Where sre you from> My sare o Cosba
Where 3a you bhwe? Ne, I denr
WhaTE your foveurte 3l ect) I Voe o Sewiln
D9 pon e g T tan poars oM
Hove you 901 @ pet? Ny Favenrite 548 0t o Marhe

lour foeourte my red

fhe I foemmal Soer

f've Gicad ox* har

play 2

Second Method:
< Ask students to look at the below pictures, introduce themselves using the given conversation

% If students are not able to answer this exercise, it means that they have learning difficulties in
introducing themselves and talking about their families
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Activity 1
% Ask students to work on this puzzle about family
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% Divide students into small groups.
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Activity 2

If possible, ask the parents before class to arrange for their kids to bring in family photos —

parents, grandparents, brothers, sisters, themselves. Also, bring a few family photos.
Draw 7 squares on the top of your board in a row (see image below).

Hold up a photo of yourself and ask "Who is this?". Elicit that it is you, stick the photo inside

the middle square and write your name under the photo.

Next take out another photo (e.g. your father) and again ask "Who is this?". Elicit and teach
the family vocab and stick the photo in one of the squares and write the word (e.g. "father™)

under the photo.

Do for all of the following: father, mother, brother, sister, grandfather, grandmother - you may
not have some of these family members, but for the sake of this lesson, use photos of friends,

etc., and pretend they are your brother, grandmother, etc.

father mother brother teacher  sister  grand  grand
ather  mother

students’ family photos here

Activity 3

< Sing "The Family Song" Play the song and sing
along - wiggling the correct puppet for each
verse (e.g. verse 1 is "father"). If everyone
enjoys the song, play it once more.

| .
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Lyrics for “The Family Song" Gestures for "The Family Song"

Verse 1: For this song students use finger puppets - cut out the
Hello father, Hello father, puppets from the "Finger Family Craft" (for The Family
How are you? How are you? Song) worksheet:

I'm fine thank you, I'm fine thank you,
See you soon, See you soon, « before the song, help everyone to put on the puppets
- there are 6 puppets altogether, 3 on each hand.
Verse 2:
Hello mather, Hello mother, as the song plays, students wiggle the puppet for that
How are you? How are you? particular verse {e.g. In Verse 1 it is “father") and sing
I'm fine thank you, I'm fine thank you, along.

See you soon, See you soon.
for the last verse {family) students wiggle all of their
Verse 3: finger puppets

Hello brother, Hello brother,

How are you? How are you?

I'm fine thank you, I'm fine thank you,
See you soon, See you soon.

Verse 4:

Hello sister, Hello sister,

How are you? How are you?

I'm fine thank you, I'm fine thank you,
See you soon, See you soon.

Verse 5:
Hello grandfather, Hello grandfather,

I'm fine thank you, I'm fine thank you,
See you socn, See you soon.

Verse 6:
Hello grandmother, Hello grandmother,

Activity 4 Reading a Story

Read classroom reader ""The Monster Family**

% This will be a good review (kids love returning to favorite stories). As you go through each
page, point to the pictures, elicit each key body word, and have your students guess which
family member each monster is, for example:

% Teacher: Which family member is this?

% Students: Sister? Teacher: Yes, right! It's Little Monster's sister.

< And what are these? Students: Shoulders! Teacher: Yes, big shoulders!

< Everyone, touch your peer's shoulders (touching shoulders).

% Students: (Touching shoulders) Shoulders!

% Teacher: What color are her shoulders? Students: Pink! Teacher: Right! (Reading) This is
my sister. She has big shoulders. Etc.

% Get the Students really involve in the story by asking lots of questions (e.g. eliciting colors)
and getting them to touch and say the parts of the body in the story.
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% At the end, ask each student to give a brief summary about the story and mention his/ her
opinion in this family.
% Time : 10 minutes

Identifying Students' Learning Difficulties in Offering and Requesting Assistance during
Group Work

First Method:

% Ask students to work in small groups to do the below exercise.
i« If students are not able to do this exercise, it means that they have learning difficulties in !
offering and requesting assistance during group work.

MODAL VERB CAN

1- ORGANIZE THE SENTENCES IN THE CORRESPONDING COLUMN:
« Conlcany your nolebooks?

« Can you borrow me the scasons?

« Canlheip you with the project?

= Mary can'l undersiond the lex!, Con you expicn it 10 hedd
« Canyoucol me at 10 O'clock?

« Conlhalp you with the lunah?

Offer

Second Method:

% Ask students to work in small groups to do the below exercise.
% If students are not able to do this exercise, it means that they have learning difficulties in
offering and requesting assistance during group work.
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Make a request using (can/will

~

Activity 1 : Requests Mingle

Making Requests Activity - Speaking: Asking and Answering

% In this making requests speaking activity, students practice making, accepting and declining
requests using prompts on cards.

% Give each student a request card. On one side, there is a request prompt and on the other , there
is a tick or cross.

% Students hold their cards, so the request prompt is facing towards them and the tick or cross is
facing away.

% Students then go around the class making, accepting and declining requests with as many :
different partners as possible. If students see a tick, they accept the request. If there is a cross,
students decline the request. When the students have finished, they exchange cards and repeat !

facing away.

< Students then go around the class, making a different request each time they speak to a
classmate.

% Time : 10 minutes
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Requests Mingle

Activity 2 : Race to Respond

Accepting and Declining Requests Game - Speaking: Asking and Answering Question
< In this making requests game, students race to accept and decline requests.
< In groups, students take it in turns to pick up a card, make an appropriate request based on the
situation on the card and place the card face up on the table.
< Students with a matching accept or decline picture card, then race to respond to the request.
% The first student accepts or declines the request and lays their matching picture card down on
top of the request card wins and keeps the two cards.
% The student with the most cards at the end of the game wins.
% Time : 10 minutes
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Activity 3
< Divide students into small groups and ask them to do the below exercises

N <D - < e |

] 1< SEND THIS E-MAIL (COULD)
2-TURN ON THE LIGHTS (MAY)

A-I'M HUNGRY. LET™S e HAVE) A PIZZA

] 8- THAT WOULD BE GREAT.

AWHY o scmsessassacee{ BUY) SOME AFTER DINNER?

4 B.OK

A« THE PIZZA HAS JUST ARRIVED. LET™S e (31T) AT THE TABLE.

MAKE SENTENCES USING THE PROMPTS

1- YOU/ DO/ ME/ A FAVOUR? (REQUEST)

2- WE/GO/ TO | THE SEASIDE (SUGGESTION)

3- |/ WRITE/ THE E-MAIL (OFFER)

4- YOU/ GO/ YO / THE POST OFFICE? (POLITE REQUEST)
3- YOU/ LIKE/ SOME/ TEA? (OFFER)

6~ WE/ INVITE/ OUR FRIENDS? (SUGGESTION)

7- YOU/ CLOSE/ THE WINDOW? (REQUEST)

8- YOU/ BRING/ ME/ SOME STAMPS? (REQUEST)

9- HAVE/ A PARTY (SUGGESTION)

| 10- ¥ DO/ THE SHOPPING (OFFER)
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Worksheets

Worksheet (1)
Listen to the audio about animals’ names, then choose two of them and describe them.
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Worksheet (2)
Choose one of the holiday types and talk about it.

TUPES OF HOLIPAYS YOCABULARY MATCHING WORKSHEET ANGWER KEY

Choose the correct words from the list below and write them under the correct pictures

3@

wmhouw
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Listen to the audio and check V

Worksheet (3)

The exercise is available at the link:
https://www.liveworksheets.com/worksheets/en/English as a Second Language (ESL)/Listening comprehe

nsion/Worksheet 1 fv2244942xh
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https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Listening_comprehension/Worksheet_1_fv2244942xh
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Listening_comprehension/Worksheet_1_fv2244942xh

Worksheet (4)
Listen to the audio and number, then choose one picture and talk about it

ﬂ ILUSTNAD WHBER, B

T[N R

' laaird,
AT BT RiE A=l T

https://www.liveworksheets.com/worksheets/en/English as a Second Language (ESL)/Listening comprehe
nsion/Worksheet 1 fv2244942xh
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Worksheet (5)

Iintroducing yourself

Com@inta with yOour own information
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Worksheet (6)
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Worksheet (7)

MY FAMLY TREE

*Lobet e FANILY IREL
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Worksheet (8)

Complete to form a request

MEET NY FAMILY

+ Complete he fomily ree. Drog and drop the nomes.




Worksheet (9)
Choose the correct answer and complete the dialogue:

Complete the dialoguel

Choose the correct answer.

How many
apples have R

you got? | don't like
carrot!

-~

A1 like apples. A_j A, What Is the foad you don't like? Aaswer |_

B.1 have got three apples

B. What is the food you like?
C. I don't like apples.

C. How many carrots have you got?

h What do
ave got you like to
two eat?
cupcakes.

i
-

A How many cupcakes have you got? Answer: |— A, | have got a bowl of noodles Answer ’
B. Da you like cupcakes? B, I don't like 1o eat neodles, et

C. What is the food you like? C. 1 like to 2at noodies MMMRKS_H! ET

https://www.liveworksheets.com/lj3181033pi
DB O

R (A
i e
B G
[®) s 5
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Theoretical Background on Fluency in Speaking

Learners must master not only linguistic information, but also culturally appropriate
methods of engaging with others in various contexts and relationships in order to acquire
the speaking skill. Speaking is effective due to a number of things. Abbaspour (2016:146) |
summarized several aspects of effective speaking. Grammar, discourse, sociolinguistics,
strategy, interaction, accuracy, and fluency are all elements in speaking success, according

2
**

to his research. i
Because accuracy is the foundation of fluency, and fluency is a further enhancement of a |
person's language skill, the two are linked (Abbaspour, 2016:147). In general, accuracy |
refers to the ability to make grammatically correct phrases, whereas fluency refers to the :
ability to speak or write a language or do an action fluently, accurately, and readily, which |
includes the ability to produce written or spoken language with ease. '

2
**

Resources :
<% https://lwww.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Pronunc
iation :
% https://www.liveworksheets.com/worksheets/en/English_Language_Arts_(ELA)/Phonics/Phonics
_cg2554759mb E
< https://www.teachingenglish.org.uk/article/phoneme
<% https://www.teachingenglish.org.uk/article/phonemic-chart :

2
*
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b Topic Three
Communication & Interaction Difficulties

Indicators of the Difficulty

Refugee students have difficulties in describing feelings.

Refugee students have difficulties in expressing ability.

Refugee students have difficulties in talking about one’s daily life, and in past simple tense.
Refugees’ students have difficulties in giving advice.

Learning Outcomes

By the end of this topic, fourth grade students will be able to:
Describe their feelings.

Express their ability.

Express their preferences.

Talk about one’s daily life, and past simple tense.

Give advice through communication .
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Learning Resources

Paper Resources : Visual and Audio Resources :

+« Student's Book + Models-Flash Cards and Pictures
+» Handouts ¢ Visual and Audio aids
Electronic Resources: Additional Resources

%+ Mobile applications +«+ Common Classroom materials
¢ YouTube videos-Computers - Websites

Intervention Strategies

Game Based Learning Questioning
N i EHQQ »
Puppets based Learning Mobile Based Learning :
Mobile Applications
B
Role- Play
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Procedures of The Topic

Recognizing students' learning difficulties (communication and interaction )
Identify and discover your students' learning difficulties in communication and interaction

R/
L4

through using one of these methods:-

First Method : Describe Feelings
Feelings Description Game

Give students a pack of emotions adjective
cards and ask them to take turns describing
their feeling using as many words as they
can.

For example, one student starts with “ I am
happy , | pass the exam” and the next student
continues with “I lose my watch , I feel sad”.
This can be turned into more of a
competition by dealing the cards out
between the students and the winner is the
students who uses all the cards.

Second Method : Expressing Ability
Make me say “Yes, I can”/Make me say “No,
| can’t”
= Divide students into pairs or small groups.
= Ask students questions to which their real
answer is “Yes, we can”, e.g. “Can you
speak English ?” and “Can you cook English
food?”

= They can then move onto the more amusing
variation where they should try to get “No, I
can’t” answers with questions like “Can you
fly?”” and “Can you swim ?”

Third Method
Describe Daily Routines
Look at the following pictures and talk about
a plan for the day :

Fourth Method
Giving Advice
= Look at the following pictures and send
advice to your partner :

or small

Divide students into pairs
groups.

Ask a student to make short dialogue with
his/ her partner giving advice.
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Game Based Learning

= Practicing certain activities, exercises, and games can teach students to communicate and interact
better.

= Introduce the communicative and interactive activities in an interesting way by using videos and
audios which include songs, stories, cartoon, and pictures.

= Games provide a playful environment in which learners follow prescribed rules as they strive to
attain a challenging goal. Games can be a way for students to be active learners. The game helps
the teacher to create contexts in which the language is useful and meaningful.

= You can use different games to help students communicate and interact with each other and
overcome any difficulties they face while communicating and interacting.

(1) Here are some examples of games and activities , you can use them to help
students talk about their feelings.

Game (1) :Feelings mimes and Sounds

99 ¢¢

=  Miming “happy”, “sad” and “angry” is a very good way of making the meaning of the words clear.
It can also be turned into a practice activity in which one student picks up a flashcard with a
feelings word and/ or picture on it and mimes it for their classmates to guess.

= For example, a student picks up a card and stomps their feet and shows their teeth until someone
shouts out “angry”.

= Ask students to mime whole sentences like “I am happy, I pass the exam” or “I feel sad , I lost
my watch”.

= You can make miming more active and make guessing more difficult by asking students to hide
their faces. The easiest way of achieving this is by having them mime with their backs to their
partners.

= In addition to miming, students keep their hands still and just make noises to show the feeling,
e.g. yawning for “tired”, sighing for “bored”, growling for “angry". You could also do longer
phrases with this game, e.g. roaring then screaming for “I am afraid because there is a lion”.

= Tell your students how sounds are represented in English, e.g. with words like “ouch”, “wow
and “phew” (all of which have a connection to feelings).

= Time : 15 minutes

9

Activity (1) : Feelings Pictionary

= Ask students to draw something to represent one feeling until their partner guesses which one it
IS.

= For example, drawing a face and tears for “sad”. This can also be done with full sentences, e.g. “1
am bored because I am doing my homework”.

= Combine it with a recent vocabulary word by drawing “a happy carrot” (food vocab) or “an angry
car’ (transport).

= Time : 15 minutes
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Game (2) :Feelings Definitions Game

The students with the flashcard describe what it is for their classmates to guess the feeling, e.g.
“It is how an elephant feels when it sees a mouse” for “scared” and “It is how I feel in English
class” for “angry ”.

Students try to explain things that are associated with particular feelings. These could be things
that make you feel a certain way, e.g. “It is noisy. I am happy . It makes me sad ™.

Time : 15 minutes

Game (3) :Feelings Dice Game
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Create “feeling dice” using clear acrylic photo cubes—slide drawings of faces depicting different

emotions on each side. (You could also use photos or cutouts from magazines instead of drawings.)
In a small group, give each student a chance to roll the dice.

When the dice lands, ask the student to identify the feeling and describe a time when they felt that

way.

Read the feeling word that is on the top side of the dice or describe the emotion on the face.

For each round, students can do one of the following:

Use the face to show what this feeling looks like on them.
What clues does their body give them that they might have this feeling? « What kinds of things
happen to you that might cause you feel this way?
What kinds of things happen to others that might cause them feel this way?
Do a short skit that acts this feeling out.
Roll the die, don’t let anyone see which one lands on top.
Act out a short skit without words and have others guess what feeling it might be.  Tell about a
time that you had this feeling and what caused it.
Tell about a time that you saw someone else have this feeling and what may have caused it.
Find the feeling on the dice that you would have if someone gave you a birthday present, a friend
moved away your brother rode your bike and broke it, you did really well on your swimming test.
Ask students to make their own activity.
Time : 15 minutes
Activity: How Would You Feel If...
Brainstorm some common scenarios that might elicit different feelings.

A few examples such as :

“Your mother picked you up after school and took you to get ice cream.”
“You passed the exam and got high marks.”
“Your mom bought a present for you.”

v
7
7
v “You lost your bicycle.”
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= Put the scenarios in a hat and pass the hat around the circle or small group while you play music.
1en you stop the music, the student left holding the hat should pick out a scenario . Then ask the students
escribe how they would feel if the scenario happened to them.

Using online games help students to express their feelings and communicate with their
peers. There are different games that can be used online such as:

Feeling Wheel Game
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= Create a spinning wheel that features different feeling faces.
= Give each student a chance to spin the feeling wheel. When the spinner lands on a feeling face,
ask the child to identify the feeling and talk about an incident that made them feel that emotion.
This game can be done online through the following :
= Open the following link : https://wordwall.net/resource/1478476/feelings-wheel
Click on the link you will find the following :

Lszer wue

Feelings Wheel . |

= Click on " start ", you will find :

= Clickon " spin ", you will find :

209


https://wordwall.net/resource/1478476/feelings-wheel

= If you click on " random Cards" you will find different cards that reflect the feelings:

click on " open the box " you will find different boxes that reflect the feelings:

——

= Ifyouclick on " Anagram ", you will be asked to arrange the letters of the word in correct order

Uy PE«T
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Puppet Play

= Puppet play is a good activity to try one-on-one or in small groups to help students explore and
express their feelings, ideas, and concerns.

= Many students find it easier to talk about feelings during puppet play, because it can give them
some distance from scary or upset issues.

= Encourage students to pick up a puppet and be its voice while you or another student adopts the
character of another puppet.

= You can discuss the students' feelings indirectly and offer another point of view through your
puppet.

= Reversing the characters so that students play another role can also promote empathy by helping
students experience ho feel.
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(2) Here are some examples of games and activities , teachers can use to help students express
their ability .

Can/Can’t Board Game
ARD GASLE €EAN/ZEANT
FINISH ‘ CAN 7
. SRR You...?
Yes, | can. Ne,l can’t
Y 1Y P
= — [t

= Students are given characters and choose between six and ten abilities for them. Those characters
compete to work their way around a board game with squares like “There is a wall of fire in front
of you” and “There is a huge dog under the floor”.

= Students explain how they can use one of their abilities to get past that thing, or they have to stay
on their previous square.

= You can also play the same game with students choosing which objects to take at the beginning
of the game, making sentences like “We can use the knife to chop the fruits”.

Can/can’t Definitions Game

= One student makes can/ can’t statements about an object, animal, real person, etc ....like “I can
break it with my hands” and “It can fly ”” until someone works out what they are talking about.

Can/can’t 20 questions

= This is like the previous game but asking questions like “Can I see one now?” and “Can you buy
one in a supermarket?” and guessing the object from the answers.

My stickman can/can’t

T ‘. ".

= This game is a little odd but has gone down really well with students .
= Divide the class into two teams and get one representative of each team up to the board.
= They draw a stickman each, including as many body parts as they can (e.g. also eyebrows).
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One of the teams says something that the other team’s person can’t do, e.g. “Your man can’t play
tennis”. That team should delete the minimum number of body parts that they cannot match that
description, e.g. just the hands so that they can throw.

Students take turns trying to build up their own man from that point as quickly as possible, e.g.
being able to put back the eyes, hands and fingers by saying “Our man can play ball”.

Can Brainstorming

Ask students to brainstorm true sentences with a single subject, e.g. “A plane can turn” and “A
plane can carry people”, or different sentences with one verb like “You can play with a ball ” and
“You can eat a sandwich"

Game : 20 Questions

~ oy ¥

l[ .- z’
O

It is a wonderful game that enables student's ability to formulate and ask direct questions about
their ability .
Ask students to stand in a circle.

Let one student stand in the center, and he / she can or can't do.
The other students in the group have to identify it by asking a set of 20 questions.

The student can respond by saying only yes or no.

In case the group fails to guess, the student in the center is declared the winner.

Example :-

Student A: Can you swim?

Student B: yes, | can.

Student A: Can the monkey fly?
Student B: No, it can't

Student A: Can you speak English?
Student B: Yes, | can.

Student A: Can you drive a plane?

Student B: A plane !l no, | can't .

Time : 15 minutes

Introduce the plan for the daily routines as follows:-
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What do you do every day? Tell us about your daily routine.

Daily Routine &

B“"B" o ﬂ

Use the present simple tense to talk about daily routines and activities.

Students will practice describing their daily routine while playing fun classroom games.

Ask the students about what they did before they came to school.

Ask them what the first thing they did that day .

Elicit from them that the first thing they did was ‘get up’.

Write this on the board and ask students what they did next.

Once you have a few activities on the board, ask students which of those activities they do every
day, and at what time they usually do them.

This should give students a clear idea that they talk about activities that they do on a regular basis.
That is, their daily routine.

Use the daily activities flashcards .

Ask students to repeat after you and practice many times.

Once students have practiced the daily routine phrases, introduce the key expressions.

For example,

What time do you get up?
| get up at 7 o’clock.

have
breakfast

take a shower  get dressed

-wv | *
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do your

brush your exercise
y go to school Ko siaeite

teeth

7\
q__F
bommd

Divide students into groups and ask them to talk about their daily routines.

In this speaking activity, students will talk about their daily routine while progressing through 4
different levels.

To begin, explain to students that the four corners of the classroom are 4 different levels. Level 1,
2,3,and 4.

Next, assign a daily activity to each of the levels. For example, level 1 = get up, level 2 = have
breakfast, level 3 = go to school, and level 4 = go to bed.

All students will start at level 1 (get up) and find a partner. Then with this partner they should ask
and answer ‘What time do you get up?’. Students should make their own answer.

After the dialogue, students should play rock, scissors, paper. The winning students then advance
to level 2 (have breakfast) and the losing students should stay at level 1.

Next, students at level 2 should meet another student at level 2, and students at level 1 should
meet another student at level 1.

Again they should make a dialogue, then play rock, scissors, paper, and then advance to the next
level if they win.

When a student has advanced through all 4 levels, he gets a point (or sticker) and begins again at
level 1. After 5 or 10 minutes, the student with the most points (stickers) is the winner.

Time : 15 minutes
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Activity (1): Daily Routines Board Game
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Before class, print out the game and prepare some dice.

Give one dice and one board game to each pair of students.

To start, students should place their eraser at the ‘Start’ square.

Next, one student should roll the dice and move their eraser. Then they should make a dialogue
with their partner based on the picture in the square that they land on.

For example:

If they land on the "brush your teeth" picture, they should ask their partner "What time do you
brush your teeth?" and their partner should answer.

Then, it is the other student’s turn to roll the dice.

The aim of the game is to get to the star in the middle of the board game to win a point.

The only way to get to the star is to land on squares in the middle (the ones with the arrows). After
winning a point, that student then goes back to the start square.

Continue this game for 5 or 10 minutes, and the student with the most points at the end is the
winner.

Time : 15 minutes
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Review Activity — Ball Toss

Before finishing the lesson, review the key words and expressions that students learned.
Elicit a daily activity from the students . Then tell students to ask their partner what time they do
that activity.
Next, toss a soft ball to one of the students . That student should tell the class what time their
partner does that activity.
Then that student can toss the ball to another student in the class to answer the question. Repeat
with other daily activities to review what they have learned during the lesson.
Time : 15 minutes

Worksheet 1
In this daily routine worksheet, students should read the daily routine vocabulary and then connect
it to the correct picture. To turn this worksheet into a speaking activity, once students have
connected the dots, encourage them to ask their partners what time they do those activities. For
example, “What time do you wake up?”.

Daily Routines @
MATCHING WORKSHEET
Match The Dally Routine With The Correct Picture

get dressed - -

go to bed

go to school

have breakfast

wake up

eat dinner

brush your
tooth

take a shower

@ LS
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Giving Advice

Should / Shouldn’t

R
Should/Shouldn't
Go back to the

start I 0ot too much I don't My phone is slow,
chocolate, | understand my and old.

teacher,

I've got an Go back two

My job is really ISR
boring. Important exam

next week. v

I have a lot of 1 have an | can'tsleep at

Roll the dice, credit card debt. unhealthy diet. night.
Read the problem L

shown in the square and Go forward 5

give advice using $paces | want to be more

fashionable,

should and shoulda't | feel stressed. »

Roll again!
| want to stop

smoking.

I want to start What used to be
I'm always late doing more your favourite

for class. exercise, song/group?

| want to learn
English quickly.

Students take turns rolling the dice and moving their piece along the board.

When a student lands on a square they need to give advice based on the problem stated in the
square.

For example, I am always late for class. ““You should leave home earlier” The other players need
to listen and decide if the answer is grammatically correct or not. If the answer is correct, the
student stays on that square. If it is not correct ,they go back to their previous square. The first
student to reach the finish square is the winner of the game.
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Activity (1): Should- Shouldn’t
Divide students into pairs and ask them to look at each picture and say whether they should
or shouldn’t do it.

Should - shouldn't

)
“ You v drink some water.
~ AYou v visit the doctor.

a~ .

M M

82 vou v be late for school,
. -~

’“"J You v do more exercise.
\ You v drive too fast.
g You v smoke,

__ﬁ You v clean your teeth.
@You v be rude to people,
w You v visit your grandparents.
RS

@ You v shout in class.
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Activities for Students by mobile apps

¢ Download the following mobile apps on your mobiles or tablets and enjoy learning speaking
English through communication and interaction skills.

ConversationBuilder

Thomea scripts help kids practice successful zaclal cxchanges

¢ https://www.commonsense.org/education/app/conversationbuilder
¢ Inthis apps student will practice a lot of useful activities and exercises, student should listen and answer
the questions with Communication & Collaboration, Character & SEL.
¢ Pros: Supports learning the pragmatics of conversation: turn-taking, initiation, and staying on topic.
¢ Cons: Images could display more diversity.
¢ Bottom Line: For speech-language pathologists, this is a must-have tool for helping kids learn
conversation skills.
¢ Use Conversation Builder with kids’ one on one or in small groups to help them build informal
conversation skills. It would also be a great way to help kids rehearse before upcoming events or
situations that might be awkward for them. Select from the various modules to provide the most timely
and relevant topics for kids. Or import a photo of your own in the Group mode to customize the
experience further. Replay the conversation and help kids analyze if it was successful and why.
(2) Learning Speaking English by Mobile Apps
¢ Download the following mobile apps on your mobiles or tablets and enjoy learning speaking English
through communication and interaction skills
¢ https://www.commonsense.org/education/app/articulation-station
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¢ English Language Arts, English-Language Learning

¢ Communication & Collaboration

¢ Younger students will need teacher assistance when working on Articulation Station, at least the first
few times they use this app., Articulation Station may be used for independent student practice.
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Worksheets

Worksheet (1)

2.Look and write * Yes.| am” or * No, I'm not”.
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https://www.liveworksheets.com/el2070543yv

Worksheet (2)

APRENDO
& HOW ARE YOU TODAY?

Listen and write the emotion in the correct little face. -

HUNGRY

https://www.liveworksheets.com/dul773278fz
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2
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Worksheet (3)

Listen, read and choose the correct answer.

[Escucha. lee y escoge ko allemativa comecia.)

https://www.liveworksheets.com/bp796709ze
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Worksheet (4)

FEELINGS

Match

"o

® SCARED

® ANGRY

® TIRED

dal
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https://www.liveworksheets.com/qu1817192id
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CAN/ CANT

With Animals!

g Lions|__~ |run fast.

. Monkey[ _~]sing.
‘ 'l‘he tortoise| ____ ~ |climb trees.
m Tigers | ~ |eat pizza.

Elephants |__~ | flyin
the sky.

The octopus|_____~ iswim
in the water.

N~

o e
NN

5 The Giraffe - g
"ﬁ play tennis. vo

~ Mouses| - |eat chees'é.ﬁf.' ,

The Crocodile( < |drink
mate.

- - Sheeps e ~lwalR in the
=S mountains. :

A=

é The snakel____~ | run fast.

0{% Cats[ - |sleep a lot.
wor <AL

https://www.liveworksheets.com/uk2078742ha
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Worksheet (6)

Lok, of it oty Arttha stincty TRUE or FALSE?

LD 2/

o Il 3l &l X

1. Jack can ride a bike. TRUE FALSE
2. Sally can't skate. TRUE FALSE
3. Jack can't play basketball.  TRUE FALSE
4. Jack can't play football. TRUE FALSE
5. Sally can swim. TRUE FALSE
6. Sally can skateboard. TRUE FALSE
7. Sally can ride a horse. TRUE FALSE
8. Jack can play tennis. TRUE FALSE

https://www.liveworksheets.com/do731355mh
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Worksheet (7)

CAN YOU...?

Watch the video. (Mira ol video |
-
“ i

Look at the pictures, read and answer the questions.
[Observa las imagenes. lee y responds 103 pregunios.)

x
P . -5 =
Yes, | can No, I can’'t
{si, puedo) {no, no puedo)

I <] |

% Can you skateboard? Q’ Can you do karate?
X v
Ly3

/ Q Can you swim? ‘/

Can you play basketball?

)
v ¢ -+ Canyou do gymnastics? X Can you ride a bicycle?

b, oF ] O |

x g Q Can you play tennis? x: ) Can you rollerblade?
. P e

2

&% | g $A&

N

https://www.liveworksheets.com/qo1262962qj

¥ S
il Y '*-f it
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Worksheet (8)

CAN o» CAN'B
o o © <
E{A& o

=

K T .

"ICAN‘ ’ICANT"
(puedo) {no puedo)
a5 ™

* Look for the drawings and choose the comrect answer about sports.
[Obtserva los dibujos y escoge o alternativa corecia sobre deportes.)

1) | CAN CAN'T play football. €8
2) | CAN CAN'T roller skate. A)‘

3) | CAN CAN'T do karate. /i)

4) | CAN CAN'T play basketball. @
5) | CAN CAN'T ride my bike. YO
6) | CAN CAN'T play fennis.

7) | CAN CAN'T surf. ‘

8) | CAN CAN'T skateboard. gm

https://www.liveworksheets.com/ff1321164yy
¢ This worksheet is a daily routines board game. Each pair of students needs one
board game and an eraser . To play, students should take turns flicking the eraser
up the board. When it lands on a picture, the two students should then make a
dialogue based on the daily routine in that area. For example, “What time do you
get up?” —“I get up at 7 o’clock.” After making a dialogue, the student who has
flicked the eraser can write his / her name in that area. Then it is the next
student’s turn. At the end of the activity, the student with the most areas is the winner.
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Worksheet (9)

https://games4esl.com/esl-worksheets/daily-routine-worksheets/
¢ To complete this daily routine worksheet, students should ask their friends “What time do you (have
breakfast)?’. Then students should write their friend’s name and the time at which they do those daily
activities on the worksheet. The activity finishes once students have filled in all the blank spaces in
the table.
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Worksheet (10)

Daily Routines

WHAT TIME DO YOU....?

Walk around the class and talk with your classmates. Ask your classmates
what time they do the daily routines below. Then write their name and
the time in the table.

What time do you... Name

-. wake up?

.. have breakfast?

... brush your teeth?

... take a shower?

-. get dressed?

.- go to school?

... eat lunch?

... do your homework?

.. eat dinner?

-. watch Tv?

. play games?

. go to bed?

https://games4esl.com/esl-worksheets/daily-routine-worksheets/

¢ This daily routine bingo worksheet is an easy fun game to practice daily activity expressions. Students
should cut out the daily routine pictures and arrange them in a 3x3 bingo grid. Then as the teacher
calls out the daily routines (e.g. ‘I wake up at 7 o’clock.) the students can turn over the picture. Once
students have 3 in a line, they have 1 bingo line. The first student to get 2/3 lines of bingo is the
winner.
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Worksheet (11)

BINGO

Daily Routines

get dressed

have breakfast

o5 |

eat dinner

 S——

I
I
|
|
|
|
-l

brush your teeth

go to school

Cut out the squares and then make a

3x3 bingo grid in any order you want.

https://games4esl.com/esl-worksheets/daily-routine-worksheets/
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https://games4esl.com/esl-worksheets/daily-routine-worksheets/

worksheet (12)

Giving advice
Look at the pictures. Choose the correct option

P ——————— ]~~~ . -~ - -~ -~ -

exercise every doy

!
|

iy You v _|eat oo : Your——< o
" 2
|
'
|

It's raining. You v

takez an umbrelia

'
|
|
! :
Iy |
I 7 |
Iy

v !

end vegetcbles :

'

!

Youl v pal the
. cat's tail
|

I L

sl o AR

e O
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Worksheet (13)

Look and choose should or shouldn't

‘touch
hob or the oven.

Wu go to bed.

Lucy| ¥/ jumpon

the bed.

https://www.liveworksheets.com/du3021838vy

Qli%iz
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Worksheet (14)

SHOULD OR SHOULDN'Y?

[ Filliin the blanks with the coprect modal J
- : R P z

LYou| ___ Yleota 2 vou[ ¥ est veul ¥ ]drek & You vl

\Iﬂoiwun / o lot of frun 0 lot of water drink of o ot of soda

7 le_____..
eat o ot of chocolete

«ls

bvul VI
wotchalot of TV,

1”2 v-'\ v |
play with s

s [ V] e

a lot of junk food!

J

13, You! yi — 1 v
weor surbleck when el T "® aum' |
outside carry & haavy backpack drink coffen

EaiESE,

https://www.liveworksheets.com/embed/1592237/gacggszm/embed.html O

5’ 'lll_-,l&ru: r!"'*_i"
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Theoretical Background on Communication and Interaction

Communication and Interaction are two terms that often go together although there is a

difference between these two words.

Communication refers to the act of sharing information. On the other hand, interaction

refers to acting in such a manner so as to affect the other.

Communication refers to the act of sharing information and this usually takes place
between two or more people. Language is usually considered as one of the means through
which we communicate with one another. It allows us to share information or convey a
message in an effective manner. However, communication is not confined to language

alone.

Interaction refers to acting in such a manner so as to affect the other. This is believed
to be reciprocal. Interaction does not always have to be through language; it can even be
through gestures. However, the vital feature is that there should be a clear response to

the action.

..................................................................................................................................................................

Resources
https://www.englishclub.com/efl/tefl-articles/emotions/
https://www.togetheragainstbullying.org/app/files/public/a59a56fc-5b50-449d-9c6c¢-
cealfbd6976a/together-against-bullying-feelings-dice-game-6-sided.pdf
https://blog.brookespublishing.com/10-activities-for-teaching-young-children-about-
emotions/
https://learnenglishkids.britishcouncil.org/writing-practice/my-day
https://games4esl.com/lesson-plans/daily-routine/
https://www.eslkidsgames.com/esl-board-games-interactive/should-shouldnt
https://www.eslkidsgames.com/esl-board-games-interactive/should-shouldnt.
https://games4esl.com/esl-worksheets/daily-routine-worksheets/
https://www.liveworksheets.com/jb1290278ma
https://www.liveworksheets.com/du3021838vy
https://www.liveworksheets.com/embed/1592237/gacggszm/embed.html
https://www.liveworksheets.com/do731355mh
https://www.liveworksheets.com/qo1262962q;]
https://www.liveworksheets.com/ff1321164yy
https://games4esl.com/esl-worksheets/daily-routine-worksheets/
https://games4esl.com/esl-worksheets/daily-routine-worksheets/
https://www.liveworksheets.com/el2070543yv
https://www.liveworksheets.com/dul773278fz
https://www.liveworksheets.com/bp796709ze
https://mww.liveworksheets.com/qu1817192id
https://www.liveworksheets.com/uk2078742ha
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Indicators of the Difficulty

Refugee students have difficulties in producing rhyming words.
Learning Outcomes

Produce a rhyming word.

By the end of this topic, fourth grade students will be able to:

Increase awareness of words that rhyme and develop knowledge about rhyme.

Recognize rhyming words.

Listen and attend to the rhyming strings.

Talk about words that rhyme and produce rhyming words.
Listen to a wide variety of rhymes, poems, songs and rhyming stories.
Join in with rhymes, poems, songs and rhyming stories.

Complete a known rhyme.

Supply an alternative rhyming word and rhyme judgment consistently and accurately, say if two

words do/don’t thyme, select the non-rhyming word from a list.

Generate rhyming words, supply a rhyming word for a given word and create a string of rhyming

words (including nonsense words).

Learning Resources

Paper Resources :
< Student's Book
+ Handouts

Visual and Audio Resources :

% Models-Rhyming Cards and Pictures

« Visual and Audio aids

Electronic Resources:
% Mobile applications
% YouTube videos-Computers - Websites

Additional Resources
«» Common Classroom materials

Intervention Strategies

Game Based Learning

Puppets based Learning

Questioning Mobile Based Learning : Mobile
) Applications
SA8AA &
Role- Play

Cooperative learning strategy

e rarice - |




Procedures of The Topic

Recognizing students' learning difficulties (Rhyming production )
% ldentify and discover your students' learning difficulties in rhyming production through using one
of these methods:-

First Method : Pass the Rhyme Second Method : Rhyming Word
Ladders

¢+ Pass the rhyme is a fun circle time activity for students

< Word ladders can be done as a whole

¢+ The first student says a word out loud. AR .
group activity, in small groups, or during

+« The next student says a word that rhymes with that

word literacy centers.
. S . . . . . « Tobegin, write a word at the bottom of the
¢ Play continues in a circle until all students in the circle
. . board.
have said a rhyming word. N

" This is a fun activity for students and is a great way to % Have students think of aword that rhymes

. and write that word above it.
expose them to more words and give them ample |

o . . +* Once they get the hang of the activity,
opportunities to practice speaking for those same have the students write the word on the
ending sounds.

board, going around the room until all
students have had a turn and the ladder is
complete.
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Third Method : Build a Rhyme

= Lay out a picture card and have students build a word that rhymes with it.

= Say a word and have students build a word that rhymes with it.

= Have students build 2 words that rhyme.

«» Give students a word family such as (--ug , --un ) and have them build as many words as they can .
+¢ Build the rhyming words they hear in a rhyming read aloud.

Remediation Techniques

Game Based Learning !

+«» Practice certain activities, exercises, and games can teach students to communicate and interact i
better with each other. f

«» Introduce rhyming activities in interesting way by using videos and audios which include songs, i
stories, cartoon, and pictures. !

% Games provide a playful environment in which learners follow prescribed rules as they strive to i
attain a challenging goal. Games can be a way for students to be active learners. The game helps :
the teacher to create contexts in which the language is useful and meaningful. f

+«» Teachers can use different games to help students produce rhymes and overcome any difficulties :
they face while producing rhyming words. '

(1) Here are some examples of games and activities , teachers can use to help students produce |
rhyming words . i

rnyIming

A RS

Activity (1): Rhyming Jars

¢+ For this activity, you will need popsicle sticks, baby food jars, and colored tape.




3

A

Write the rhyme on the tape and place it on the jar.

Then, you write rhyming words directly on sticks or.

Students will take all of the popsicle sticks with pre-written words and place them in the baby
food jar marked with the rhyme.

Time : 15 minutes

3

%

3

A

*
°e

Activity (2): Rhyming | Spy

I spy witdh my etle eye

» With this activity, look around the room and say something like, “I spy something that rhymes
with fable.”

Students are allowed to yell until someone replies ‘table’.

Then pick something else in the room or can then pass the “I Spy” to another student.

% Time : 15 minutes

L)

*
X4

7
X

>

X/
*

Activity (3): Find Your Rhyming Partner

cat hen | shell | duck

<

truck

4

¢+ Students need to move, and they get to interact with classmates in a fun way.
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¢ For this activity, hand out cards that have their rnyming match in the deck.
% Every student gets a card and keeps it hidden from everyone. ;
% Students move around the room at the word “go”, looking for the other Student that has their :

rhyme. |
% Time : 15 minutes

Activity (4): Rhyming Ladders
Knyme Ladders

It is a rhyme production activity suitable for whole class or small group lessons.
Start by drawing a ladder on the whiteboard.

Write a word at the bottom of the ladder. _
The students then suggest words which rhyme with the base word. The teacher or a student writes i
the word on the next rung of the ladder. !
You can teach students to see the phoneme substitution of rhyming words with this activity. As |

X/
X4

L)

7
X4

)

X/
X4

L)

7
X4

)

7
X4

)

they are thinking of suitable rhyming words, prompt them to change the beginning sound in the
word to produce a new rhyming word. This will help them to see that even though the beginning |
sound changes, the ending stays the same. i
Time : 15 minutes

7
X4

)

Rhyming Book Read-Aloud

Read the book that emphasized rhyming words. The purpose of this activity is to train the students i
to identify sets of words that rhyme and produce new rhyming words . f
% Nearly all rhyming books are set up in 4-line rhyming sequences, where in the second and fourth

line rhymed, while the first and third line do not. f
% The students were given the instructions, "listen for the rhyming words, and tell me when you i

hear two words that rhyme". i
< Initially, you need to explicitly point out which word rhyme with each other. After that, students !
are able to pick out sets of rhyming words that you have read, then you go around the group, i
pointing to each student when it is his/her turn, and asking him/her to identify the pair of rhyming |
words that have just been read and produce new one. ;
Each student is provided with the scaffolding he/she needs to be successful in determining which
rhyming words were read. f
% Scaffolding takes the form of rereading the 4 lines, reading the lines again and more slowly, using i
intonation to emphasize the rhyming words more than the other words in the phrases, or providing |
the student with the first rhyming word and asking him to listen and state which of the words that :
follow rhyme with the original word.
Following the book reading, conduct the following additional activities designed to improve the !
student's rhyming skills.

>

K/
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Use the " JAMBERRY "' book.

I-:i ll'ﬁ-. 'E' 'Eﬂ'
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Choose a rhythmic rhyming book to read aloud to the students . As you read the story, pause at the
rhyming words to give the students the opportunity to predict and produce the rhyming word.
Have students clap or jump on the words that rhyme .

Have students help you write the rhyming words on index cards—place the cards in a pocket chart
so you can discuss and sort them by spelling pattern

Play “fill in the blank” (once students are familiar with a text, pause before you read a rhyming
word and have students fill it in for you)

The teacher reads the following with the students:-

Enr berry

oo berry
Pick mwe a blueberry

Hatberry
Shocberry
In ryy cancoebesty
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tndlar the bridge
Arsd ower the chwrr
Lookingg for Devries
Bervies for jorrn

Ttuve bhesry
Fowr berry

Hagpberryy
Strivnebwerry

Darscingg in meadouws
O strawoberry fam

Finger and pawobrerryy
My berry pouer borryy
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Qrelchbrerryy!
Queavc Kberr !
ek e o blackberryy!

(P e ving

Kurribile and rivnbie
v Blac Kbarr gy Bravribie
o of bervies

Fow Blackberry Jorrdle

Pansgatren 1 gy vabririts
Brassberry band

Elephuants sicatingg
Con roasgprleeris _jivm
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Mountains and fountains
Rain down on me
Buried in berries

What a Jam jamboree!

Boomberry
Zoomberry
Rockets shoot by

Using Nursery Rhymes to help students to produce rhyming words

The ability to recognize and produce rhyming words is very important for fourth year students.
Ask students to watch and listen to the nursery rhyme (Five Little Apples ) on the following link:
https://www.bbc.co.uk/teach/school-radio/nursery-rhymes-five-little-apples/zvt8gwx

Ask them to clap or jump on the words that rhyme .

You can also provide your students with the video transcript of the nursery rhymes (Five Little
Apples ) and read it with them.

Ask them to write the words rhyme and after finishing the song , ask them to produce new rhyming
words.

Video Transcript: Five little apples

Five little apples 1

r
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FIVE little apples so red and bright
were dancing about on a tree one night.
The wind came rustling through the town
One little apple came tumbling down.

FOUR little apples so red and bright

One little apple came tumbling down.

were dancing about on a tree one night.
The wind came rustling through the town

THREE little apples so red and bright
were dancing about on a tree one night.
The wind came rustling through the town
One little apple came tumbling down.

TWO little apples so red and bright

One little apple came tumbling down.

were dancing about on a tree one night.
The wind came rustling through the town

ONE little apple so red and bright
was dancing about on a tree one night.
The wind came rustling through the town

One little apple came tumbling down.

Using puppets based learning

o°°
.ON 6\

YUPPEN

X 80 i

Puppet Play

rhyming words.

the character of another puppet.

+«+ Puppet play is a good activity to try one-on-one or in small groups to help students produce

% Many students find it easier to produce rhyming words during puppet play.
+«+ Encourage students to pick up a puppet and be its voice while you or another student or adopts

+«» Help the puppet say a word and ask the students to produce new rhyming word.




Game Based Learning

% Using games help fourth grade students to overcome any difficulties they face while producing
rhyming words.
% Provide different types of games to help your students practice more and more rhyme production.
Game (1): Use Bean Bags

+ Say a word such as “hat”. Then pass a bean bag to the student. The student will think of a word
that rhymes with hat, say the word that rhymes, and then give the bean bag to another student.
+« The game continues with the bean bag being passed around to different students until no one can
think of more rhyming words. That student then gets to say a new word and the game continues.
« Time : 15 minutes
Game (2): The Name Game

o™
Gam?®

+« Write a student's name onto a whiteboard and have the class read it.

« That student then comes to the front and chooses a magnetic letter.

+«» The magnetic letter is placed on top of the first letter of their name on the whiteboard. (Asmaa ,
Maisaa ) . Everyone now says the student's name and the new rhyming word.
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[ % You can say only the rhyming word (Asmaa ) and then the students say the name that rhymes
i (“Not Asmaa, it’s Maisaa!).
i % Time : 15 minutes

Game (3): Rhyming Circle

>

» This is a fun game. The students sit in a circle with the teacher.

The teacher says a word out loud, and the next student has to produce a word which rhymes with
the teacher’s word.

Continue around the circle until all the students have had a turn.

Time : 15 minutes

*,

X/
°

X/
X4

L)

7
X4

)

Game (4): Transportation Name Game

oA
.

 How to Play:
' Begin by modeling how to rhyme.

Point to a vehicle, while saying a word that rhymes with it.

Student should say the real name of the vehicle. This puts rhyming into his/her ears with a visual
cue (pointing).

If you point to a car and say star, he/she will automatically say car.
Tell your student, "We are going to play a rhyming game.

Rhyming words have the same sound endings. I'm going to point to one of these vehicles. You're
going to say the word that rhymes with what | say that tell us the real name of the vehicle. Okay?"
Give him/her two examples: "I'm pointing to a bike, and | say like. I'm pointing a boat. | say goat,
i and you say boat.
i ¢+ Time : 15 minutes
i Here are some examples:

X/ K/
L X GIR X 4

K/
X4

)

K/
L X4

X/
X4

L)

K/
X4

)

K/
L X4

e boat — coat e train-—rain e car —star e ship-chip
e van-—man o hike — like e jet—net
—I _____________________________________________________ I_
i Using Mobile Application i

i % Use mobile application for helping students overcome any problem related to rhyming through training at
i home with their parents such as:-
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Nursery Rhymes Songs & Kids
Puzzle Games Free

Gunjanapps STados  Casusl  Musio & Video

B W Agesn & Under

This application is free application, students can download it from (play store).

After installing in your students' mobiles or tablets, they can use it without internet access.

First , go to play store and write (Nursery Rhymes Songs & Kids Puzzle Game Free) and click installing.

Or click on this link and install it
https://play.google.com/store/apps/details?id=com.KidsFreeGames.Puzzles.NurseyRhymes

Overview about the apps
Best Nursery Rhymes Songs & Kids Puzzle Games Free is a fun & educational learning game for children,
toddlers.

Children can tap on the animals, characters & activities on screen to make them come alive with funny i

animations & sounds within the game.

This top rhymes app is enriched with Animations, Sounds, Songs, Puzzles & interactivity for: repeat
playing & learning.

This Free jigsaw like puzzle game helps your kids develop matching, tactile & fine motor skills while
playing different Animals Puzzles.

Nursery rhymes for kids interact with the characters on screen as they learn, play & sing along.

Kids & little baby will have fun interacting & touching the animals to hear the sounds.

Favorite Nursery rhymes for kids & nursery songs that are included in this free apps for kids-: Twinkle
Twinkle little Star, Old McDonald Had a farm, Mary had a little lamb, Row Row Row your boat, Tisket
Tasket, Skip to my Lou, wheels on the Bus, Alphabet Song.

This top rhymes app can be used by Parents, Nursery Teachers and Kids for learning & teaching new
rhymes to kids making learning process is fun and entertaining. Unlike other apps, the rhymes are highly
interactive with educational games and help cognitive skills. Sing along & play with songs for kids, baby
rhymes & play preschool games, activities.

Best Rhymes game for kids on Android offers free nursery rhymes for toddlers and babies, early learning
kids songs, toddler games and Kids Puzzles, Animal Puzzles and kids games. Fun, educational toddler
games help the little kids learn. These include jigsaw puzzle games, animal games, baby sounds and more
No Wi-Fi is needed, all nursery rhymes, songs, videos and puzzles are offline. Nursery Rhymes and songs
for kids are the toddler apps with preschool songs & music for kids.

Golden Tips:

Use various tasks and activities to encourage and motivate students to participate .
Praise your students and provide support such as ( excellent work, well-done-,...etc)
Use simple and interesting texts suitable for your students.
Try to use texts related to students' beloved country Syria.
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Worksheets

Worksheet (1)

Read the word on the ice cream cone. Find one rhyming for
each cone. Drag and drop the words to the correct cone.
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https://www.liveworksheets.com/pj3038875cl

complete the following:-

| like Friday,
It's my best d
| get up late

Worksheet (2)

And then | p

| don't like Sunday,

| feel so s

| get up early

So I'mnot g

https://www.liveworksheets.com/bd709705na
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Worksheet (3)

-t

Use the letters to create words from the “it” word family for
the pictures.

https://www.liveworksheets.com/bc1964841bl
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Worksheet (4)

Finish the Poem

Use the rhyming words in the word bank to compiete the poem.

Mr. Bear loves 1o eat

To fill his great big

Then he plays with
Qutside when it is

https://www.education.com/worksheet/article/complete-poem-bear/
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Worksheet (5)

Answer the following by writing rhyming word:-

o
%

What do you wear that rhymes with cat?-------

o
%

What lives in the sea and rhymes with dish? -------

o
%

What flies in the sky and rhymes with word? -------

o
%

What do you read that rhymes with cook? -------
< What do you bake that rhymes with rake?------

< What do you eat with that rhymes with moon?-----
< What do you drive that rhymes with far?------

< What do you sing that rhymes with strong?-----

< Where do you sleep that rhymes with red?------

< What do you eat that rhymes with punch?------

<+ Where do you go for a walk that rhymes with shark?--------

http://bogglesworldesl.com
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Theoretical Background on Rhyming

< Rhyming words are words that end with the same or a similar ending sound. When it comes to
rhyming, it’s all about phonemic awareness, which is the sounds that letters make. Not all
rhyming words end with the same spelling, so it is important to teach students to listen for the
sounds in words to determine if they end with the same and rhyme.

< Once students have a strong understanding of letter names and sounds, it’s time to introduce
rhyming words. Rhyming words are a key element in helping students segment words into sounds
and hear patterns in words, thus improving their decoding skills and fluency.

Resources

< https://www.theprintableprincess.com/rhyming-activities-for-kindergarten/

% https://educationtothecore.com/2021/08/30-rhyming-activities-for-kindergarten/

% https://learningattheprimarypond.com/blog/5-active-engaging-rhyming-games-and-
activities/

% https://www.bbc.co.uk/teach/school-radio/nursery-rhymes-five-little-apples/zvt8gwx

< https://www.liveworksheets.com/pj3038875cl

% https://www.liveworksheets.com/bd709705na

< https://www.liveworksheets.com/bc1964841bl

% https://www.education.com/worksheet/article/complete-poem-bear/

253


https://www.theprintableprincess.com/rhyming-activities-for-kindergarten/
https://educationtothecore.com/2021/08/30-rhyming-activities-for-kindergarten/
https://www.bbc.co.uk/teach/school-radio/nursery-rhymes-five-little-apples/zvt8gwx

Reading Difficulties

i {Introduction o
, = =

| This dimension deals with reading difficulties that fourth grade students face.
i It includes interpretation skills , reading fluency difficulties , vocabulary
| difficulties and Identifying and analyzing the relationship in reading.
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(1)

Interpretation Skills

Interpretation skilis

(2)

Vocabulary Aspect OCABULARY

(3) Reading
Fluency
Reading Fluency — e
(4)

Identifying & analyzing the Relationship in

Reading
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Indicators of the Difficulty
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Refugee students have difficulties
material(interpretation skills).

in asking and answering questions

in

Refugee students have difficulties in linking pronouns to reference.
Refugee students have difficulties in organizing ideas in sequence.
Refugee students have difficulties in distinguishing between main idea and details, and recall the

stated one.

Learning Outcomes
By the end of this topic, fourth grade students will be able to:

Interpret reading materials.
Answer questions out of the text.
Ask questions to infer and interpret.

Link pronouns mentioned in the text with their referent nouns.

Organize ideas in sequence.
Distinguish between main idea and details.

Recall the stated main ideas and details of paragraphs or main text.

Learning Resources

reading

Paper Resources :
+«» Student's Book
+ Handouts

Visual and Audio Resources :
«» Models-Flash Cards and Pictures
« Visual and Audio aids

Electronic Resources:
%+ Mobile applications
+ YouTube videos-Computers - Websites

Additional Resources
«» Common Classroom materials

Intervention Strategies

Game Techniques

E -learning strategy (audio /visuals)

http://teacher.scholastic.com/clifford1l/index.html

.. AL B R -
von P i Y

https://www.starfall.com/hi—reading/
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Procedures of the Topic
Recognize student's learning difficulties (identifying interpretation skills)
% Discover your students learning difficulties by identifying interpretation skills after using one of
these methods:-

First Method :

Identifying Interpretation Skills : Answering question:
+ Read the text with your students , then ask them

questions to check their understanding .

Text:
Salem’s Day

Salem is student at Homs University. He is studying English there, but he is a bad
student. Everyday Salem seems very “busy”. His alarm rings at 7:00 o’clock, but he
usually turns it over and goes to sleep again. Sometimes he throws the clock across the
room and wakes up late at about 8:30. He quickly runs to the bathroom to wash his face
and brush his teeth. He doesn’t have time for a shower or even breakfast. He reaches the
at the University at 9:30, so he is always late for the first session. Salem comes back home
at 4:00 pm and takes his dinner. After that, he sometimes watches TV or plays the guitar.
He goes out with his friends every night. Salem never does his homework since he comes
late at 2:00 or 3:00 o’clock. Being tired, he goes to sleep without doing anything.
Tommorow, Salem will have another “busy day”.

Answer the following question:

Where does Salem study English?

Does he wake up at 7:00 o'clock? Why?

What does he do after he wakes up at 8:30?

What time does he have dinner at?

What does Salem usually do after the dinner?

Do you think Salem is good at the university?

Why do you think Salem's day was called as "busy day"?

Checking the student's ability to answer the questions through giving a full answer related

X/ X/
XA X4

X/
o

X/
o

X3

*¢

X/
L X4

X/
L X4

to the information of the text.
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Second Method :

Identifying Pronouns Referent
¢+ Check the student's understanding of pronouns reference in text sentences.
¢+ Using the previous text, ask students to read the following sentences and circle the pronouns in
each sentence. Then change the underlined nouns into suitable pronouns.
The sentences are:

¢+ Check their work and identify their difficulty after doing this exercise.
Third Method :

Identifying Organizing Ideas in Sequence
¢+ Ask your student to read the following text :

Before Sara goes jogging, she prepares her body for it. First, she
stretches for five minutes. Next, she walks for
one kilometer to get her legs warmed up and
ready for her jog. Then she jogs for 30 minutes.

After jogging, she slows down and walks again for
two kilometers. Finally, she stops and stretches ’
for another ten minutes.

7
L4

Write the following sentences on sticky strips of paper
e She walks for one kilometer.
e She stretches for ten minutes.
o She Jogs for 30 minutes.
e She walks for two kilometers.
o She stretches for five minutes
Write on the board this title :
My Own Sequence of Sara's actions with numbers From 125
Mix the strips of paper and ask your students to come one by one , away from other students’ sight, to
arrange the events on the strips and stick them in order. Then ask them to add sequence signals as first,
second , third , fourth , then, and last
Collect the names of mistaken students on your notebook.

7
L4

7
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7
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Fourth Method :

Identifying Distinguishing Main Idea and Details
+«+ In order to discover the student's difficulty in distinguishing and recalling the stated main
idea and details for a specific paragraph, ask your students to read this paragraph or read it
aloud with them.
Paragraph.

Did you know that the human thumb is very important? §
Most animals don't have thumps like a human thumps. //’<
)
_,\~ ,

Human thumps are special because we can touch every one
of our fingers with it. Because of it. we can pick up small
items , eat with spoon , play instrument , write with a
pen, and much more.

&

¢+ Give each student colored cards :

% One white card and five yellow ones.

% At the top of the white card, write the main idea and at the top of each yellow card write
details numbering them from 1->5

«» After reading the paragraph, ask each student to fill the required idea in the card.

% Check their cards putting to your left the correct cards and to the right the false cards for the
students and discover their difficulty.

Remediation Techniques

+«»+ Grade four students begin to learn how to read a text, not just only for reading,
but to think and talk about in order to find deeper information and messages. ﬂ
Students have to do this when they read the text independently, or when they [
read it with the whole class or with groups of students .So to build their ",]5
reading skill, they have to learn how to interpret after reading and then have
the ability to answer questions correctly with complete sentences

*» You can display the questions out of the text from their textbook. Then
explain to the students that you have to follow golden rules for answering :

++ Paying attention to the question word for the information needed: (What ,
Why, Where.....) after explaining each question word representation.

+¢ Checking the tense used ( do , did , does, or a helping verb , is, was, were.....)

¢+ Comprehending the text for the needed information

« Explain to them that they have to answer the question in a complete sentence after following these rules
in an easy way by stealing words from the question itself.

For example: When does Salem wake up every day to go to school?

+«+ The words that must be stolen from the question are the underlined ones in the question.

+ Now apply the golden rules after stealing :

+ When > means time

¢+ The verb is does -wake becomes wakes

+« The information needed is the time of waking up which is 8:30.

% This implies that the answer will be :

» Salem wakes up every day to go to the university at 8:30 O'clock.
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Practice teaching Wh /questions and their complete answers including visuals, using games and
activities, introducing real picture scenes......

Pronouns reference is another difficulty that students face in the reading material.

Students must know that each pronoun must agree in number with the noun it refers to.

They have to know that there should be only one possible referent for a pronoun to replace a
noun(pronouns are nouns replacement)

They could be taught through cooperative strategies using some activities and
fun time worksheets.

You can use story texts or even fairy tales which are great for pronouns
reference as they often include a lot of characters, and student get amused by
them.

Introduce using pronouns in place of nouns when answering "WH" questions
, S0 student could practice orally the ways of using pronouns and replacing : ! g~
nouns. COOPERATYE
Sequence is an outcome for understanding the events in a text or in a LE&DNH\J@
paragraph and putting them in order in the correct way with sequence signs
(first, second , third.) or transition words as (first , next , then, last)

K/
0’0

¢ It is very important to check students' understanding for this part.
+«+ You can use this video to introduce the sequence to you students.

You can cut the pages from an old calendar , mix up the months, and hand the stock of pages to the
students to order them.

You can ask each to give a main event happened in that month, write it on a card and then arrange them
in sequence related to the month it happened in.

You may use a sheet of paper (grid) divided into six large squares( later you will use more squares),pick
one activity (outdoor, at home, or a classroom one )your student is familiar with , such as preparing for
a picnic, preparing for the midyear exam , making cake with mom.) mix the steps and ask students to
order them in the squares of the paper sheet from the beginning to the end .

You may use picture cards to help you more.

You may use some scientific topic as how plants grow from seeds, or how food is digested in our body
starting from the mouth.

——

R T et
L,-;?-: bt ,,.,A-’Z

In addition to that , use some games and activities that are full of fun and benefit.
Another difficulty your students may face is identifying main idea of the paragraph and its details.
You may follow many strategies to teach your student how to distinguish or recall main ideas and details
from a text or a paragraph.

They should know first that they have to find what is the passage mostly about, and which information
is the most important.

Use an anchor chart (large, poster sized visuals with information on ) which is a great tool for your
visual learners who will find it a reference to refer to when needed.
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You may use pictures about the text, so students could identify the concept of the main idea by
identifying what the pictures are mostly about.

You could use picture cards. Then you can come to the title by presenting a paragraph on the board, but
covering up everything except the title. Let your students make prediction what the hidden paragraph
will be about based on this title.

Use this title to help students think about supporting details.

Moreover, ask them to give a title to an untitled paragraph, and from that they can conclude the main
idea by doing a pair- share strategy.

You may write the key words of the paragraph bolded, then put your students in groups and ask them
after collecting the bolded key words to create from them the main idea statement, and then you ask
them to find details related to the key words and the main idea.

You could make main idea and details awareness amusing through fun activities, silly or entertaining
graphic organizer, and visual aids.

Activity (1)

Identifying answering Wh/questions

K/
0‘0

R/
°

Question/Answer Board Games:

First use a visual (as indicated in the picture) to
identify the question word and the information related
to it.

Don’t forget to use key word sign paired with the
question word in order that your student will
understand the question types.

After you get sure that your students understand each
guestion type, work this activity with them.

R/
°

@
0‘0

R/
0.0

X3

8

0.0

Draw a game board with "WH" questions in its square
on the ground or on a big sheet of paper .

Ask your students to land on that and answer the
guestion that is written on .Or you may want to mix
in some answers as well and students have to say what
the question is.

You may use a sheet marker for each student (a coin
or an eraser, a dice)

Divide the students into groups and write some
guestions in the squares (or even answers) as :

What do you like to do in your free time?
Where is your school located?

When do you usually go to bed ?

Who teaches you English at school?

How do you feel when you go on a trip?

How many hours do you spend at school?

Ask each student to answer the question s/he lands on,
if s/he failed, ask a student from his/her team to
answer it .If not the team will lose and the other team
will take turn.

Continue playing until students practice well
answering or asking questions.

You may introduce in some squares:

"Switch position with the student on your right " or
"take a vacation™ in order to make fun

FEEEEE
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Activity (2)

Picture Prompt WH/Questions Activity

+ To teach students answering Wh/ question in an interesting
way use the picture prompt.

¢+ Use the picture given with its lots of interesting things .

+ Ask your students questions using Wh / words about the
picture.

For example :

Where are the children?

Who is having a lunch box?

How many children are there in the garden?

When do they have a picnic?

What does the blond girl do?

What color is the river?

+«» Divide the class into 2 groups A and B

«» Ask the first group. If students answer in a full sentence
correctly, they will take a point . If not the question will be
answered by the second group.

«» When questions are over , students could think of own
guestions with their partners about the picture in order to ask
the other team.

«» The higher the score is ,the winner the group will be.

FEFEEEE

Tips for Teachers

« If you are working on Wh/question goal, make sure your students are really struggling with
Wh/ questions (not vocab, inference, the syntax of the question, etc....) Otherwise, a direct goal
in the area might be more appropriate.
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Activity (1)

7
L X4

All you need is a beach ball, a list of sentences, some

Identifying Pronouns Reference:
Use visual to explain the subject and object pronouns
(as indicated in the picture) ,so students could
remember and understand the difference between R e} S
them.
Pass the Pronouns

he, she, him, her, it, they

music, and a little empty room for this game. Clear out Personal Pronoun Chart

the desks or have students play from their seats if you’d e i

prefer. My, Mine

«»+ Start playing a song. Our, Ours

++ Have students pass the beach ball around the room. Your, Yours | Yourself
They can hand it, toss it or even spike it to each other. Wi Wis Himself

R/
°
R/

°

R/
°

Stop the music and read a sentence. Depending on the
class’s skill level, the sentence should include a
pronoun (beginner level) or noun (advanced level) .

The student holding the ball identifies either the Beach Bal Learning
pronoun in the sentence or restates the sentence with ’
a pronoun replacement.

That student has to stay in if getting it right, and out
if getting it wrong.

Keep playing until the game is down to two students,
or until so many students get them correct ,or you are
sure they understand the skill.

You can make it more challenging by including
sentences with possessive pronouns

Her, Hers Herself

They Their Theirs § Themselves

Activity (2)

Pronoun PowerPoint

Create a PowerPoint presentation, or slide show, in which each odd-numbered slide features a sentence
with at least one noun.

R/
0.0

X3

S

X3

S

X3

%

X3

%

X3

8

X3

S

X3

S

K/
X4

L)

On the even-numbered slides, add the sentence again, but replace the nouns with the correct pronouns.
Split the class into two teams and invite one volunteer from each team to come to the front of the class.
Present the slide show to your class.

When they see the first sentence, volunteers raise their hands or hit a buzzer.

Call on the one who had the answer first.

They restate the sentence, replacing the nouns with pronouns.

Click to the next slide to see if they were right.

If they were, reward that team with one point per pronoun.

For an easier version of the game, replace the sentence on the odd-numbered slides with one noun only.
The next even-numbered slide can have just the pronoun that would replace it. This activity is great to
practice pronoun referent.
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Tips for Parents

Tips for Teachers

Reading stories for your children is beneficial. While reading, highlight what the characters are doing,
or which pronoun, from a sheet of pronouns you hung in his room, can replace the characters' nouns.

Whenever you have a reading text try to ask for pronouns reference whatever the skill you are working
about. Reviewing pronouns in every reading material will help understanding the text and improving

your student's understanding comprehension and interpretation skills.

Worksheets
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Identifying Sequence of Events
« In order to have a clear and close idea about sequence, you can use the following videos with your
students.
https://youtube.com/watch?v=4AMptAmS
https://youtube.com/watch?v=GJFWTMNsF

I LFRE
=1 x;'.zie.::'s

' [ﬂ

Pkl

.
.

R/
0’0

Then discussing with them a sequence example about their routine at home will ease their
understanding for this concept.

Seguence
Ry DIy
= =2 e 42 o5l
+« For example, first we wake up, then we wash our face and brush our teeth, after that we take our
breakfast, and finally we go to school.

Activity (1)

Balloons and Sequence
«» Select a story your students are familiar with as the
"Rabbit and the Tortoise ™" "Cinderella” or even a ~
story from their textbook they had read it before. . lEEOQJ(EmlNNS

(You can use picture book or even a movie ) MS‘INC

Choose 5 t010 events from the story .Don't include any ' :

signal words or numbers. : PALLOONS

+« Divide the class into small groups of 4 to 5 students.
Copy the events from the story on to 4 to 5 copies of 4
to 5 different colors

«+ Cut the events into small slips that can be rolled easily
down the neck of the balloon as indicated in the
picture.

+«»+ Place 2 or 3 events in each balloon of same color (the
number of balloon is equal to the number of students
in each group) ,then blow up the balloons and tie them
of with the event slips in.

+ Give each student a balloon to pop it and collect the
specific colored slip in order to find the rest of their
group.

¢+ The group that can sequence the event in the least time

will win. If they get one event wrong, you can tell

them which one.

@é i ','.i:: EJ

X3

¢

X3

S
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https://youtube.com/watch?v=4AMptAmS
https://youtube.com/watch?v=GJFWTMNsF

Activity (2)

Select a familiar textbook or a famous fairy tale, and ask
students that they should focus completely on the task at hand:
Sequencing :

* Read the story text with the students. Be careful they

understand the story events.

«» Give each student a copy of the story on a different color of
paper so their paper strips will not mix up later.

«» Ask the students to cut apart the story events. Then ask them
to piece the story back together.

By having paper strips, the students could easily manipulate
the story , use key words about sequence ( first ,second, ....)
read it and make changes to make sense.

+ Now ask them to glue the events in order on the recording
sheet.

«» For more challenging activity ask the students to use strips to
write their own events that will lead to their own story.

*,

Tips

Tips for Parents

<+ You can help your children recognize sequence through the daily events, the steps of some cooking
processes, and even the duration from birth up to this year considering every year of growing up as an
event itself.
Tips for Teacher

« You can make like these booklets of events with your students as indicated in the picture, and they can
label each booklet with sequence signals. (first, second, third ..)

£ X wn b abe Ya w.....,,-' tomry !

wr —— - [

Sl = P '\ > “\ e \ - : ;‘h;
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Worksheet

Mikey and his dad went to the beach. First, Dad
put sunscreen on Mikey, Next, they went for a
walk and put some shells into a pail. Then Mikey
put on his floaties to go in the water. They had
lots of fun swimming together and splashing
around, When they got out of the water, Mikey
and Dad built a huge sandcastle,

Write the numbers 1, 2, 3, 4, 5 and 6 to sequence
o T the events below.

J__Mukey ond Dad walked and put shells in a pail.
.|_ Dad and Mikey went to the beach.

J: Mikey put his fleaties en.

.|_ Dad put sunscreen on Mikey.

.I_ Mikey and Dad built a sandcastle.

l:. They went swimming.

OfEgEHO e _—

PR X P g
ettt Tt Buid 4 Snowman
=.,u..§_::§; *;3'7';:!5’
'“11- L, ot Add rocks for eyes ond o correl rose
Py RN
-i Tored offe ¥
. ’

AL e | B on fop of ot

Gie o SOWTan 0 wort ord hal,

ot fh fhird b e g 4

Rl fheeo by srowbols
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Activity (1)

Main ldea and Supporting Details :
Prepare a paper bag and place four items in it :youth brush , toothpaste,
floss, and comb)
Three of the items will go together and the fourth item (comb) doesn’t
belong.
You may use chocolate, chips, flour, measurement cup, math cube.
Or watercolor, scissors , a marker ,penny,
Or crayons, pencil, toy, eraser.
Ask students to look inside each bag and determine which item doesn’t
belong and tell why that item doesn’t belong to the other items.
Ask them to give a title that will provide the concept of the main idea of
the group.

=
e
n\“%

’
MAIN IDEA

% Let them tell the role of these items to support the main idea by giving |  AND SUPPORTING DETAILS
a sentence on each. P
% Then they have to write these sentences on the anchor card that they iy ]VHATMSNT BELONG?
prepared before. Later each will read his own main idea and the | )
supporting details that he provides in the graphic organizer of his own, ) - Il ‘
through scaffolding. -
=
-
t
Activity (2)
Read Aloud

R/
°

“Read aloud “can be one of the most overlooking strategies
that can be used to teach main idea and supporting details.
When reading aloud with the students, modeling your
thinking process out loud is a key for recognizing main idea.
Use a little story booklet. Cover up the title and encourage the
students to look at the cover.

Discuss what they see and ask them to give a good title. Then
ask them why they choose this title.

Later ask them to predict from the picture of the cover what
the story is about. ..., so they can conclude the main idea and
write it in the hamburger template.

Then show them the other pictures on each page and let them
predict the details that appear here. Ask them to fill it in the
hamburger template also.

At the end, read with them the story aloud and let them check
each idea in the hamburger and correct the wrong one .
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Worksheet

g e L
!!I'“:t :':I:'!"I‘ aiag E
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Main Idea

Read the story ond onewar Fha quaslicas

My Charee

On Wonday [ de Hee dishes. Un luesday
I tawe qul Fre Erosh. 1 mabe my bad

LIl DCN g ety woery morning ard ok wirs Shat my
resm i cleon every day. [ alea hale mp

reom da iha divhan =Fler dirnar [ hase

gl af chared B2 de sach waek]

I. Wride ihe mon dea of The wiory

£ Lalar ene detal that susporte Tha main

In. Tussday T toke ou? tha trash

I: rida my bika an brdoys

Ih".. mom e wary uny

Have _

Finding the Main Idea

The Storm

-;.h T -ﬂ‘
a=lerhlr

:rn.:=,!I

1 2 a

Tips for Teachers

« You may use many strategies to find the main idea of a short paragraph without a title by looking at the
first and the last sentences , key words , big idea, and small details.

+«+ Or even you can give them four main ideas choices and they have to narrow their choices to reach to
the correct choice if it is really hard for the students to understand this concept. Even through practicing
and revising it often by asking "What is the main idea?" to the students while reading a non fiction
passage , will ease the concept.
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Worksheets

1 1
1 1
1 1
1 1
1 1
! di !
| Reading |
1 1
1 1
1 1
: Read sad choots TRUE or FALSE :
T
1 5 - 1
1 E,' - ¢ o 1
: 1 £ bt Ny rarme b Petinr, s rine vears o | ke ) :
H A o 1 & g hOwse WIth ary e, fy dedd and vy i
1 1™ 3 ehder wuter, | hawe got a dog, tob m 1
1 ‘“a 1
1 E_ L b Untomrng to s | e sports, 100 | g0 1o - 1
: i 3 e swiveming o0t an Tusiday el Foabny :
1 4 | Wy Akt fartw b A re She & shewen years ok \ 1
: Lk F e bhes reading and plapng tenbethial She can :
1 E"I - oy hathomnal vory wed 1
: - We lve i & unadl town. There i3 & pitk sext t0 :
1 1y e | 90 90 The park 3t 1he weekend W 1
I | by i vy friend J I
! y ,
1 o ” 1
1 1
: 1. Peter bves 0 2 sl house TTRUE || FALSE | :
1 - . 1
1 3 e 1Ak ot W BHOB a0 B K [TrRuE ] [rALse I
1 = 1
: 1. At oloven yeoes old | TRUE I FALSE l :
: 4. Peler doosn 't e sporn TRUE FALSE :
1 1
1 B Me gows saemming svely day TRUE || FALSE 1
1 1
: 6 Me witer 15 ooOd 3 haekethall | TRuE | FALSE :
: 7. Stw Whes reading TR FALSE | :
: B Faar poes 1 the park on Tuestay and Fatwy mue || FaLSE :
1 1
1 ¥ Ma haan | got any pets. TRUE FALSE 1
1 B e ey et 1
1 1
1 1
1 1
1 1
1 1
1 1
Nama:

Q. Reading Comprehension

Anna’s lute

Anna’s favorite hobby is playing lute. She spends a 1ot of her
frew time playing lute. She started learning to play lute when
she was 5 years old. Sha played in her -

school’s band.

Anna’s dad bought her a lute and she
started practicing every day after school,
It was very [cud, bul her molher never
complained, She improved a lot, and
playing lute has been her favortte hobby
ever since.

13 What & Anna’s favorite habby?

2) When did Anna tart 1o play lute?

) Who bought Anna a lute?

4) What i the t2la of thw dory?

3) Whera did Anna perform lute?

Llzotadsibibond cond
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Pronouns Reference Exercise
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6 Mahdi takes corn of o1 very mach, i Toeds
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IDENTIFYING POSSESSIVE PRONOUNS
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Name: Date:

2

Persomal Fromouss Workoheet (1 and Me) Begin

A progoun is 3 word that may take the place oF dne or more novns.
(1) 15 used In the subject
(o) s swed i the predheate

\

Directions: Write (1) i the subject.

Frwple A- AN A T SN NvERE
Answer. . ¥ goneg 1o 1w marker,

1 wast W 2o Lo e movies

2 My brosher and aro ce the same weaun
I My chster and playest 2t home

1 ane lappy.

S feel batrer alocady

Dircctions: Welte (me) in the prodicare.

dxampic ¢
Answer: nw

somme fol.

6 The bath holps wary clean

T Mom wall sty how 10 do my homewrk

8. David will let

.My frcad told

T Dis

Do the test.

St wrosee Blaa ik
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Muﬂihe

Matt is o dog He fikes to dig holes. One day, Matt wos
digging o hole I his back yard. Seon, he found a bone
that he hid in the ground the day before. Matt was sa
happy that he began running around with the bone in
his mouth. When he got tired of running, Matt started
to chew on the bore Later, he went fo foke a nop,

Put the events of the story in order.

2

2 3

4

bora

I Next, b found o

runeing oroued ahale

Than, he begon Firat, Mot dug

1

Lonl, Malt won! fo

toke G rap

Affor that, e
shawed on the bons

LLIVEWORKSHEETS
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L P e LBl N

Wirite the number to sequence the story

Carol engoyed the
swing ride,

Carol and her father
decided 1o build a swing

Topyright © Turbmbery com MY rghis remrved wwne, urtiedry com
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Reading, sequencing and writing
Kindergartan Reading Comprehension Worksheat
Read the story:

Washing Hands

First turn on the water, Then make sure it is
not too hot or too cold, Squirt a dab of soap
onto ane palm. Next rub your hands together
until there are bubbles all over them. Then
ninse your hands, Mow dry them with a towel,

Wirite the steps to wash your hands in arder:

ol reeing & mah for 15 A HERNTAND SO

E |
R :i"u“u '_: ';i_
: '!l;‘;-;-ﬁ
: B, e agbeil
: g :

read, Cut, and .SON.

Read the poris of B2 ey They dre el h e
Cornect onar. Cut fem oo ol gue tham n fre
cormec! eUEee 50 Il the Story mokes serse o8
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Super Kid used the blarkel Lo grob the cal
a flew L down to the ground Foally, the

Cot wits safe
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Supee Kid was Tying aroune when she saw g cal
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How to Give Your Dog a Bath
1 Cut 2 Read 3 Paste in order

- T

T 1.1 v

e '

'
} Put him in the water. + Wash the suds off the dog.;
' '
0 o ol e e g
' L o !
, Dry him with the big towel | Now catch your dog. i
y and let him go. ' e

AP S AR S IS T S e S

! Fill a tub with water and | Rub the suds all over your |
, get a big towel. <=5 ,dog. s
e mmmmomeceeedataaaaa o

Reoading Comprehension
Main Idea & Supporting Letals

Name: Date: _
@‘}h The main idek *ells you what & picture. paregroph o0 shory &
e
Py Other tentmnces i the porgraph of o flory that tell vars
Y about the maim eo ere colled Spporting detofs,

Nar 1ec

Oeted

2. Reod the parogroph below. CAosg 40T the sentences that does net provide
supporting datail for the main iden

People come to The Bzhamas from Africa, They had been teken
from their homes by cruel people. T enjoy sleeping in my ceol
hammeck. Mary, mony Africans died en the long jeurray 1o owr
istands. There are 50 many islands in The Bahomes. The Africons
hod 1o do all the hard work They would be beaten o killed if They
refused. Some come beczuse they e our meather, They had to
work all day and were never pasd Africans beeught with them the
things they used 1o do in Africa

277



!,.,."iz ;3%.,.!%

HE R H

%

N Dovet

Mois Ideo ead Supporting Detoils

Today, Elle wiikad outosle with hee Lig
pellow jacdat on Fut, euen with byt
pockiet on g o1 8 had grotebumpe. 1t
Her fee? wire in boown

) bddp Mt ragt wrm Sy
e M,l ohid gt hee $hooe ond the
woather soid it wor 21 degr
1O wonder 1! was tneeng! She dd
e it woather. 11 wat freezingl Stw
decrded 10 g0 bock e

1} What iz the moie ideo of the story?
a0 Bl went curdide with her friends

G eeL ounsie
Cold syt nde Tedyy

d When B g wabad Suttide, 11 vt thowng

2} Wheh ot the follownyg i csupporting detgd

o Irwazgo

b Bwen wifh her ket an, the £201 bod gaotébumpl
£ She okt d ot her Fhene

S I wis mot srowng

11 Cede oothir supportisg detoll n 1 story

.. '.r," j;

et AL
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Pick the main idea ! . A‘. m

Underline the main idea. Q-.{?’ \i ’*:'.‘3\‘/ ;\)

Nos \ - *‘

1. Jon and Anna play a game. A < (% /?’
First Jon tags Anna. \; é /] Q@
Then Anna tags Jon. .

Main Idea: . Jonand Anna play a game.

b. Then Anna togs Jon.

2. The class wen! fo the pos! office. AT |
They saw bags of mail = -
The workers were Iriendly.
The leacher mulled o letter,

Main Ideo: 0. The workers ware friendly. ,‘
b. The class went to the post office

3. The children had an ort show. 0g—
Some children made clay animals, ?;%
Billy painted a picture, § o

Main Idea: a. Billy painted o picture. é_
b. The chiidren had an art show

PG SHEBn |t ok shory 1an [l ofe main Kiea. 18 telis 1l about the party
OF e shivy

MUVRA BUROET T Bl ¢ [Practica) AEADINGUTHINKING Finging the Main ides 73

JWLIVEWORKSHEETS
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ROGD LHO SLORY BND DOCIDO WHAL tHO MAIN IDoA 19,

My dog is named Lucky. Lucky can do
lots of tricks. She knows how to sit and
lie down when I tell her to. Lucky also
can roll over! Another thing Lucky can
do is to shake her paw to say hello to
people. Luckyis the best dog in the
world.

CUL UL tHO SENLENCES AND GLUO WHORO tHEY it
Main idea

Supporting Detail #1 Supporting Detail #2

Supporting Detail 3

Luckycando lots of i1  Luckycan roll over.
tricks. th

She can sit and Iié down ‘ DAY Sh.c-)ke }').a\'&.sh "
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Through interpretation, you can teach the students what is being said or written by the speaker !
or author accurately. i
Using interpretation, students could set a relation between concepts and ideas so reading material |
will be in advance of becoming a quicker and easier learning process. i

o0
%

% Recognizing relationship between nouns and their pronouns reference , events and their sequence |
, main idea and its supporting details , asking and answering question , and comprehending a :
text, are steps , if achieved well, can overcome students difficulties for understanding reading
material. i

Interpretation skill is one of the most important skills for reading in grade four.

i
i
i
i
i
i
i
i
i
i
i
i
i
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i
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Resources

% https://www.teach-this.com/grammar-activities-worksheets/wh-questions

% https://www.home-speech-home.com/activities-for-wh-questions.html

% https://www.eslactivity.org/wh-questions-activities/

% https://www.smalltalkspeechtherapy.com.au/helping-your-child-answer-questions/

% https://grammar.yourdictionary.com/for-teachers/pronoun-activities.html

% https://youtube.com/watch?v=GJFWTMNsFNM&feature=share

% https://youtube.com/watch?v=4AMptAmS_xM&feature=share

% https://www.readingrockets.org/strategies/story_sequence

% https://www.upperelementarysnapshots.com/2017/06/9-strategies-you-should-be-using-
to.html?m=1

% https://teachingmadepractical.com/teaching-main-idea/

% https://www.slideshare.net/RomyMarchiotti/lexical-games-53750712

% https://grammar.yourdictionary.com/for-teachers/pronoun-activities.html
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Topic Two

Vocabulary Aspects

Indicators of the Difficulty

Refugee students have difficulties in recognizing the lexical family to which a word belong.
Refugee students have difficulties in recognizing words or vocabulary.
Refugee students have difficulties in recognizing connecting the meaning of unknown words to

X/ 7
L X GIR X 4

e

*

daily used objects or habits.

7
L X4

X/
°e

for words read.

Learning Outcomes
By the end of this topic, fourth grade students will be able to:

L)

% Recognize word or vocab in reading selection.

D)

Connect word meaning to a daily used object.

X/ K/ X/ K/ X/
LI AR X IR X G X 4

K/
X4

D)

Learning Resources

Refugee students have difficulties in remembering uncommon words .
Refugees students have difficulties in generating or labeling antonyms, synonyms and definition

Determine the meaning of unknown words of daily life items.

Recognize uncommon words that they learned and didn't have the opportunity to use or hear them.
Identify antonyms, synonyms, and definition for words read.

Label, match and complete with antonyms ,synonyms and definition of words of reading material.
Recognize the lexical group to which a word belong.

Paper Resources :
++ Student's Book
+ Handouts

Visual and Audio Resources :
% Models-Flash Cards and Pictures
« Visual and Audio aids

Electronic Resources:
++ Mobile applications
¢ YouTube videos-Computers - Websites

Additional Resources
«» Common Classroom materials

Intervention Strategies

Game Technique

E learning Strategy (audio /visuals )

Mobile Based Learning (Mobile apps)such as:

Kids Spelling
Matching

-
-

-

==

—
Game

aAcran

English For Kid ¢
Vocabulary @&

G.0.T studio

1500+
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L X4

Graphic organizers P 4,’\\“/4. i
2N

Brainstorming

Peer Learning Strategy m

Discover your students learning difficulties by identifying vocabulary after using one of these

methods:-

Procedures of The Topic

Recognize student’s learning difficulties (Vocabulary Aspect)

First Method :

2

A5

7
L4

2

A5

Recognizing Vocabulary and New Words.

Read the text that is given below aloud with the students several times.
For the indicated words, write sentences concerning the meaning of these words on strips of
paper.(race, winner, team, athletes, score)
On sheets of paper that are equal to the students number , write the indicated words each on a line
alone.
¢ Distribute the sheets of paper with the strips for each student
%+ Ask each student to check the sentence on the strip and match it with the vocab on the paper and
then stick it there.
+¢ Check the students paper sheets and discover the students mistakes and as a result their difficulty
recognizing vocabulary.

. Sports
oy -
These men are playing an exciting game called soccer. ¥
Every four years, people watch their favorite players at
the World Cup Soccer Championships.
The team that wins the championship game is the best team in the world!
Another popular game is volleyball.
People play volleyball in 211 countries. Sl lj -
You can play volleyball inside or on the beach. e Fa N1 %
The first team to reach a score of 25 is the winner. ’
Many people watch the summer and winter Olympic Games .Almost every
country in the world sends its best athletes to race and play in these
games. Some athletes swim, and others run or jump to see which athletes
are the best.
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Sentence on the strips
I. Tam the one who gains in a game

2. Tam a group of players
T L) R VAT T T tery (e Bt o] [ TR ey R | (G
I am a contest in which different people try to win something

4. We are groups of people 1n a game
WHhO are We 2.....eveereesrierssrnensressnssanessassssansnsns

5. Tam the number of points players want to reach in order to win
WhoamI?. ...

Second Method :

Determining Unknown Words of Daily Used Objects
+«+ Using real objects, try this activity with your students to
discover their learning difficulty.

«+ You may ask about real objects collected in front of them
on the table , or you may use picture cards representing
these object.

+ Write the name of each object on a strip of paper.

«» Mix the strips and put them face down.

¢+ Ask your student to come , choose one strip ,read it and
go as fast as possible to match it with the object it
represents. He/she will take this object to the left if the
matching is right, and to the right if the matching is
wrong.

< Count the number of items the student matches
incorrectly and discover his difficulty

¢+ Suggestion for some items are: glasses, letters, key, wallet
, truck , etc.....

% You may use the objects of any daily routine topic and
ask about.

shovel dirt

crayons

b

paper

camera picture

50Cks shoes

bird nest

S B (R

SR SRR P =

Third Method :

Identifying Uncommon Forgotten Words

¢+ Use a graphic organizer similar to the one given below.

«+ Write a topic you want your students to discover the
forgotten words through (this topic might have
been taken two months ago).

+«+ Write in the visual organizer the topic and place it in
the center.

« Lines extend from the central topic where each
represents a word or concept about this topic that had
been taken before.

«» Write a list of 20 words on the board and give each
student a marker to cross the word that is related to the
central topic after reading it.

+« On the table , there will be picture cards that represent
these seven branched words. He/she must go to choose

e ————

1
1
L



the card and stick it on one line extended from the
central topic.

«» If your students have many mistakes doing this, then
they have this difficulty .

++ Suggested words for nature topic are plains, fields ,
streams , picking flowers , insects , mountains

«» Unrelated words: crayons , culture , spoon , celebrate
, festival , player , wedding , score , team , envelop ,
costume , skate , office , airplane.

Fourth Method :

Identifying Antonyms, Synonyms and Definition.

< Try the game of tossing the beach ball with your students to check their
recognition for antonyms, synonyms and definition of some words.

¢+ Write on each part of the beach ball the vocab words of a reading text from
their book.( famous ,huge ,below, remark, upset, rapid)

+«+ On cards write the antonyms ,synonyms , or even the definition of these
words(well-known, little, above, note, angry, slow)

¢ Toss the ball to your student letting him/her read the word his/her thumb is
placed on.

¢+ He/she has to throw the ball to another student and run to the word cards to
choose the suitable synonym or antonym or even the definition of this word.

+«» If he/she does this correctly , the student must check a list of words(interest,
collect, separate, reward, bowel, transport) written on the board, and try to
give each a synonym , antonym or definition of his own.

+ Student who struggle in both tasks are having difficulties.

Fifth Method :

Identifying Lexical Group of Words

+» Use a coloring freebie to check your student's recognition of the lexical
categories of the vocab, they are studying in the reading material.

+ Prepare a list of vocabulary students had taken in many texts with
different lexical categories.

¢+ Write this list randomly on the worksheet which is colored by code.

% Ask students to read the words written and then color each part of speech
a different color.

% They may be nouns , verbs , adjectives, adverbs , prepositions and
conjunctions.

«» At the end student will get a design for something out of his coloring , if
not then the student is struggling the lexical categories.

¢+ If your students are struggling word meaning and you want to check
specifically the lexical categories of the vocabulary, then coloring sheets
must be accompanied by illustrated vocabulary sheet in this way. If the
students don't know the meaning of one word used on a coloring sheet,
they can refer to the vocabulary sheet as the one given.
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Remediation Techniques

X3

8

R/
0’0

It is hard for students to read and understand a reading material if they don't know what the words
mean. You may engage strategies as playing vocabulary games, incorporating visual supports like
graphic organizers and giving students the chance to see and use new words in real word contexts
.Work with students weekly to choose five new words of daily used objects or daily life conversation
which are the most frequent ones to learn through oral language or reading material ,or use words
that are subject specific or topic specific after finding the appropriate text you want to teach.

Try to come up with student's friendly definitions that is easy to understand.

“Words Myth Children's Dictionary” is a good resource to help create students — friendly definitions.
Introduce the word by saying it loud and having students repeat it, showing picture related to it, or
displaying the words for students to see on a word wall, flip chart, or vocabulary graphic organizer.
Then allow students to reflect on what they know about the words through flexible grouping.

Read the text and pause to point out the vocabulary words in context.

Teach them the part of speech of the word, antonym, synonym, prefix and the suffix to help define
the word.

Let them hunt for word before reading with partners since hunting for words first can reduce
distractions later when the focus is on reading the text.

Use quick fun activity to reinforce each new words' meaning as :

Associating the new word with something they think of or other words that do with as "cooking"
with food. vegetables , fruit, meat ...

Use their senses to describe whom they saw , heard , felt , tasted, or smelled related to the word.
Invite them to clap, jump, stand, sit ........ according to the part of speech chosen, related to this
movement.

Ask them to draw a picture that represents word meaning and then tell to differentiate between ideas,
synonyms, and antonyms, whether they are example or non-examples of that word, or even invite
them with a partner to share their examples .

Play games like : Banana Race.

Don’t forget to include uncommon words, as well as daily life words that were taught in the past
for additional reinforcement .

Ask students to use vocabulary notebook to jot down when they use the words talking with other
students in and out of the classroom.

Activities are necessary to ease learning vocabulary and recognizing them , connecting daily life
objects to their words meaning , generating or matching antonyms , synonyms, definitions, usage
..., and at the end identifying the lexical family to which the words belong .
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Activity (1)
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Recognizing Vocabulary Words
Create Graphic Organizer.
Colorful organizer are terrific vocabulary activities .
Use a text out of their textbook or any text you want to work on its
vocabulary .
Read the text with the students aloud.
Highlight the vocabulary words .
Give every students 4 by 4 grid equal to the number of vocabulary
given.
Ask students to write the vocab. words on the first vertical row
keeping the three other rows one for definition, the second for poster
and the third for knowledge connection.
Then ask them to write the definition of each word in the second
row.
In the poster column, students must draw or pick a picture card you
collected before and stick it facing the word.
In the last column, , students have to write knowledge connection as
examples , sentences related senses or even any information students
can connect to this word correctly.
Ask them to color the graphic organizer using the colors they like.
Ask them to stick this on their desk in order to use words out of it
whenever they want to introduce them in their speech, answers,
sentences .etc.....
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Activity (2)

@
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Banana Race
Students love this kind of activity that will encourage them to enrich their target vocabulary acquisition.
It is basically a quiz game in which you ask the students questions related to the target vocabulary of
the reading text like :"what 's this ? Why do we use it ? What does it smell?........... , Or you can draw
items on the board as "armchair", calendar" marching ............. ", or even make noises or sounds as
that of "animals , truck, storm ,............. , so that your students can guess out the target words.
You may split the class into small groups/ teams if you have a large class.
Draw on the board a racetrack and each team or student will be a BANANA waiting at the starting line.
They will approach the goal line as they answer each question, that is each correct answer equals a step
towards the goal line.
The BANANA who arrives there first , wins.

R/
0'0

Tips for Teacher:

Explicit instruction helps students learn best by using easy to understand definition, engaging activities
, and repeating exposure .
Teaching this way will help students know how words are used in real life context, and that words can
have different meanings depending on how they are used .It will help the students who have a hard time
figuring out the meaning of a new word when they are reading, not thinking of comprehending the text
they are reading.

Tips for Parents:

You can share some resources (check the link) with your children at home that will help them get rich
vocabulary recognition.

Modal some of the strategies used at back to school nights, or another family event, so you can help
your children grow their vocabulary.

Link: https://bedrocklearning.org/literacy-blogs/21-fun-ways-to-improve-your-child-s-vocabulary/
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Identifying Unknown Words of Daily Used Objects or Habits
Badminton

This activity is good for recognizing and identifying words of daily used objects or habits, or in other
words vocabulary of communicative expression.
Set a court in the classroom by placing a skip rope tied up to two chairs.
Divide the class into two small teams .(the other students can be the challengers crowd)
You can play this activity with students out of the classroom in the playground.
Give each student a racket.(you can use a fly swatter).
Inflate a balloon to be the ball of the game.
Decide who serves. For every winning shot, the team must call out the word that represents its definition
flash card or its picture card which is shown by the teacher in order to get a point.
For more challenge, go to the next step that is using the word in their own sentences.
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Activity (2)
Last Man Standing LAST MAN STANDING
This is a game which gives students time to think, determine Ll 4w 2

, and connect words to their daily topic.

In addition to that, encourage peer learning for they can pick
up some words as they hear other students speaking.

Have all students form a circle and you have to stand at the
center with a ball.

All you have to do is naming a category (food, places ,
hobbies ,etc...)and pass the ball to one of the student.

Let them toss it to another student as they name a word related
to the theme.(daily used object)

If they repeat a word or can't say any more words, they need
to sit down .

The last student (man)standing wins the game .

Tips for Teachers

"Long lists of vocabulary words that don’t have personal relevance (real object, daily habit...)or
unrelated to topics, students have been engaged in his real life are likely to be blocked by the brain's
effective filters" write neurologist and former educator Judy Willis.

So if a student acquires new information that is unrelated to anything daily used or to daily habits, or
related to anything stored in his brain, it is hard for the new words or information to cling effectively
and then your students will lose motivation to try.
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To identify uncommon forgotten words in order to activate the student's memory for some previously
given words, follow these ways :
Assign student frequent practice tests and quizzes .
Combine visual and verbal by showing students visual aids.
Encourage and help students to develop memory "cues™ as memory boosting songs.
Encourage peers’ discussion and group based learning to retain words .
Employ the spacing effect by revisiting word lists given before at regular intervals in the future.
Tips for Students:

To remember uncommon words that you learned before:

Use notebook to record vocab. in.

Look, say, cover, write, and check: write a word, say it loud, cover it with your hand , write it again
and check spelling.

Learn words in groups and chunks as lexical sets ( verbs, nouns .....).

Try to use them in sentences of your own .

Play word games to learn them in a fun way.
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Activity (1)
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Use a suction cup ball (ball made up of several tiny suction cups that
stick to white boards)

Draw a target with concentric circles on the whiteboard each with
different point value .

Fill your whiteboard with letters of syllables and each student has to
supply a word that starts with the letter or syllable they hit from the
previous uncommon forgotten words taken before.

Quiz the student for the word meaning or for the word matching with
some picture cards you hang before on the word wall.

If they give the right answer , they will get the points.

Play the game with them until they remember all the words. Then let
them write the words on strips of paper to hang them under the picture
cards on the word wall

Activity (2)

&
0‘0

&
0‘0

Back to the Board Game
This game is good to remember or practice uncommon words that
students don't often use or hear in their surrounding environment.
Through this practice , they can refresh their memory identifying them
and repeat using them in order that their long - term memory can
generate them in their expression and speech.
Divide the students into 2 teams and let one student from each team
stand in front of the board , facing away from it.
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Write one of the uncommon forgotten words on the board e.g. : “soccer
" and the students have to explain that word to their team member e.g.:
you can play it in a big playground , 2 teams play it , many players ,
needs a ball

The first student out of the two standing in front of the board to guess
the word wins a point for his / her team

You may ,for more points to examine their expression ,ask them to use
it in a sentence of their own so that it would be
dragged into their speech or writing.

The video's link: https://youtu.be/p7j-2xteKB4

Tips

R/
°

Teaching vocabulary or uncommon words, depends on using the students sensory systems, through
seeing, tasting, hearing, smelling or feeling. These become sensory input ....... the unnecessary ones will
filter and meaningful output will move towards the short - term memory. Here the brain is programmed
to pay attention to unusual attractive ways: data had been taught through activities movements, music,
song, ..... ,0n one hand, and to the number of times practice is done.

In this way the input (vocabulary) is structured and moves into long-term memory in a meaningful and
memorable format . So, repetition with time spaces will keep the input (vocabulary ) from
being dumped.

Identifying Antonyms ,Synonyms and Definition for Words Read

K/
0’0

7
L4

In order to get used and accustomed with antonyms , synonyms , and
definition of some vocab , you have to put yourself in your students'
shoes. This means that you have to think , feel ,see...... everything from
their perspective .

A hard synonym for example for a confused word will not develop
understanding and acquisition process. Make it fun and engaging
through some games and activities that will attract the student's
attention.

Activity (1)

FLYSWATTER GAME
This game create serious excitement in the classroom which is a
healthy environment to recognize vocabulary well.
Fill the board with a bunch of synonyms, antonyms or even
definitions for the list of vocabulary you are focusing on.
One student from each team comes to the board and rakes a
flyswatter.
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Give the word so the first student to slap the correct synonym,
antonym or definition, gets a point for his / her team.

The team that will win is the one that swats a bigger number of
words on the board.

If your students are struggling lexical categories of the words,
write on the other side of the board : noun , verb , adjective , adverb

After they win the first point , tell them that it is doubled if they
specify its lexical group.

Taboo words
If you are looking for a game which helps your students practice synonyms, antonyms and definition ,
try Taboo words suitable for more recognition.
Divide the class into two teams and have the two teams sit in opposite sides of the room, facing each other.
Choose one student to sit in front of their team.
Stand behind the students and hold a piece of paper with a word on .
The team has 30 seconds to cooperate with each other to get one in front to express the word on paper.
They can't say the word; they can only mention synonyms, antonyms, and description of the word you are
holding.
If time is over, it will turn to the other team and use all vocabulary word you want to practice with the
students who will mention as many as synonyms and antonyms as they can.

% »y
¢ Lous '*'hlg
" Cret Tos 2
Banana Guitar “hocol Winter
Frun Music Sweet Season
Yellow Stning Candy Cold
Monkey Play Black Snow
Present Snow Laugh Soap
Birthday Cold Funny Water
Christmas Winter Joke Clean
Gift White Giggle Wash
Sport Wear Teceth Happy
Ball Protect Clean Present
Kick Wet Eat Cake
Tips
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Tips for Parents:

% Stimulating parent-child conversation are known to be one of the main influencing factors.

% For vocabulary development, ask your children open —ended questions about their own day , a
visit to the supermarket , a holy day, and other past shared experiences .The more practice they
get at articulating their thoughts and feeling, the more confidence they 'll grow in using newly
learned words which you will write on strips of paper and hang anywhere in their room in order

to remember using them.

Worksheets

{$3 Leari¥ng . $e
Matching Synonyms and Antonyms Lo el o 100 I
Kindergarten Synanyms and Antonyms Worksheet g:h:;..:s: '3“:.3‘ :!3::
o w0, 30 X T
Look urrho.wo(m in the first column, Write & synonym and an amtonym for each. Use ::iO .: :: ;:. oqigoni‘:a
el FEEN S o d

Synonyms Antonyms o toe 3,88 opetn opelentelt’d

Pyl il
angry St g L

shy

windy
old

clean

new
stormy brave

tidy  timid dirty
calm

mad
happy

aged

Qntine reaang & mam for K5

t.
4
o i N
i 1 PO L « *L1* "IN I
= ' e D B ST I S
E Lo o I e R T il IR
H L aaTens mae L L P e
g M - R
& H | -l g T
O T T TITT T T
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Identifying Lexical Family to Which a Word Belongs Parts of Speech f
«» Knowing the lexical category of the vocab helps students Nouns Adjectives
. g (things) (describe)
recognize them well, drag them to their own sentences Conreterim || Oeverioe the new
correctly, and get used to comprehend reading material. [ = A it Shiovew | [ 3 s vt e
% Lexical Family will help student's acquisition for a variety leringo giEEed fx et orcd
and rich amount of vocabulary when focusing on the group e - S
. . . Pronouns Prepositions |
of topics you specify as food, clothes, animals, places .... jirovtoces the neun] These ere wwvd in o ’
% On the other hand, lexical categories (parts of speech of the Co e e el e
words we are teaching )— help student identify them. ey g ‘
«» Activities almost ease the way students can identify these o ™
categories. o

Activity (1)

Categories Game
Write as many vocabulary words that had been taken before as the students could deal with.
Ask the students to draw six columns on the paper you distributed to them .
Write a category at the top of each column ( verb, noun, adverb ....) .
Divide the class into two teams that line up in front of the board .
Each front student has to run to the board, choose a word, read it aloud, cross it, and goes back to the
team's paper and writes it.
If the word is written in its correct column, then the team will gain a point. If not they lose a point,
they have to write the word again on the board among the other uncrossed words.
Suggested words: wheel, rapidly, splash, fabulous, teenager, slide down, amazingly, hard, etc......

Activity (2)

7
0.0

R/
0.0

R/
0.0

7
0.0

4

R/
*

7
0.0 )

R/
0.0

Velcro Dart Board

X3

S

Use the below text to do this activity.(you can use any text from their textbook)

Hang Velcro Dart Board on the classroom wall after labeling its different sections with parts of speech.
(adjective/ adverb/ verb/ common noun / proper noun)

Read the text with the students aloud

Divide the class into two groups .

Choose one student from each group to throw a ball or a dart .

His/her team has a sample of the text paper .They have to look for a word which is parallel to the part it
lands on in 15 seconds.

If time is off, then they will lose and it's the other team's turn.

Continue playing until students choose most of the text words.

X3

S

X3

S

X3

S

X3

S

X3

S

X3

S

X3

S
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The Life of the Sunflower
The yellow beautiful sunflower's life begins
with o little seed, To turn that black seed into a
big plant, you firstly need to fill a pot with a

bag of soil .Do this on Friday in March: plant the y

seed under the soil and moisten with a cup of
water on the next Wednesday. The seed will
sprout slowly.

As the sunflower grows up out of the soil, its
roots grow down, These tiny roots get water and
food from the soil, helping the sunflower to grow.
A single smooth stem grows higher and higher
above the ground, with bright yellow petals,
The bees come to get nectar from the flower;
they bring pollen with them from other flowers,
You may ask comprehension questions to emphasize
the pupils understanding :

1. What does the sunflower grow from?

. Where do we plant the seed?

. How do we take care of 1l when 1t 15 under the soil?

o What grows up and what grow down?
5. Describe the petals using 2 adjectives.

. What is the role of the bees?
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Worksheets

Parts of Speech Worksheets

Nare

PaRts Of SpeecH SORt
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Daily Habit Worksheet

$ %5 8s%s8 g B33 3 o0
ORI 0
P P R Y R i xR
I o i PO e Xt MR OIS
poc IR RICKR o B a3 X & - 30N
LR 3 I R T X
Beage o280 ese’d o3 * L1315, B0, 33° 2%
(X X rgaieed] oot
3 §53°03 28t oi%ed 3'ehed
oy 8 ?:If PEE T
A it "3 8L g’
8, s S o, o 8 S e
o BB th s g
ROert 2N e
R R R o 2 i 3 3
P B % 4
3 oeaflie 587008

Healthy habits

Look at tho pictures and writo, Use the sentonces bofow,

P S
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Synonyms are words that have the
same meaning.

Draw a line to the words that have the
same meaning.

big
little

pretty
huge

beautiful small

slim
fast

happy
giggle

quick
laugh
thin
glad

1L TeT. I Iihair
o T .r"',' T FTUTEEE. D

Lt I i el ]
b tneitie i
e AR W1t 11,
it 3o

et B L I T ot B i
H

*"F "o :': ':":i LU L

-

i
F'::!E:'* L T
aetle TAT "l I75 1 % TLL

Super

Synonynsl

like

'| Use one of these words...

love, enjoy, adore, prefer

nice

kind, sweet, friendly, loving, cool,

awesome

good

great, super, terrific, excellent,
wonderful, amazing

bad

terrible, awful, horrible

big

huge, gigantic, giant, enormous

little

small, tiny, teeny, petite

happy

gled, joyful, cheerful, jolly

i e

{

.::
odreorss

% X
ooti2
e seses

e

it -

ek

e Sssane . see ae
sees o .
EL OO D

‘a
.
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Sk

hase e
.

- e
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Huld f sasibiodgeede, 3
T Bt o e

sl
Bk ok

300




(¥ Learhiing

Paragraph

Raad the paragragh and Nl in the missing words from the weord list,

play taking tiends drops places .t

M had bean raveng all day. | coud hear the
e glos | Ml 500 DeCause | COUM ot

Outuce. My dad aad | cound go

D! agaenat
wEn mry Tencs

nhspse laxsng

bad Mood Me sasd. T get mad 100 when | Cant play with tny
Lats ook ol & mup and pratant we m» avp

1o ad of the aferant w0 500 on &1 It ended L Deng A fun

Coo>

l’del

wtermocn!

Vocabs in a text
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SYNONYM ANTONY M
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hard
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Nome!

—( Synonyms >—

Cut vl the word files of the botom of the page. Give them into Ihe bax wih the comec!
ynenym
small loasly strange
fhin slow fasty

huge sleepy mean
quick cold simple
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Theoretical Background on Vocabulary Aspect

% Reading a text without recognizing the vocabulary is almost a big confusion.
< Vocabulary, if identified, can facilitate the comprehension of increasingly complex text.
i % Children need to have rich vocabulary that continually grow through language and literacy |
experience, in order to develop knowledge and skills.
i % The importance of teaching vocabulary is to support students to become confident in word's |
meaning and to use in context. Otherwise, the student's ability to understand the read words and
i use them appropriately will be a doubt .So the knowledge of vocabulary influences the |
complexities and nuances student's thinking, and how well they will understand a printed text.

Resources

% https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/english/lite ;
racy/readingviewing/Pages/litfocusvocab.aspx#:~:text=1t%20is%20crucial%20that%20childre i
n,comprehension%200f%20increasingly%20complex%20texts. i

% https://www.weareteachers.com/parts-of-speech-activities/ i

# https://bedrocklearning.org/literacy-blogs/21-fun-ways-to-improve-your-child-s-vocabulary/ j

% https://www.opportunity-china.com/blog/10-classroom-games-esl/

% https://bedrocklearning.org/literacy-blogs/21-fun-ways-to-improve-your-child-s-vocabulary/ i

1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
i i
I % https://www.eslactivity.org/word-categories-games/ I
1 1
i % https://www.readingrockets.org/article/making-it-stick-memorable-strategies-enhance- i
: learning :
: % https://www.learningliftoff.com/7-strategies-to-help-students-remember-what-they-learn/ :
: % https://www.opencolleges.edu.au/informed/features/how-to-make-learning-relevant/ :
i % https://www.eslkidstuff.com/esl-kids-games/vocabulary-games.htm i
1 1
i % https://www.weareteachers.com/vocabulary-activities/ i
: % https://www.aworldoflanguagelearners.com/parts-of-speech-coloring/ :
1 1
1 1

% https://www.understood.org/en/articles/how-to-teach-vocabulary-words
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https://bedrocklearning.org/literacy-blogs/21-fun-ways-to-improve-your-child-s-vocabulary/
https://www.eslactivity.org/word-categories-games/
https://www.readingrockets.org/article/making-it-stick-memorable-strategies-enhance-learning
https://www.readingrockets.org/article/making-it-stick-memorable-strategies-enhance-learning
https://www.learningliftoff.com/7-strategies-to-help-students-remember-what-they-learn/
https://www.opencolleges.edu.au/informed/features/how-to-make-learning-relevant/
https://www.eslkidstuff.com/esl-kids-games/vocabulary-games.htm
https://www.weareteachers.com/vocabulary-activities/
https://www.aworldoflanguagelearners.com/parts-of-speech-coloring/
https://www.understood.org/en/articles/how-to-teach-vocabulary-words

| S

Topic Three

Reading Fluency

Indicators of the Difficulty

+» Refugee students have difficulties in reading aloud.

+» Refugee students have difficulties in paraphrasing and summarizing a group of sentences.

s Refugee students have difficulties in reading different types of texts to obtain information and show

enjoyment.

«» Refugee students have difficulties in reading independently to acquire information.
+» Refugee students have difficulties in recalling stated main idea and/or details.

Learning Outcomes
By the end of this topic, fourth grade students will be able to:

+« Read loudly and accurately with acceptable speed .
«»+ Paraphrase and summarize a group of sentences.

+« Read independently to acquire knowledge.
Recall stated main idea and details.

*

L)

<

% Read different types of texts to obtain information and show enjoyment.

Learning Resources

Paper Resources :
+« Student's Book
+«+ Handouts

Visual and Audio Resources :
< Models- Flash Cards and Pictures
< Visual and Audio aids

Electronic Resources:
+«+ Mobile applications
¢ YouTube videos - Computers - Websites

Additional Resources
< Common Classroom materials

Intervention Strategies

Game Based Learning

Questioning

A e N
PN Ry T

Brainstorming

BRAINSTORM |

-

Mobile Based Learning : Mobile Applications

B

Role- Play

% ™~
I <

£ N

304




Procedures of The Topic

Recognizing students' learning difficulties (reading Fluency )
«» Identify and discover your students' learning difficulties in reading fluency through using one of these
methods:-

First Method Second Method
Reading Aloud

RECORD READING

Summarize and Paraphrase

Try Sentence Trees

. ] They allow students to focus on each word,
= Sometimes students don’t even notice that they improving accuracy and speed along the way.

are reading too slow or without expression. » Choose a text which contains short sentences.
= It’s helpful if they can hear themselves reading. | . Ak students to try to read it loudly.

= Use a voice recording app to let students record | . pyt a time period mode.

themselves reading a text. _ «  Ask them to read it again and summarize the main
= Then, have them listen to it while reading the points .
text again.

= What do they notice? What can they do better
Pam the Cat

I can see Pam the cat, Pam is funny.

Pam is fat. Pam will sit on the little

mat. I love Pam the cat. Pam had a big

red hat. Do you like Pam the cat? Pam

Read the story
Shan and the ship

Shan has a big blue ship .

She got it from her mother and father.
It had a purple shell on it.

Shan will call her pal Sam.

Shan and Sam pushed the ship into the
water,

want to nap. He will hop in the big bed.

The pals saw a shark in the water,

The shark will not jump into the ship.

“Let us go home", said Shan,
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Third Method : Fourth Method : Reading alone to get

Reading different types of reading texts to obtain information
information and show enjoyment READING CONTESTS (AGAINST
= Choose a text for students to read. THEMSELVES)

= Ask one student to read the first two lines loudly
= After reading the two lines, ask him/her a

guestion to obtain specific information.
= Repeat the same steps until finishing the text.

Reading
Competition

= Students like this method because they are in

a race against themselves.
Liam and his dod went to the beach. First, Dod put sunscreen on Liom

S ot ot sl e i ¥, Lo it o = Give the students a text and use a 2-minute
[ his floaties to go into the water. They hod a kot of fun swimming fogether timer.
L W P e = Ask them to read alone and when the time is
built @ sandcastie .
up, they have to circle the last word they read
in one color.
e = Then, reset the time and they reread the text,
TR BRGNS RS, 50 Gl 6 S0 DT SN bl circling the last word in a different color.

= SRR Al = After a few readings, check improvements in

SRR s their fluency speed.

| Lion put on his floaties

Dad put sunscreen on Liom
Liam and Dad built o sandcastle

They went swimming.

Fifth Method: Recall Stated Main Idea and/or
Details FAMILY

= Choose a suitable text for students. Hello, my name s Mchaie 1 oy o B VO
= Ask them to read it in groups. i Lierpodl, | om sise geses o VNI R SORE
= Write some questions related to the text. ke sl e, g ot o St
= Ask students to answer the questions correctly. dod 15 40 gyeors. old. His pame s Steve, Mo hos o
= Discuss the answers with the students to check beard. My mum & 36 yers old. Her nome is Loura.

whether they recall the main ideas or the details. She has glosses. My brother s 3 yeors old. s name is
l \;:mgums Bl eyes. My fomily s fantastic. Bye!

= Where does Michelle come from?
= How old is he?

=  Whom does Michelle live with ?

= What does his father look like?

= Talk about Michelle's family.
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Remediation Techniques

Reading Aloud

= Choral reading simply means you read a story
out loud.

= Ask your students to read along with you at the
same pace. This helps them understand what
fluent reading feels like and gives them the
chance to practice it themselves at your pace.

: oncFeS GIN'T

= Pick a book that they can already read
themselves. That way, they're working on
pacing and accuracy rather than decoding new
words.

= Use for example the following book (
Giraffes Can't Dance):

[t Read the book aloud and ask your students to read with you.

@

= Then ask them to read together and observe if they need any help. !

Here are some pages from the book:-

!
i v‘i ’,- 0 P il ’
- > ,_"" ,‘?, '
,‘ ' Gerald was a tall giraffe 3
; o« Whaose neck was Jong and slios,
4 But his knees were awfully bandy
And his legs were rather thin,

_ n.»..\ LtATS '% v

i)
\.L:,\fl‘.

—— B
/ u\\},\ }\\ )
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$8y > o

= 77
/ Put when he trbed 0 rum sround
: < 3 N .I 2 ~
- i = ) )
o : 4

|

|
He wan very good at standing still | F
And emunching shoots off trees, 4

And this year when the day areived
Poor Gerald felk so sad,

Because when i came o Jascing
He wan really very bad

Reader’s Theater

Note:-

Reader's theater is a strategy for developing reading fluency. It involves students in oral reading
through reading parts in scripts. Using this strategy, students do not need to memorize their
part; they need only to reread it several times, thus developing their fluency skills. The best
reader's theater scripts include lots of dialogue.

Readers Theater is a dramatic presentation of a written work in a script form. Readers read from
a "script" and reading parts are divided among the readers. No memorization, costumes,
blocking, or special lighting is needed.
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How to use reader's theater

= Choose a story that can be divided into parts, or
character.

= Assign reading parts to each student.

= Ask students to read their scripts orally for
practice.

= Have students
audience.

Learning Outcomes

= Reformat a text according to Readers Theatre
guidelines.

= Perform a Readers Theatre piece.

= Read with fluency and expression.

Procedures

= Place students in groups to work with selected
scripts, and assign students in each group the
role (or roles) they will read.

= Have students use a highlighter to highlight
their roles in the script. It is a good idea for each
student in the group to use a different color
highlighter or for students with multiple roles to
highlight each of their roles in a different color.

read assigned parts to the

Provide time for the groups to practice reading
through the scripts. Circulate around the room
and give assistance as needed.

Have groups take turns "performing" their script
in front of the class.

Lead a class discussion on ways that the groups
could make their performance more enjoyable
for the audience, reminding them of tips from
"Readers on Stage."

Place the selected script sheet for modeling.
Demonstrate how to identify the specific script
roles for the selected script.. Make a list of the
roles.

Read through the script and have students
identify who is reading each part of the text.
Write the name of the role on a sheet of paper
to identify each portion of the text.

Select students to read through the script based
on the roles that were identified. Adjust roles as
necessary during the reading in the event a role
was omitted.

Place students in the same groups and assign one script sheet to each group (giving each member a copy).
Have students work in groups to identify the roles on their script sheet.
After all the roles have been identified, students should read through the script to ensure that roles have

not been overlooked.

Have the groups read their scripts in front of the class.

Snow White and the
Seven Dwarfs

Once upon a time, there was a princeszs. Her name

) wos Snow White
|

Snow White's mean stepmother was the Queen. She

had a magic mirrar. Lvery day, the Quesn asked the
mirror, "Who is the fairest in the land?” It always

said that she was the fairest

One day, the mirret sald that Saow White was the fairest in the
land. Thisx made the Quesn cross She told her huntsman to ask .t ql
Snow Whits to lwave. The huntaman et Snow White run away .'t"i"'l 5

Snow White found a cottage where seven dwarfs
lived, They were called Dory, Grouchy, Merry, Prof,
Silly, Sniffy and Blushfall Snow White stayed with
the dwar fs.

The Quesn found out that Snow White was
still alive. She did a spell and turned (nto an
old lady. She also gave Snow White a bad
apple. When Snow White took a hite of the apple,
she fell fast asleep. The dwarfs were very sad
because they could not wake her up

One day, a prince rode into the forest. He saw
White and kissed her to wake her up.

The prince and Snow White lived happily
ever after

(=] Ir‘ Sl
e

N, .?di
I'i‘ffi.Z--ﬁ

;{;FI;
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The red hen

Meg is my red hen. !

Meg can sit on her green bed.

Meg has a bad leg

She fell on an egg.

The white egg fell out of f a brown
L

nest

Record, Evaluate, and Repeat

When your student is reading out loud, record a
passage and then listen to it together.

You might celebrate that they read on pace, then
record it a second time while aiming for more
expression.

Act|V|ty (1):Read with Audio

The teacher prepares a passage for students to
read on paper, ensuring that the content is a grade
above. That is since the students belong to 4th
grade, the content is of 5th-grade level. An audio
version of the same is also prepared for the same.
In the classroom, teachers distribute a copy of the
passage to all the students .

The audio is turned on, now students read at the
same pace as the audio.

This activity can be an individual or a group
activity that ensures students read at the right
pace.

Summarize and Paraphrase
Begin by asking your students to read a text.
Ask them about the words they know while
reading.
Ask them to summarize what they read .
Divide the students into groups and ask each
group to paraphrase what they read in their
own words.
Help students while paraphrasing and
encourage them even they make mistakes.

Readin

g Circles

Use interesting and motivating books for your
students to help them read fluently , for example
the book entitled : "Duck & Goose Go to the
Beach".

' Duck & Goose Go 1o the Deac

()
Reod-Aloud

i-l ¥ ¥ I.‘v.m.i‘

Gt |

mm -.-' '

‘Q
= i
Tell your students to imagine as if they just like
going into the ocean at the beach, there’s no better
way to kick off your event than jumping right in.
It’s storytime".

Divide students into groups and ask them to Read-
Aloud .

Gather the students around and hold the book so
they can see the pictures as you read.

At the end of the story, ask the students gquestions,

such as:

% Who’s been to a beach?

+ What did you do when YOU went to the
beach?

+ If you were going on an adventure, where
would YOU go?

Then ask them to read alone and summarize what

they read and paraphrase it in their own words.
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REREAD

Rereading a sentence several times helps to
increase fluency.

Tell students that the first time they read a
sentence, it may sound-like-a-robot, but each time
they reread it, it sounds smoother.

Encourage students to use expression as they
reread.

Have them practice with familiar texts and

Ty ree btk ard gublow T heay o o

Thomys res whistes ot grreny Fhvengy mrent tieky
ey can swem Trsy lives By thes Goost
Thesy Whve irs e onple
s alwoys nat and raingy

s ofteen olon sl

",

o

1176p oo

AN CaE JuUrmEs.
sl emirrests

Fhesy ssat mesot
u oned windy

rrrrts

g —

DLCOM O YOk oy

summarize what they read.
Teacher can use an example from students'

textbook and ask them to read and summarize .
Students read and write their summary under the
picture as follow:

The Lion and the Mouse
Reod the passoge below then summarize it

Once when a Lion was asleep, a little Mouse began running up ond
down upon him; this soon wakened the Lion, who placed his huge pow
upon him, and opened his big jaws to swallow him. "Pardon, o King *
cried the little Mouse: “Forgive me this time. I shall never forget it
Who knows, I may be able to do you a favor in return one of these
days?>"

The loin was so tickled ot the idea of the Mouse being able to
help him, that he lifted up his pow ond let him go. Some time af ter,
the Lion was caught in a trop. The hunters who desired to carry him
alive to the King tied him to a tree when they went in search of a wagon
To carry him on. Just then, the littie Mouse happened to pass by, and
seeing the dongerous situation in which the Lion was, went up to him
and soon gnawed away the ropes that bound the King of the Beasts
*Was I not right?" said the little Mouse
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Read independently to acquire information and recall the main idea

Activity (1): Puton a Retelling Glove

Retelling is a vital skill for students to work on to
help them understand what they are reading.
These gloves are a snappy accessory with labels
that you can easily change.

For fiction retellings, you can include setting,
characters, problem, events, and solution.

For nonfiction retellings, you can include main
idea and supporting details.

At the bottom of the glove, you can focus on
making connections.

Activity (2): Toss a story ball around.

Good readers need to be able to recall and make
sense of, or comprehend, what they read.

One of the best ways to increase comprehension
in students of any age is with the Questioning
Strategy.

How to use a Question Ball:

Read a story together just as you normally make
predictions, read with inflection, ask questions,
discuss thoughts, etc.

Bring out the Question Ball and let the students
look at it. Talk about the question words written
on it.

Play catch! Whoever catches the ball gets to ask
the question using the question word that his/her
left thumb lands on.

Answer the question and throw it back.

Task (1):

Divide your students into groups.

Give them a text to read and the
following questions.

<+ What does Annie do on Monday?
<+ What does Annie do on Tuesday?
<+ What does Annie do on Friday?
After reading , ask them to answer the
questions

Look at the picture,

Read.

Hela, my rame & Avie. | am @ years i [l
i Londn | hawe oot a dog

| ean gk and sing. | ean’t sum!

Every Monday, | play footal wi my beceher

at home. Every Tueoday, | iy Enlch eoege
uth my fendy af sehoel Cn Wadnesday, |
fead a book

On Thurerhy, | oan ride a bk Eveny Friday, |
b my homesueek
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Task (2):

Read the following text and then amswer the questions:-

Snow White and the
Seven Dwarfs

Once upon a time, there wos g princess. Mer name
was Snow White
Snow White's mean stepmother was the Queen. She
had a magic mirror. Every day, the Queen asked the
mirror, “Who (s the falrest in the land?” It alwaoys
said that she was the fairest

One day, the mirror said that Snow White was the fairest in the
land. This made the Queen crom, She told her huntsman to ask
Snow White to leave. The huntsman let Snow White run away

Snow White Jound a cottoge where sewen dwarfs
lived. They wore called Dary, Grouchuy, Marry, Prof,
Stlty, Sniffy ond Blushfall. Snow White stayed with
the dwarfs

The Quoen found out that Snow White wos
atll afive. She did @ spell and turned into an
old lody She also gave Snow White o bad
apple. When Snow White took a bite of the apple,
she fell fast maleep The dwarfs were very sod
because they could not weke har up

One day, ¢ prince rode into the forest. He saw
White and kissed her to wake her up

The prince and Saow White Lived happily
over after

Questions

Who was Saow White's stepmother? Tick one
L ‘l the Queen

.J @ pnncess

) on old tody

. This made the Queen cross. Tick one word that means the 1ame o3 cross.

'_-'l Jun
) mod

) geed

Where did the dwarls live? Tick one
) ina tree house

() inacawe

) in a cottage

. What ded Snovwe White eat? Tick one.

-':,l a peach
) onapple
) aptum

. What happened at the end of the stery? Tick ane

O They lived happily aver after
() Snow White went home
() The dwarfs were cross.

Activity (3): Mark Up the Main Idea
= This activity focuses on the main idea and key details.
= Read the comprehension passage together and answer
the exercise questions.
= Read also to find the main idea and key details.

Task (1)

= Read the story , then answer the questions
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= What is the main idea of the passage?
= Why are people dangerous to sharks?
= What are baby sharks called? Highlight the sentence that tells you the answer.
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Worksheets

Worksheet (1)

Read the story 3
Shan and the ship ﬁ 3

‘a SIS
Shan has a big blue ship . '

She got it from her mother and father.
It had a purple shell on it.
Shan will call her pal Sam.

Shan and Sam pushed the ship into the
water.

The pals saw a shark in the water.

The shark will not jump into the ship.

“Let us go home”, said Shan.

Answer the question below

1. What did Shan get from her parents?
Bike

What color was the shell?
Pink

Red

Purple

. Shan called Sam to
walk with her
eat with her
help her push

There was o in The water,
Shark

Ball

Hen

Select true or false

The shark jumped into the ship.
True

False

https://www.liveworksheets.com/dal1486007na

920
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Worksheet (2)

Main Idea

Read the paragraphs below. Choose the statement that tells the main idea.

\

[1. Mushrooms don't grow on frees. If you see mushroom stuck between the
branches, you know they were put there. Most likely it was the work of o

red squirrel. Red squirrels like mushrooms. They like to put them in trees,
Then they have food to eat in the winter.

\

This story mainly tells..
a. Why there are mushrooms in trees
b. Why squirrels like mushrooms

¢. Where to grow mushrooms

https://www.liveworksheets.com/ep2805930th
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Worksheet (3)

[ )

2. It's a salty world in which we live. There is salt in the ocean. There is salt
in the earth, There is salt inside you-in your blood, in your sweat, and even

in your tears. It's a good thing too. Without salt you couldn't live.
\

This story mainly tells..
a. How salty the world is
b. What salt is like

¢. Why people use salt

4 \

3. Do you know why snakes stick out their tongues? They use their tongues
to pick up smells and to feel things. The snake's tongue is not a stinger as
many people think. The snake is just touch and smelling the world with it.

\ J
This story mainly tells..

a, Why snakes bite people
b, Why snakes stick out their tongues

¢. What snakes eat
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Worksheet (4)

Main Idea and Supporting Details

Read the short poem below, Think about the main idea.

A butterfly goes by. It
flies up to the sky. I see
it fly away. Come back
another day.

Think about the story. Choose the correct answer,
1, What is the poem all about?

A. The sky B. A flower C. A butterfly
2. Which sentence tells the main idea?

A, Itisflyinginthesky. C. Abutterfly goes by,

YTy
[ idE
IMEIE By o [

B. Itwill come backagain. D. I seeitfly away.

3.What is the best name for the poem?

A. The Butterfly B, Blue Sky C. Pretty Flower
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Worksheet (5)

Read the story below. Then answer the questions.

My Dog

Can you see my dog? Look at
my dog. His name is Ben. He is big
and black. He can run fast. We
like to play outside. We run and
Jump in the sun. He likes me to
play with him.
1. What is the story all about? (1pt.)
a dog the sun
2. What is the name of the dog? (1pt.)
Ben Ted

3. What does the dog look? (1pt.)
little and black big and black

4. Where does the dog like to play? (1pt.)

5. What does the dog do in the sun?
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https://www.liveworksheets.com/ta2803832zn

Worksheet (6 )

Comprehension

The frog lives in a pond. %

He jumps on a log %

The frog eats a fly S &

Then he hops in my bucket. @

l. Where does the frog ﬁvo?“’ }

e 2. What does he jump on? ’"

AN ® 8 e e s aer e gaennrsnrese e

* 3. What does the frog eat? |

QA

https://www.liveworksheets.com/i01289526qi
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Worksheet (7)

- \

Instructions: Read the story and answer the questions

The red net

Look at the red net. It is big. It is light. It is long. My
mom can see the red net too. The net is in my hand. |
use it to catch butterflies. | like my net. It is a big red
net.

1. What is the story about?
(a). a net (b). a toy

2. What color is the net?
(a). green (b). blue (c). red

3. What TWO words describe how the net looks?
(a). long (b). light (c). short (d). heavy

4. What can you do with the net?
(a). catch bees  (b). catch fish (c). catch butterflies

5. How do you use the net? We use the net with our:
(a). feet (b). head (c). hand

https://www.liveworksheets.com/ec1281259ux
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Worksheet (8)

| am Bell. | saw the sea when
| went to Goa. The sea was
very big. It was blue in color.
There were many fish in the
sea. We saw many dolphins
in the sea,

1. What is the girl’s name?
Bl Ball Bell

2. Where did she go?
Goa Juhu Versova

3. The sea was very ;
dirty small big

4. What colour was the sea?
purple blue orange

5. What did Bell see in the sea?
deer dogs dolphins

https://www.liveworksheets.com/pm1684225nu
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Worksheet (9)

1-m“mmwmwm7[

2- What's she doing? |

3-Ishcrbnoﬂ\¢rdr¢-nn9?[

4-Wcomor¢'hcw[

5- How many shelves are there? |

O-Mmﬂ\ccma\dm«:am?l

7T~ Where's Peter's bog? [

8- Where's Karen's notebook? |

9- Where is the tricycle? [

lO-Whemisfhcbtn?l

https://www.liveworksheets.com/gk766246pg

O
ER
S
S

w‘?ﬁgiﬁ;

|0 [i0ran ¢ Pakos o

322


https://www.liveworksheets.com/qk766246pg

Worksheet (10)
Read the short story. Then answer each question.

Grandpa's Cooking

LHa loves her grondpa, Me ives in Texas and comes
to visit once a month. She wishos he came to visit
evary waesk Because he faills grac! staries and makeaes

her favorite dinnear

FHzz casks hesr maom to muaoakes the boarbheque chickean

thot Grandpa makes

Ella’™s mom says. I will try,. but no one make It as well
as: Grandpa doas.

Ella watches her mom prepare the sauce for the
chickan. I1 looks tasly, Whan tha chicken is finishaed
cooking, Ella’s family sils down 1o eal. Her mom was
vigh!, Nno one makas ha

barbeque chicken

as weall as

Grandgpa.

Théa next fime har grandpa comas 1o visit, Ella talls
nim the story about her mom trying to make the
chicken. Har grandpa says, “That is a great story ™
Then he teaches Cllo and her mom how to moke the

chicken.

Ella and her mom make the barbeque chicken once
o weok. It stlll does Not taste Quite as good as
Grancdpa's, Clla loves her grandpa.

:;"; b
Hahder

https://www.k5learning.com/worksheets/reading-comprehension/grade-2-story-grandpa.pdf
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Theoretical Background on Reading Fluency

< Fluency is defined as the ability to read with speed, accuracy, and proper expression. In order to
understand what they read, children must be able to read fluently whether they are reading aloud |
or silently. When reading aloud, fluent readers read in phrases and add intonation appropriately.
Their reading is smooth and has expression.
Reading Fluency involves comprehension, speed, accuracy, and expression. Fluency is the

2
%

ability to read texts at an appropriate speed. Students with problem in fluency read too fast and |
make careless errors, read too slow and forget what they were reading, or read at a good pace, :
but in a monotone voice. :
< When a student doesn't have fluency, not only does the sound choppy, but their comprehension :
suffers also, and then their reading skill will be negatively affected. '

Resources

< https://www.readingrockets.org/helping/target/fluency

% https://www.scholastic.com/parents/books-and-reading/raise-a-reader-blog/reading-fluency-
strategies.html

< https://www.tejedastots.com/15-easy-activities-to-increase-fluency/

% https://www.liveworksheets.com/ec1281259ux

< https://www.liveworksheets.com/pm1684225nu

% https://www.weareteachers.com/reading-fluency-activities/

% https://www.liveworksheets.com/ri2624053se

% https://www.liveworksheets.com/da1486007na

% https://www.scholastic.com/parents/books-and-reading/raise-a-reader-blog/reading-fluency-
strategies.html

% https://numberdyslexia.com/fluency-activities-for-3rd-grade/

% https://www.readingrockets.org/strategies/summarizing

% https://www.weareteachers.com/second-grade-reading-comprehension-activities/

% https://www.teachingexpertise.com/classroom-ideas/2nd-grade-reading-comprehension-
activities/

< https://www.readingrockets.org/strategies/readers_theater

% http://www.teachingheart.net/readerstheater.htm

% https://askamvillageschool.co.uk/wp-content/uploads/2020/06/Reading-Comprehension-Snow-
White.pdf

% https://hoopoebooks.com/wp-content/uploads/2015/09/SillyChicken-Readers-Theater.pdf

% https://www.liveworksheets.com/da1486007na

< https://www.liveworksheets.com/ep2805930th

% https://www.liveworksheets.com/tx1515859qr

% https://www.liveworksheets.com/mg1475724ej
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Indicators of the Difficulty

Refugee students have difficulties in identifying and analyzing relationship among facts ,ideas, concept, and

themes in reading materials.

Refugee students have difficulties in making connections between what they read and prior knowledge.
Refugee students have difficulties in predicting content and outcome of situation.
Refugee students have difficulties in expressing personal feeling or attitude towards characters, events, visuals,

etc....,

Learning Outcomes
By the end of this topic, fourth grade students will be able to:

Identify and analyze relationship among facts, ideas,

concept, and theme in reading materials.

Make connections between what they read and prior knowledge.
Predict content and outcome of situation and some stories.

Infer logical causes and effect after reading a text.

Express personal attitude and feelings towards characters, event, visuals, etc...

Learning Resources

Paper Resources :
¢+ Student's Book
Handouts

*
@,
0’0

Visual and Audio Resources :
Models- Flash Cards and Pictures
< Visual and Audio aids

R/
0.0

Electronic Resources:
+«+ Mobile applications
¢ YouTube videos - Computers - Websites

Additional Resources
Common Classroom materials

R/
0.0

Intervention Strategies

Game Technique : Think ,Pair ,and Share

E learning strategy (audio /visuals)

@ * =

START UF

Mobile Based Learning (Mobile apps)such as:
https://www.starfall.com/h/im-reading/
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Paired Reading Method

Procedures of The Topic

Recognizing students' learning difficulties (identifying and analyzing relationship)
Discover your students learning difficulties by identifying and analyzing skills after using one of these methods:

K/
0‘0

First method : Identifying and Analyzing
Relationship
Yes /No — Circle

- C

Draw two circles on the board and label one
"Yes" and the other "No"

Choose a given text out of their textbook
content, read it aloud with your students .
Write some statements related to the content
and others not, on the board

Ask the student to read the statement and
decide if it is true or false .

If it is true, s/he must tap the "Yes" circle

If it is not true, s/he must tap the "No" circle
If the answer is correct, then s/he wins and
gets a point and try again .

If not, s/he will stop and lose a point.

Text:
Do you live in Syria? If not, I want to invite

you to visit my country.

It's o great place o live for many neasons.

In my country there are many universities whene
there ane students and teachers everywhere, who
g0 to the coffee shep beside my house and talk
about many intenesting things.

Although there are many cars and trades, it

has geod public transportation as buses;

taxis, trains etc.... I go to school every day

by bus.

In my country you can enjoy your rest time in
quiet parks with amazing nature. You may

visit many famous nestaurants for delicious

meals, or even visit its libraries to read or

study, Scheols, hospitals , factories, and green
fields extend everywhere in my country. If it is
time fo pray, mosques are here ond there fo
welcome you, The markets are huge in my
country where pecple can find all the items they ore lookmg for, Syria is o
beautiful country 1o live in

HH ut.‘r~
w. Sty UH—"

True or false
1) The writer mentioned many reasons about living in Syria so people will visit it .
2) Universities are rare in Syria.
3) Syria has just got public transportation only.

4) You can visit a library in Syria to read books.

5) Places that spread everywhere in Syria are mosques and playgrounds.
6) The writer loves his country Syria a lot.
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Second method: Prior knowledge

Anticipatory Guides

+» Choose a topic from their textbook for example "Whales"

+« Anticipatory guides are used so that students can consider , write
and talk about their thoughts or concept through using them. Set
out a list of assertions about "Whales" with which the students
agree or disagree in order to assess the students prior knowledge
or misunderstandings about the topic : "Whale "

The list of assertions:

Whales aren't the largest animals ever in the sea.
Whales live in every ocean on Earth.

The blue whale weighs more than 100 tons.

Whales are worm blooded animals live on land.

Whales give birth to their youngsters and nurse them.
Dolphins are not friendly whales that hurt people
Whales have teeth to eat squid , fish and seals.

There are many kinds of whales.

Blue whales are endangered animals.

«» Ask the students to agree or disagree about the following .
«» Count their correct answers and discover their difficulty.

FEEEFRFFEEEF

Third Method: (Prediction)

+«+ Use pictures that represent a story with a title.

«» Ask the student to take 1 minute to look at the pictures and its
details and read the title.

« Then ask the students without reading the story to make
predictions about what the story is mostly about.

< Ask them questions about how the character that appears in the

picture, reacts.

What the character will do and how a situation will turn out.

Once your students give their predictions, read the little story for

them to check their own ones.

Suggested text:

K/
0‘0

X3

A

The Ant and the Grasshopper 3

m:..‘ ..‘ - .:!
el B fed * e s t

b o
:‘

.E ERCHS X i.

It is best to wark and save things we will need later.

Chick hee f2r gt for the £31
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Fourth Method: (Cause and Effect)

Cause and Effect Symbol
Introduce cause and effect with clouds and rain.
The clouds would be the cause and the rain would be the effect.
Then read the story below before you ask the students where
each part of the story fits.
Ask them to pick out the causes of Nader’s Actions and place
them on the clouds and the effect of these actions (result) and
place them on the drops of rain.
Check the answers and recognize the difficulty.

Nader’s Story:

Nader is a bad boy. He always acts in an ugly way. Last Sunday,
he threw the ball at the neighbor's window. The glass was broken
into pieces. He ate a banana and threw its peel on the ground .His
little brother step on it and slid to break his leg.

He played with a lighted candle. The candle fell and burned the
table blanket.

He cut all the grown flower from his grandmother garden .His
grandmother was very sad since she likes to see them growing
Now his father has to............ because he is a bad boy.

Ask them to continue the last line on their own if they know most
of the previous part answers

X3

8

X3

8

X3

A

X3

S

X3

A

X3

A

X3

S

Fifth Method: Attitude and Feeling

Boast up Exercise
Use rows team. Ask students to sit in two facing rows.
Ask the facing pairs to give good traits to each other.
One gives a trait and the other will write it on the card that you
give him/her and vice versa, you can direct them to say:
What | like about you is......
Then ask them to give a bad trait about someone they imagine.
Check the card of facing students and recognize the difficulty.
You may ask them to give their feeling about a situation they had
before such as passing the exam, falling down in the playground,
saying some bad words for someone who doesn't deserve, losing
time and then failing in the exam etc.....
Check their feeling towards events and recognize their
difficultly.
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Remediation Techniques

Analyzing relationships in a reading material has become the beating heart of English classes

when reading a text.
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a
To reach to the indirect meaning they have to peel back layers one by one and read between the lines of the
sentences.
The process of engaging in a text , including viewing a film or observing a picture, means they have to
understand the meaning it contains, and the relationships among facts, ideas, concepts and the themes.
There are different approaches to teach reading, but most of these agree on the importance of using series of
pre-reading activities, during reading activities, and post- reading activities.
Pre- reading activities help students predict what the text is about through illustrations, title, video etc...,they
may help emphasize what students know about the topic to be a prior knowledge for what they will learn
from the reading material .
During — reading activities (or while — reading) allow students to focus on the features or aspect of the text to
understand it better and deal with it as if it was written in their first language ,so students will be able to
confirm prediction about content, outcome reason..., gather information about character , events ideas ...,
organize information as relationships, causes and effects...,
A lot of activities that you can use while reading deal with the plot, the main idea, literal questions, inferring
meaning using context clues.
You can ask them to code the text i.g they can use the margin marking, so they can place a question mark
next to the statement they don't understand or an exclamation mark next to an idea that surprises them.
You may read a paragraph and ask students to have conversation between two of them or among them in
order to clear up any confusion they might have (student-to-student conversation)
You can add to this scanning the text for specific information in the same manner as setting , characters,
events, plot.
Post reading activities are as many as student could get information as well as amusement.
What about if the setting is not stated in the text directly and clearly??
By looking for and gathering more information for example :
If the text is about animals, then animals word could be discussed here among the students themselves through
group works , games , or activities to conclude the predicted setting .
Another example is when we ask for more details about the characters or other elements of the story. So going
deep in the meaning or text content is analysis that will make relationship through ideas, connection between
own concepts and the read one, predictions for some outcomes, inferring causes and effects for some events,
and at the end could express their feeling or attitude towards the reading material with its characters, events,
visuals.
Your students often finish reading, close the book, and don't think about it again struggling analyzing ideas
facts, concept, and themes or could not find a logical relationship among them:
The following activities can be used to help student analyze concept for deeper understanding of ideas, and
organize information for later retrieval .
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Activityl: Stand up/Sit down
You can use this Activity to help students learn to differentiate
between similarities and different of reading concepts:
Read aloud with the students the below text or other text from their
book.
To help your students understand the differences between city life
and country life you can give examples of each and have the
students stand up if it’s city life and sit down up it is country life.
Students will grasp the concepts while getting their blood flowing-
helping them stay alert and overcome their difficulty as they are
playing. If you want to maintain your students' current energy level,
ask them to put their thumbs up if they agree with city life or thumb
down if they disagree.

The text :

10 Linnas on
Village Lifa vs City Lifa

A) Lifer iny villaapgem and city bhoth have
thiwir Own iIMmportancs.

2Z) Life i thae village is totally
diffecrent from city 1ifo.

2) Village lifo is vory poacotul
Dway from all the chaoz of tho

city. R o r,

M) There ix lnck of facilities in @ -.ul. 3 s il
willsapgensn. it .':l .":_" aae

S) rueopla in villages mainly depand pe | .l ..;““;g‘!l.!#tﬁ.
wupon agriculture. 2 22,000 -

6) Villages arve blessod with natural a2 spitey o
boauty. g;ji.' é:
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Activity2: Response Cards
This is a great way to mix things up a bit.
Have students create a stack of typical responses such as:
agree/disagree, true/false, yes/no, multiple choices options,
before/after, greater than/ less than, and everyday emotions.
Create their responses on cards of their own.
You can have them use the cards to respond in various
settings.
Read a text from their textbook, together as a class pause, and
ask your students what the character is feeling right now.
The student then selects one of the everyday emotion cards
from their personal stack of cards and lifts it up to answer the
guestion.
Students may do this individually or as they are in groups.

Tips for the Teacher:

If students are not confident of their answers and look around
the class to see how the other students answer before they
answer themselves, use “Secret Answer”. To give the students
a secret answer, assign different responses a number and have
students hold up the number of finger that corresponds to the
answer they think it is correct , and place their hand near their
heart . In this way, if all the students are facing the teacher, it
is difficult for them to copy their neighbor's answers.
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Prior Knowledge

«+ Prior knowledge is what the learner gather or learn before entering the class about a specific topic . Prior
knowledge can help students understand new knowledge on one hand, and can help teacher connect with
learner on other.

+«+ Prior knowledge can be activated by teacher or a peer engaging with a student or by the self that is the student
engaging independently in activities .

"Activating prior knowledge is like preparing soil before sowing the seeds of knowledge *'said Profaner Jim

Cummins

Activity 1: Think- Pair — Share

+«+ This activity allows students to pause and process what they knew about
the topic they are learning.

«» Before reading a text ask your students questions about what they know
about the topic. For example, "Winter Season".

¢ Students must first consider the questions by themselves .

«» After giving them time to think , have them discuss the question with a
partner. @ :

+«+ Once they discussed the questions and their prior ideas about the topic , ”"«& &8 S
invite students to share their answers with the class. i ARF

+ By giving them this time to process , you enable them to be more
engaged in their learning.

«+ Then read the text with them and check the connection between prior
knowledge of each partner and the new information in the text .

10 Lines On Winter

Activity2:
Write a topic on the board in a circle with branched bubbles.
(for example: Life in the Sea.)
Ask the class to make two rows facing each other.
Then encourage your learners to ask each other what they know about

. = _
the topic . @

X3

S

X3

A

X3

A

X3

S

R/
0.0

Warn them that they only have 60 second to do so and provide them with
enthusiasm.

Once the 60 seconds are up, one of the rows rotates.

So, each learner has new partner

Repeat the process several times.

Collect their prior knowledge from each partner and fill each bubble
surrounding the topic circle.

X3

¢

X3

%

X3

%

X3

¢

Tips
«» KWL chart is the most popular approach for activating a learners' prior knowledge
« In K (what | know section), student write and state what they already know about the topic.

@

+ As students uncover new material (text), they add questions to the W (what | want to know)area.
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« Finally, students express their learning in the L(what I learned ) portion.

Worksheet
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2. Whaot is the topic of your book? <. e

3. Whot do yov already know about this topic?

4, Where have you read er heard aboul your topie before?

5. What do you want to know aboul Ihe topic?

L education,
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Prediction:

Prediction is a statement that is a guess about a story as what may happen
in it, or what kind of story it may be, or even what the end of the story
may be.

Then evaluating the predictions is an important part of making sure that
the meaning of the read story has been understood.

This has big benefits for the student him/herself, since it will help him/ Vo shiss frem the ury % belp
her pay attention more to information read, look for details, and check "mwrg;:' R
comprehension. g;;r(;;w_: N Iy
Making and evaluating predictions graphic organizer is helpful where the R - <Y
evidence box is the evidence that makes us guess from the story, the think e s
bubble is our prediction, the arrow is the new evidence that we get as we 2 4

are reading the story and last box is evaluation whether our prediction is
correct or not. PR
In addition to this organizer, you can join students in some activities.
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Evaluate the Prediction

Trum: Molimes wan trylng
10 find the ownar of the
hat and goose.

The detective s holding &

magrityng glasa

Activity 1 : Play Prediction of Kings and Queens.

«» Make this friendly competition for predictions which your students will
love a lot.

+«+ Before reading or even during reading a text , ask students to stop and
make prediction about: what a character will do, how a character will
act, how an event will turn out, what an outcome of a situation will be.

++ Once you've brainstormed some predictions, have students vote on which A =
one they think will be true.

+«» Have students sit in “ teams” according to their predictions.

+«+ Then read the story and check which prediction was right.

++ You could let the wining group do a happy dance, or if you could give
them paper crowns and make them kings and queens of the day.

+ You may use prediction teams to make predictions about the outcomes
of a science experiment or have students make prediction about daily or
a school event .

Activity 2: Prediction From Pictures or Title

¢ Select three or four pictures that are related to the topic of the reading ( Thirsty Crow.)

«» Ask the students to make small groups and give each group a copy of the pictures.

% Students should work together to connect the pictures and try to guess or predict the content of the reading
material.

«+ Ask each group to take turn presenting their ideas.

+«+ You can ask the small groups to predict their knowledge of the topic after giving them just the title.

¢+ Students can share their ideas with the other group.

ME: R
Au "lamel TE oty el

The text : Thirsty Crow e e s E]
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Tips for the Teacher

Find a short video relating to the topic of reading after watching the video
yourself , prepare some simple discussion questions , play the video to
the students ,pause and ask students to talk with a partner about what they
predict will happen next.

Or write a sentence the story is talking about .Ask the first student to add
an idea and after that each student adds other ideas, and then compare
theirs with that in the story.

https://youtu.be/VAMXKBSF6Zs

0‘0

*
X4

L)

Cause and Effect
‘Cause and effect’ is a hard concept for children.
It seems that students are always mixing up the "What happened” and " Why it
happened "
Some will look for what is listed first in the text and assume it is cause.
You can teach cause and effect by role -playing .
Ask your student to role play the cause that is found on the role play card.
He /she must read to the class what is on the card (cause / effect) and then
has to role play the opposite.
For example, if the card says the cause: "You were jumping on the bed"
role play the effect.
Student would have to guess what the effect of the cause is.
Students may also role play both.
Through hooking your students on cause and effect , they will engage in
conversatlon four multiple effect to a single cause.

You may download them freely

After creating the cause and effect sentences , create a chain with paper
clips and post its notes where each the causes and the effects have their
own colors in order to flip them around , so the effect was first, and they
could understand better after reading them.

Otk a0
%“"’ ?ﬁ*

@ ".l.l..l‘ '—‘
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Activity
All of these causes and effects are related to the student's life ,what about
the story read?
You can use “ if... then.. “method. “if” is the cause and “then” is the
effect. for example :
the story says:
If Mohammad works very hard, then he will pass the exam easily “.
Therefore “Mohammad works hard is the cause and he will pass the
exam easily is the effect. It was listed in the story as “ Mohammad passed
the exam easily since he worked very hard.
Ask your students to put it in the “ if... then” method to see if it makes
sense: if Mohammed passes the exam easily, then he will work very hard,
doesn't make sense implies the cause is not always listed first.
You can use cause - and - effect anchor charts that help you introduce
the concept to the students, then expand on the knowledge to improve
Reading comprehension .You will have a lot of examples on this source
: Nicole Marshall / Pinterest.

Y/
0.0

Y/
0.0

Activity 1 :Find your Match
This activity gets your students up and moving.
Create cause and effect card matches that correlates to story lines in the textbook or to the given text
below.
For example, your card matches might include the following concepts taken from the text.

Water Cycle

Causes Effects

Earth has 70%of its surface covered with water
The water circulate

Water changes from liquid to gas

Water evaporates

Water changes from gas to liquid
Condensation occurs

Water falls from atmosphere to the ground

The planet earth is very wet

It changes from one state to another
Evaporate occurs

Water disappears

Condensation occurs

Droplets of dew are formed
Precipitation occurs

7 7
0.0 0.0
O o0
0‘0 0‘0

3
3

*
o,

A

7 7
0.0 0.0
O o0
0‘0 0‘0

3
3

*
o,

A

3
3

*
o,

A

@,
*

Y/

Y/

R/
*

+«+ Hand out one card to each student in the class and then ask him/her to get to and find the other student

«+ You may divide the class into 2 teams one for causes and the other for effects.
«»+ They have to check for their matching card whether it is cause or effect after reading the text aloud

+ The team who will find the matching cards first is the winner .

with the matching card.

for them .
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Activity2:Reader's Notebook Entry Organizer
Students can really improve their skills when you give them multiple opportunities to identify their critical
thinking.
Divide the class into groups of pairs .Give each pair a reader's notebook (as shown in the picture)
Ask them to read each tip and try to conclude the cause and the effect.
The first pair finishes will try to go to the board with Cause and effect sentences out of their daily life
The board has numbers.
The groups who will fill the first numbers are the winners.
Tips for the Teachers.
Encourage students to use graphic organizers (charts or maps) to help them visualize concepts and key
relationships between ideas of their readings. Start this right after students have completed a reading.
Tips for the Parents
Children use cause and effect in their daily life action, such as waking up early to go to school.
They see their action have a reaction, but they can't translate it verbally to cause and effect. Try to help your
children in everyday action.
To differentiate and separate the parts of cause and effect , practice that daily with them.
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Personal Feeling or Attitude.
Telling about feelings and attitude is an important part of
fourth grade.
Teach them how to recognize and name them, how to talk
about them, and how to pick up on the feelings of others as
the characters in the stories they are reading.
You can use the “Feelings ID “as a starting point — Generate
a list of some feelings (happy, sad) and explain that this is a
feeling.
Give a second example, using a move complex feeling such
as excitement or surprise.
Ask students to generate others’ feelings, using the events in
a story, visual, characters’ emotions, and add them to the list,
and display the list for the students on chart paper or with a
projector.
Then identify feelings as good or not good from the feelings
list and have the students give you a thumb-up for good
feeling and a thumb-down for the not good one.
After , conduct with them a follow-up discussion including
some personal situations when they can give a thumb-up good
feeling or a thumb-down bad feeling.
Share with them a few simple games and activities to
emphasize that.

7
0.0
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7
0.0
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0‘0
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Activity: How Would You Feel If..
Brainstorm some common scenarios that might elicit different

feeling, a few examples :

Your grandma picked you up after school and took you to get
ice cream.

Your classmate spilled paint on your drawing.

Your mom yelled at you.

Your brother wouldn't let you have a turn on the swings.
Your friends came to your house to make for you a birthday
party and you hadn't an idea about that before.

Put the scenarios in a hat and pass the hat around the circle
students are sitting in while you play music.

When you stop the music, the student left holding the hat
should pick out the scenario, read it, and describe how s/ he
would feel if the scenario happened to them.

The feelings charts hung on the wall can help them.

hrt worried ongry
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Activity 2: Read and Learn
¢+ Choose a story from their textbook or the suggested story below and read it aloud with the students.
¢+ Besure to point out all the actions or ways which the characters behave when they're acting on their feelings.
Use the following questions to guide your class discussion about feelings and attitude, after putting the
students in pairs to give their answers:
¢ What was one of the feeling the character had?
«+ Do you think it was a good or not so good feeling?
% What did the character do to feel that way?
¢+ Can you pick an event from the story you like?
¢ And another one you dislike?
% Can you think of a time when you felt that way? What kind of face can you make to show that feeling?

The Ugly *

STORY FOR KIDS
WITH MORAL

https://youtu.be/bzMyNQx2VAS8
Tips for the Parents

¢ In their free time or during game or play time, try with your children “Feeling Mimes” or “Feeling Sounds”.
Write feelings ( as happy, sad, angry, confused, disappointed....) on flashcards and ask to mime it, so that
you can guess. Rather than miming, they just make noises to show the feeling e.g. yawning for tired, sighing
for bored, growling for angry, and groaning for disappointed.

Tips for the Teachers
Analysis is hard and provokes critical thinking of the students. In order that your students become focused
,or absorb and retain the information you present to them or discuss with them. Follow these tested ways to
keep them interested and engaged all the time:
Incorporate "Mystery" or unexpected things into your lesson.
Don't repeat classroom material and present the information in a way different than the first time.
Create classroom games and activities..
Give your struggling students choices.
Use technology.
Don't take teaching so seriously ,but have some fun.
Relate material to your students' lives in order to use the taught information in future.
Flip your lessons so students are able to work at their own pace.
Think outside the box inviting a guest speaker, go on a trip, or take learning outdoor.
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https://youtu.be/bzMyNQx2VA8

‘5’3‘ SEPBLGRBSBBE @éﬁ%ﬁa@

Tne HIStOWOF

e o

It i i'. Tt * 'm.:‘ s

T v :.l‘!& e,
il

- L -rﬂ""' ey

‘E

&
o
o
&2
t'a.’
@
L a
@3y Rend S’ regort aout the histors of Lopcor. ~4
S
@- DOEIOEN 1S CIFEDNISD OV 5000 }WS (@0 it PARGO. T¢ W an "‘4'
] Jndizn food, Coon uas chrown on hoe stones 0 3 fire, The Fre made the @;
T conn pep. T 156 & S £0 CIECT ENT GOPCDNS ihd O3t it &
o T Dosliard OF NCTTh ATWrics alic ec@ zOpCors. Lhen o fost Engish e
gy e arvived In Anerica, the Bdlans e chen popinen Tre seuers  bod
Joraded I O, At eEY OFRS el Wkely 1Ry FOr Lrdehdast. &
@ ATGIGT 1R QUESHON MOCUNIIG 60 6 1o, it CoNgiens STmsTnes :
(—‘3 1. L wa 20pcee s AV -rl':j‘r
-t
' &
2

a

e * Bene L e AsIONTe?

3 WO deconsed o

. gt cwer eanesue fa0s or wane I the regoney

A Bad Eating Experience

Plobt end Siggy mre Prow faedon Let year, Sany wirs ma hebdy b Spein Ore night, they wert st

for V¢ Swer. They Iaokxd fee ¢ goad remawrane. Gutdee cne remorray. they v aren evd ¢

i Tha i Dot Gl b bt ol Mo Cr & Sy Grwited o and e -

o innrvel Thoes i Sewedvid, Hws= )

Larmr oot He 4034 thew se nay <&

Zoved 3, #e them The remaurone .

it b Yo Hcundd, Thap adiud

oo e oF 1) vl G d o ) |

He recawrended it ond sid It wes BT

©ocehon! 1 33 = ba 1he baar food n Zpein Phdd

O Sy TRTed Th s beicads be nik Tiaw Ty

D e R o

aeviered pastin. The motter bemmhs e diok, 10 o Snerdle’ Thare more cebe
e awal proatr 1 ir The chicker war ek roocaed end The rie
ok ET Sy aed Wad Be. The wvet wid | e vregar o0 The st
ot s, A1 Hun end of Bon wwl, T0e v Tun: guen Hhows Ha b1

14 wws sy by’ When fary toth bhe rebmeroet, Sar Secrhoh man ey wh 8

there P and Ziggy teld b be wos weoeg 3ot THE remaurare: thes 13 d 1 wae dreodhs. -uh

awtd) Thiy atesd bew Why 3¢ o cucomwmand 117

Vonimain L wm Ton rnirnger " n wvinmovd

el

X
t

Are The dudtincns TRUE o FALSE? Asimas e quustias”

1) Mz ond Zggy are Zparith, o) Where ore Pkl ond Siggy froe™

73 Thrp memt w Baghorsl on ey ) Whn Sud et G te Spaat

1) Ovwr vagvl. Ovmy evens) wl o S Fire s el < mmm&umuom-m’?
revim e

A1 Whon gues o e they aab

) Coud then wins wh v thoms to ups b the
reyhoumort?

1) Wiy dul tvwy Awlwen The Jenaddh e *

&) Whers S 1hip ain>

h1 Wher dfdhey ender?

0 M s A fand wed wrw?

45 2 Smiteth e i <tuad vy vt
restmmare calnd La e v eads

2 Tk v bl b the L Haaimaidia’ e s red
e shmradt

) Fan and Smppy bk s sdat the sen i
T3 Trrg sar beskde the deon
A3 Thr rerager brmaght e e dand

940015 Tl ok it I Wheir $& Tea whiir o Thaien ot The aid
wf ths waa

100 Trn wiet wik Las vrdgn .

b K What 3¢ P56 ird Sy 100 The Swvied 8

131 Trewr DR was dape. s what She et

W ity S ey s el e 1) Wiy ud rhes Sowiich s sk irwsaind e

130 ¥00 Srvadich it et Thet (v TiarinT Iascis’, revhouront>

344



Worksheets

wWhen it comes  Studying at home
70 a .‘nndem‘c' Fodm m 12 e oo s has
=3 Pomuguesa. Pedss 15 8 ot shudent

tndd b anly ete gpient

-

TG BV XTI, Bt RO Now C0eN't 0o
10 schioot. The ngh s b hees 0w by

Gy Wi TVEFG 300 WMWY GONEaR, T
A cloans Them s »

fherg{ ..') n‘o :‘Choo‘ 0 workl el Bt
like hame! aNTia ® B

Potc slodun ol o Hiv s 9ot Dooka, porms arnd pancls bul ha lessuons ww o0 e

rrgnatt By worrrrag Penden s s ot of fon Aasbeg 100 s Tehare mill mrk s

v wtaas b

MRS A AN T B

WO 3008 I IV ARG
o) Sk 1 TR Rty A e Sl whSeTin 0 S CClas” Un B Wlemoon. Medes
Ofot GUe 1S DOMEWOrs O S 1odde My, Oouiagny L Nanfm Looks. He dhweys
mrvrts ea Barmaraten [ 1 Snachte on Findsy afeimaon

Ad e OAS 0 S0 @ ool . B UMt b s Tl ords and his leachers
D g L B L LT S B R T e
PANTNTNG QOO SeYy SOON 50 T1 A0 58N 0N DAy W Achanl (04 phvy 0 e Sahol

P! W i fresce

Smndd e et and may H B sariamsms sew brn or tnlsn Corrmel She Aalan nres

1. Pdes Yeck 0 0 Lig Oy-

M g0 ) O vy Qay
3 AN S Rren e I DOmE M INE Tornnt Becauts ey are Tres
4 Every mosing Pades steys n bad

S 1A S8R0 TR WX V08 PO

PR s Ll eyt workahouts

MLIVEWORKSHEETS

wpgds 1E"

+

oy
w i

i
L,

i
L

Changing Feelings

-1 The rwe, P
M et e S
A 1 Ve e ve g 3w

e o of T Py

SO WO ke inio schox
HOKING NOhty oo the
wcoree v

ANACEINg 1O Aoys Mar

f ANG OO D

POl e sty OO
P bnggt Tes? Gl iy O e
siowly walsog Mo the
HIIAC She Moo her way

OIS THa 32006 N ot oF SO o

ochan She ok

)} OB Doy OO DHQOr ~x ".J Pyt S ) \ 4

" W DO el Thes ToOC s w0 et T

et e ot loudly. Screro ook o ¢t

Wi o Dg smile on het face Sho waked out of
the cuditonun with har hood haokd MNgh

Al The beginming of the story Sancara folt

Al the end of the story Sancia felt

',K‘_D_'é

345




Nome:

Finding Feelings

Directions Read the shor sory bsfaw, Wiite the wordk ot espress feelngs oo make vou feel o
CEO0N WO WIEN YO 1203 e

Tk o thee crcus bost right it my Tosrdy. T'wa very eaciiect The clowre were very funny
ord rade me kapgy fo walch hem Twas nerwecs when T eaw the acrooas hangng rgh
chave us, My fummy woe growdng 35 mom bought e some papearm When e glphionts
come ouf ol ¢ ihe o2 stumiled and we ol gosoed 1t sorry that the elephant ricped
My seter sarted 'o ory, But T hugged ber ond feld her the alepnant wes st fine ord theld
enjoy warching his Fices. by sster slac and T knew she wos Fopoy again. Te rest of the
cireus was fun and we nod o great time, I con't wait unf the cros comes sock fo toan!

These ore words I see cbove thaf show feefngs

These are wards I s2e obave thot mate me feel..
These words.. make me feel..

oo rlascwgeon

ERER o

RN K
Ly o L e L
Vinto LW Clerdhd
P O L e
Pt Ly R
O gy

DI T T i T b

346




3 .:.g:..‘;;f!

Fexlings ard emotionzs 3

§: Vit madn 2 Ml ae8 Vi ghorwr

Fa v | kit e e
b 5 rand ® -».—-.h.--ﬂ.u‘-.-l_-
‘) fure P,
a o TAR 4 Pyt
- —
1 ' b..lt o v w 4 vl -
TS . Y o

- o
pospa SmaAs Y04 hb ruaky Pled es

fq frustrated l

nm—mmu.
oy

D T R
§=1 2ad ey
L g acand PR Tt e G
s spaet
| A Ay e i e iy e e by
et
= v P QN e S S
’ zcared £ e b, o A o vy
L Fomaghtonrwat 22
!':’-.' afrabs o e vy A oy
: = g Vo iy suahn bor

?
"'Jé,_;'
i

Lok

i .::3.";:& 5 33!-

o Reod tro 3ortances. Orww ona itr. mma-v the couse. Draw two lnes
N

Name.

Hovtry sal mard sheaws widl Tras madyh et o wen rodsy

D v g £ Horard BN i B0 THee o hanTTes rad sl Wt ol

Mia amudied hard for 1he e, Sha G0t A OO grade.

Gorcoh wore clossd. A Bilccord hin the 1own,

HS g ans ARt wins Wiky e Asre T e e

347




W

wat’s the Fflect?

sl b A

IR TN S Sy
- 5 ok o
€ Cldr e et s gl
- LJ
k= C e wed Yol Mo o332 :’ﬁ!‘..s

Mvasane Wans anch sercan-e

Causa and Effact )|
1 T wawst 4 Has atiee l--i-r,~l- :---‘-vv fomnd &

itribn . el oot mpyiny ) et Fon Cewn oy 1) hegpracd L

EHact
(

Effet

[T

3 Rk wam sy quint beceave Hw boky wion dheeping

[

hat hoppened’s

QT W
“ay abe o bowl ol scup becouse sho v foslng wek

Come:

4 Vidhy gt 0 v dimor e dher warded $ cown S buuse

EHech

Coiw wain,

“
Effact

Coeporar,

ey shopped Wi cor booause the bt hurred red

6. Tervy rasad ber hand beccuss dha hod o queion,

1,
G
‘. .'.
e 533",
H#
B e i e

§ovde

e 3" g‘i..zz'
i

e
s i
el

b
o

§

o K

1
o et ot aeetpelly

3,

..
*a3
N

aged

Effot
Come:
arwrn rmetan T eacring rae
Moarrim _
Tort I,

Inalructon: S o b fes rnabsh ool cause o she ol
ol oy B nggha

100 Aoy

6o oy, G
| T
Toees oo bza on
=y Ha pot o belty
e it

The 1 e fuen et
e s O ) e

—
—

Wi couldnatl gel m

et

{ Sormaalpped, /J

.: .. s.“:ﬂ Y

'..’. .“

P 1

348




rare

—QCouse and Eﬂect}—

tecd eoch ientunce. Determine e come ond underdine it in red and delermine the
M) Ond vedeiive It In D

| | QOO Wrrery OCHE Wi | 008 100 (FCh Cf ey
? ANOR Pt GORD 108 st DOCORES It mak Ner Bmacy

5 o wirs Seokng deeny Becouue he Hoped v 0t Suing M
4 Dos Wi Fangry, 36 hey endifiar Mo Ser O ChBEIE Jandwiss

s R wardt 45 it Decaume Hie ot © O0mGcHe

‘ AT T A S CreOKADEr CRACATY. 40 S TNt T school S

0

It w06 P

9 0. 30 T 0NN GO Wi

. Lok wann } et whons s wath soling and ihe Sepped in o padde
’ Coaten wir(| Yool wet. 50 P $A0wed] Pome SO schook

o ¥ TQO M ¥ COuE N -

FL Ay s rocr) wasy sy, $0 § Iumgsons A c5pein & L

12 1he Booy ceon'® e Cheenes. ored e souts -3t tree

Rasend Do sentences sbove fe Nad the sames of e peaple In Bese phciuss
Write soch pensony nome on Bie lne

Bugrer Toonc e e -

2 o o R IR

A Bad Eating Experience

Foukt nrwl Rupey ann {rom Buvdon Lasd o, they vt o halidey tu Sgwn e U saghd, thery aont st

Fom Frcie B, They baokod fer o gead cestasmers TAssde tac mossourent . ey 39w 0 mem and o

wonan. The mas baaaed codk and he mrvied. Fioel aed Sggy grected himans ne -

Srtnera thice o Deediah thase %

Tarsguga n tudad tuae b

Savcd Ab, e Ahews The restoursst ! n
v

war sofled T2 Homerdy. They aseed
o, - e man I it vz @ good reatcurant. .
™ »’;u, : e ruiirneanded (T wad 6o d 1 wisk Ficki ane Sigry
2 oo 4% e a4 I Thes Last Cunind in Spmion Sk
o Baygy Amsted e man hnnoue e wy From Shee
oty cord oy st . They 33t ab = rvee able Ses de the window. They
ardored pxila The aciter brought ther diah Tt was rorisi! Thare ware coly
T €l o 16, Tive b K s bt Cred TRA (el
\ ek <hiaby wrad hun v, Thes voms ovet Fhin sawyer cond ra vastar
w33 mmere, A 4hr sadd af Whe arenl, Hhe sviter grve Faew the bl
Tr we3 very bigl When thoy Ieft Mac roemmourert, the Zacdoh man wos #01
here Pl and Sggy 1ok him he wee arong ebour the rartouran™: Thay 33d i1 wak dread®al reclly.
waful} Thay ahidd boed Whe G0 pou vaconseiond
Hresain L ww then rasrsags. b swiramerel

Are the santen TRUE o FALZCY Ao T gesatians
L) Picai end Zggy arc Spamah o) W ame Fabi el S apre (oo
‘ ¥) They wanvt 1o Fragand an belidoy. b) Whan d d thay go 1o Spen
| 30 Cveb (T, Thily wair ¢or 26 ek fov & il &) Who 8¢ they yee astride La Hockoase?
PepTI——

W) At eyt el Wy wih D

€} ONc Tk ret Gadvize Thare ma g0 Wo Tha
ok P sl

&) A Zantduh ol wox prending crede 3
PR ool ed Lo Hcrenda

) The mae vebs ther thot Lo Hoclasdy' mea o bod
K i Seedd >
‘ restasnan. 1) Why 66 they bokc e Sweediah oon

£) Piea) anct % gge Sebicved whet Sae s s P Wowrn Sty g2
1) et ik Ty b

1) o waa whe food ond wine>

) they et laaks Yhe dune
8) The warager bedughs Thahs Toad

%) The food wes cenellont 3 Aot A0k A e waes Shry ab Ahe et
of the mea @
e
B Wt ol bl Aapry T B the Ranaide

LI) Thaer b0 war hage. e ehoat the meal ¥
‘ 123 Wiher thoy beFr. 1he wen wors mab Haese

W i Thee Sovwad O ivds vwssvwmnnd Tha
1) The Svembon by vt vk Ths redTvarant vams g reytourant?>

st :
g0°3 oge * gl 3%,

349




L T e T T T T T T T e

R R o Ul Sl R b SR S o SRl S b Sl o o o Sl R o R S S ol b o

"Aod merh srel i pedped Come bown 32 e \»\-r Sreon 1be
Ctdy By e el o Tme SAabeck Jiems They wand e khiek, a5 puel of oedoaien
s(l\l«.(-j-. Coen ax oy, Wi 10 bos. pow oould Bas 2 bl Wik CLEw. I
rewsene Sveof (he At and

Ahein ndd (uk garn s Soin bvsima of Swe Gy driare What de Ades
cwewpacred the My, they svhed fbr cocns Bowts 0 3 1R

L Pced mnd ool 1he mivabics 10 10 cTdescn

L B

7 T gen

= prone b Bsrcpe

3. The Muga a3z beend fean c3za0 2are
W Fcwd 1he mory wnd amiecr dw qor

LT e Chooee cane Soat

T WIS e L i G e L el

3. WTve A€ cromn Beom orighrfls grow?

4 Wheo Ui e SO0 Jegie T val Cana buaas’
3 Wis s 0d e o n heesn e ake Ao

G Whos 8 e Adece uta 1he cacae Doass for?

P Twa e e e g Oar Askovs e e b d e

You cen do £

VLI I I IIIII I IIII T I I eddrey

B T L S R s

Name: Bate

Find the Evidence

{004 ~oyaur anewers? Jsea crpen n
302w

you fid the

w,ll:' SFrat L) 1 M AUCE SHGWE 1N L8

. Bratrars Sepsn
Lré rctbw s

figynh with

Nire i e

s

agsful fight?
resl nrghl?

Where did they test ther new ghder 2

or hig pans?

Wrights open thar biks shep?

frody

350



(slalolslslolalalolalalslnle]slolelo]olololalalolals]o]e]
Name

Jason’s Fresh Start
Cn the way te School, Jasen draggec his f3¢t aleng the
sidewalk The zloser and closer he got, the worse he felt His
tumny began aching, his heart starled Lo flutler
Whenhe got to the front door he took o deep breath He
opened it Sjowly and Stepped Indide

His classroom was around the first gorner He hoped his
Zeacher woyld not see him right oway. He greeted his friends
quittly and headed Lo hit table tpol

Mr, Andersan Saw himand $ald, "Goeed marning, Jajon! 'S
nizeto See you! Are you ready o have a fresh Start today?*®
A smile Snuck acrnss: Jason's face and he andwered, “Yes, |an
Thanks, Mr Ardersont”
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Making Inferences

Direceions: Answer the Following questions using

compiete sentenies

Jarie Woke up earty and ran into the Asl with a huge ssiie oo her Face, fhe
N besen walting all week for Saturday 20 arvlwe, She ran inco the Kwchen. On
the tabne Was & lare oike Of Not, SPaming sencakes with & Candie in mem
Jotle’s Father waked In PoKIng 3 1aree Dow wranped In Sparkly pink paoer and
tiad with 3 glant purpee bow. Jam'e Deased and quicKy tove off the beaudiful
PRET TO TéEY] 0 bond Wie g Leautiful Jod on the inslue. She nugged and
KESRT NRC FatHer and 1an €0 Cak Ner Lest Friend, THe day Wwas starting off
woederfullr.

1. Whne do you think Jamie was waiting all week far?

3. Why de you enink Jamie’s facher gave her the gifer

Wl" LI T°
s e e
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Drawing conclusions

Practice
A parent or tulor should read 1o the student and help the student 10 record tholr
ArSvears.

omething out

for yourself. To > 3 neod 10 think
aboot at

Here are some examples of things you can figure out for yourself.
Put an X in the box for the conclusion that makes the most
sense.
1. Laura sat down beside her friend Allie and opened her
lunchbox.
This is probably because:

Laura is going to draw a picture.
Laura is going to eat lunch,

| Laura is going o take a nap.

2. The mavie ended and everyone in the audience clapped.
Thas is probably because:

They wanted to see another mavie.

The movie was beginning.

They all liked the movie.

Oeling reacng & mamh for K5 © ww ASlearmng com
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Same
Making Inferences

Directions  Wiasch cach wans to s antceym

Paay sl Nakahie went exploning 1951 S3trtay Doy cardad 8 netand 3 bag 1o
put spacmers In, Halphie ran anaad ard shuck 18 noge 1 8 bush saarching. Patay
fabraes il denasing fo e smal, e blase wingad ariwe. Paliy noknd up
nakd oul his hand, and cecidad 1o pul oo hie mide bomead 3l anc jacel He lucod
1ha soszman bag under Ve jacket 50 M woukin' g8t wet

Waan the gun came tack oul and the chuds movad aaay, Pedey and Salpae sat
dawn tor lunch  Panay had 8 ham sancvach, and Baphe Fad 2 big Uiy steak 2ons
Atkar lupch was linglked, S bavs ated oo boee ani sbgersd e o el Lasar
Ihal gay. 73 twe playsd catzhwhie e sur gel. Summar wes over, ard Felgy had 0
gt up early lomomony

1. Vihat de Fetey aro Raphve oo out 9 odlact?

2 Vahat kind g1 catler =eey hng*

-

‘aky did Paday put an a katand ackat?

L8

Wbt oo wou krear anaut Ralptie?

Why da yo thins Eetey bas to oet up earty?

Wit de pau think Mg ngipen rext?

=aws FavaFunTeching can
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Drawing Conclusion l:.*:l L;E« L "i;‘ i .

¥ Read the story. Look at the picture. ‘{ N P 5 -+.i‘ !

Circle the sentence that draws a conclusion E . EE ':*.":"f .t tmi

about the story.

I, Jade feeds Honk, her hamster, and gives
him fresh waoter. When Hank is osieep,
she raads about cots and dogs

Hank reads many books,
Jade likes animais very much.

2. Tim ond Neal jump Into the water It is
coid! Dennis goes down the siide. *Negl, L 4

I'ike to ploy in your pool'” Dennis says FL\,J L

R
The boys are swimming of Neal's house, - =

Neal and his friends can't swim well,

3. Nick and Dod hang a nofe af the store
The note says Los! cat, black with white
feet. Nick says to Dad, 1 hope he will
be found. | miss him so much.*

Nick does not fike cats.
Nick feels sad.

S~
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Theoretical Background

% The definition of analysis is the process of breaking down a reading material into its parts to

learn what they do and how they are related to one another. i
% Literary analysis includes comprehension, interpretation and drawing conclusions. i
< Analytical statements can include things like theme, author choices, events, characters, idea, etc.
% Itisdrawing conclusions about a work based upon story elements and reading parts connections. i

Resources
% https://the-teacher-next-door.com/5-ways-to-make-teaching-cause-and-effect-fun/

% https://childrenslibrarylady.com/entertaining-cause-and-effect-activities/

% https://www.teachingexpertise.com/classroom-ideas/cause-and-effect-activities/

% https://eflmagazine.com/10-pre-reading-activities/

% https://www.extendednotes.com/after-school-articles/6-ways-to-make-reading-fun-for-your-
students :

% https://www.readingandwritinghaven.com/10-of-the-best-literary-analysis-activities-to-
elevate-thinking

% https://englishpost.org/examples-of-while-reading-activities/#4 _Confirm_Prediction

% https://www.rit.edu/ntid/sea/processes/readingwriting/incorporating/after

% https://www.rit.edu/ntid/sea/processes/readingwriting/incorporating/after

% https://study.com/learn/lesson/prior-knowledge.html

% https://www.teachjunkie.com/language-arts/ela-cause-effect-inferevidence/

% :https://www.theclassroom.com/cause-effect-activities-3rd-grade-8176980.htm

% :https://icebreakerideas.com/character-building-activities/

% https://www.indeed.com/career-advice/career-development/classroom-games

% https://theowlteacher.com/not-your-traditional-cause-and-effect/

% https://www.weareteachers.com/cause-and-effect-anchor-charts/

%  https://iowareadingresearch.org/blog/effective-literacy-lesson-predictions-comprehension

% https://bookpagez.com/blog/your-reading-comprehension-toolkit-making-predictions/

% https://mystudentsessays.com/essay-on-winter/

% https://www.teachjunkie.com/language-arts/ela-cause-effect-inferevidence/

% https://www.weareteachers.com/cause-and-effect-anchor-charts/

% :https://theowlteacher.com/not-your-traditional-cause-and-effect

% :/https://www.thoughtco.com/ways-to-keep-your-class-interesting-4061719

% https://www.yourdictionary.com/analysis

% https://www.readinghorizons.com/blog/14-classroom-activities-that-increase-student-
engagement/

% https://www.futureeducators.org/prior-knowledge-activities-classroom/

% https://images.app.goo.gl/5iZrleXjiGciNyBhb9
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Writing Difficulties

| <4 Introduction '3
! s =

I This dimension deals with writing  difficulties that fourth grade students face .

i It includes grammar, mechanics , vocabulary difficulties and organization skills




(2)

Mechanics

(3)

Vocabulary

(4)

Organization Skills
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Indicators of the Difficulty

+» Refugee students have difficulties in applying the use of grammatical rules.

+» Refugee students have difficulties in using parts of speech and their functions in the sentence (adjectives,
adverbs, verbs ...etc.)

+» Refugee students have difficulties in transferring grammatical knowledge into communicative language use.

+» Refugee students have difficulties in using the different kinds of sentences (the differences and formations of
simple, compound, complex).

+ Refugee students have difficulties in expressing ability in the past.

Learning Outcomes

By the end of this topic, fourth grade students will be able to:

«» Apply the use of grammatical rules in an appropriate way.

+«  Write their sentences using the parts of speech (adjectives, adverbs, articles ...etc.) correctly.
+« Transfer grammatical knowledge into their communicative language use.

«» Differentiate between the simple, compound and complex sentences.

+» Use types of sentences correctly (simple, compound and complex sentences).

+»  Write sentences expressing the ability in the past.

«»  Write meaningful sentences.

Learning Resources

Paper Resources : Visual and Audio Resources :

% Student's Book % Models- Flash Cards and Pictures
% Handouts % Visual and Audio aids
Electronic Resources: Additional Resources

+ Mobile applications % Common Classroom materials
s YouTube videos - Computers - Websites

Intervention Strategies

Game Based Learning Communicative Activities

Interaction-Based Activities Mobile Based Learning : Mobile Applications
Types of Social Interaction ﬁ
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chﬁilding

Story-Telling Writing assignments

o=

Role play activities

Procedures of The Topic

Recognizing students' learning difficulties (Grammar )
«» Identify and discover your students' learning difficulties in grammar through using one of these methods:-

R/
0’0

X3

S

X3

A

X3

A

K/
0‘0

R/
0.0

R/
0.0

R/
0.0

R/
0.0

0
0‘0

First Method:

Identify and discover your students' learning difficulties

in applying grammatical rules:
Select your material from magazines, websites, books,
...etc.
Your pictures must be clear.
Working in groups:
Divide the students into groups.
Hand the students the worksheet that includes your
material (picture).

You should not hand them various or different
pictures. Give all your students similar worksheets which
include similar pictures.

Ask the students to look at the pictures carefully.

Ask the members of each group to write down the
vocabularies based on their close observations

Ask the students to write meaningful sentences based on
the vocabulary they have written down.

Ask them to write three version of the same picture
taking into consideration different tenses (present and
past tenses).

Let each group choose one of them to describe their
picture in front of the class.

Write down your notices.

https://tinyurl.com/msr27w29
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Second Method:

Identify and discover your students' learning difficulties

@,
0’0

@
°

Y/
°

@
°

@
°

in applying grammatical rules:
Divide your board into two sections, one for the regular
verbs, one for irregular verbs.
Divide the regular verb section into two sections, one for
the present, one for past. Redo the same for the irregular
section.
Give the students stickers containing verbs (regular and
irregular) in the present and others in the past. (Each
sticker contains only one verb).
Ask to stick them in the right part on the board.
Write down your notices .

&t LYoo ¥

= % ¢

https://www.twinkl.com.tr/resource/t-s-
3104-regular-past-tense-verb-jigsaws.

Third Method

Fourth Method

Identify and discover your students' learning
difficulties in using parts of speech and their
functions in the sentence (adjectives, adverbs,

Identify and discover your students' learning
difficulties in using parts of speech and their
functions in the sentence (adjectives, adverbs,

articles, nouns, verbs ...etc.)
Provide students with books suitable for their
current reading level.
Instruct students to go through a page or two and | «
identify all the nouns.
Ask students to sort these nouns into two lists
according to whether they are common nouns or | <
proper nouns.
Redo the same procedures to compile other parts
of speech.

)
0‘0

https://tinyurl.com/5c2xzr43

articles, nouns, verbs ...etc.)
Provide students with books suitable for their
current reading level.
Instruct students to go through an appropriate
text length (e.g., paragraph, page, etc.) and
compile a list of verbs.
In groups, students should then discuss and
categorize each verb according to whether they
are dynamic or stative, transitive or
intransitive, and/or auxiliary verbs.
Redo the same procedures to compile other
parts of speech.

https://tinyurl.com/5¢2xzr43
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Fifth Method
Identify and discover your students' learning
difficulties in using parts of speech and their
functions in the sentence (adjectives, adverbs,

@
°

Y/
°

articles, nouns, verbs ...etc.)
Choose a suitable book and assign an | <
appropriate number of pages or length of a
chapter for students to work with. <
Students work their way through each page,
picking out the number of each type of
adjective they can identify using a table like
the one below: <>

)
0‘0

Sixth Method

Identify and discover your students' learning
difficulties in using parts of speech and their
functions in the sentence (adjectives, adverbs,

articles, nouns, verbs ...etc.)
Divide students into small groups to work
collaboratively.
Give students a worksheet containing a table
divided into five columns. Each column bears a
heading of one of the different types of adverbs
(manner, time, frequency).
Challenge each group to generate as many different
examples as possible of each adverb type and
record these in the table.
Ask the students to make sentences with some of

Adjective types Tally the adverbs.
Comparative Happier — shorter - ... ¢+ Let them underline the adverb.
Possessive My — his —her - ... + The winning group is the one with the most
Descriptive Beautiful — nice .... adverbs.
Adverbs of | Adverbs  of | Adverbs of
Manner Time Frequency
Happily, Early Usually,
Badly Already Often
Carefully Rarely
Late Sometimes

Sami usually plays football professionally

Fatema writes in a nice handwriting

N

Seventh Method
Divude students into small groups to work
collaboratively.
Give students a worksheet containing a table
divided into five columns. Each column bears | <
a heading of one of the different types of parts
of speech (noun, verb, adjective, adverb). <
Challenge each group to generate as many
different examples of each part of speech,
record these in the table. <>
Ask the students to make sentences with some
of the parts of speech examples which include
different types of speech.
Ask them to classify each word in their
sentences. For example:

)
0‘0

R/
0.0

X3

S

N adv \ n adv

v pre adj N

Eighth Method
Identify and discover your students' learning

difficulties in using their grammatical knowledge in

a communicative way
Divide students into small groups to work
collaboratively.
Hand students a worksheet containing sentences
have grammatical mistakes and ask them to
underline the mistakes and correct it.
Give the Students another worksheet containing
right and wrong sentences.
Ask them to tick the correct sentences and cross the
wrong ones.
Ask them to underline the mistakes.
Write down your notices about their replies and the
mistakes which they made.

v X
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Nineth Method
Identify and discover your students' learning

difficulties in using their grammatical knowledge in a

communicative way
« Tell the students that we have an interview ,but

students themselves will play this interview.

+ Ask each student to select a partner. Give them 10
minutes to prepare their dialogues.
Let each pair says their dialogue in front of the class.
Write down your notices about their replies and the
mistakes which they made.
The aim of this game is to check subject — verb
agreement.

infinitives

enghsh;m,,m,;i rammar

questions, rossves & £ s

€ mcnogamcs

prepositions  :

passives <

IVerbs

g)¢

e
2
=
g
=
=
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genitive

articles
present

exercnes

Tenth Method

Identify and discover your students' learning

difficulties in using their grammatical
knowledge in a communicative way

7
0.0

for students.

X3

8

X3

8

under in sequence.
% Count the mistakes
grammatical prior knowledge.

adjectives.

Eleventh Method
Identify and discover your students' learning
difficulties in using their grammatical knowledge
in a communicative way
»  Write scrambled sentence on the board
» Ask each student to unscramble the sentences and
rewrite them again correctly.

+®* Then hang a poster on the board and ask your
student to write his/ her own simple sentence to
describe something in the poster check their

answer.
Unscramble the following sentence:
in/ 1/ Aleppo/ live .
Sami / swimming pool / in / swims / the
Last week / we/ to / went / theatre / the
Little brother / the / broke / glass / my / the

X3

L)

DS

DS
X3

S

X3

S

X3

S

X3

S

X3

S

Twelfth Method

Identify difficulties in using the different kinds of

sentences (the differences and formations of
simple and compound sentences).
Divide the students into small groups.
Stick a picture on the whiteboard.

Ask the students to generate simple sentences as

possible as they can within a limited time.
After they finish, write down your notices.
Help them to recorrect their sentences.

Ask them to connect each two sentences with a
consideration

conjunction  taking into
punctuation marks.

After they finish, write down your notices.
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Use cards that represent morning activities
Ask students to tell a sentence on each card.
Then each student must stick the card on
the board and write the related sentence

related to their

% The aim of this game is to check possessive




Thirteenth Method
Identify difficulties in using the different kinds of sentences (the differences and formations of simple
and compound sentences).

X3

2

Divide the students into groups.

Give them a worksheet containing a group of simple and compound sentences.

Let them identify the simple and compound sentences within a limited time.

Give them another worksheet containing simple sentences.

Ask them to complete the sentences using conjunctions taking into consideration punctuation marks.
Write down your notices after they finish.

X3

8

3

8

X3

8

X3

8

3

8

Fourteenth Method
Identify and discover your students' learning
difficulties in expressing ability in the past.

% Ask the students to write on their notebooks
individually answers to your questions that you will
ask.

+» Show them some photos. Ask them short questions
about their abilities now, for example:

Can you swim?
Can you ride a horse?
Can you type on a keyboard?
Can you ride a bike?
Can you drive a car?
Can you play computer games or video games?

¢ After they finish, ask them to write about the things

that they could do when they were younger.

Go through the desks, look at their answers and

write down your notices.

L)

K/
X4

)

Golden Tips:

Encourage students to write without fearing from making mistakes.

Enhance confidence and self-efficacy among students by using edutainment activities ( games-
songs ).

Be friendly with your students.

Praise your students and provide support such as ( excellent work, well-done-,...etc)
Encourage your students to write about beloved country Syria.
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Remediation Techniques

¢+ Students at this grade must move from fragments to fully formed sentences through a range of possible
grammar lesson plans.

¢+ Students in the fourth grade must be familiar with parts of speech and they should be able to identify the

nouns, adjectives, adverbs, verbs...etc.

Students who graduated to the fourth grade must be taught how to use the simple and compound sentences.

Applying Communicative language and transferring grammatical knowledge is essential for students in this

grade.

Students who graduated to the fourth grade must be taught how to form sentences containing their abilities

in the present and past.

Applying the use of grammatical rules:

» Students must be able to write simple sentences taking into consideration the use of basic grammatical rules

such as:

The components of simple sentence and some tenses.

Subject — verb agreement.

The complement of the sentence should make a sense to be able to write meaningful simple sentences

applying the basic rules of grammar.

Write the form of the simple sentence which is typically made up of a subject, verb, and complement.

7 7
0.0 0.0

7
0.0

*,

R/
0.0

4

R/
*
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7
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She Eats an apple every morning

7
0.0

Give them some examples about the simple and compound sentences and refer to the subject, verb and the
complement.

S Vv c
She visits her grandparents every Friday
Laila visited her grandparents Last Friday
Ahmad is reading a story right now

Ask them to write sentences by their own.

Go through their desks and help them.

Write some wrong sentences taking into consideration the subject — verb agreement. Ask them to refer to
the mistakes.

7 7
0.0 0.0

%

%

My Friend drink a cup of milk ever morning
Mona goed to the cinema yesterday
We swims in the swimming pool every summer

X3

%

Inform them the differences between the previous sentences by dividing them into small group sand asking
some questions, for example:

+ What do you usually do every morning? (Three answers are required at least).

+ What did you do yesterday? (Three answers are required at least).

+ What are you doing right now? (Three answers are required at least)

364




+** Write some examples without complement or a verb and ask them to complete your examples to make sure
that they are able to create a sense in their sentences.

Fatima | ... at 10.00 o'clock every evening.
We have |
My sister | ... a new skirt last week.
Muhammad went |
Activity (1)

Tell A story from a picture
Provide your students with a picture, ask them to observe it, and
make a story out of what they see.
Let them set the story in the past, present simple, and present :
continuous. | - , ,
This activity will boost your student's knowledge of tenses, and '
they can boost their knowledge on how to use them.

7
0.0

7
0.0

https://tinyurl.com/4ykdes27

Activity (2)
+¢* Knowing how to correctly use and identify verb tenses is an essential skill for students of all ages and
abilities. Even though verb tenses are an important aspect of grammar, they can often be overlooked or seen
as boring. The following games are a great way of getting away from the boredom of simply teaching the
mechanics of grammar, and getting students actively involved in the learning process.

A Tense Race
For this game, you will need to write out a list of verbs on index cards. You can use the following list the
first time you play this game.

7
0.0

Am — Came — Run- Swim - Sing- Feel- Want- Make- Hear- See- Go- Smell- Taste- Cook- Drive- Play - Try

The rules of the game are as follows:

¢+ Put the students into evenly divided teams and ask for a representative from each team to join you at the
front of the class.

¢+ Tell them you are going to read a verb and the student from team 1 has to give you either the past tense or
present tense of that verb as quickly as possible.

+«+ Begin by reading the first index card. Remember, only the student from team 1 may answer. If the student

is correct, hand them the card and move on to the representative from team 2, and so on.

If a student hesitates or speaks incorrectly, they must sit down and the next representative from their team

goes to the front of the class.

7
0.0
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Repeat this way until every student has been eliminated or you have run out of cards.

The winning team will have collected the most cards.

To increase the difficulty, try playing the game using irregular verbs or by requiring students to use the past
or present tense of the verb in a sentence.

Activity (3)

Insert the Verb
This writing game incorporates creativity and humor.
Instruct each student to take out a blank sheet of paper and a pencil, not a pen.
Tell them to write one paragraph describing what they have done so far today. When they got up, what they
ate, how they got to school, etc.
After your students have finished writing, tell them to count the number of action verbs in their paragraph
and write the number on the top of the paper. It's important that they only count verbs that involve a specific
action.
Instruct them to erase all of the action verbs from their paragraph with an eraser or black pen.
Tell students to partner up and tell each other the total number of verbs they erased and vice versa.
Now, on a clean sheet of paper, each student will write a list of verbs, in order, relating to activities they
think their partner got up to that day. For example, if my partner, Sally, told me she had eight verbs, | would
write the following list: got up, ate, went, brushed, ran, got on, saw, played.
Then, partners exchange verb lists and insert the new verbs to replace the original verbs that have been
erased.
When the students finish adding the verbs, ask for volunteers to read their paper aloud. Because the
paragraphs are about the student's day up to that point, all of the verbs should be past tense.
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Activity (3)
Work in pairs.
Ask the student to look at the picture carefully.
Let them decide if each group of words is a sentence or a fragment.
Ask them to write (S) if words are a sentence and (f) if they are fragment.
Assign a certain time.
Ask them to rewrite the fragments into complete sentences.
Meanwhile go through the desks and offer help to those who have questions.
Choose a student to answer only one sentence. Then choose another one to the next sentence ... etc.

Tips:
You can hand each group a copy. Or stick the picture on the board but in a large size. Or use a projector.
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—S 1. Lomawants a new bicycle.
2. The flowers in the garden.

_______3.Thecatjumpedon the bed.

4. More sugarin the recipe.

5, There are three green cushions on the couch,
6. The waterfall at the top of the creek.
______ 7. James ate all the sodacrackers.

8. Ran down the street.

Rewrite the fragments into complete sentences.

https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-a.pdf
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;1 mmnmmm Ju!(eareanapp[e

2. They parked the car behind the
mall.

3. Carefully on the sheif.

4 Johnsetsthe table every night for dinner.
5. The snowon the ground.
6. Grandpa likes to sitin the reciiner.
7. During July, before school started.

8. Bill put his guitar back in the case.

Rewnte the fragments into complete sentences.
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Use the prepositions of place (on the left, next to, on the right, etc.) correctly

+* Using different activities to help students use and apply the prepositions of place correctly as follows:

®

X3

S
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S

X3

S

X3

S

X3

A

Activity (1):Look Around

Have pairs of students take turns saying where items in the classroom are without saying the object
itself.

For example, a student could say, "This object is over the door."

The second student guesses which item his partner is describing. "Is it the clock?" If the student gets
the answer right, they switch roles.

Student (1): Where is the desk?

Student (2): It is next to the door.

Repeat until you cover the prepositions of place.

Activity (2): Questions

To practice prepositions of location in question form, have pairs of students work together in an activity
similar to activity one.
The first student asks a question about a classroom item using a preposition of location that does not
describe the object’s correct location such as:

4 Are the boxes under the desks?

<+ The second student then answers the question.

4+ No, the boxes are on the floor.

Activity (3): Where is it?
Have students bring an unusual item to class or provide one yourself.
Let students take turns hiding the object in the classroom while the other students close their eyes.
Once the student is back in his seat, his classmates ask questions using prepositions of location to try
to locate the item.
The student who hid the object answers their questions until someone guesses correctly. The student
who guesses correctly gets to hide the item for the next round.
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Using Game-Based Learning helps students overcome any
difficulties in prepositions of place

%+ The following games help students review and have fun with prepositions in an engaging and
motivating way:

Game (1) : The classroom Ghost: Prepositions of Place

’0

Inform your students that you have some bad news; there seems to be a mischievous classroom ghost.
Things are not the same as they were when you left the room yesterday. Some items are now in different
positions, but you can’t remember what was where, and you need their help.

This game takes some preparation. You will have to move some things around.

For example, you could place some books under a student's chair, put a marker pen on the windowsill,
put the clock on the teacher’s chair, and put the CD player behind the door, and so on.
<+ Put students into pairs to make a note of what the "ghost" has moved around and ask them to use
"prepositions of place™ to make sentences.

)

0’0

0’0

K/
0’0

For example: i
] The bin is in the wrong corner. It should be behind the door. i
: The books are under students’ chair. They are usually on the shelf. :
| #% You could even assign a secret ghost (one student) to make a few more changes to the classroom objects !
] for the following day, and then review again with your students the next day to check what !
] they remember. i

Game (2) :The List: Prepositions of Time and Place

It is an engaging team game to bring a bit of competition to the classroom.

Divide students into small teams, at a maximum of four per team.

Tell students you will give them a list of ten prepositions.

Each team must discuss how many accurate sentences they can create using the ten prepositions.
Write the prepositions to be practiced on the board, such as: in, under, on, into, above, below, behind,
at, in front of, between.

** Then, ask the teams how many sentences they think they can produce.

For example:

« Team A: We think we can write eight.

% Team B: We can do ten.

% Both teams now work closely together to write eight and ten accurate sentences.

% If both teams accurately produce the number of sentences, they said they could, they are awarded that
number of points: Team A gets eight points and Team B gets ten points.

« If a team gets even one sentence wrong and does not get the number they said they would, they get
zero points.

« If Team A is confident that Team B will not be able to write ten accurate sentences, they can challenge

them to list them. If Team B then gets even one sentence wrong, Team A steals their points.

L e e e e e e e e e M L L L L e ]
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Worksheets

Prepositions of place

In on between under infrontof |
Behind ontherightof on the left of

e the bookcase.
wveses THE TWO Cats.
were the CD system

the cat and the dog.
. the chest of drawers.
warensess the chest of drawers.
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on in front of
Ex 1. Artwer the guestions ke in the exomple

eg. Where is ,MM,Q,\t 8% semdor tho Bov

lWhereunhcmi‘I
2. Where is the freg? ‘

-
3. Where are the pumpking? "

=]

4. Where is the cot? m

5. Where is the bus?

i®

6. Where are the eggs?

7. Where is the lamp?

8. Where is the girl?

9. Where is the mouse? E

https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions-
place/70508
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PREPOSITIONS OF PLACE

Look at the picture and write

Where is the ball?
the fish?

the table?

the cat?
—thedog

the pillow?

the mogazine?

the armchair?

the fishbowl?

on next 1o | in fromt on
of

https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions-

place/43946
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Presenting Possessive Adjectives

Students who come to this grammar point for the first time often already know "What’s your name?"
"My name is...".
A good way into possessive adjectives can be extending that to "What’s my/ his/ her/ its name?"
The most obvious and easiest way of drilling this is by students testing each other on the names of
everyone and things in the class, such as:

= What is your name?

= My name is Ahmed,

= What is her name?

= Her name is Reem.
If they know each other very well, this can be extended to "What's his mother’s name?"
You can also get them to test each other with pictures of famous people, cartoon characters, etc.
The best way in teaching grammar is to give students a need to use the forms to communicate, and
then to present whatever language they don’t know.
A nice way into this is to take something from a students' desk such as their book, mix it up with your
own book then try to give them back the wrong one. When they shout out "No!" try to get them to
explain why with sentences like "This is your book™ and/ or "That is my book".
If they can’t come up with the correct possessive adjective form, you could ask "What’s your name?"
and then "Which is your book?" straight after to try and get the same "My... is..." form in both
answers.
Ask another student to correctly identify his own pencil, your pencil, the pencil of a male student, and
the pencil of a female student.

Drilling Possessive Adjectives

Drilling "I (me) my, you (you) your" etc. until students get the hang of the basic forms.

Fun Classroom Practice Activities for Possessive Adjectives

Possessive Adjectives Drilling Games

Use more game-like activities to practice the basic forms of possessive adjectives include:

Throwing a ball back and forth, perhaps with the rules of tennis or volleyball about who "serves" (with
the subject pronoun), how you can score points, when you end the game, etc.

One student is throwing and catching or bouncing a ball on their own, seeing how far they can get
through the list

Building a tower of blocks until it falls down, with one block for the subject pronoun then one block
for the possessive adjective each time

One person is going through the list and suddenly stopping, and the other student is racing to say the
correct next word.
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Possessive Adjective Practice Games

My Name Your Name His Name Drawing Game

«» Students draw themselves, their partner, other people in the class such as the teacher, famous people,
fictional characters, cartoon characters etc., and their partner tries to say that person’s name in a correct
sentence, a suggested example

»*  "His name is Mickey Mouse"

+» The game is most amusing if they only have names to choose from when they try to draw, but you
might want to have pictures ready that they can at least glance at to help if they are otherwise likely to
be slow getting started with their drawings.

% Students try to identify things with their eyes closed and/ or feeling inside a bag.
% They then try to say the right possessive adjective sentence about that thing, e.g. "It’s his hair" with a
male lion’s hair, "It’s my pencil" with stationery, "It’s your little finger" with body parts, etc.

Using games helps students to overcome any difficulties they face while using
possessive adjectives

Game (1): Possessive Adjectives
Celebrity Win Lose or Draw

< Play Win, Lose, or Draw game to practice possessive adjectives.
¢ Put a selection celebrity names in a hat. They do not have to be real people though they can be
cartoon characters, such as Mickey Mouse or other characters your students choose.
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% Have one person from each team come to the board and let one of them draw a celebrity from the hat.

<+ On your go, the two players race to draw a picture of the person on the slip of paper while their team
guesses who it is.

¢+ In order for a guess to count, the players must start it with a phrase such as "His/her/its name is..."

% Give the artists two or three minutes to draw for their team before calling time. Award a point to any
team that guesses the person correctly.

Minnie closes har oyes. Minnie opons hot oyos.

Role play
¢+ Ask students to take turns to perform the following with each other.

Huey covaers his eyes.

Deowey covers his eyes.
Chip covers his ears. And Loule. . Loulel

Dale covers his ears. Cover your eyes |

Goofy holcds hils nosae. Minnmie Noicas Ner NoOsSo.

Minnie cliaps her hancis, Donald stamips his feest.
Clarabeile claps her hanaas., Daisy starmpos hor fool.
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Using parts of speech and their functions in the sentence (adjectives,
adverbs, articles, verbs ...etc.)

(adverbs, articles, verbs ...etc.)

< You will warm up the students by showing them some pictures of the parts of speech to be learned
(adjectives, adverbs and articles) and giving them a game called “Treasure Hunt”:
< Teacher: What’s an adjective? (Pointing to a picture of happy face): Oh, look! an adjective! (Pointing
to a picture of hot teacup): Oh, look! an adjective! (Pointing to sad face): Oh, look! an adjective!
< Then in groups the students will be able to give more examples. You will set a timer and have them
write down as many of a certain part of speech as they can see in the classroom. Then, you will switch
to a different part of speech and have them attempt to write more words.
Presentation:
< You will write down phrases and sentences and underline the parts of speech to be learned (adjectives,
adverbs and articles) on the board. Then you will illustrate the differences between adjectives and
adverbs and the different types of articles and their function.
= Ask the students what they know about the parts of speech especially (nouns, adjectives and adverbs.
= After you get their answers inform them that:
¢ Noun may be a (person, a thing, a place)
e Give them some various examples.
e Ask them to classify the following words:
place Thing person

book — park — pillow — Ali — mosque — sister

Adjective is a word that modifies a noun

Give them some examples: (big, red, kind, beautiful, nice, cold, ...etc.).
Ask the students to give you some adjectives from inside the class.

Ask them to give you an adjective and a noun for example: (big class, hot weather, white
wall ....).

Tell them that the Adverb modifies a verb and usually ends with (ly).

e Teach them that the adverb of frequency may be(usually, sometimes, often, always ...).

e Give them some time to classify some words:

nouns Adjectives Adverbs

quickly — Muhammad — slowly — white — yellow — man — kind - always

Practice:

< Ingroups, make the students practice what they have learned through using a variety of games for
example:
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< Draw the basic Tic Tac Toe grid on the board. Then, put different parts of speech in each of the
squares. The students are divided into teams. Each team will select a square and name a word of the
same part of speech in the square. If a team can think of the word under a set time limit, then they
can mark their X or O in the spot. Then, the other team selects a square that has a different part of
speech and tries to perform the same task. The team which will get three Xs or three Os in a row first
wins the game.

FFarts af Speect
Tic—Tac—Toe

EoeEst T The S DIl Yo ey b — A ——— 8
B

Noun I Prepositicon I Vero
Aciverits Acdlective NNoar
Proracu Verits Conmnjpunction

< The teacher will Fill plastic eggs with a variety of words and hide them around room. Then, send the
students to find them. After that the students will open and sort them into the correct bucket.

.

< The students will be given a sheet containing parts of speech, and they have to color every part of
speech with the right color.
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Activity (2) : Colorful Copy work Grammar:

Work in groups or in pairs.

Give each group a card containing some sentences.

Let the students circle the noun and underline the adjective.
Tell them that the fastest groups are the winner.

Go through the students and take a look at their activities.
Help those who need a hand but don’t give the answers.

Let the winner students read their answers loudly.

th@ooy helped his father to wash .'u

The pretty gifl twirked In her new dress

The clean windows shone In the sunight

Mary put hor blue pencll, her red macker and her sharpenar back in

her pencil case

The green grass grows under the warm sun of summer

His yellow pajamas were 30 long that they dragged on the floor

The flutfy pliows covered hs small bed

She ted her long. black hair In a ponytall

The nervous cat jumped when the loud chikiren entered the room

N

Mark rode his new green bicycle o the park »

The children danced to the groovy music ﬁ

Luke organized hes numerous toys on the shelf - —

0 9. The car's gas tank is empty.
* 10. 1 have a pen with red, blue and green ink
11. My beautiful mom loves how peaceful the lake Is

1. The large fan blew a cool breeze on us,

2. Bill rode his yellow skateboard down the steep hil

3, We like pink lemonade betier than reqular lemonade
4. The rocking chair is comfortable

5. My dog has a plakd collar with his name on it

6. Grandpa swept the dirty perch

Adjectives are
words that
describe nouns

7. Pastais Abby's favorite food,

B. Skunks are black and white

12. Early mornmng is the best time 1o catch fish

https://www.k5learning.com/worksheets/grammar/grammar-worksheet-grade-3-adjectives-

[l T
C1JdLEL”
T AT LT

0.pdf

11
T3, alm

Activity (3)

You can tell the students that the adverb usually tells (how, when and where) the action happens.
Remind them that the adverb modifies the verb.

Work in groups or in pairs.

Give each group a card containing some sentences.

Let the students to circle the verb and underline the adverb.
Tell them that the fastest groups are the winner.

Go through the students and take a look at their activities.
Help those who need a hand but don’t give the answers.
Let the winner students read their answers loudly.
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11, Finish this task 2pidly s0 we can move 1o the next

12. You should alwsys answer the phone promplly

11, The dance will begin later than we thought,

12. Wewill walk there together

—Wihen _1The practiceega)sooner han we tought " EnGirchedin e code confgenty Co §
2 Themovie ended alar than expected _ 2Felciaanived lalg at the party. r f‘
__ 3Tnisrace began garfier than the last one. 3.Jamie iives pea the park. "/
_ 4Sheissupposediobehere now 4.Kammmdwmmmmmmmpum -
__ 5Becareh, there is juce garywhere. N .; 5.Rob performed temarkably on stage.
__ 6.Hang your codl there, by the door p —______ 5.The store seems [arther than expected.
 7.Comeham please. 7.1 hope the show starts 5000,

8.The Jones are moving fi¢ from here. 8. Hopelylly, they can come to the party
_ 5.Shedances gracofuly. 2 9. Put the pot here, by the stove.
0. The itle boy answered the question poliiely 10. The man shook her hand firmly

https://www.k5learning.com/free-grammar-worksheets/third-grade-3/adverbs/how-when-where
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Using the different kinds of sentences (the differences and formations of simple and
compound sentences).

< Grammar should not be taught in isolation away from context.
< When grammar is contextual within real life text, it will have a positive impact on students writing . This
can be done through working in cooperation and, interacting with peers, and communicating through
communicative grammar activities as games and you can implement catchy activities as games and
natural context to provoke the student's enthusiasm, interest, and motivation, so grammar classes are
becoming enjoyable and task —oriented for students' delight.
You can use the deductive approach:

% SIMPLE and
' COMPOUND
¢  SENTENCES

| - _d

PPP (presentation/Practice/productive) to teach communicative grammar.

< Presentation, in this stage you can present grammatical concept in meaningful context as building
upstairs on board, using realia or flash cards and miming.

< Practice:

< You can use activities as blank fill exercises, sentence transformation, picture, dictation, recording
sentences can meet the new concept.

< Production:

< As information gaps, problem solving and board games are activities for your students to practice more

freely on their own.
Example on that: explaining the simple and compound sentences

< Ask students a sense of concept questions to lead them to discover the form of the simple sentence tense.
We visit our grandparents every Friday.

Question:

1. How many subjects are there?

2. How many verbs are there?

My brother and I go to school by bus every day
I got up early and drank a cup of coffee.
1. How many subjects are there?
2. How many verbs are there?
Ali reads novels, but Sami reads comics.

How many subjects are there?
2. How many verbs are there?

—

I

Skim the worksheet again to find more example.
2. Conclude the concept, form, and key words for simple and compound sentences.




Grads J Sectencas Worksheat

Wnite *S” for simple semences ang *C" for
compound sentences.

1

2.

3

Emily won the game. (S)

Emily won the game, s0 she
received a medal (C)

Clocks go forward in the spring.
They left early, so they arrived first.
Danny practices the gultar every day

They did not brush their leeth, nor did they comb their
halr

Thes bullding has several elevalors and starweds

We took the city bus, but it was crowded

Some grocery stores are openon Sundays

| did not eat any cockies, yet there are none left.
The ferry does nol operate at eght.

He fmnished his book, and he has nothing left to read.
The birds are singing in the trees and the bushes

They do not fear ghosts, nor do they fear monsters

https://www.k5learning.com/free-grammar-worksheets/third-grade-3/sentences/simple-compound

Sty
O o

RO S R e R B
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Activity (1)

Practice:

X/

** Now prepare cards with words on them and ask the students to form sentences using simple
sentences.

+» Ask the students to complete the sentences below to form compound sentences.

++ Student will work in pairs. the pairs will pass on their cards to the next pair after 5 mins. students
will look at the cards and work in pairs to form the sentence before it's time to get the new cards.
1. Last year /wrote /I/
2. Usually / Hani /reads/
3. Hani and Tareq / magazines/ always
4. Often /my sister/ watch and enjoy/
5. cook and wash/ my mother/the dishes/

Production

¢ Ask your students to create a poster.

+* Encourage your students to work individually or in groups and you may show them one or two
sample posters.

% Ask students to introduce at least 2 images and the sentence in simple present at least 3 times.

+» Ask them to make poster about nature, animals, daily habits, etc....

+* They may add pictures to the poster or even draw one with their own sentence under and written
one with their grammatical concept taught. (Simple present tense)

+* Go through the desks. When students face some words, help them to achieve their task.

% Ask your students to display their posters around the classroom.

» You may ask them to use the sentences written in the poster and collect them in a paragraph on

notebook.

Activity (2) : Scavenger Hunt

wnrneri -~

“»\ O\

15 te —

+* To help student identify grammar skills in writing, ask them to go on a scavenger hunt for specific
concepts.

+* Divide students into groups

¢ Ask students to look through the text from their reading textbook to find simple and compound
sentences.

+¢+ Set a timer and give each group who find an example a point.

+* Now let students work individually, write another paragraph on the board and ask each to write the
examples they find in the paragraph.

+* The last sentence is the missing in the paragraph ask each to add his own sentence, or to rearrange
scrambled words in the last sentence and then write their own sentence.
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Read each pair of sentences, Then make 2
compound senrence by joining the rwo sentences
with a comma and 2 conjunction. Write the new
semtence on the line provided.

L. Margaeet’s poem i Jong. It is not complicared

. Margaret does noe discuss Maizen @ this posm. Ste does tell sbout ber father's deach,

The poem mentions Margaret's mocher, It quotes advice from Ms, Dell

v Mangaset could bave refused to wnte the poess. She could have nefused 1o nead
10 the class

S, The pocm was wall wrmen Ms. Peazle was proud of Margaeet's cffons

+ The class did nor say anything aboar the poess. They did rescr o i

. Mavhe no cne knew whar w szy, Mayhe the sadenes were 3fraid o say the
wrumg thing,

, The studemes were silent. Ms. Prazle knew what 1o write

https://www.scholastic.com/content/dam/teachers/blogs/mary-blow/migrated-files/simple-and-
compound- sentences 1.pdf

o

e Sentence with

With

Practi

- Practice

MBSAIt
Contains ads

https://play.qgoogle.com/store/apps/details?id=com.sentenceMbsait.sentence

.-I :I’.."'I]Il

'I i'l.:'...l:
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Identify and discover your students' learning difficulties in expressing ability in the past.

+* Grammar should not be taught in isolation away from context.

* When grammar is contextual within real life text, it will have a positive impact on students writing this
can be done through working in cooperation and, interacting with peers, and communicating through
communicative grammar activities as games and you can implement catchy activities as games and
natural context to provoke the student's enthusiasm, inters, and motivation, so grammar class are
becoming enjoyable and task —oriented for student delight.

q

You can use the deductive approach:

¢ PPP (presentation/Practice/productive) to teach communicative grammar.

Presentation, in this stage you can present grammatical concept in meaningful context as building
upstairs on board, using realia or flash cards and miming.

Practice:

You can use activities as gap fill exercises, sentence transformation, picture, dictation, recording
sentences can meet the new concept.

Production:

As information gaps, problem solving and board games are activities for your students to practice more

freely on their own.

Example on that explanation the simple and compound sentences
< | canswim.

| couldn’t swim when | was six years old.

| can type on a keyboard very fast.

| couldn’t type on a keyboard before | joined this course.

She could paint before she started school.

I couldn't cook until I went to university.

When | lived next to the pool, I could go swimming every day.

% Ask students a sense of concept questions to lead them to discover the differences between the precious
sentences.

¢+ Watch the following video for more explanations.

@) )
h 1

roImat L
T BE D B LSS
e Lo O 71

*

R/
X4

)

X/
X4

X/
X R

R/
L X4

R/
X4

)

X3

A

X3

S

X3

S

X3

A

X3

S

K/
0’0

X/
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https://www.youtube.com/watch?v=NvJF8csgPVc

Activity (1)
+«+ Divide the students into groups.
Ask them to read the sentences below and number the questions.
+» Encourage them by saying: The fastest group is the winner.
https://www.englishwsheets.com/ability-inability-1.html

0

*
°e

=y F sREvER B

L]
LI R TLL )

Activity (2) ey
< Divide the students into small groups. L CANORCANT . \
% Ask them to look at the pictures carefully and read the sentences. o) - e o
¢ Ask them to fill in the gaps (can or can't) according to the pictures. B e on i g\
¢+ Assign a limited time. & ' : ;?,{' F’J
«» Encourage them by saying: The fastest group is the winner. z:hu)z:;ﬁmw-—l ;f 1 Tor_or
% Ask them to rewrite the sentences in thepast. |t rporsso SOUTER! R -
% Ask them to write sentences about their abilities and inabilities now and in the : ....mw,.;.:.. ;-’%\

past. O, wammima™ | \‘f
% Go through the desks and help them when needed. | T é} s
https://www.englishwsheets.com/ability-inability-7.html | e koo o, | 1 e

":“""E]fk ﬂ,

X e wr G EEE et ——————y
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Activity (3)
«»+ Application for learning building sentence using abilities and in abilities in the Modal Verbs
present and past . s
https://play.google.com/store/apps/details?id=com.gmail.prettyblackpinkk.modals

Tips for parents:

X3

%

Create a poster with your child holiday nouns and verbs.
Tell her / him that we have to write on the poster each day the morning sentence and the evening sentence.
Make to column (one for morning and one for evening)

Use an attractive title to encourage him/ her: "My Little Writer"

X3

%

>

L)

%

X3

¢
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Worksheets

look and describe
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Grade 3 Sentences Workshee!

Emily won the game. (S)

Write “S” for simple sentences and “C” for Emily won the game, so she
compound sentences. received a medal. (C)
S 1. Clocks go forward in the spring.

They left early, so they arrived first.

Danny practices the guitar every day.

They did not brush their teeth, nor did they con;b their
hair.

This building has several elevators and stairwells.
We took the city bus, but it was crowded.

Some grocery stores are openon Sundays.

| did not eat any cookies, yet there are none left.

The ferry does not operate at night.

10. He finished his book, and he has nothing left to read.

T

The birds are singing in the trees and the bushes.

12. They do not fear ghosts, nor do they fear monsters.




I this lollpop?
. &) Yes, It Is my lollipop. \: d
ke

391



We use can to tolk about present
abilities,

My sister con ploy the violin very well
1 con't speck French,
Lisa ¢on sing beautifully,

\.

J

We use could to tolk about past
abilities.

When he was younger, David could swim very
well

Mora couldn’t read ond weite when she wos

K Y,

Fill in the blonks with con / con't / could / couldn't,

&

»

{7

¥

.

He

Albert was il kst week.
0 10 school,

Tom 15 very geod at sports.
He .. play temnis well

iii‘

Mvmunmwu Julia . drow nice mﬁdm \his yes.
Jukombq Ad-mﬂmm When she wes in primary scheel,
K ™ fost dh..._..mdublgM she __ phay the drum
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o 2Themove ended jalsr han expected — 2Felciaamived jale at the paty. C f{ﬂ
3 Trisrace begangatierthan e lastone 3. Jarmle ves pgax the park [{ o ‘
& She s supposedio be here pow —_AKala&is!!dwm"\ammmy;;md =~
—___5Becaefy tere s jace gyaryahen ﬂ —_5Robpericrmed tamarkably on slage
-

6.The store seems {gfher than expectad

— BHang your coat fhere, by the door \
_ 1.Comehgz please. 7. | hope the show stats soon

8.Tee Jores are maving fat brom here [ — 8 Hooofully. they can come Yo the party.
_ 9Shsdsncesgracaluly h- ’ @ Put the pot heea by the stove
10 Thelitte boy ansmercd the queston golisly, 10. The man shook her hand femly

11, Firush ths task mosdy 50 we can move (o the next 11, The dance wil begin kter than we Tought
12 You shodkd always answer he phone pompty 12. Wewill walk there togemer
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Find the verb?

Find the subject? ...

Thisgrougofwords isa?

Find the verb?. ...
Find the subject? ..

Thisgroup ofwords s a?_ ...

e
Pty s e
- e -

Fing the verb?
Find the subject?

This group of words is a7

Fina the verb?
Fina thesubgect? .. . .

This group of Wwords is a?.
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PREPOSITIONS OF PLACE

Look at the picture and write
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tacherfiera.com-
Arrange the words and phrases and write sentences

I I have | bag. I a biue

22. lA(jum lovesl football. l to play I

I graen I s I The van |

M KE A SENTE CE
Look at each picture. Make a sentence about the picture.
i e

‘® @

“.g& o 3is
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Theoretical Background on Grammar

+ Grammar has a fundamental role in achieving communicative, competence, which refer to the ability

to interpret information express, oneself, negotiate meaning, and write expressively.

So, when teaching grammar, rules will be easier and more effective when teaching them in context.

This will lead to the top accuracy of the communicative language, and it also shows how language

works in sentences and leads to understand, form, and write organized words meaningfully in an

accurate pattern.

++ So, the need of grammar study is important to make speech and writing meaningful, and to elicit
students' confusion about the usage of "who" and "whom", the matching of nouns with their verbs,
the choosing of pronouns reference, and the comparison of degree of adjectives.

% http://e-fit-nus.edu.sg,wongcy

Resources

X/
°

https://www.twinkl.com.tr/resource/t-s-3104-regular-past-tense-verb-jigsaws.
https://tinyurl.com/5¢2xzr43
https://tinyurl.com/5c2xzr43
https://tinyurl.com/4ykdes27
https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-b.pdf
https://www.k5learning.com/worksheets/grammar/grade-3-sentences-fragments-a.pdf
https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions-place-
1/58687
%* https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions-
place/70508
% https://en.islcollective.com/english-esl-worksheets/grammar/prepositions/prepositions-
place/43946
%* https://www.k5learning.com/worksheets/grammar/grammar-worksheet-grade-3-adjectives-
0.pdf
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/adverbs/how-when-
where
https://www.k5learning.com/worksheets/grammar/grade-3-simple-compound-sentence-a.pdf
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/sentences/simple-
compound
https://www.scholastic.com/content/dam/teachers/blogs/mary-blow/migrated-files/simple-
and-compound-sentences-1.pdf
https://play.google.com/store/apps/details?id=com.sentenceMbsait.sentence
https://www.youtube.com/watch?v=NvJF8csgPVc
https://www.englishwsheets.com/ability-inability-1.html
https://www.englishwsheets.com/ability-inability-7.html
https://play.google.com/store/apps/details?id=com.gmail.prettyblackpinkk.modals
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https://play.google.com/store/apps/details?id=com.sentenceMbsait.sentence
https://www.youtube.com/watch?v=NvJF8csgPVc
https://www.englishwsheets.com/ability-inability-1.html
https://www.englishwsheets.com/ability-inability-7.html
https://play.google.com/store/apps/details?id=com.gmail.prettyblackpinkk.modals

Indicators of the Difficulty

+» Refugee students have difficulties in spelling commonly confused words (homophones).
+» Refugee students have difficulties in spelling syllables division, prefixes and suffixes.
+ Refugee students have difficulties in applying correct punctuation marks and capitalization.

Learning Outcomes

By the end of this topic, fourth grade students will be able to:
«» Use suitable words for describing pictures. Spell commonly confused words (homophones)
s Spell syllables division, prefixes and suffixes.
« Apply correct punctuation marks.
< Apply correct capitalization.
¢ Integrate reading with writing process.
+ Integrate meaning of the words with spelling.
+«» Develop and improve writing skills through correct spelling and mechanics usage.

Learning Resources

Paper Resources : Visual and Audio Resources :

% Student's Book % Models- Flash Cards and Pictures
¢+ Handouts +« Visual and Audio aids
Electronic Resources: Additional Resources

% Mobile applications % Common Classroom materials
¢ YouTube videos - Computers - Websites

Intervention Strategies

Game Technique E learning strategy (audio /visuals )

Mobile Based Learning (Mobile
apps)such as:



https://www.education.com/games/spelling/

Procedures of The Topic

Recognizing students' learning difficulties (mechanics and spelling)

o
°

Word Search Puzzles

R/
0’0

R/
0’0

R/
0’0

(steel-steal /desert —dessert/tail —tale/ / stare-stair /

Identify and discover your students' learning difficulties in mechanics and spelling through using one of these

methods:-

First Method :Recognizing Spelling Homophones

—
V'
4
34
|m
al

Here, you will find a word search puzzle for grade four students.
The words used in each puzzle correspond to homophones of
grade four.

There are 10 words to find and circle by students .
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pair/pear) IC
Give each a puzzle and they have to find words which are hidden f

either horizontally , vertically or diagonally, in the direction , :
easiest to read. . ""h’:': e oty s ‘(""

Tell them that there are no back- words .
First they have to read the sentences written on the board missing - .
this word and then they have to recognize its spelling and find it & dessert
hidden in the puzzle in order to come to the board and fill it by o Dot
the end of the activity. Count the number of found words and e prective
recognize your student's difficulty.

IThavea ................ of my shoes in my cupboard.

.
4

]

[mlalalrl<lolml ool e
i R Rty e dld 2o nod 28

vel4omounnme o>

L
[
P
E
H
e
=
L
I.
T
A

h4-05-1 e malnz -4'm‘o

o]—ciN><n~>-1m
! !
x‘ojunqn;uvn‘m‘m

""Z

-

Ireada................ about a dog with a blond moving......
Heuseda................. rod to break the window, and passed into
the house to .......... money.

Sand is for ............ as sugaris for..................

We .ot at him as he is walking down the..................

Method 2: Identifying Syllables Division Spelling

Word Scramble Puzzle
Students will need to unscramble the given words.
When all words are unscrambled they will discover a mystery
message ( the answer to a joke)
There are 14 words with syllables divisions spelling.
Ask your students to unscramble the words and fill in the squares
besides.
If your students struggle, you can say verbally the word for them,
and they have to write the letters in their correct order, depending
on their syllable division.
Students have to know many or lot of the words in order to
discover the mystery message below.
If the students fail, then count the words undone or done wrongly

L
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A
A
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E
the ¢
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The words are :

Studies , homework ,notebook, subject , learning ,backpack
Jfinished ,project ,ruler, studying, educate ,classroom:"

¢ The mystery message "It went back for seconds”

*,

0.0

Back To Schoal Ward Scramble

EPTA
CATEH
SETT
WAESRN
EUGL
SYUDT
NEOD
ANLER
KEDS
OWKR

e — T G

EEasteuE)

Third Method:(Punctuation and Capitalization)
Knock Off

Have your students stand up and make a line across the room.

Write sentences missing capitalization and punctuation marks on

the cards that you put with face down.

«» Ask your student to turn the card and provide the missing
capitalization and punctuation.

¢ If s/he is correct s/he will tape the student to their left or right to
take his /her turn.

«» If the student answers the card incorrectly, he must continue with
another card.

% Count the cards s/he doesn’t answer correctly and discover your
student's difficulty.

K/
0‘0

0‘0

The sentences are:
1. do you like to visit demascuO
. milk is yammy Qbut tea is not tastyQ)
. watch out() mr adnan is driving rapidly)
. does real madrid always win the game()
. jasem is outside () he needs to travel to egypt()

. kuweit charity school are located in lebanon Qaren't they)

B

e X
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Remediation Techniques

¢+ Fourth graders find learning how to spell homophones or affix, syllable words confusing and source
of stress.

«» But through some strategies, they can overcome that.

+« Provide students with individual word lists (out of the full list )that are first a manageable size for
Students to deal with, and well organized as homophones, affixes, word family......

«» Build spelling context through writing homophones expressions as :

Reading for tales is as wagging for tails.

Eye for see is as water for sea.

Hot for desert is as yummy for dessert.

R/

« Emphasize spelling rules using anchor charts such as suffix spelling rules : Double the
consonant (stopper) , drop the final "e" (marker / adorable), keep the final "e"(changeable
, useful ), keep the y (joyful or change the y into i (happiness)

% Use anchor charts to review the spelling of some prefixes as shown

R/
*

A homophone spelling is a challenge, and it is important to distinguish while writing.
« You may picture the difference by linking the homophones to a key picture using the same
graphemes

Some examples to picture:

‘0

% A bear eating a pear and a pair of chairs

®

% A lettuce leaf with your meat and meeting under a tree

7

Use suitable words to help determining the correct homophone:
Example :
% There =here
< Their=my
% They're = they are
____isadog. Here is a dog makes sense — so use ‘there’.
____dogis here. My dog is here makes sense — so use ‘their .
____getting a dog. They are getting a dog makes sense — so use ‘they’re’.
¢+ Teach morphology and etymology associated with words to remember the correct homophone.
Example: two is associated with twelve , twenty
¢ Thad........... pens . I had twetve pens [] two .
¢ Too is associated with also or excess.
¢ Thaveanpen.... I have a pen also [to0
To is associated with verb or preposition
Igo........ swim (verb) [J to
¢+ Overpronounce some silent letters in homophones as knight went out at night
+ ('You say the word knight with "k" pronounced to help children remember to add k)
% Another example : I will not undo this k-not
¢ Teach spelling through activities and let students to compare , contrast, conclude and devise
strategies to remember the words.
W ereflivevsreline:

- = =g
e Ve - -
\f—.-.‘- e

- _,.—4
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Activity 1:Homophone Mingle

Write homophones on strips of paper equal to
the number of students .

(dear —deer ,see- sea, ate- eight , night - knight)
Write sentences on cards (with the same
number )but with a missed homophone as:

= I ... ,eggs yesterday before going to
sleep.

#+ He got thirty ........... out of forty in math
test.

* My ..oooooiin mother has a birthday
today

% Seven ............. are running in the rain
forest.

+ Doyou...... that bird on the tree?

#+ Didyoulook farinthe ............... where
the sun sets?

# That .................. held a golden sword
from the world war I1.

+ [ must not stay out late during the ..........

O
0'0

O
0‘0

Distribute the paper strips everywhere in the
classroom and give randomly the cards with
sentences to each of your students .

Students will have one minute to look for the
correct homophone word or strips that match
with the sentences cards.

Play music, when music stops, let each student
present his cards with paper strips.

Let students correct to each other when they
are mistaken.

Activity 2:Pair the Pear

« To make an anchor chart with your
students about homophone, try this
activity.

« Give each student a paper card with a
homophone on ( just cut some of the
cards pictured below)

¢+ Ask students to walk around the room to
find their matching pair, or matching pear

+ Have partners discuss the difference in
spelling and meaning of words with the
examples on each. Help discuss that with
them.

s Then give them one of the
differentiated recording sheets to record
the homophones and write a sentence for
each!

+ You can ask students to choose a pair of
homophones , then give each student a
paper copy of " pair of " pears "

+« On each of the pears, have them use each
homophone in a sentence that shows the
meaning of the word with its correct
spelling.

« Ask them to display these pears on a
bulletin board after checking their
correction with the students when they go
look at the bulletin board if they need help
with spelling particular homophone.
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9.1n¢ed

1.1am going

5. My brather Fees

6. 1'wos at the pork

7. Those clothes are

8.Chontou got

10.Inced you —__ helpme.it's ___ heavy!

Dote

Homophones:

To, Too, or Two?

Fillin ench sentence with the correct word

10: & function woed
4 100: G40 or vory
two: o number

reod o book

2. Dixie ron miles.
3. 15 Alfred coming ?
4. She got wrong on the fest

play basoball
times today.
expensive.
strikes in bowling

wiide poges for school

".:s--i!ilp"
El!ﬁ;:: st

(EhLearning

Homophones

Fam & \catarary Workahest

Circle the cormect homophoos,

Leok at Ml (hoight £ nght) on B Mo

The mocisin (aat | pant) s covmad wilh sow

| {sanm | soom ) 10 have caughl @ coks

| condd Saroly stand an my (et fant|

As mporiant Guatty of (wisal | aleal) s s streng®

1 BCUQNE B ol & (M0a | Ben) marss! for D dctian

| got 4 3 parcyl in 1o (male | mal) iaday

Mg ot postn A 4.3

To, Too or Two

First Grade Vocabulary Worksheet

Wiite to, 100 o two in the blank spaces
lamgoing ____ thelibraryat
Your shoes are _____
I'm___ young__ driveacar

The book is hard

We are geing the park.

| have dollars left,

My cat is fat,

c'cleck.

T
G TN

read.

Readeng A mas fo K-35
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Activity 3 :
+«» Divide the class into groups of pairs.

zebra

{
».x

@ d'm_:ner

F rocket

/ hammer

+ Read the words for each pair showing syllables
divisione.g :

Dis/ co /ver

Com/po/si/tion

Bas/ket/ball

In/te/res/ting

«» One of the students will start writing the word on
the paper by adding just one syllable. The next one
adds the next syllable. Each student will use a
different colored crayon.

W chicken
¥ robber
_'; marble

m jacket

< If one is not writing the syllable correctly the other
will correct with his/her own color.

« Complete telling the list of spelling words, and then
check the colors each part of word has.

+«+ The one who wrote the more syllables correctly is the
winner.

< You may give student individually cards with words
but leaving a blank space or two for key syllables
,your students will have to put in correct syllables :

Examples:

Won/ _ _ _/ful
Beau/_ _/ful

Capi/____
Ex/ _ _/ting

O
0‘0

X3

*

O
0‘0

X3

*

O
0‘0

O
0‘0

O
0‘0

O
0‘0

Activity 4 :Spelling Tree

Fretixes, R0t Worde. and Cofines Lhatlatge]

e g g Ak et oy L

Start your activity with Bingo game

Provide students with bingo boards that
features words having prefixes and suffixes.
Each square contains a number.

Tell your student the clues that go with the
word for example "to heat again™

Students must figure out the words “reheat”
Spell it separating the prefix or suffix from its
main root.

On the wall , there has been a prepared Word
Tree Bulletin Board made from butcher paper
with a large trunk and branches to the left and
to the right (This will provide a visual of the
position that prefixes, and suffixes have
around a base word.)

When students recognize the word " reheat " ,
s/he has to write the root word " heat " on the
tree trunk , and the prefix " re "on the left
branch of the tree.

Whereas if the clue of the bingo was "without
a place to live" (home) and the word is "
homeless " the student will write the root word
home on the tree trunk and the suffix " less "
on the right branch of the tree to show that it
comes on the right side of the word

Continue playing this game with your student
until they fill all the boxes and then on the
other hand, students can always refer back to
this tree through - out the time to practice
spelling using the list developed.
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Tips for the Parents ( sheet for parents)

35 HANDS-ON SPELLING ACTIVITIES

1o use with any word st
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Mechanics : Punctuation and Capitalization.

Punctuation

g 553

Capitalization

Using correct punctuation and capitalization is essential in developing good writing skills for your

students, and then knowing how and when to use the correct punctuation when writing.

For them, way to practice an exercise of substituting different punctuation marks with action or sounds is

important.

For example, when the sentence needs a full stop ; bang on the table , a comma clap, a speech mark :

click the fingers , an exclamation mark : raise a high five , a question mark : twist the hand . They will

practice the natural rhythm and pauses of spoken sentences.

After that ask them to punctuate and capitalize undress sentences from their reading text, and then compare

them to way they are written in the text:

(You must be sure the students have understood the concept)

When reading aloud before coming to the writing process, emphasize strong emotion, pauses and come

to a complete stop at the end of each sentence. .

Hang punctuation and capitalization posters or anchors on bulletin boards for easy reference. Use a

variety of punctuation and capitalization in morning messages and in writing activities.

Encourage peer - checks and self- checks for punctuation and capitalization in daily journal writing. This

will help students become more aware of their own punctuation and capitalization errors, as well as their

skills. Use punctuation and capitalization task cards as a fun way to practice as a whole class activity .

Use this video to emphasize learning punctuation and capitalization
https://youtube.com/watch?v=9viVfE5Y q6s&feature=share

=

(/‘; %

My favourite fruils are apple, bansna, and
atrawberry

Activity 1
Divide the students into two teams .
On the board write out series of sentences that all
run together :
1. my teacher is reading a story a bout

S e

Capittahzation

cinderalla
2. we live in tripoli the second capital of
lebanon
3. do you buy card picture and posters %+ Create a game board and a set of empty cards.
4. wow it is an amazing day to meet messi +« At the bottom of the card are six capitalization
5. iwill ask him what do you do Mohammad rules , each corresponds to a number on a dice.

O/
0‘0

Divide the students into 2 groups :"The red team
"and " the blue team".

Salah to win the game
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https://youtube.com/watch?v=9viVfE5Yq6s&feature=share

The first student in a team to buzz the bell when
you raise a hand up , will suggest corrections.

A correct guess gives that team a point.

After they finish all the sentences on the the
board, ask each team to come up with four
sentences without either capitalization or
punctuation marks.

In turn each team will write own sentences on the
board for the other teams to correct.

The team that has the best correction wins.

Take turns throwing the dice.

Ask students to check the number matching at the
bottom of the board and choose a card to write his
own sentence applying the rule for the matching
number concerning capitalization.

His/her sentence will consider wrong if it lacks
correct punctuation.

If her/his sentence is correct, s’/he will move
ahead according to the number of the thrown dice.
The team, who will reach the "finish hat" first ,
wins.

Ask your students to hang the correct sentence on
the bulletin board as a reminder for capitalization
and punctuation.

For more challenging activity, ask your students
to write their own paragraph using the rules down.
(O e 3‘:;'” 10)]

oy

X3

8

X3

*

X3

*

X3

8

X3

*

Tips for Parents

Writing is an activity that needs mental processing.

Your child can't sit down to directly write the perfect draft.

So, to improve your children's writing skill, follow the steps:

Encourage reading ,as good writers were first good readers.

Help them get started by giving them first few words or sentences or asking them some providing

guestions.

Provide them with a draft to brainstorm, put idea down, ensure thoughts flow, and revise for errors and

mechanic.

Allow free writing to open up a new avenue for self-expression. Any daily life topic is beneficial.
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(i Learfing
Fixing caplitalization

Gradle ¢ Capdalzason Wonshee!
Capfladze tha fis woed in 3
SHNANCE, DIOpe: names ol

paopia, paces, and producls

man words i Utles, and days
marihs, and hokoays

Rawnta the sentances below with the
potrect capalzation,

1. we bought my sister nike sandaly
from canada

2. thecity of chicago is hosting a chvisimas lostivad in december,

3. Ileamed about presiient incoln in 8 book calied "bom to kead”

4. myloorte singer, katy parry, wil sing “lirework” (hs saurday

5. mylamily vists caldomia to hear the band, maroon §, in oclober

6. injamaca, we drank 3 lot of gatarade because d was hot thére 1 jly

“~

Fay

7. forthanksqiving, we visit my grandpd in néw méxco. '

8. Injaruary, mayor henderson will be giving away a new loyota camry,

Potdg § Wen ket K & O e lsuoi con

. i
el T
"1

B a
FECTE I =
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Worksheets

¢ HOMOPHONES ¢

Reud the sentences und circle the correct word

1L.Isaowa_________ontheflower. be bee
2. Thewind __theleaves,  bloc blew
3. Iwill ____myfriend atthe game. mest meet

4. He will play the in the second play. role roll

5 Whatdidyou_______stthestwre? buy bye by

6. It would be nice to have inthe world, piece peace

7. twillbea ___________ doytoday fare fuir
8. You should never _____ to your parents.  lye He
9. Doyouliketocat 7 beats beets

10. thave ___ thatmovic before. scene seen

Homophones
Name

Circle the correct ward fo complete The senterce. Thes mete the woed on
he liee

I Lost week T § o horse slong the trol in the mountoins
rood rode

2. My cog hurt s front Troo digging in The yert.
oy bt

2T all of my Timed math TesTs and spelling TesTs.
post paszed

F
3
a
1 2t Tt e I
4. My Tathes cur The _In Nt Tor vy Trws: house . % 'L N W TRTTHTLT
beredd boart "aw a1 Plas ™0
LRI =

O We all of our socoer gaTes Thes serson.
-n e

& My mather b Yo wry brhae et tum oo avy coet
E t

7. G you help me: by ondd combh my swter’s ?
hair here

8. Grondma s favorite Y istherose __{m‘u\

flour Fiower &\ »
\'_- J
9. Tameny con't Pew Puriwerk. ‘Tflf‘, :f-’ﬁ"
fined fint f.’,_\i t

10 We are gomg To thop some \lrf)?\

oo L
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Spalirg Taer w2

Nave:

Hamephanes ure myrds Yoat haee the sorve sourd but $fferet |
wpeling ant nasning

DAracrane: OResss Tho (a/erT Aeeprans 0 pranThasss " carrectly
compiete coch sorlence. Write the aerd on the lise. S¢ corefalw th speling

L Ve . of the whabe 13 9f 2 toma
(o s < weight)

2. laatnght I 20ve strange nooes n iy hasse
{raard - herd)

1 The bay wae anean tha warh peabien
(s = daze)

AT Fel towmy tant vy b sen il
hexct = heal)

5§ was Sbe e reoch the of e Everest
(sezk - peea]

Nane

Right, Write

Directions: Read the sentences. Choose the proper form of 1he words
right or write 1o complete each senteocn

1. After the stop sign, we had to take a .
but Instead we took a left, and we got lost

2. Auntle Paula gave you a gift, so please
a thank you note.

3, lam going to a letter 1o the President
1o tell her my ideas!

4. | researched the answer to your question and it turns out |
was |

5. Sarah uses her left hand to cut vath scissors, but | use my
6. My sister is in Kindergarten and is learning to
her letters.

7. When you are faced with a challenge, make the

decision.
8. A composer Is the persen to a song for
you.
9. Press the button to turn it on.
10, your name at the top of the paper.

Cowaw Heneman T wachiny oo

[=]

R T R - L
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U Learfiing

To, Too or Two

First Grade Vocabulary Worksheet

Write to, 100 of two in the blank spaces

| am going the library at c'cleck.

Your shoes are big

for me.

A :3\
PR

I'm young drive a car. &

The book is hard read.

We are going the p
| have dollars left.

My cat is fat,

ark.

Readeg A ma foc X-9

R
R o | |
A "

AR

L]
Eaallied™l o s

reanE 2 EE ¥ _aan
*a oBTal ™70 "ala™l 2 I"eea
a2 e W a H

e T

[
T H::L i
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i Lsaring
Homophonoes

PeaTOctenes @ wers et souted $1e seve bt tarrw SSererd
rewnege ard elTge
Cavie e rowvect brwnaphors o ravpiey e serteses

The wind (blew / blue) the tent over.

Last wesk | (road /rode) a horse for the first
time

My dog hurt his (paws / psuse) m
e

I {(won / one) the lennis match.
My mom will (sew / 50) me & dress

| need to brush my (hair / hare) @

We need 10 chop some (wood [ would)

Do g b oot bt & 4 - weta

l. | g ks | .I

E HE O T e

J 1
Err TP
L« [CLIJET

Eel
n T LLT

B+,
31 7

(3 Leaming
Homophones

5 § Qrude Vorstaliry Wit

Clrthe 1he Comect hamagrone

| can't (wait / weight) to receive your letter in
the {(male / mail)

»
We (ate / eight) lots of (meal / meet) @
for dinner.

We watched an eagle (soar / sore) through the
sky.

Tomorrow, we're going to the (beach / beech),

My uncie always has a goed (tale / tail) to tell

Make sure the (brake / break) works on your
bike

What is the (some / sum) of 2 + 27

ST Saodsarceias

o PRREA
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Capitalization and punctuation worksheets

Capitalization and P

Oirmctions. Musd was s werbance soxd dedwris which wonds need & te
gy latned e A puschaston 15 2w acided. O the bre beow dach
SR, MR 0 S8 ANCE SOty U g B SO capRaizition ang

pasciustin

Eaarps 06 saving wp ey il 00 401 i paroen
x daner. ta ety vl gu sl 1 b ek,

1 o bwwd ol bt B sty veey rems

10y 0 won 0 1R 307 ) GEARAN
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4wy e ches Non 1 gy skt o e pos
s 0V 8 2 oY dverd 34 Fameay

' 2w g 0 w0 fagn bar F e o nate ey
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EH

End Punctuation

Owmemane ©# = S sorvmt st

1 Mharry Of e P o Pa8 Gy are macs of MTeone
L LT
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A Ao pou gueg s stend WAt s Outeter ey
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Capitalization & Punctuation

punciuation marks:

1 wa tock o imxesen in garman and rranekstad (1 ro anglch

letters &

2 ab hvex induba the uncted arab enrntes
3 Thaese picfures were Token during cur selidey in colifer ma, o
on saturdey and Susdoy ) am 20ing ¢ The meTro centre i newesatie
9. how Wng aid you study for the test
6 1l te take my childan 1o alberr park
7. did rumadan start en thurscay
8. hoda wetched the news on the b
9. i Think jume is The lagest month
L rushing reod the quece wnde the chvistans reod The ok
my mother ix calea ann and my father ix caled tom
, i am geing to xheffirld to vait my frierd mary
theere 1% 0 new pedt of fick cpering cn mordoy 127 of setembar
. s tram 10 ledon STies s munchester
. what tene do we meet on morten rosd
In the nehiday. my famly and ( are garg to pane an the wurartar
I Irex on ol street snar the city cantre

15 there o megeal centre neor baere

o "l Jmop B
ECD e L AFT Ty, 3T

= mb g Pt dle] LE B L
IS I Lry E L

H A

5

s

o

W

N

|

Punctuation

Pedro the Porrot needs help putting the
on ot the

sentence. Help him complete eoch sentence

corréect punctuat

by odding o pericd { ), exclamation

pont (1), or question mork { 9

1 When is your birthdoy

2. I love ice cream

i

My fovorite subyect is writing

4 Sam wallks to school

w

How far can you run

6. The dog rs in the dog house

“J

What is the titie of the book

8 We hod mzzo for lunch _

O

May I have o drink of water

.

10. The cot jumped on the fence

e e —
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Punctuation e

D e thome, Add oy
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pleabizee wn and At
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Punctuation &1
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CLASS 4 PUNCTUATION
Q. Rewnite The falivning senfesces wing pusctualtions,

1 has deapn abentied Nes e iact

Ass.

& teron cops ox il of monds of whidon

Az

Fowhvat o fee doy 0 is

an

4 badwei "he heover oo e serth iz i ncls
E T — - —

B barreh ndm dus won The crket workl o
Any

£ nde ger Preadom an aagt LS 1547

Ass
7 wr ramowks rexd 13 2 prese vhwater

Anz

B madlth iy seek ux Bt akdew, ment Se st
Avs

9 b cherret wevta oae heleate are the langeat ahes of
ohe

Any.

30 befz bon cre yoe

Anx

(8: i

e

h kE +

i) (] Y g cR Al

Rewite the sentences Mith stodde capital e tters & punctuation marks:

L. tadep we base oxdab adbc o ert

2. samubees v ddba

To e s TR phat iy her Sadey 0

4 avaraors the nage fron

5. how bong =4 yeu shudy fa- the cus

6. 1 e 13 tzhe mrp chi kinen ro baoss beach

T dd owpatan 0957 on foiky

B bt warchad The exar s omon creeesl

9wl hze cor mumnee belop on are

10. yeaterdoy vessd »a2 2203 sra3 ored 3937 Fo- chwee

L LI L R I

it i P &

@
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L Learhing

Dissact the words
e -

W T b vy o il o be s  ad wd N B e e o
R —

Sl B
O e

Identify prefixes

o a8 a8
Prabions e b33 5w bogrwing of 4 1001 O Saas wand
Choows e crmee puts & secs wnn] © corgete mach smwocn - -
e )
- .
l-“n: e
modnkay o ook 1o doot - ]
— - i 1
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D w | o - -
LN
4 I-‘:
T trn FEpmared fom virm A

Oe O o

EERE)

A girse of werTmnde fmahing
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Waam you bo you ne heng honent

O
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Frofixes

Pt inn mw w00 10 B Segining G 3 1000 0 See ot

Ureive fan Ul st rew @ T STed Ba REETDEY WO BT B e

unlock | rewrite @ dislike |relocate

distrust | untrue = unhook | disclose

unsafe | unlucky

e Loarming

Suffixes

ey Wb e | Pl Pl ) |
ressbiced a0 [®) i eidis

Untrtt e o slfs ared Shwh & boide Siaand B luee TEd wuit te eah wort

easiest | colder useful bigger

endless cleanest| careful

|harmiess| latest walker | playful
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Use the words to wrire fhe prefix, root werd, and the meaning in
o0ch box

--'-?-n i
2 o |U 5&*
word Prefix| Root Word | Meaning

Unhoppy I
Restart | |
Dishonest ’

4

Misbehave |
Unfoir
D mappoor
Review
Miaspail
Redo
unsaf'e
Disagree
[ Retell

Pick ane word fo write in a serfence.

FIHTR tnf ERASY {00 we

MORSAR) (30 ranet.. .

Suffhves

A withe o 0 nldurtie aded 1o B end of 6 rost werd

Drww @ lne fram bhe tbin bo e mamnbing, /A7 1 oo dons e ot
A s s AE A it e i

'

T

bl 0 onewhe \ E
N b withayt ==
3 - C onamers how? Or how of ten? Pacc)
4 less d fulof ) @

Add v elthe 0o cmih reet werd 1o thet I matihe) the new meaning.
Root word Suffix

wn bk hane less an by fu
sccets  dend mgc
mest veternory cobowr

withaut @ hame full of suzcess
one who does meght how a1

without covour
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Theoretical Background: Spelling

Spelling, the art of correctly assembling words from their letters, is one of the essential components of
successful writing. Being confident at spelling leads to confidence in all parts of writing .

The ability to recognize the links between word of the same root and understanding word relationships has
been proven to aid all the English skills.

Research has found that spelling, reading, and comprehension skills are all closely linked. When it comes
to writing spelling, punctuation, and capitalization are particularly important to make writing
grammatically correct and joyful to read . Punctuation and capitalization help make the written messages
meaningful and clear as well as telling the reader how to read the written sentences and understand
the purpose of writing them.

X3

*

X3

¢

X3

¢

X3

*

X3

¢

X3

¢

X3

S

X3

S

X3

S

X3

S

X3

S

Resources
https://www.differentiatedteaching.com/punctuation-activities/
https://minds-in-bloom.com/15-ways-to-teach-prefixes-and-
suffixes/#:~:text=Write%20some%20base%20words%200n,the%20prefixes%20and%20suffixes%20change
https://www.hurrayedutech.com/post/Importance-of-Punctuation-and-
Capitalization#:~:text=Why%20are%20Punctuation%20and%?20Capitalization,how%20t0%20read%20your%20sentences.

https://www.3plearning.com/blog/blog-importance-
spelling/#:~:text=Spelling%2C%?20the%?20art%200f%20correctly,in%20all1%20aspects%200f%20literacy.
https://www.readandspell.com/how-to-improve-writing-skills-for-kids
https://www.themeasuredmom.com/free-capitalization-game-to-teach-capitalization-rules/
https://classroom.synonym.com/activities-teach-capitalization-punctuation-12012535.html
https://littlelearningcorner.com/2018/04/puntucation-marks.html
https://readingeggs.co.uk/articles/2014/02/20/help-child-with-punctuation/
https://www.teachstarter.com/au/blog/10-fun-spelling-activity-ideas-use-classroom/
https://lifebetweensummers.com/2021/05/12/homophones-activities-and-anchor-charts/
https://crackingtheabccode.com/5-tips-for-learning-homophones/
https://education.yourdictionary.com/spelling-and-word-lists/4th-grade-spelling-words.html
https://www.teachstarter.com/us/teaching-resource/bowling-game-end-punctuation/
https://www.treevalleyacademy.com/back-to-school-unscramble/
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https://www.differentiatedteaching.com/punctuation-activities/
https://minds-in-bloom.com/15-ways-to-teach-prefixes-and-suffixes/#:~:text=Write%20some%20base%20words%20on,the%20prefixes%20and%20suffixes%20change
https://minds-in-bloom.com/15-ways-to-teach-prefixes-and-suffixes/#:~:text=Write%20some%20base%20words%20on,the%20prefixes%20and%20suffixes%20change
https://www.hurrayedutech.com/post/Importance-of-Punctuation-and-Capitalization#:~:text=Why%20are%20Punctuation%20and%20Capitalization,how%20to%20read%20your%20sentences
https://www.hurrayedutech.com/post/Importance-of-Punctuation-and-Capitalization#:~:text=Why%20are%20Punctuation%20and%20Capitalization,how%20to%20read%20your%20sentences
https://www.3plearning.com/blog/blog-importance-spelling/#:~:text=Spelling%2C%20the%20art%20of%20correctly,in%20all%20aspects%20of%20literacy
https://www.3plearning.com/blog/blog-importance-spelling/#:~:text=Spelling%2C%20the%20art%20of%20correctly,in%20all%20aspects%20of%20literacy
https://www.readandspell.com/how-to-improve-writing-skills-for-kids
https://www.themeasuredmom.com/free-capitalization-game-to-teach-capitalization-rules/
https://classroom.synonym.com/activities-teach-capitalization-punctuation-12012535.html
https://littlelearningcorner.com/2018/04/puntucation-marks.html
https://readingeggs.co.uk/articles/2014/02/20/help-child-with-punctuation/
https://www.teachstarter.com/au/blog/10-fun-spelling-activity-ideas-use-classroom/
https://lifebetweensummers.com/2021/05/12/homophones-activities-and-anchor-charts/
https://crackingtheabccode.com/5-tips-for-learning-homophones/
https://education.yourdictionary.com/spelling-and-word-lists/4th-grade-spelling-words.html
https://www.teachstarter.com/us/teaching-resource/bowling-game-end-punctuation/
https://www.treevalleyacademy.com/back-to-school-unscramble/

% Refugee students have difficulties in remembering uncommon words .
+» Refugee students have difficulties in using words for describing pictures.

By the end of this topic, fourth grade students will be able to:
¢+ Use word clusters to remember uncommon words.

¢+ Use context to remember unfamiliar words.

«» Use suitable words for describing pictures.

Paper Resources : Visual and Audio Resources :

+« Student's Book ¢ Models- Flash Cards and Pictures
«+ Handouts +« Visual and Audio aids
Electronic Resources: Additional Resources

«+» Mobile applications «» Common Classroom materials
+ YouTube videos - Computers - Websites

Game Based Learning Questioning

Puppets based Learning Mobile Based Learning : Mobile Applications

Role- Play
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Procedures of The Topic

Recognizing students' learning difficulties (Vocabulary )
+ ldentify and discover your students' learning difficulties in vocabulary through using one of these methods:-

72
L4

SR/
LCIIR X4

72
L4

First Method : Make a Word Map Second Method : Remembering Words

+« Introduce the following picture to your students.

+» Ask them to look at the pictures and try to activate
their prior knowledge about the words.

«» Ask them to put each word in its appropriate place

YVOCABULARY WORD MAP

Parari B
R | [

—

s

vV v v l') . v
Animals | Food | Schosl | Colors | The Body

Introduce the vocabulary word and the map to the
students.
Put the target word in the central box.
Ask students to suggest words or phrases to put in the
other boxes which answer the following questions: B
"What is it?" "What is it like?" and "What are some [duck = marker *potato *green * hair *red
examples?" ‘hand * donkey * pizza * gorilla * yellow * book

' [cake * purple * horse * teacher * ear * pencil
Encourage students to use synonyms, antonyms, and .case foot ™ egg " gray ™ hen ™ avocado -!
a picture to help illustrate the new target word. syl |

7 R/ 7 7
RO X I X I X 4

Introduce the picture to your students.

Divide the students into groups.

Ask them to look at the pictures and write the words they know.

Ask students to write the words in a list and discuss it with their groups.
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Remediation Techniques

0.
°

R/
*
0.

°

Game Based Learning
Using games helps fourth grade students to remember words .
Practice certain activities, exercises, and games can help students overcome any difficulties they face in
vocabulary.
Introduce the activities in interesting ways by using videos and pictures .
Games provide a playful environment in which learners follow prescribed rules as they strive to attain a
challenging goal. Games can be a way for students to be active learners. The game helps the teacher to create
contexts in which the language is useful and meaningful.
Teachers can use different games to help students to overcome any difficulties they face in vocabulary .

(1) Here are some examples of games and activities , teachers can use to help students
remember and use vocabulary .

K/
0‘0

R/
.0

*,

X3

S

X3

S

Game (1):Last Man Standing

“‘i@f"LasTMan Standing

® Arrange e clex In o dircls, faceg
iwwerds and ez o ball B & rendom
shdee

® G e ool s word cuch e iy, ‘oold’
o 'good and § oacondt of Tinking Srn.

® Ak here B 599 o sgmoegn for thel wend
¢ Doy Thcx on biall T amahoer rwmnbr of
e clagy.

® They vond i Seek of amilher pgmamgry and
eanlinr pariing B evcid bring cifeined
= No repeats!
b Moo e o

This game is fast-paced, but gives students some time to think. It also encourages peer learning, as students
are picking up on words they hear others speaking.

To play the game, grab a ball and have all the students form a circle.

Name a category or theme, such as things found in a kitchen, food, animals, and so on.....

Begin by tossing the ball at a student, he will shout a word related to the theme and throw the ball to another
student. As each person catches the ball, they need to come up with another word that fits the theme. If they
repeat a word that has already been said or can’t think of a new one within a few seconds, they are out and
must sit on the sidelines.

Take things up a notch with a different version of “Last Man Standing.” Instead of naming a theme, each
student gives the next student another theme. For example, you might start off with “something red.” The
first student to catch the ball could say “strawberry” and then choose another topic and throw the ball to the
next student. This makes the game much more difficult, since students cannot think of a word until they know
what their theme is.
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Game (2): Charades

CHARADES

Charades is quite similar to Pictionary, but it uses actions to communicate the secret word in place of photos.
This is a great game when class is dragging, and students are falling asleep. Get them up and get them moving.
Write down words on slips of paper for students to choose. Verbs are likely to be the easiest, but you can also
use more complicated words, provided you are sure most of the students know them.

Divide the class into two teams and have one student from each team choose a piece of paper and act out the
word.

The teams must guess the correct word before three minutes run out.

For each correct word, that team receives a point. The team that hits ten points first is the winning team.

Game (3): Categories

Have students draw six columns on their paper and write a category at the top of each column.

Choose categories that fit with what students have been studying in class or go with some basics. Popular
categories include food, names, colors, furniture, animals, and clothing.

Choose a random letter and write it on the board.

Give students enough time to write down a word for each category that starts with that letter.

Repeat using new letters as many times as you like.

This game can be used online through the following steps:-

Y/
°

@,
0‘0

@,
0‘0

@
0.0

Click on the following link : https://wordwall.net/resource/5432019/categories
After clicking , the game starts , and you will see the following screen :

blocks, playdoh,
puzzle, doll

(T I e~ e -
(5 S TR e [ e [ i |
(=] P

Categosios

You will be asked to find the match.

january,
february, april,
september

E=F-F-[ -

B @il

Then you will be asked to match up
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https://wordwall.net/resource/5432019/categories

r Mgt Yo P, st osaly, pesid a0 Dlochs, plapich,
manka  IRRRAE et s e paedd

r.w-v‘

5 SR T AN o Bty

vy ey
AT, AW 0ol sode e bt

ol wpede

D3

% You will find balloon pop, you ask to drag the suitable balloon on the category.

0
0.0

The game also includes puzzle such as cross word
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Pick a word

+«+ The game also includes quiz consisted of (11) tasks :

apples, bananas,
watermelon, kiwi

¢+ Encourage students to practice this game at home .
Game (4): Letter Scramble

% Take a list of words that students have recently learned and write a scrambled version of each on the board.
« Allow students to unscramble the words on their paper.
% The first one to finish deciphering all the words wins.
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https://www.fluentu.com/blog/educator-english/wp-content/uploads/sites/13/2014/10/esl-vocabulary-games-for-intermediate-english-students2.jpg

Game (5): What Am I Thinking Of?
«» Pair students up and have them think of an object such as :

What calor Am | Thinking Of?

ask\w@ 6) }”8 ' fisy
R K> e
.,,, ANIMAl ¥

A< g5

Ny

Wm < “"NK 'NG 0 Qe
ot 3 3"'1 o

+«+ Each student should write 5-10 words describing the object on a piece of paper. When you call time, the
students exchange papers and try to figure out what the other person described. The first team to have both
words guessed correctly wins.

Game (6): Apple Pass

This game aims at helping fourth grade students to remember words.

Have all students sit in a circle.

Use a fake apple and toss it to one student.

But you must say one English word as you pass.

The student then throws to another student and says a different English word.
If the student you threw it to drops it, he/she is out.

And the game keeps going until you have one winner.

It can be played with different categories, such as Food, Animals, Etc.

R/
0.0

X/
0‘0

X3

%

X3

%

X3

¢

X3

¢

X3

%
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Activity (1) :Fruity Fun
Find the fruit in the grid.

«»  Write the correct name under each fruit.

7 7 R/
LXK X 4

7
°

7 7 7 7
LOCIE X IR X I X4

is= your Tavowurite frumt?

Using Mobile Applications

Using mobile apps for overcoming any difficulties in using Vocabulary

Qdd one out doe= not belong

S oy W Lo i Nyl
=< (s g ﬁsg Brppe
> Zolnhy

Augs

Free Odd one out game.
Find the item which doesn’t belong to the group, is different from the others and is not like the others.

Free children game find the odd one out. The child needs to pick the symbol which is not like the others

and does not belong to the category.

The student needs to find out what the pictures have in common and find out which image is different
from the other images.

This odd one out game is free and fully functional. Game includes images from more than 15 categories.
A child can play by himself.

The game is excellent and educational.

These children educational game enhances your child’s cognitive, language and visual differentiation




e

7
°

e

A

7 7
LI X4

X3

¢

[ e
7
L4

= How to play?
+«»+ The game has two difficulty levels:

e
Level 1 - All symbols are identical except for one. Pick the item which is different from the others.
Level 2 - All symbols are from same category except for one. Find the item which does not belong to the

family.

After correcting, a fun animation comes up.
After few correct answers, the games moves to next level with more cards.

Write the name of this game on play store and then install it.
link

Click on the

following

and

enjoy

https://play.google.com/store/apps/details?id=com.weplaywelearn.different.

p

laying this

game:

- - - - - -

..........................................................................................................................................................................

@
0’0

You can use these apps to help you remember words such as :-

s

Tips

LE "al71” eIl
f I A el A
1,8, =10 37 F

LI |

T e
B.‘:‘i Tiglmear a1
12 Tk

a LUWTT G ed

https://play.google.com/store/apps/details?id=com.worldchip.bbpaw.logic.magiccube
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https://play.google.com/store/apps/details?id=ru.mokhin_tech.fourthextra
https://play.google.com/store/apps/details?id=com.worldchip.bbpaw.logic.magiccube

0.
°

I
1
i Using Words for Describing Pictures
i

Present different pictures for students and ask them to describe these pictures through writing the words that
are related to the pictures or you can ask students to describe the pictures through writing five or six sentences
about each picture.

= Provide different pictures such as:

::J Describing

Bl o Preture An Elephant

o5 Dasrrbing
'#\ P, Penguins

Make six santences that describe the picture above

o E LN

= Using online games helps fourth grade students to use words for describing pictures such as:

X3

%

X3

%

X3

¢

X3

%

First write ( English Vocabulary Games) on google store.

Click on the following link:
https://play.google.com/store/apps/details?id=tienjoneey.com.english_vocabulary
Download it and enjoy using it.
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English Vocabulary
Games

Tien Ngo

Overview
«»+ This app will help you learn English Vocabulary with play games by pictures.
+» Play Game is the best way to learn and remember English VVocabulary.
«+ If you are looking for an app to learn English vocabulary,
this app is free to help you learn English vocabulary with play game by pictures.
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Worksheets

Worksheet (1)

’:/"‘ Describing

;N’\ o Picture A WhOIQ

Mcke six sentences that describe the picture above.

A=

https://bogglesworldesl.com/picture descriptionsyk.htm#google vignette
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worksheet (2)

22§ Describing
|‘;?710 Picture In Q Tree

https://bogglesworldesl.com/picture descriptionsyk.htm#google vignette

370

1 i&:.é' i
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worksheet (3)

1 LIKE FOOD

& @&

& 9

& < !
Hamburger Chicken \ Fish
Apple Egg Cherries
Candies Cheese | | Chips I
‘ Cake
Ice cream I ——
‘ Pear ‘

Chocolate | \ Tomato

Milk I
‘ Strawberry

Pizza

[ Bread ]

https://www.liveworksheets.com/uy6326bt

By

'1-1LI -‘li""‘l "1"H:

[ LT

et aua n.l.a.
5 .

.n.I-

@ . ';'l.a O
-|F'r'¥|-F L L R
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worksheet (4)

Read and dmg the food

e a2
)kzﬁgﬁﬁ()

‘.
-?
>

Hello! My name is Alyson. Hi! I" m Harry.
I have vegetables, burger I have cereal, milk and
and pineapple for dinner. apples for breakfast

v &

Hi! I"m Charlie. Hello! My name is April.
I have fish, chips and I have chicken, salad and
grapes for lunch. watermelon for lunch.

https://www.liveworksheets.com/al722307im

e et Y0y il ':'-:_!=
.'E Eed TBTS
P e - L LS mn
N R I L
F ot il " ‘l

" B m

R 1
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worksheet (5)
choose :

Transport

a train
a plane
a helicopter

a bike
a motorbike
a train
a bus a plane
a motorbike a train
a bike a helicopter

a bus
a doll
a lorry

a plane
a helicopter
a lorry

https://www.liveworksheets.com/qf992424ty

h -
BaoLBdl "I L™ 7

- ETaRe B FIRTHT L
LIL-T% Vil

T LLtrri

o' o
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Worksheet (6)

nepla

albl

stermon

trina

&5 W

olld

Write the correct spelling

rac

teki

bkie

og-krat

ll

https://www.liveworksheets.com/ck22499280of

mu Pt E, g (25 mwﬂ_h
-
urm Jmmrm.._.mmrmmn-..?_.m e
R T U TR L
L e L e 1Y T 3 o L
SPLTeRe s e E Hp s, .
OO 1" b T 3 73 ._u Lr 1,

mwmz.m_,.m,.f.ﬁﬂuh

un rlln.n.n.r— 1T r-u_ﬂ.l

s r._n. O ® L s
i P T L) ..-Hlu
I e L
"o "Laa"EE e 7 Tala T wTw a
Wl ] e 0 Laaal al
' -..%..r..m-m“mbwrnn_r_r ] 7 .
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worksheet (7)

How are you today?

Put in the correct order

https://www.liveworksheets.com/du1490506av

E-’E. t":lll& ' 'Fl..LE

g i
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Worksheet (8)

2.{3 9 0@
NEPTUNE ‘ i
EARTH . [U[R[A[N[U[S|UE
wars N ATMIBIXIN[A[P|A
'jfj';fT"E';Y MIAIRISTJITIVIR
EIGIYIN[P[UTUTT
;’:TNUURSN‘RCVETRPH
CIVIEIPTUIN[TTE

‘0 UTTINTTIWHITIW
RIUTUTUTFTITETS

&5 Y|PISIN[HIQRIU
‘ </ [[Z[o[E[KIR[TIN

https://www.liveworksheets.com/as818679kh
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Theoretical Background on Vocabulary

< One kind of learning through meaning-focused input is vocabulary learning through f

context, learners would require at least 95% coverage of the running words in the input.

Writing and vocabulary knowledge have a strong relationship.

writing . In order to obtain reasonable comprehension and success at guessing from |

Resources :
% https://bogglesworldesl.com/picture_descriptionsyk.htm#google vignette E
% https://www.liveworksheets.com/qf992424ty i
% https://www.liveworksheets.com/uy6326bt
% https://www.liveworksheets.com/al722307im i
% https://www.liveworksheets.com/as818679kh E
% https://www.liveworksheets.com/du1490506av
< https://www.readingrockets.org/strategies/word _maps !
< https://www.fluentu.com/blog/educator-english/esl-vocabulary-games/
% https://bogglesworldesl.com/picture_descriptionsyk.htm#google_vignette :

K2
*
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+» Refugee students have difficulties in writing the paragraph chronological order.

+» Refugee students have difficulties in making chart event mentioned in chronological order.

+ Refugee students have difficulties in connecting new vocab to meaning.

% Refugee students have difficulties in organizing similarities and differences in a graphic organizers.

By the end of this topic, fourth grade students will be able to:
«» Write the chronological order in a paragraph.

+«+ Chart event mentioned in the chronological order .

+«+ Connect words to their meaning.

«» Organize similarities and differences in graphic organizers.

@
*

O
*

Paper Resources : Visual and Audio Resources :

«» Student's Book < Models- Flash Cards and Pictures
«+» Handouts < Visual and Audio aids
Electronic Resources: Additional Resources

% Mobile applications % Common Classroom materials
« YouTube videos - Computers - Websites

Game Technique Mobile Based Learning : Mobile Applications

Flipped Classroom

SR
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Procedures of The Topic

Recognizing students' learning difficulties (Identifying Organization Skills )
«» Identify and discover your students' learning difficulties in organization skills through using one of these
methods:-

Second Method

Chart Events

Events in a Chart
+« Now give your students same flash cards with
specific events mentioned on their back.
% Mix them with paper strips holding the events
specific time.
% Ask them to fill the T-Chart drown on the
sheet of paper that you have given them before.

First Method : Chronological Order
Chronology of Your Day

+« Use some cards, either picture cards with picture

events for the day or flash cards with some
phrasal events on.
<+ Put atimeline including some exact time on the

« Ask them to re- arrange the random flash
cards ( the events mentioned on) with strips of
paper holding the specific time the events happen

board as this: in.

«» Check their T-Chart and discover their
—H—h‘—‘d——‘—‘—‘—-}

63 645 T3 TA0 R0 200 330 TO0 % dIﬁICUIty'
a0 &n am §gm  4n pm pm  pm pm

] T-CHART =~

The flash cards contain the following:

Wake up

Shower and brush teeth

Eat breakfast

Go by bus to school

Bell rings and time for going up to the classroom

Go back home

Have lunch

Prepare duties and studies.

Watch TV

Brush teeth and get on bed to sleep.

¢+ Put the cards in random order in front of your
students.

% Ask them to write the events of their day in a
paragraph following the timeline drawn on the
board.

¢+ Check their writing and discover their difficulty.
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Third Method :
Connecting Vocab to Meaning
Bump Words Along
Group vocab words together with a few words
of similar meaning (synonyms)and with one that
is odd.
Ask students to identify the odd word that is not
related to the other words in a group and "bump"
it to the other words of the next group, filling in
the next box of words
Continue until the sheet is full .
Check the sheets and discover your student's
difficulty .

* Jusa” TITRLTT VINLT

I LIt
.18

MR

gynonyms
I AP ST STV M e e ) e v
o I WOOTER SO (I TCRT VW 00N S50 s

iy big Nitshe
chaerd  unhappy gloomy

foardoss alrad bold
hoat  scream

tanda
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7
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7
L4

Fourth Method :
Graphic organizer :

Compare and Contrast Organizer
Divide the students into groups of pairs .
Give each pair a sheet with a VVenn diagram of
the compare and contrast to state the similarities
and differences between each other.
Ask each student to look at his partner and fill
in the Venn diagram the similarities and
between each other on the 2 sides parts as shown
in the picture.
Check each student's sheet and recognize their
difficulties.
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Remediation Techniques

+ Chronological order is the order in which the events occurred, from first to last, in the order of time

when telling a story or writing about non-fiction. It recounts the series of events that happened over
time.

Chronological Order

Rode bike
Woke up late to school

+ The easiest way for students to follow what happens is sticking them with chronological time-line
of events or history .

¢ For example: a timeline for “making cars history” from first invention until this day.

+«+ You may teach your students chronology of writing a paragraph by a time line when starting a daily

activity , a picnic program , a plan for exam preparation, the growth of some animals, art of making
something , etc....

o0 0 20 00000 e 20 0 00 00000 O C 00 R O 09

e rlriMElL[TIN[E]S]E

T U E0 OO0 0TS SO0 0 0 SO0 OO0 G O06 55 5

+« Use avideo and then students use graphic organizer to fill with events they watch in the video.
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++ Give chronological orders worksheet for little amusing texts (3 to 4)lines with a time graphic
organizer, so that students will compete with each other to fill it within a time as the one shown
below.

You can give schedule about how to divide your time preparing for the final exam.

» Through activities they can use calendars to provide example they’ve seen or had of chronological
order events using the dates.

X3

2

DS

meline

History of Telephones Ti

Nnmo:l l Date: I

Sequencing o Story
Sequence s pullting svents in arder as they happenesd

Place the following sentonces in story soquence.

First, she played In the sand.
She had an awesome lime.
Molly went to the beach.
IThen, she bullt a sandcastle,
Last, she ate a pop.



https://www.liveworksheets.com/iu1311239hj

Activityl

Print out the following sentences to be easily cut out
into sets of sentence strips, each set has a different
color to easily separate them when mixed together.
Divide the class into teams

Give each team the cut up line -sentences.

Instruct teams to put the sentence chronological
order as quickly as possible

Now ask each team to join these in a paragraph that
represents the chronological order of the events .

The sentences are :

DS

X3

S

DS

Planting a garden is not difficult if you follow
a schedule:

Friday morning, choose an area of yard that has
plenty of sunlight .

Friday noon , decide on the type of plants you want
to grow.

Friday afternoon, prepare your garden by turning
over the soil or adding fresh , new soil into your
garden soil area.

Saturday morning , go to the market and buy
vegetable seeds or flower seeds.

Saturday noon , plant the seeds in the garden .

Day after day, after Saturday , water the seeds.
Finally watch your garden come to life.

>

L)

O
0‘0

O
0‘0

0.0

O
0‘0

Activity 2 :
"The Wolf"

Ask your students to watch the video to
understand sequencing the events of the
story in their chronology order.

Watch the video that is presented on this
link:

Or you may choose other
story videos.

Encourage your students to
ask: ...

What happened first, second, third ,
etc....

What happened before or after a specific
event step, or time?

What happened in the end?

Divide your students into groups to look
for context clues to help extract the
chronological order of events from the
story

Encourage them to add specific time
expressions of their own.

Role - play the events by the students,
after having each a role to act.

Give a task for the students to write their
own paragraph summarizing the story of
the video by presenting the events in their
correct chronology.

K/
X4

L)

L)

Graphic Organizer:

The most important use of graphic organizer is when we talk about chronological order T-charts which
represents the time when events took place. It is the most important one for students to fill in and

understand better and organize their thoughts.

Many students need a visual aid to help clarify chronology of events in the story, and this is the

easiest.
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Divide the class into two teams.

Ask one team to stay outside the classroom and ask
the second team to pick, from a story sheet you give
them, the main events happened in this story.

Ask them to write the events on paper strips and
distribute them everywhere in the classroom.

Now ask the first team to come and make a scavenger
hunt for the events and arrange them on the graphic
organizer (T-chart) and write them on the board in 1
min duration.

For a more challenging activity, ask them to form a
paragraph from this graphic organizer.

Suggested story events:
5

Lt Saturdday Jomin and b bealhow Tl sdhnd S S On

AWalk to Grandma's
CUeCHOOM /1553 T 55y Dutom

B e R et

ks 4 bt O R
ey, Sy iy by Bom fruud s oot b 1w pyie morhy el whe Sumrr ey

wbimd Wt iy S B gk (bt mrw —h e
o oo i b 2!

gl b, sahds wrven rovmageger b vl bl wscfl Foudly J e

ored g S ey @ ben busy e @ plode of

o Trwabro s b e sove ol

s,

s Vg M HAAl e ) b ey et

Gt pecod Sowars fur Crandms

Grurchme garve the s &

S0t M It BOUGIT e

Thay hepped e 1 e

Activity 2 : Stair Steps Time
Use the following story about “What a
Day” to make learning fun.

Distribute sticky cards with the specific
dates on each step of the going up stair.
Start with the late time to the sooner one.
Let each student choose a strip and write
on it an event happened in the story.
Ask them to run when you say "Go" and
look for the step, they have to stand on
according to the date related to the event.
If students missed the correct step, ask
them to stay away or to go back to the
story and check which time step they
have to replace.

010 Ansatn wovns s Aumass
i

Pk e v Abansies et oy

1) Mearamser s igresgit S ot 1 ()
< e V1V bis bast mant sepmam
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Tips for Parents:
Learning to specify chronological order is an
important part of child's cognitive development,
along with learning other mental concepts as compare
and contrast or cause and effect relationship. Children
learn how the world and its systems function
according to patterns of time .
Their life is full of examples about events you ask
about using the following :
"What comes next?",
"What will happen later?”
"What happens last? ",
"What will happen if this event is missed? "

X/
X4

X/
X

7
X4

D)

R/
A X4

Vocabulary
Learning new words is like adding to the writing a word robe.
The student writing becomes much more interesting when there are more options available.
To teach students how to connect new words to their meaning and translate that to their writing ,you
must first provide students with a variety of learning options to help them build their own word bank.
Ask them to use word maps that deepen understanding of a vocab word by relating it to other words
and concept students already know .For example: the word “respect” is connected to: character
(esteem),action (treat nicely),home (parents),school (teachers).
Use with your students Frayer Models where they can, from the definition of the word, list fact,
characteristics, examples and non-examples.

CHARACTERISTICS

{ CONCEPT
h

You may use a visual association, sketch notes to help students to remember the meaning by drawing
sketch that sums up each word.
Graffiti Wall

It is important to recognize vocabulary well .1t is like collaborated live word wall where you can post
the words on the wall so that students can add sticky notes to illustrate the term by using either words
or pictures.
You may try an online tool "Pad let" or "Google Slides"

Digging deeper teaching resources.com

Activity 1 Activity 2

448




X/
*

@
£ %4

o
A5

*
L X4

Personify a Word with Social Media
This is one of the vocabulary activities students will
want to do over and over again.
Assign each student a word and have, them create a
fake Facebook, Instagram, or other social media page
for it.
Ask them to draw free hand or post image to a shared
Google slideshow so other students can use them for
review.

Students will check each other's words , on social
media as they are engaged in this domain in their
homes also.

Act it and List it

s To make learning of vocabulary more
joyful , try this activity with your
students.

s Write some commands including the
vocabulary words your students should
recognize on cards such as :

Open the door noisily.

Walk across the room cautiously.

Come to the board closely.

Stand up anxiously.

Run rapidly forwards to the corner.

Mix the cards randomly.

Speak to the audience loudly.

+¢ Then ask the students to have a card and
act it out or pantomime in front of the
class.

+» The other student will try to guess the
word or even the expression that the
student is pantomiming.

«» Each time a student guesses correctly,
points are awarded.

¢+ Then hand out each student a sheet with
two columns next to the word they have
guessed.

e Ask them to label the heading of each
column with synonyms, antonym, and
definition as well as the word meaning
related to each column such as :

Noiselessly = acting without noise

Cautiously # safely

Closely =nearby

Anxiously= angrily

Rapidly # slowly

Randomly = not in order manner

Loudly #quietly

¢ Read the antonyms , the synonyms or
definition of the given vocabulary.

+¢+ Students have to write these words next
to the same or opposite word to get more
points.
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Tips :
The Word Collector:
¢+ To change the traditional way of learning vocabulary, watch the word collector video so your student
will not need a vocabulary list to learn new words which are all around them .
+» Encourage them to collect words everywhere . Keep a word list or a journal of their own to record
new words they want to explore and use them often.
¢+ They will become as " coin collectors " ,stamp collectors ", * bugs collectors *. " They
will become "word collector "

https://youtu.be/9caTyzlZwws

Tips for Parents :
Your children tend to fall prey to boredom if their teachers gave vocabulary words to be memorized.
To help them get interested when learning vocabulary, provide them with engaging content and
vocabulary fun activity.
s Keep your children on their toes by flashing the flash cards quickly, back to front , or upside down
challenging a keyword.
e Don't forget to use sustainable or household materials to teach vocabulary to your children.

X/
X4

X/
X

Similarities and Differences:

% Graphic Organizers are brilliant way for students to
understand " compare and contrast" concept more
easily .

*+ They will allow students to analyze similarities and
differences of two pieces of work, identifying the key
features of each.

%+ Students find it easily in their life to compare and
contrast things as menu items , video games to play
,books to read , and sports to play . The challenge is
to take that skill, the students use quite often , and
help them to apply it to piece of information text and
part of writing. To ease this activity, using graphic
organizers will help. Venn diagram is a tried tool that
teachers utilize when students are asked to compare
and contrast.

** You can use a larger more visual Venn diagram by
making one on the ground using hula hoops .
Students can add differences and similarities by
writing them , on index cards or small piece of paper
when comparing two character in a story for example

Oranges

«* Making more than one Venn diagrams in the
classrooms, allows students to move around from one
Venn diagram to another to see what other students
are thinking.
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Using class graphs that will be hung in the classroom
for each student , as well as compare and contrast
cards with familiar topic from their daily life as two
different foods , animals , jobs , sports ... will lead
students then to write similarities and differences
between two characters in the story in the textbook
and even two places they are writing about. From
ordinary things in their life , they can apply this
concept to the writing process they learn.

In addition to this , they may compare characters,
setting, events, themes, movies ....., using
comparison tables.

Through scaffolding and revisiting the materials (text
, stories, topics) before, you can compare and
contrast that using the table with an extra ease.

Use the following print and digital Game to compare
and contrast.

VOGRBULE
ONGEERERNE

. Gompare/Gontrast

++ Practice comparing and contrasting with
this popular card game! Students must
express how the terms on the card they
are "throwing down" are alike and
different. It's a fun way to review
compare and contrast, and best yet - it's
FREE!

/Compare-Contrast-UNO-Like-Card-
Game-FREEBIE-445133

Activity 1: Class Graphs
Use a Getting to Know You" activity where students
are sharing their thought and opinion about decided
topics.
Each student will choose a topic and walk around
asking each other: which type of sport , which
season , pizza topping, school subject , forest animal
, kind of fruit , color , place to visit , book is his / her
favorite.
Once they collect the result and make a colorful
graph , put them on the bulletin board or on
classroom wall called class's favorites.
Then make your compare and contrast practice where
you ask students to make three observations for their
graph, from which they compare and contrast to
complete their writing assignment.

Meel lhie Studend

NY NANE B

13| n—

d TERLl woRy
NY FAVOUMITES:  1rat aescont
¥
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Activity 2:Story set
Choose two texts, two stories, or even two characters
in the same story .
You may choose a non - fiction text to compare 2
animals living in the forest or two kinds of plants or
even two places .
A suggested text is given below.
Ask each student to write a fact about the first and a
fact about the second .
The first fact is on the green” post - it note” and the
fact of the other is on the yellow” Post it note”.
They stick their” Post - it note” to the butcher paper
as shown in the figure.
Draw a Venn diagram on the board
Check each note and read it to the students who will
move their hand to the left if it is to the first , and to
the right if it is to the second .
Let them have a thumb up if it is common between both .
Fill that accordingly in the Venn diagram by sticking
the “Post - it notes” in their correct places.
If the topic is general as comparison between two
places , animals , people .Ask them to write their own
post - it note using their favorite color.

K/
X4

L)
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Tips for Parents
When you askyour children a "Would you
rather." question, they have to make a choice
between two options automatically , their mind will
compare and contrast the two options ,weighing the
pros and the cons of both .
They will think more critically while comparing and
contrasting between the two options.
In addition , this can lead to some interesting
discussion between you and them.
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Sequence worksheet
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How to Make Your Bed
1 Cut wad 3 Paste in order

1

S

6

1
1Eix the blanket <3y, FFIUTT the pillow and set it |
g on 1he bed '
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1 '
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P - - .g _____________ B
:Call Your mom 1o 8ea the | Pull up the shoats. -
1 good job you did. _. 3
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Name- Date.

Going on a Trip

.
e
.
e
e
1 We relax and have $e
fun. .
! ik H
2 We get in the car E
and get ready to go. H
3 We get to our §
hotel. d
4 First we pack our
bags.
5 We load the car with

bags and goodies,

6 While riding we
share our goodies.

What Is @ Timeline? '53.3'.03 o=°.:o!:. .
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X o 3 s 2 e s
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| My teacher has two cats named Lucky and Sparky. They .2 st :“, H '"‘.:‘E'I' "
|are both three years old but Sparky is the bigger cat. B *
| Lucky has soft brown fur but Sparky is as black as the l= S
| night. Both cats like to play games. ‘ Siitaienty O 0, e pret 8
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Vocabulary Worksheet Name

Match each word with the correct definition.

1. Conclusion @ ® Belonging to the present time.

2. Define ® To be or become aware of, especially
through careful and directed attention.

3. Observe @® The striking of one body against another.

4. Impact ® The act of reflecting or the state of being
reflected.

5. Relationship ® ® To state the precise meaning of
(a word or sense of a word, for example).

6. Current ® The close or last part; the end or finish.

7. Reflection ® The condition or fact of being related.

www.worksheetsworksheets.com
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Theoretical Background

Organization is one of the most important elements of writing process that is often overlooked.

An organized writing is clear, focused, logical and effective, so it will be easier to understand the
ideas presented in the writing .

To illustrate, imagine putting together a bike having all its necessary tools , parts , and directions ,
it will make the job easier to complete.

The same logic is applied to writing when information is well organized.

When all the parts are organized in chronological order for example ,it is both easier for the writer
to put things together using graphic organizer and for the reader to understand what is presented
in that writing.
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Resources :

https://courses.lumenlearning.com/suny-englishcompi1v2/chapter/organizing-an-essay/
http://elementarynest.com/comparing-nonfiction-texts/
https://the-teacher-next-door.com/compare-and-contrast-activities/
https://www.twinkl.com/resource/amp/us2-e-47-stories-compare-and-contrast-activity-
sheet#famp_tf=From%20%251%24s&aoh=16538963990143&referrer=https%3A%2F%2Fwww.go
ogle.com

https://www.playosmo.com/kids-learning/vocabulary-activities/
https://www.ukessays.com/essays/english-language/what-ideas-would-you-bring-to-classroom-
english-language-essay.php
https://www.verywellfamily.com/examples-of-graphic-organizers-2162277
https://literacyideas.com/teaching-sequencing-in-english/
https://www.twinkl.com/resource/t-n-2544681-sequencing-events-in-chronological-order-
activity-sheet

https://study.com/academy/lesson/chronological-order-activities-games.html
https://worksheetland.com/worksheets/reading/text-structure/chronological-order-worksheet/
https://worksheetland.com/worksheets/reading/text-structure/chronological-order-worksheet/
https://www.teacherspayteachers.com/Product/Compare-and-Contrast-Graphic-Organizer-
2113330

http://fcit.usf.edu/fcat/references/strategies/co2.htm
http://fcit.usf.edu/fcat/references/strategies/co4.htm
http://fcit.usf.edu/fcat/references/strategies/co5.htm
http://fcit.usf.edu/fcat/references/strategies/co3.htm
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https://courses.lumenlearning.com/suny-englishcomp1v2/chapter/organizing-an-essay/
http://elementarynest.com/comparing-nonfiction-texts/
https://the-teacher-next-door.com/compare-and-contrast-activities/
https://www.twinkl.com/resource/amp/us2-e-47-stories-compare-and-contrast-activity-sheet#amp_tf=From%20%251%24s&aoh=16538963990143&referrer=https%3A%2F%2Fwww.google.com
https://www.twinkl.com/resource/amp/us2-e-47-stories-compare-and-contrast-activity-sheet#amp_tf=From%20%251%24s&aoh=16538963990143&referrer=https%3A%2F%2Fwww.google.com
https://www.twinkl.com/resource/amp/us2-e-47-stories-compare-and-contrast-activity-sheet#amp_tf=From%20%251%24s&aoh=16538963990143&referrer=https%3A%2F%2Fwww.google.com
https://www.playosmo.com/kids-learning/vocabulary-activities/
https://www.ukessays.com/essays/english-language/what-ideas-would-you-bring-to-classroom-english-language-essay.php
https://www.ukessays.com/essays/english-language/what-ideas-would-you-bring-to-classroom-english-language-essay.php
https://www.verywellfamily.com/examples-of-graphic-organizers-2162277
https://literacyideas.com/teaching-sequencing-in-english/
https://www.twinkl.com/resource/t-n-2544681-sequencing-events-in-chronological-order-activity-sheet
https://www.twinkl.com/resource/t-n-2544681-sequencing-events-in-chronological-order-activity-sheet
https://study.com/academy/lesson/chronological-order-activities-games.html
https://worksheetland.com/worksheets/reading/text-structure/chronological-order-worksheet/
https://worksheetland.com/worksheets/reading/text-structure/chronological-order-worksheet/
https://www.teacherspayteachers.com/Product/Compare-and-Contrast-Graphic-Organizer-2113330
https://www.teacherspayteachers.com/Product/Compare-and-Contrast-Graphic-Organizer-2113330
http://fcit.usf.edu/fcat/references/strategies/co2.htm
http://fcit.usf.edu/fcat/references/strategies/co4.htm
http://fcit.usf.edu/fcat/references/strategies/co5.htm
http://fcit.usf.edu/fcat/references/strategies/co3.htm

This part includes some exercises which help teacher to integrate

language skills ( listening , speaking , reading and writing) to get
comprehensive learning process
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Compound Words

»Match each Compound Word with its picture.

np+s7:k" ®

E-I-ﬂl

mail

+8

fish bowl

o

butter fly

&-l-b

basket

LA

https://www.liveworksheets.com/sb2173502hi
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https://www.liveworksheets.com/sb2173502hi

l Age:l |

Compound Word

Two words that come together to make a new word.

Read the two pictures. Select a picture from below that
makes the new word and drag it in the box provided.

+ | S =

handbag | Iadybug ' pancake

Created by 5GL

https://www.liveworksheets.com/I1t409617maq
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https://www.liveworksheets.com/lt409617mq

. Cloth

LISTEN, DRAG AND DROP.
| shirt | | dress | trousers
| skirt | | coat | shorts

USTEN AND REPEAT.

Ciathpe ywosbyl ary

. | § -
T - | 9
TROUSE ~ 4 |

: ——
| boots T-shirt | 1 shoes |

https://www.liveworksheets.com/es132982da



https://www.liveworksheets.com/es132982da

READ AND DRAG THE ANSWER TO THE CORRECT PICTURE:

. No, I dont

Yes Icdo. No,Idont | Yes Ido ||

https://www.liveworksheets.com/ox1240209Kks
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https://www.liveworksheets.com/ox1240209ks

Complete with A, AN, SOME

4
1 ’ Would you like v appla? 7 ' Would you like v | julca?

ﬁ Would you like v ‘milk? 8 O Would you like v egg?
. Would you like v tomato? Would you like v [lish?

4
. Would you like v Dbutter?
\! e 10 . would you like v ‘orange?

¥ !
5 @ Would youdikag V- jsvocador " (( Would you like ~ waur?

e ) 1244 N
Would you like ' v | bread?
.

https://www.liveworksheets.com/gm785510sj

.O"‘ Would you like v cheese?]




Vocabulary

5 Read and write the letters.

1 He's painting. He's camping.

2 They're kayaking. They're cooking outside.

3 She's doing pottery. They're playing basketball,
4 They're playing table tennis. @ He's trampolining. '

Look and write.

e I

t .
- -

Nina likes playing basketball and I
Frank likes L ] and |
Nina doesn't like | | or |
Frank doesn't like | | orl
Nina and Frank like I

https://www.liveworksheets.com/vv1533455cd
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Individual Treatment Plan Model

< The Individual Educational Plan: that plan is specifically designed for a
particular student in order to meet his educational needs so as to include all the
objectives expected to be achieved according to certain standards and in a
specific period of time.

Individual Treatment Plan Model
Student's Name:--------------------- Age:--------mmmeeee- Class:-------
General Difficulty:----------------------
Sub-Related Difficulties:-------------=----------

/7
0‘0

>

L X4

D)

7
0’0

< The most important points and some general notes about the student based on the
report and the opinions of teachers and parents

Obijectives Teaching methods and activities | Reinforcement Evaluation Notes
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Remedial Teaching Guide for Students with English Language Learning

Difficulties

Objectives

Techniques for achieving goals with an individual plan

Minimize/reduce
distractions

K/
0’0
K/
0’0

K/
0’0

K/
0‘0

/7
0.0

Make your eyes meet the eyes of the students frequently.
Ask the student to sit near you (the teacher).

Attract the student's attention and interest by following
his responses.

Ask the student to sit away from places of noise (air
conditioner / door / window) T

Ask the student to  sit next to his classmates with the
desired behavior

Increasing the level
of motivation

Keep tasks short and divide them into small parts.

Keep homework short, simple, straightforward, and
interesting.

Use the distributed practice method (many short sessions)

Choose assignments, tasks, or actions that stimulate the
student's motivation and interest.

Increase the rate of new tasks that intrigue the student's
curiosity.

Improve
Organization

K/
0‘0

K/
0‘0

X/
0.0

/
0’0

/
0’0

Provide clear rules and regulations for acceptable
behavior in the classroom.

Accurately define your expectations as a teacher of
students.

Establish routine, specific places for things in the room.
Provide complete lists of materials needed for each task.

Review daily the student's performance of homework
before the end of the school day.

Use folders to organize work for each student. Use
different colors for different theme files.
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Improve listening
tasks

%+ Keep the instructions simple and short.

% Have the student repeat the instructions to himself aloud.
Attract the students' attention by using the words "keep

your mind", "stay with me", etc.
¢+ Use visual aids such as: wall chats , graphics.

time management

+ Divide the time of the lesson in a specific way and then
prove these divisions.

% Prepare a list to help students organize their assignments.

% use behavior contracts that include completing tasks
within a specified time.

Individual Plan Mechanisms Implementation Guide

Plan Dimensions

Diagnosis and

Evaluation

Mechanisms

% Apply one of the individual or group intelligence tests.
s Apply an EFL test or get its score in the subject of difficulty.

% Apply the Distraction and exclusion narration (intelligence <

average + achievement > average).
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Behavior Analysis

Prepare individual

plan

Arousal

Motivation

Activate

activities

Identify  the student's favorite positive and negative

reinforcements .

Determine the type of motivation that provokes the child to

the optimal level of arousal.

Set the direct and indirect goals to be achieved.

Provide a detailed explanation of the skills to be acquired by

the student, supported by examples.

Determine the activities and practices that the student must

do to acquire these skills.

Determine the basis for evaluating the student's performance

of the tasks and skills to be acquired.

Determine the types of reinforcements that are provided to the

student in terms of type and timing.

Make the target tasks simple, brief, and at the level of the
student's abilities.

Make the target tasks exciting for him to feel successful
and accomplished.

Help the student to understand the causal relationship
between the target behavior and its consequences

Use the sequence and formation of the tasks targeted to
the students' performance.

Prepare a list to help students organize and carry out their
assignments

Provide an immediate corrective feed for the student's

performance on these tasks
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% Use positive and negative reinforcements.

Follow the +«» Compare the extent to which objective objectives have been
Reliability of achieved in terms of level and content
Acquisition % Determine the extent to which the student acquires the new

targeted skills in life appropriate.
% Determine the extent to which actual performance deviates
from expected or targeted performance .

¢ ldentify the correction mechanisms.
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The issue of inclusion of individuals with special needs into normal classes
represents a civilized challenge and a religious, social, economic, political, and
educational demand ; Based on the principle of equal educational opportunities, and
in fulfillment of the right of every individual in society to receive an education
appropriate to his characteristics, needs, and educational requirements ; our belief

that each individual has the capabilities, preparations, energies, and talents that

enable him to participate effectively in developing his society.

Individuals with special needs are those who deviate from the normal or average level
in one or more specific parts of their personality to the point where they require special
services not available to the general public in order to assist them to reach the maximum
possible growth and compatibility. Inclusion means “including children with special
needs in schools and regular classes with their normal peers, with the provision of
special education and support services.” Where inclusion depends on providing a better
and friendly learning environment for all children based on the fact that every child has
the right to education, an educational environment that welcomes all children, providing
them with high-quality educational opportunities, emphasizing that the existence of
individual differences, physical, mental or achievement differences. It does not mean

at all to exclude any of the groups and deprive them of this right.
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The following defines the categories that can be included into the ordinary classes, their
characteristics, the conditions for including each of them, and the appropriate teaching
competencies according to the needs and requirements of each category.

Category Characteristics Inclusion Conditions Supportive Educational Practices
«» Mutual social interaction | % The child be from the category of | <+ Encouraging the autistic individuals to
disorder is represented in "autistic traits" and they are make eye contact and focus attention.
poor eye contact and individuals  who suffer from | . | jusion with ordinary children in
nonverbal cc_)mmunication in simple autistic _features _that are enriching and complementary activities.
general, with a lack of easy to deal with and in many
_ friendship and withdrawal |  cases recover from and can be | ** Notify them of acceptance and support.
Autism from social relationships, enrolled in regular schools despite | < Providing them with fewer minor
severe mood swings their differences from their peers, problems than their normal peers to
between extreme joy and provided that their typical avoid feeling a failure
laughter  without reason, behavior is functional and does |

L)

extreme sadness, and crying
without reason.

A communication disorder
is represented by: a marked
delay in the development of

not suffer from a lack of common
attention in a way It prevents him
from continuing to learn.

Focusing on the positive points they have
in the academic, technical and athletic
aspects.

Trying to discover their latent energies.
Every child with autism has skills and
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speech or complete loss of it,
frequent and constant use of
language, loss of the ability
to play imaginative and
imaginative play, with weak
ability to imitate.

Repetitive stereotyped
behavior: body movements,

excessive preoccupation
with  parts of things,
abnormal attachment to

some habits, or things.

L)

abilities, and developing them enhances
his self-confidence

Down’s

Syndrome

The need to
information

repeat

Lack of ability to focus and
focus for long periods.

Slow response and delayed
reaction.

Lack of ability to imagine or
visualize verbal
communication.

+ The Mild categories, who obtain

intelligence coefficients from 52
to 70 on standardized intelligence
scales, and have sufficient skills
for self-reliance with a small
amount of support and follow-up,
and they learn and engage in
inclusion programs with the
ordinary.

0‘0

Satisfying children's needs for love,
safety and appreciation because losing
these feelings for them wastes a large
part of their energies.

Focus on their athletic and artistic talents.

Reducing the chances of failure in front
of the child.

Satisfying the child's feeling of
acceptance by others, especially parents
and teachers, to improve his adaptive
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Lack of ability to solve and
generalize problems.

Emotion in embarrassing
and impulsive situations.

Lack of motivation and
ability to complete tasks

/7
0‘0

The Modern category, with an 1Q
from 40 to 52 and are trainable in
life skills and can be partially
included

behavior and behavioral

disorders.

modify

Uses with them the following strategies:
Duncan method, Montessori method,
programmed learning, modeling, and
cooperative learning.

Attention-
Deficit
Hyperactivity
Disorder
(ADHD)

Excessive and impulsive
movement without thinking
and  aggressiveness  for
trivial reasons.

The ability to be distracted
by the simplest and smallest
things.

Stubbornness, difficulty
controlling, loneliness, and
mood swings.

Low self-concept and low
self-confidence.

Decreased ability to
persevere in accomplishing
the tasks assigned to him and

L)

This disorder results from a
physiological defect in some brain
cells, and it is treated medically by
giving sedative drugs on the one
hand and stimulating drugs on the
other. Dealing with these cases as
a long-term behavioral therapy to
modify and improve their
behavior in a group setting.

Therefore, they are merged so that
the teacher follows appropriate
educational practices to attract his
attention and invest his activity
and excessive movement in the
educational situation.

>

D)

Learning with positive reinforcement
and making a conditional link between
the award and performance on the agreed
destination.

Clarity of language and message
delivery. It is important for the child to
know what is expected of him clearly and
without emotion.

Verbal positive reinforcement
appropriate behavior.

for

Scheduling the tasks, work and duties
required and paying attention to the
achievement in fragmented stages.

- Do activities that increase attention,
focus and perseverance (such as
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the inability to assume
responsibility.

Difficulty in organization
and lack of respect for the
role while playing.

Insist on performing
activities inappropriate for
their age.

Difficulty of restraint and
commitment to sitting, due
to the difficulty of their
commitment to school rules.

Weak attention as they
cannot focus for more than
(5:10) minutes only.

Delayed achievement
performance despite the

high 1Q.

L)

grouping pictures, classifying shapes,
repetitive writing, jaw games and
concentration) to learn by playing.

- Following the contract method, which
means making a clear agreement with the
child on the basis of his performance of
certain behaviors and corresponding to
specific rewards?

Extinction Extinguishing involves not
providing feedback (not paying
attention) to unwanted behavior

Using strategies such as: curriculum

dramatization, peer education, active
learning, and educational games.
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Hearing

Impaired

R/
0‘0

The child  understands
speech difficulty far from
the  source and has

difficulties in understanding
language and literary topics
in cases of simple hearing
loss. As for medium hearing
loss, the child understands
speech from a close distance
(3-5 feet), provided that they
are facing the speaker.

The child suffers from
speech and language defects.

The outcome of his
vocabulary is few.

% Hearing impairment is a level of
hearing impairment that can be
included into ordinary classes,
provided that the audiometric
scale does not exceed 70 decibels.

L)

Speak out loud, so that it is not loud, and
the speed of speech is medium.

Paraphrasing the idea or question to
make it clearer.

Use visual aids, including transparencies,
films, and tablets, and avoid having the
source of information in a poorly lit
place.

Obtaining feedback from the student; To
make sure he understands the topic.

Encourage the  development  of
communication, including  speech,
reading, finger spelling, and hand

communication.

Allow the student to sit in a place that
allows him to benefit from visual
information, from other students, and the
teacher.

Motivating the hearing-impaired student
to participate in classroom activities.
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Sitting in a place far from the source of
the noise and close to the source of the
sound so that the teacher can hear clearly.

They must be provided with individual
headphones, especially if the hearing
threshold is close to (40) decibels.

Providing academic support through the
resource room to be trained by a
specialized teacher in lip reading.

Supporting language development by
treating speech and language defects.

- Using strategies such as: curriculum
dramatization, visual presentations,
concept maps, cooperative learning,
practical demonstrations, educational
games.

Visually
Impaired

+» Visual impairment
negatively affects motor
development with its two
elements: moving safely and
efficiently from one place to
another and the ability to

It is a level of visual impairment
that can be combined with the
ordinary, as the visually impaired
are those who are able to read and
write in the normal font, whether
by using aids such as magnifiers

- Ensure that the lighting is on both sides
of the student while he is sitting, not
directly in front of him, in addition to
making sure that he is sitting next to the
window; To ensure good lighting.
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know one's destination in
relation to the surrounding
environment.

Less participation in the
physical activities available
to his ordinary peers.

His academic achievement
is very close to the level of
the average student if
appropriate  services and
health care are provided to
him.

Less ability to make and
keep friendships.

or glasses or without them after
enlarging the printed materials in
large letters with the use of
medical glasses, taking into
account the field of vision of the
included baby.

L)

D)

Encouraging the student to use certain
tools when necessary, such as: recorders,
magnifying lenses, and constantly
wearing eyeglasses.

Giving students of this category more
time compared to the time allotted to
ordinary students; to be able to perform
the tasks assigned to them.

Teaching using tactile teaching aids.

- Observing the visual field and its
sharpness while presenting images,
drawings and videos so that they are
enlarged and unnecessary details are
reduced.

Sitting in a suitable place to be able to see
and follow the teacher.

Incorporating him into classroom
activities to support his social aspects
and his exposure - to real and live
experiences.

- Develop visual ability through the use
of magnifiers for textbooks and pens
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L)

L)

with a large dark black line while
writing, and the use of a reading ruler to
help him continue reading.

Putting tools and equipment in an
accessible manner. Children with visual
impairment need to place the tools close
to them so that they can see them.

Take into account the organization of the
furniture inside the classroom, as they
can walk in the classroom on their own if
the furniture remains fixed in its place
without changing.

Using strategies such as: storytelling,
cooperative learning, multiple
intelligences, role-  playing, and
brainstorming.

Slow learning

< Low level of academic
achievement in all subjects

in general.

+¢ Poor ability to assimilate and
comprehend.

A qualified teacher to handle the

class.

¢ Providing appropriate educational
and technological means.

L)

Using various methods of reinforcement
(physical, moral, symbolic, and verbal)
and providing reinforcement
immediately after obtaining the desired
response.
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L)

Low IQ (84-70).

Problems with adaptive
behavior.
Impulsivity and rush to

answer which makes it

wrong.

He has difficulty in memory
compared to his peers, with
difficulty in retaining and
recalling information.

Poor attention for a
sufficient period, failure to
complete duties, and failure
to listen to orders.

He suffers from difficulties
in social and emotional
behavior. He does not have
self-esteem, underestimates
the value of his
achievements and IS
generally pessimistic.

s Employing  enrichment and

complementary activities.

¢+ Providing a resource room in the
school.

K/
0‘0

Diversity in the teaching methods used,
especially individual education and
group education.

Ensuring that education is functional,
serving the student in his life, and is
planned in advance in an orderly manner.

Focusing on the weaknesses faced by
students of this category, and enhancing
their positive aspects and strengths.

- Establishing a positive relationship and
permanent contact with the parents of
these students, and monitoring their
progress according to the educational and
educational programs provided.

Enhancing the process of positive
interaction between students of this
category and their regular colleagues.

Teaching using  educational and
technological means to attract attention
and help it understands and
comprehends.
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L)

0

Does not pay attention to the
symbols and may omit them,
and the difficulty of
understanding some words
and concepts.

Letter  substitution or
distortion, difficulty forming
words and sentences, and
difficulty recognizing them.

The difficulty of logical
thinking and reasoning, and
the difficulty of assuming
responsibility.

His writings are unorganized
and contain errors such as
omissions and substitutions.

% Reducing the scientific  material
presented to him, as his intelligence is
lower than the ordinary.

% Increasing reinforcement and moral
incentives to encourage him to continue
learning and provide support in the
resource room.

L)

» Use strategies such as: modeling, peer
teaching, cooperative learning

Learning
Difficulty

Decreased achievement in
some subjects related to its
difficulty.

A qualified teacher to handle the
class.

¢ Providing appropriate educational
and technological means.

D)

» The classroom should be equipped so
that its location is far from noise and
external influences that distract the
child’s  auditory  attention. = The
classrooms should be well ventilated and
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* 0

Disturbance in attention,
perception,  remembering
and thinking.

Excessive activity in some
cases.

His 1Q is normal (90) or
above. It shows superiority
in some subjects and delayed
in others.

Impulsivity and rush to
answer which makes it
wrong.

He has difficulty in memory
compared to his peers, with
difficulty in retaining and
recalling information.

Poor attention for a
sufficient period, failure to
complete duties, and failure
to listen to orders.

He suffers from difficulties
in social and emotional

% Quiet learning environment to
reduce distraction.

¢ Providing a resource room in the
school.

* Provide activities appropriate to
the child's special difficulty.

L)

furnished with sound furniture that
comforts the child in his session.

- Diversity of the educational situation
and its enrichment with activities and
educational and technological means that
attract attention, because the child with
disturbed attention gets bored quickly,
especially from unnecessary repetition.

Changing the classroom and using
another teacher or the same teacher, but
with interesting and varied teaching
methods to draw their attention to the
subject.

Consistently use the senses to increase
attention, focus, support memory tasks,
and reduce and divide tasks.

- Practical application of theoretical
information to develop cognition and
thinking skills.

- Using strategies such as: educational
games, transfer, transformation, verbal
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0

behavior. He does not have
self-esteem, underestimates
the value of his
achievements and IS
generally pessimistic.

Does not pay attention to the
symbols and may omit them,
and the difficulty of
understanding some words
and concepts.

Letter substitution or
distortion, difficulty forming
words and sentences, and
difficulty recognizing them.

The difficulty of logical
thinking and reasoning, and
the difficulty of assuming
responsibility.

His writings are unorganized
and contain errors such as
omissions and substitutions.

repetition,

imagination, and problem

solving, multisensory approach.
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Learning
Delay

/
0’0

His achievement is low in all
subjects.

Lack of motivation for
learning and achievement.

He has no 1Q problem

The reason for his academic
delay IS due to
environmental problems,
neglect and psychological
problems.

The academic delay is linked
to behavioral problems in
the classroom.

- Academic advisor in the school.

- A psychiatrist to follow up on the
condition

- A qualified teacher to handle
the class.

- Providing appropriate
educational and technological
means.

- Providing a resource room in
the school.

*

He needs a case study and the
intervention of a psychologist and
academic advisor to identify his
psychological, social and environmental
problems.

Increasing his motivation to learn
through classroom and extracurricular
activities.

Modify his unwanted behaviors by
constantly monitoring his performance.

Encouragement, psychological support,
and reinforcement of positive behaviors
to increase the likelihood of recurrence.

Use strategies such as contract learning,
educational games, role-playing,
demonstrations, and problem solving.

488




